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1= GRADE 7: MODULE 2A: UNIT 1: LESSON 15
EXPEDITIONARY Writing an Argumentative Essay:
LEARNING Analyzing the Model Essay

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can write arguments to support claims with clear reasons and relevant evidence. (W.7.1)

I can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.7.4)

I can identify the argument and specific claims in a text. (R1.7.8)

I can evaluate the argument and specific claims in a text for sound reasoning and relevant, sufficient evidence. (R1.7.8)

Supporting Learning Targets Ongoing Assessment

< | can explain what it means to write a coherent argument essay with appropriate structure and relevant ¢ Analyzing Evidence in Model Essay handout

evidence. « Analyzing Structure of the Model Essay handout

¢ | can analyze the claim, use of evidence, and structure in a model essay. « Exit ticket
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Writing an Argumentative Essay:
Analyzing the Model Essay

1. Opening
A. Entry Task (5 minutes)
2. Work Time

A. Analyzing Evidence in the Model Essay (15
minutes)

B. Analyzing Structure in the Model Essay (20
minutes)

3. Closing and Assessment
A. Exit Ticket (5 minutes)
4. Homework

A. Continue reading Chapters 20-23 of Lyddie
and complete Reader’s Notes for Chapters
20, 21, 22, and 23. This is due in Lesson 19.

< Inthis lesson, students analyze the model argument essay in more depth than they did in Lesson 13. Students

focus on the model essay in this lesson because, unlike with narrative writing, students generally do not have lots
of experience reading argument writing. To be able to write in a particular form, students need to have a deep
understanding of its elements.

Students need a model to emulate in order to successfully push their writing, much like a basketball player
imitating the moves of a professional in order to improve his or her play. It is good for students to imitate the
structure of a model argument essay to show they can do the thinking that an argument essay requires. To make
sure the students are assessed on their own thinking, the model essay is focused on another decision that Lyddie
makes. It is similar to the essay prompt, but students will not be able to use the ideas in the model essay in their
own writing.

The goal of students’ analysis of the model is to be sure they understand the claim, reasons, use of evidence, and
the structure of an argument essay. Students reread the model several times, each time with a different purpose.
Rereading will help students internalize the model essay, supporting their own essay writing in Lesson 18.

In their own essay later in this unit, students will build on the skills they developed in Module 1, including the
use of quotes. In Module 1, the focus was on students citing and punctuating quotes correctly (see Module 1, Unit
2, Lesson 11). Students are expected to continue to do this. But the new learning focus here is specifically on how
to use a “quote sandwich.”

Students also are introduced to part of the planner for the argument essay. They will use it to analyze the
structure of the model essay, especially the structure within body paragraphs. In the next lesson, students will
plan their essay using the complete planner. This build is intentional; it not only gives students a framework for
analyzing the model essay, but also gives them a model to complete most of the planner.

In the entry task, students refer to part of the NYS Expository Writing Rubric (argument version). The section
they need to use is embedded in the entry task. In this lesson, students only analyze 2 rows of the argument
essay rubric. This is because the argument essay rubric is based on the NYS Expository Writing Rubric, which
students analyzed in depth in Module 1. Therefore, students focus only on the criteria that have changed.

The full rubric for the essay is attached to Unit 1, Lesson 18.
In advance: Post learning targets.

Decide which Discussion Appointment to use today.
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1= GRADE 7: MODULE 2A: UNIT 1: LESSON 15
EXPEDITIONARY Writing an Argumentative Essay:
LEARNING Analyzing the Model Essay

coherent, argument, appropriate, < Entry task (one per student)
structure, relevant evidence  Weaving Room Discussion Appointments handout (from Lesson 3)

< Analyzing Evidence in the Model Essay (one per student and one to display)
e Analyzing Structure of the Model Essay (one per student and one to display)
e Analyzing Structure of the Model Essay (for Teacher Reference)

» Document camera

« Exit ticket (one per student)

A. Entry Task (5 minutes) e Putting criteria in their own words
« Distribute the entry task. Ask students to read the criteria from the Command of Evidence row of the NYS Expository will support students’
Writing Rubric (argument version), choose the box under 3 or 4 from the rubric above, and rewrite it in their own words understanding of the expectations of

« Ask students to turn to their partner and share their entry task. the argument essay.

« Read the learning targets aloud and explain that students will focus on analyzing the model essay for evidence and structure.
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1 GRADE 7: MODULE 2A: UNIT 1: LESSON 15
EXPEDITIONARY Writing an Argumentative Essay:
LEARNING Analyzing the Model Essay

A. Analyzing Evidence in the Model Essay (15 minutes)
« Ask students to get out their copy of the model essay, where they underlined the claim and numbered the reasons that
support the claim.

« Ask students to reread the essay silently as you read it aloud. Review the claim and reasons that students identified in Lesson
10.

« Distribute the Analyzing Evidence in the Model Essay handout. Explain that the students are going to look closely at
how evidence is used in an argument essay. Remind them that in their essays, they will be using “quote sandwiches” to
present and explain their evidence. They were introduced to the quote sandwich in Lesson 11.

« Direct students to sit with the Discussion Appointment you designate for today. When they are settled, invite students to
work with their partner to do the following:

« Find a quote sandwich in the model essay.
e Add it to your handout.
« Answer Questions 1—3.

« As students are working, circulate to address questions as they arise. If students are stuck, prompt with questions such as:
“Why do you think so?” “Where do you see that in the essay?” and “How does that relate to the claim/reason in the essay?”

* Once students have finished, refocus the class whole group. Cold call on pairs to share their answers to Questions 1-3 on
the handout. Clarify or correct as needed. Encourage students to add to or revise their own answers based on the class
discussion.
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1 GRADE 7: MODULE 2A: UNIT 1: LESSON 15
EXPEDITIONARY Writing an Argumentative Essay:
LEARNING Analyzing the Model Essay

B. Analyzing Structure in the Model Essay (20 minutes) ¢ Providing a model that is clear
< Explain that students will turn their attention to the structure of the model essay, and that will require that students reread enough to illustrate the criteria for
the model essay again. Remind them that rereading is a skill that good readers practice and it takes perseverance. all students, but also a bit more

advanced than what students are
actually expected to do, helps push
even the strongest writers.

< Distribute and display Analyzing Structure of the Model Essay. Tell students that this handout is just like one part of
the essay planner that they will use in the next lesson to plan their own essays. For today, students will use it to understand
the structure of the body paragraph of an argument essay.

e If many students need more support
with the structure of body
paragraphs, consider more extended
teacher guidance and modeling with
this task.

e To get students started, do a think-aloud about how to fill out the Analyzing Structure of the Model Essay handout by filling
in the claim and the topic sentence and first piece of evidence in the box for Body Paragraph 1. Use the Analyzing
Structure of the Model Essay (for Teacher Reference). Invite students to fill out their own handouts as you do the
think-aloud.

« Ask students if there are any questions about using the handout. Clarify as necessary. Invite students to continue working
with their partners to analyze the structure of the essay and complete the handout.

« As students are working, circulate. Push students to think about how those body paragraphs are structured. Ask questions
like: “What is the job of that sentence?” “How do those sentences go together?” and “How does that sentence relate to the
reason/claim?”

« After about 10 minutes, refocus the class. Cold call on pairs to share what they included for Body Paragraph 1. Add to the
displayed copy and encourage students to add to or revise their own work as needed. Emphasize that the evidence in an
argument essay always needs to be explained, as it is in the model essay. By connecting the evidence to specific reasons, an
author makes a strong argument.

e Ask:
* What was included in the body paragraphs that was not on the handout?”

e Give students a moment to think and then cold call on students to share their ideas. Listen for them to say: “The
introduction to the quotes wasn’t included on the handout,” and “Transition words weren’t included on the handout.”

« Explain that the essay planner that students will be using in the next lesson is meant to help them organize their ideas but
will not be the template for their entire essay. They need to keep things like the introduction of quotes and use of transitions
in mind when they draft their essay later.

NYS Common Core ELA Curriculum ¢ G7:M2A:U1:L15 « June 2014 « 5



1= GRADE 7: MODULE 2A: UNIT 1: LESSON 15
EXPEDITIONARY Writing an Argumentative Essay:
LEARNING Analyzing the Model Essay

Closing and Assessment Meeting Students’ Needs

A. Exit Ticket: My Claim (5 minutes)

< Distribute the exit ticket. Ask students to reread the conclusion of the model essay and underline the claim and circle the
reasons restated in it.

* Collect students’ exit tickets to informally assess. Focus on students who may need more support identifying claims and
reasons.

A. Continue reading Chapters 20-23 of Lyddie and complete Reader’s Notes for Chapters 20, 21, 22, and 23. This is
due in Lesson 19.
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Name:
Date:

Directions: Read the criteria below from the Lyddie argument essay rubric.

Entry Task

Command of Evidence Criteria from the NYS Expository Writing Rubric (argument
version)

4

develops the
claim with
relevant, well-
chosen facts,
definitions,
concrete
details,
guotations, or
other
information
and examples
from the
text(s)

sustains the
use of varied,
relevant
evidence

skillfully and
logically
explains how
evidence
supports ideas

develops the
claim with
relevant facts,
definitions,
detalils,
guotations, or
other
information
and examples
from the
text(s)

sustains the
use of relevant
evidence, with
some lack of
variety
logically
explains how
evidence
supports ideas

partially
develops the
claim of the
essay with the
use of some
textual
evidence,
some of which
may be
irrelevant

uses relevant
evidence
inconsistently

sometimes
logically
explains how
evidence
supports ideas

1

demonstrates
an attempt to
use evidence,
but only
develops ideas
with minimal,
occasional
evidence that
is generally
invalid or
irrelevant

attempts to
explain how
evidence
supports ideas

0

provides no
evidence or
provide
evidence that
is completely
irrelevant

does not
explain how
evidence
supports ideas
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EXPEDITIONARY Entry Task
LEARNING

1. Reread the box from Column 4 of the rubric above and rewrite it in your own words:
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12 GRADE 7: MODULE 2A: UNIT 1: LESSON 15
EXPEDITIONARY Analyzing Structure in the Model Essay
LEARNING

Find an example of a quote sandwich in the model essay and use it to fill in this graphic organizer.

_.-—-—"'_'_-_-_-_-_-_—___—____________“‘---._
Introduce the quote. ——
This includes the “who” and “when” of the quote.
Find an example of an introduction of a quote in the Lyddie
model essay and write it here:

Include the quote.
Make sure to punctuate the quotes correctly, using quotation marks. Remember to
cite the page number in parentheses after the quote.
From the example you found, write the quote here:

Analyze the quote.
This is where you explain how the quote supports your idea.
Find where the quote is explained and write it here:
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EXPEDITIONARY Analyzing Structure in the Model Essay
LEARNING

1. How does the quote sandwich relate to the paragraph it is in?
2. How does the quote sandwich relate to the claim?

3. How does the quote sandwich relate to the claim?
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EXPEDITIONARY Analyzing Structure in the Model Essay
LEARNING

Name:

Date:

What is the claim/thesis of the model essay?

Body Paragraph 1: First reason to support claim

Topic sentence

Evidence 1

Analysis of Evidence 1

Evidence 2

Analysis of Evidence 2

Evidence 3

Analysis of Evidence 3

Concluding Sentence
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EXPEDITIONARY Analyzing Structure in the Model Essay
LEARNING

Body Paragraph 2: First reason to support claim

A. Topic sentence

B. Evidence 1

C. Analysis of Evidence 1

D. Evidence 2

E. Analysis of Evidence 2

F. Evidence

G. Analysis of Evidence 3

H. Concluding Sentence
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EXPEDITIONARY Analyzing Structure in the Model Essay
LEARNING

Counterclaim
What counterclaims does the author acknowledge?

What are the counterclaims on this essay?
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EXPEDITIONARY Analyzing Structure in the Model Essay
LEARNING (For Teacher Reference)

What is the claim/thesis of the model essay?

Lyddie makes the right decision for her because by leaving she at least stands a chance of improving
her
situation and making enough money to buy back the farm.

I agree with her that working in the mills offers the possibility of a better life.

A. Topic sentence One of the reasons that Lyddie decides to leave her job at Cutler’s
Tavern to go to work in the mills is that it will be a better life than
the one she is leading at the tavern.

B. Evidence 1 Lyddie had to endure difficult living conditions. She “slept under the
eaves in a windowless passage, which was hot and airless even in
late spring. She was ordered to bed late and obliged to rise early,
for the mistress was determined that no paying guest in the
windowed rooms across the narrow passageway should know that
they shared the floor with the kitchen girl” (24).

C. Analysis of Evidence 1 This shows that Lyddie is treated badly, without even a bed to sleep
in or a room of her own.

D. Evidence 2 She has no friends or companions at the tavern. Triphena is the
only person who notices her. She sees her brother only once in the
year she works at the tavern, and she never sees her mother and
sisters.

E. Analysis of Evidence 2 Making the decision to go south to Massachusetts is the right one

for Lyddie because her situation at the tavern is harsh and lonely.

F. Evidence 3

NYS Common Core ELA Curriculum ¢ G7:M2A:U1:L15 ¢ June 2014 « 15



~

1= GRADE 7: MODULE 2A: UNIT 1: LESSON 15
EXPEDITIONARY Analyzing Structure in the Model Essay
LEARNING (For Teacher Reference)

G. Analysis of Evidence 3

H. Concluding Sentence I agree with her that working in the mills offers the possibility of a
better life.
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Analyzing Structure in the Model Essay
(For Teacher Reference)

Body Paragraph 2: First reason to support claim

A. Topic sentence

B. Evidence 1

C. Analysis of Evidence 1

D. Evidence 2

E. Analysis of Evidence 2

F. Evidence 3

G. Analysis of Evidence 3

H. Concluding Sentence

The other good reason for Lyddie to leave the tavern for a mill job is
that it will pay her much better.

She is paid only $.50 week at Cutler’s, and that money is sent
directly to her mother, not given to her.

Fifty cents a week is not enough money for Lyddie to be able to buy
her family’'s farm back.

A mill girl who stays at the tavern tells Lyddie that because she is a
good worker, she would do well in the mill and could “clear at least
two dollars a week” (25) as well as being independent.

Becoming a mill girl will mean that Lyddie can pay off her family’s
debts.

I think that she does the right thing by becoming a mill girl in order
to make a real living wage.
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EXPEDITIONARY Analyzing Structure in the Model Essay
LEARNING (For Teacher Reference)

Counterclaim

What counterclaims does the author acknowledge?

“Some would say that this is a foolish move for Lyddie because it takes her far away from the home
and family she loves.”

“Even though there are reasons why Lyddie should not have gone to Massachusetts to work in the
mills, her decision to go is the right one for her.”

What are the counterclaims on this essay?
Introduction

Conclusion

NYS Common Core ELA Curriculum ¢ G7:M2A:U1:L15 ¢ June 2014 « 18



~

1- GRADE 7: MODULE 2A: UNIT 1: LESSON 15

EXPEDITIONARY Exit Ticket
LEARNING

Name:
Date:

Directions: Reread the conclusion from the model essay on Lyddie. Underline the claim and circle
the reasons restated in this conclusion.

Even though there are reasons why Lyddie should not have gone to Massachusetts to work in the
mills, her decision to go is the right one for her. It will allow Lyddie to improve her life by living
more comfortably in a boarding house, making friends with girls her own age, and learning more
about the world. The job will also pay her a living wage so that she can save money to help her
family. Although she isn’'t sure when she gets on that coach headed south to the mills, she is going
toward the freedom to make her own way in the world, and this is clearly the best decision for her.
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