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1= GRADE 8: MODULE 2A: UNIT 2: LESSON 10

EXPEDITIONARY
LEARNING

Writing an Argument Essay:
Evaluating the Model and Crafting a Claim (Chapter 28, Including Synthesis of Scenes in Previous Chapters)

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can write arguments to support claims with clear reasons and relevant evidence. (W.8.1)
I can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.8.4)
I can cite text-based evidence that provides the strongest support for my analysis of literary text. (RL.8.1)

Supporting Learning Targets Ongoing Assessment

| can craft the claim of my argument essay based on the strongest evidence. e Structured notes for Chapter 28 (from homework)

« | can choose relevant and compelling reasons to support the claim I am making in my argument essay. e Exit ticket
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GRADE 8: MODULE 2A: UNIT 2: LESSON 10

Writing an Argument Essay:
Evaluating the Model and Crafting a Claim (Chapter 28, Including Synthesis of Scenes in Previous Chapters)

1. Opening

A. Engaging the Writer and Reviewing Learning
Targets: Focus Question from Homework (5
minutes)

2. Work Time (35 minutes)

A. Coding the Atticus Note-catcher (15 minutes)

B. Building an Evidence-Based Argument (20 minutes)
3. Closing and Assessment

A. Exit Ticket (5 minutes)
4. Homework

A. Complete a first read of Chapters 29, 30, and 31 with
structured notes

This lesson continues to prepare students to write End of Unit 2 Assessment. Today, students use their
Atticus Note-catchers and their understanding of Atticus as a character to weigh the evidence and craft
the claim for their argument essay.

The prompt for the argument essay is set up to guide students toward the same position: It does make
sense for Atticus to defend Tom Robinson. An answer to the contrary may show a lack of
comprehension of Atticus as a character or of how best to use evidence. The goal of this essay is to teach
students the basic skills involved in writing an argument essay. Students will have another opportunity
to craft an argument in Module 4, and will be able to choose among several valid claims to support.

This lesson is a decision point for the students. By the end of the lesson, each student will write the
claim in her essay and the underlying reasons. To help students decide which claim to argue, they will
text code the Atticus Note-catchers and weigh the evidence that they have gathered as they read To Kill
a Mockingbird.

This lesson opens with a short discussion of Chapter 28. Although this isn’t a reading lesson, this entry
task will encourage students to continue with the reading homework.

In advance: Decide which Discussion Appointment to use today.

Review: Finish reviewing the exit tickets that students completed in Lesson 9. Be prepared to work with
students who do not yet understand what it means to write an argument essay

Post: Learning targets.
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Writing an Argument Essay:
Evaluating the Model and Crafting a Claim (Chapter 28, Including Synthesis of Scenes in Previous Chapters)

claim, argument, relevant, compelling ¢ End of Unit 2 Assessment Prompt: To Kill a Mockingbird Argument Essay (one per student and one to display)
reasons; irascible (255), gait (255),
pinioned (262), staccato (263),
untrammeled (266)

« Atticus Note-catcher (for Teacher Reference; one to display)

* Document camera

« Supporting Evidence-Based Claims graphic organizer (one per student)

» Colored pencils (enough for four different colors per student)

« Exit ticket (one per student)

e ToKill a Mockingbird Structured Notes Graphic Organizer, Chapters 29, 30, and 31 (one per student)

« ToKill a Mockingbird Supported Structured Notes Graphic Organizer, Chapters 29, 30, and 31 (optional; for students
needing additional support)

A. Engaging the Writer and Reviewing Learning Targets (5 minutes) » Based on the exit ticket from Lesson
« Students should sit with their selected Discussion Appointment partner. Be sure that they have their structured notes from 9, if any students did not
their homework and invite students to work with their partner to share their response to the focus question on the understand how to write an
homework: argument essay, consider pulling a

* How does Harper Lee build suspense in this chapter? small group during this time.

« As students discuss, circulate and listen for students to use evidence from the novel to support their ideas.

< Direct students’ attention to the posted learning targets. Cold call on a student to read the learning targets.
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Evaluating the Model and Crafting a Claim (Chapter 28, Including Synthesis of Scenes in Previous Chapters)

A. Coding the Atticus Note-catcher (15 minutes) < In order to support visual learners,

« Distribute and display the End of Unit 2 Assessment Prompt: To Kill a Mockingbird Argument Essay using the document consider creating a poster titled
camera. Read the prompt aloud while students read along silently. Ask students to recall what they need to do in order to “What Makes a Strong Argument
write an argument essay. Cold call on students and listen for: Essay” and record criteria for

* “| need to make a claim about Atticus taking a stand for Tom Robinson.” argument writing on it.

* “I need to use reasons to support my claim.”
* “l need to acknowledge and respond to a counterclaim.”
* “l need to use evidence from the text and explain how it supports my reason.”

e Clarify as needed. Remind students that the prompt asks them to make an argument based on what makes sense for
Atticus’s character.

« Ask students to get out their Atticus Note-catchers and display Atticus Note-catcher (for Teacher Reference) using the
document camera. Explain that they have been gathering the evidence for their argument essays as they have read the novel.
Now, they get to sift through the evidence to see which argument they should make: “Yes, it makes sense for Atticus to
defend Tom Robinson” or “No, it does not make sense for Atticus to defend Tom Robinson.” They are going to code the
evidence to see which position has stronger support. Ask students to put a “Y” next to evidence that supports the position
“Yes, it makes sense for Atticus to defend Tom Robinson” and an “N” next to evidence that supports the position “No, it does
not make sense for Atticus to defend Tom Robinson.” Model using the first few pieces of evidence on the displayed Note-
catcher.

« Invite students to work with their partner to code their Note-catchers.

« When students have finished, ask students to talk with their partner about which position the evidence more strongly
supports. After about a minute, cold call on pairs to share their responses. Listen for: “Most of the evidence and the
strongest evidence supports the position ‘Yes, it makes sense for Atticus to defend Tom Robinson.”
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Work Time (continued)

B. Building an Evidence-Based Argument (20 minutes)

Distribute and display the Supporting Evidence-Based Claims graphic organizer. Explain to students that they used this graphic
organizer in the previous lesson to analyze the argument in the model essay. Today, they will use it to help construct their own
arguments about Atticus.

Let students know that they have already decided which position to support because they looked critically at the evidence. Invite
students to write their claim in the “Claim” box on their graphic organizer.

Now, they need to chunk the evidence into reasons, just as they saw in the model essay. The reasons to support the claim “It makes
sense for Mrs. Dubose to take a stand” are that she has high expectations of herself and she is very courageous. Those are two
character traits of hers. Let the students know that it is now their turn to chunk their evidence into reasons, based on Atticus’s
character traits and beliefs.

Model a reason using the Atticus Note-catcher. Point to the first piece of evidence. Read what it reveals about Atticus’s character:
“Atticus has the best interests of others at heart. He tries to do the right thing no matter what.” Say that this is a character trait of
Atticus. Write that as Reason 1 on the displayed Support Evidence-Based Claims organizer and write the evidence in the first evidence
box under that reason. Do a think-aloud to answer: “How does this evidence support my reason?” Explain that is shows that Atticus
will continue to do what is right, even if the people he is doing it for disagree with him.

Distribute four different colored pencils to each student. Ask students to work with their partner to select one colored pencil and use
that pencil to circle two other pieces of evidence that most strongly supports the reason “Atticus has the best interests of others at
heart, no matter what.”

Cold call on pairs to share out. Add the strongest evidence to the displayed graphic organizer.

Explain to students that they will continue this process now as they select a new colored pencil, circle a reason on their Atticus Note-
catcher, then circle the evidence that supports that reason in the same color. They should use their Atticus Note-catchers to decide on
two reasons why it makes sense for Atticus to defend Tom Robinson, as well as identify one counterclaim. A different colored pencil
will be used for each of the reasons and the counterclaim.

Remind students that they need to have two reasons that strongly support their claim, as well as a counterclaim. Prompt students to
work with their partner to identify pieces of evidence that have something in common—they focus on particular aspects of Atticus’s
character.

Once they have done that, ask students to record their reasons and evidence on the Supporting Evidence-Based Claims graphic

Meeting Students’ Needs

e Graphic organizers

provide the necessary
scaffolding especially
critical for learners with
lower levels of language
proficiency and/or
learning, and they engage
students more actively.
For students needing
additional supports, you
may want to provide a
partially filled-in graphic
organizer.
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Writing an Argument Essay:
Evaluating the Model and Crafting a Claim (Chapter 28, Including Synthesis of Scenes in Previous Chapters)

Work Time (continued) Meeting Students’ Needs

organizer and complete the rest of it.

Closing and Assessment Meeting Students’ Needs

A. Exit Ticket (5 minutes)
« What is your claim about Atticus’s decision to defend Tom Robinson? What reasons will you use to support your claim?
What counterclaim will you include in your essay?

« Distribute the To Kill a Mockingbird Structured Notes graphic organizer, Chapter 29, 30, and 31. Preview the
homework.

A. Complete a first read with To Kill a Mockingbird Structured Notes Graphic Organizer, Chapters 29, 30 and 31 « Provide struggling learners with the

or To Kill a Mockingbird Supported Structured Notes Graphic Organizer, Chapters 29, 30 and 31. Answer the supported structured notes for
focus question: What does Scout mean when she says, “Atticus was right. One time he said you never really know a man until additional scaffolding as they read
you stand in his shoes and walk around in them. Just standing on the Radley porch was enough.”? Use the strongest details the novel.

from the novel to support your answer.

Note: Review exit tickets to ensure that students’ claims, reasons, and counterclaims are strong and logical. Address any
misconceptions in the next lesson.
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End of Unit 2 Assessment Prompt:
To Kill a Mockingbird Argument Essay

Atticus says, “Simply because we were licked a hundred years before we started is no reason for us not
to try to win” (Chapter 9, page 76). Now that you have read the whole text, what do you think? Does it
make sense for Atticus to take a stand to defend Tom Robinson? Give evidence from the text to
support your thinking, and be sure to take into account what people who disagree might say.
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Atticus Note-catcher:

(for Teacher Reference)
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(for Teacher Reference)

‘pulw s1y pabueyd

uay3l ‘491sIs SIy 01 paualsl|
aH ‘op 01 yeym Aj30exs

MOU>| SAeM|e 1,USa0p SNJINY

ey

[1.n0A Muiyl noA y1 uans ‘ybia
SI U1yl noA yeym Buiop si
abeunod 1ey1 sansl|aq sNoIMY

‘wiy yum saibesip ajdoad
13410 J1 UaAs ‘ybia si syuIyy
3y Jeym op [[IMm Snomv

"Joys poof e yons sem

a4 1BY1 MOUS| 1,UPIP UJP[IYD
SIY—a|qwiny Si 8y 1ey) SMoys
os[e SIYy1 ‘P|nod ay asneds(
3snl sbuiyy bunooys paddois
9y 0s ‘PazI|IAID SI SNOIMY

¢.1910e1eyd S,snomy
IN0Qe [eanad SIY) S80p 1.y M\

VET -€€1
abed

211 abed

GOT abed

86 abed

JaquinN
abed

(31pneyy ssiA)

.Aepoy 01 pey ay pue
‘01 pey ay [1un jooys
1L.up|nom sy pspiosp ay
ssanb | “sbuiyy Buial
1Sow Jano abejuenpe
diejun ue wiy

uanIb pey poo ey
pazijeal ay Usym umop
unb siy 1nd ay agAew
MUyl | ldesy je
pazijIAID s,8Y ‘BuiylAue
s.4ayie) JnoA J1,,

SNJ21MY 1noge
Aes s1ay10 op 1eYyM\

‘pres ay 1eym 18610y 01

Wwiay1 Pjo3 SN2y pue War pue 1n0Js 1asdn
11 "SI Ajiwey 118yl oym pueisiapun 01 wayl
pajueM eIpuUeXa|Y JUNy ey} sAes aH ‘Aem
U132 B 9ARY3(Q 0] pasu Asyl ‘sayoul- ale
A8y a0uls ‘Jey) IN02S pue Wl S|193 SNAINY

..’Op NoA sawnswos

1NQ ‘UIM Aja1el NOA "Teym Janew

ou ybnoayl 11 8as noA pue AemAue uibaq
noA 1nq uibaq noA a10jaq paxdl| 81,noA
uaym s3] ‘puey siy ul unb e yum uew e sl
abeanod 1eyy eapl ayy buinab Jo pesisul ‘si
abeunod |eal 1eym 2as 01 NOA pajuem |—iaay
1noge Bulylawos 9as 01 NoA pajuem |,,

..'92Ua12su0d s,uosiad e s1 ajna Aliofew
Aq apiqe 1,usaop eyl Buiyl suo ayL,,

Suolldoe pue SpJoM S . snaily

NYS Common Core ELA Curriculum * G8:M2A:U2:L10 « June 2014 « 11



GRADE 8: MODULE 2A: UNIT 2: LESSON 10

]ﬂ
-
4

Atticus Note-catcher:
(for Teacher Reference)

EXPEDITIONARY
LEARNING

"SS9419S SI 8H "0p 01

juem 1,uop ajdoad Jaylo 1eyl
‘uosulgoy woy Buipusyap
1] ‘sqol 8y seop snomy
1eyy buikes si aipnejA SSIA

‘[I8M 0S uosulqoy
wo| Buipusep Aq quiodAen
JO Allunwiwod uesswy
-uedLIyY 8yl Jo 10adsal

3yl pauJes sey snomy

‘a|doad
03 aujod sAemje sI SNoIMY

‘aoel
S,W0] JO 8snedaq 1,up|noys
3y eyl aAal|8q qUIOJARIA

u1 ajdoad Auew ybnoyy usna
‘Ued ay Se [|aM Se uosuigoy
w0 puajap 01 sue|d sNoNy

*1abuep ul Ajiwey siy 1nd
pue Xsii 8yl axel 01 Buljjim
S1 ay 1ey1 ybua s1 yeym buiop
1N0Qge Yyonw 0S Saded Sndmy

*18buep ul ]13s SI 8y sueaw
18yl JI UaAs ‘wayl 1098104d

0] SJUBM pue 10| © UaIp|Iyd
SIY In0oQge SaJed aH ‘preaje
S18y J1 Uand ‘ybui st syuy
ay yeym 1o} dn spueis snoimy

¢.1910e1eyd S,snomy
IN0Qe [eanad SIY) S80p 1.y M\

G1z abed

112 abed

28T afed

€97 abed

GGT-0GT
abed

JaquinN
abed

(a1pNne|N SSIIA)

.- WIBY] JO dUO S.J8ay3e) ANOA
'sn 10J sqol jueseajdun ano
Op 01 UJ0Q 913M OYM PJIOM
SIYl Ul UsW aWoS aJe 313y}
1ey1 noA |91 01 Juem Ajdwis |,

(safS puatanay)
.uissed s.aayie) ANOA
‘dn pueis ‘asinoT uear SSIN,,

(10jAe] abpnr)
..ApogAians 01 snos1IN0D
sAemje sI yaui4 1A,

(esnoy1anod

3yl Je skemje uaw p|o

8y1 4O 8U0) .1 INOge 31| 1,Uop
| Yeym s,Jey L "wiy pusjep

01 swile snJIMY INQ ‘YesA,,

snomy
1noqe Aes s1ay10 op 1.y

'sSN2INY 18sdn Ajues|o
Bulyl sjoym ay ‘senes| usw
Jo dnoub ay1 pue weybuluun)

191Je/\\ 01 (|1 IN0DS "1,u0p A8y L

"awioy 06 01 wiayy s|181 SNoIMy
‘dn moys [[1Q pue ‘war ‘1N0dS

uaym “(a1111] e Bunjeys aiam spuey
s1y) ybnoya preaje si aH ‘punoib
SIY spuels snamy ‘dn smoys uaw
Jo dnoub ayy usypa ‘wiy 199104d

01 2491 PaAOW SI UOSUIQOY WO |
uaym asnoyjrel ay1 o1 seob snamy

suolldoe pue SpAoM S, Snaily

NYS Common Core ELA Curriculum ¢ G8:M2A:U2:L10 « June 2014 « 12



GRADE 8: MODULE 2A: UNIT 2: LESSON 10

E
P

EXPEDITIONARY
LEARNING

Atticus Note-catcher:

(for Teacher Reference)

‘'a|gno.y

ul uos.ad e 196 1ybiw

11 J1 UaAa ‘Alljigisuodsal
aye1 01 uepiodwi
S111eyl SaAslag snomy

‘ajdoad ui poob ay3 ul
SaAdlleq 8H "IN0JS pue war
paxJe1le ay Jae usAs ‘1gnop
3yl JO 11Jauaq ayl ||sm3

gog aAlIb 01 bulAil s1 snomy

"19sdn

1snl s1 []am3 ey sensi|aq
pue aAdadsiad s,|jlam3

gog woJj sbuiyl aas 01 BuiAn
S1'SNOIMY Jeyl Smoys siy L

Y6 s1 yeym Joy

dn spueis ay asnedaq snomy
1SnJ3 quiodAe|A Jo sjdoad
a3 Jeyl suesw aipnejN SsIA

e|1oke N
ueyl Wiy 0] ueaw aq ||am3
gog Jayied pjnom snanmy

¢Ja1080ed S,SN0MY
IN0Qe [eanal SIY) S80p 1eyM

§l2-2le
abed
69¢ abed
0Gz abed

(s1pne

SSIA) ..a1dwis

Teyl s b op

0] Wiy IsnJ1 8\

‘uew e Aed ued

aM 31N 1saybiy

ay1 buifed

3a1,9M 10U 10 1

SMOUX qUIOJARIN

9g¢ abed 13Y1syM,,
81¢ afbed

JaquinN  SndImy 1noge Aes

abed S19430 Op JeymM\

"SuoIoe SIy
Jo Aljiqisuodsal syl Jeaq War eyl sisisul
pue |[am3 qog pagaels War sYUIY NIy

(11em3
gogd 1noge) ,'puill siy o 1IN0 Sem aH,,

"UMOp 3]138s pInom ay Teyl Ing ‘(snomy
pue ‘uosulgoy us|aH ‘1ojhe] abpnr
Ale1dadsa) umol ayi isurebe abpnub e sey
[1I9M3 qog Aym spueisiapun ay sAes snoimy

«er Apelb |11

Buiyrawos s,eyl ‘Buiresq eaixs auo ||am3
e||oAe|N panes aw Bulualealy) pue ade}
Aw ur Bumuids j1 oS *yum uibaq o1 Aue
pey ay 4 ‘rern eyl 1e Au[1qipasd Jo paiys
1Se| SIy pakoJi1sap | 'a1nuiw e 10} Sa0ys
S.[loM3 "4\ Ul puels ued noA JI 3as ‘war,,

suolldoe pue SpJAoM S, Snaiy

NYS Common Core ELA Curriculum ¢ G8:M2A:U2:L10 « June 2014 « 13



]ﬂ
-
4

EXPEDITIONARY
LEARNING

Reason 1:

Evidence

How does this evidence support
this reason?

Reason 1:

Evidence

How does this evidence support
this reason?

Adapted from Odell Education

GRADE 8: MODULE 2A: UNIT 2: LESSON 10

Supporting Evidence-Based Claims:

Body Paragraph 1

Evidence Evidence

How does this evidence support How does this evidence support
this reason? this reason?

Body Paragraph 2

Evidence Evidence

How does this evidence support How does this evidence support
this reason? this reason?
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1- GRADE 8: MODULE 2A: UNIT 2: LESSON 10

EXPEDITIONARY
LEARNING
Supporting Evidence-Based Claims:
Body Paragraph 3
Reason 1:

Reason for counterclaim:

Evidence Evidence Evidence

How does this evidence support How does this evidence support = Why is your claim stronger than
this reason? this reason? this counterclaim?

Adapted from Odell Education
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1- GRADE 8: MODULE 2A: UNIT 2: LESSON 10

EXPEDITIONARY
LEARNING

Exit Ticket

Name:

Date:

1. What is your claim about Atticus’s decision to defend Tom Robinson?

2. What reasons will you use to support your claim?

3. What counterclaim will you include in your essay?
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1- GRADE 8: MODULE 2A: UNIT 2: LESSON 10

EXPEDITIONARY
LEARNING

To Kill a Mockingbird Structured Notes:
Chapter 29, 30 and 31

Name:

Date:

What is the gist of what you read?

Focus Question: What does Scout mean when she says, “Atticus was right. One time he said you never
really know a man until you stand in his shoes and walk around in them. Just standing on the Radley
porch was enough.”? Use the strongest details from the novel to support your answer.
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GRADE 8: MODULE 2A: UNIT 2: LESSON 10

To Kill a Mockingbird Structured Notes:
Chapter 29, 30 and 31

Vocabulary

Word Definition Context clues: How did you
figure out this word?

reprimand (270)

blandly (271)

eluded (273)

connived (273)
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1- GRADE 8: MODULE 2A: UNIT 2: LESSON 10

EXPEDITIONARY
LEARNING
To Kill a Mockingbird Supported Structured Notes:
Chapter 29, 30 and 31
Name:
Date:
Chapter 29 Summary

Scout tells them all what happened leading up to the attack. The man that carried Jem into the house
is still in the room with them, but he’s so silent and in the shadows that they pretty much forget he’s
there. Heck Tate tells them that Scout’s costume probably saved her life, as there is a slash mark
through the chicken wire where Bob Ewell tried to stab her. When she gets to the end of her story she
realizes that the man who saved their lives, the man who carried Jem home, is Boo Radley.

Chapter 30 Summary

As Dr. Reynolds starts to set Jem’s arm they all head to the front porch, where Boo will be more
comfortable in the shadows. Scout leads him out and sits beside him in the deepest shadow.

Atticus and Heck Tate get into a battle of wills over who really killed Bob Ewell. Atticus believes Jem
did it, and refuses to have the affair “hushed up” so it’s hanging over Jem’s head and the county has
ample material for gossip. Heck Tate contends that Bob Ewell fell on his knife, and flat out refuses to
tell anyone that Boo Radley killed him (which is what really happened). His reason is because he
knows all the ladies of Maycomb county would be by Boo’s house bringing him cakes to thank him,
and he knows Boo doesn’t want to be dragged into the limelight. Finally, Atticus agrees to the story,
and thanks Boo for saving his children.

Chapter 31 Summary

Scout leads Boo back into the house one last time so he can say goodbye to Jem, who is still sleeping,
and then she walks him home. After he goes inside she stands on his front porch and realizes that she
can see the entire neighborhood. She understands that all through the years Boo has watched them
grow up, playing games and living their lives. She begins to understand that maybe she and Jem did
give something to Boo after all. She gives him a hug and heads back home.
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1- GRADE 8: MODULE 2A: UNIT 2: LESSON 10

EXPEDITIONARY
LEARNING

To Kill a Mockingbird Supported Structured Notes:
Chapter 29, 30 and 31

Focus Question: What does Scout mean when she says, “Atticus was right. One time he said you never
really know a man until you stand in his shoes and walk around in them. Just standing on the Radley
porch was enough.”? Use the strongest details from the novel to support your answer.
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Vocabulary

Word

reprimand (270)

blandly (271)

eluded (273)

connived (273)

GRADE 8: MODULE 2A: UNIT 2: LESSON 10

To Kill a Mockingbird Supported Structured Notes:

Name:

Date:

Definition

scold

mildly, plainly

escaped, avoided

plotted, planned

Chapter 29, 30 and 31

Context clues: How did you
figure out this word?
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