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1= GRADE 6: MODULE 4: UNIT 1: LESSON 2
EXPEDITIONARY Close Reading and Gathering Evidence from
LEARNING Frightful’s Mountain and “Welcome Back”

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can identify the argument and specific claims in a text. (R1.6.8)
I can evaluate the argument and specific claims for sufficient evidence. (R1.6.8)

Supporting Learning Targets Ongoing Assessment

« | can collect background information about peregrine falcons and pesticides. e Learning from Frightful’'s Perspective

« | can use evidence from Frightful’'s Mountain to collect and share information about peregrine falcons. e Chapter 2: Frightful Goes to Falcon School, Peregrine

« 1 can get the gist of the informational article “Welcome Back.” Falcon Facts

e Learning from Frightful’s Perspective: Chapter 2

» Sticky note: Making Connections between Frightful’s
Mountain and “Welcome Back”
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GRADE 6: MODULE 4: UNIT 1: LESSON 2
Close Reading and Gathering Evidence from
Frightful’s Mountain and “Welcome Back”

1.

Opening

A. Jigsaw of “Learning from Frightful”: Excerpts from
Chapter 2 (15 minutes)

B. Unpacking Learning Targets (2 minutes)

. Work Time

A. First Read of “Welcome Back”: Read-aloud and
Getting the Gist (10 minutes)

B. Second Read of “Welcome Back”: Understanding
Author’s Focus and Finding Text-based Evidence
about Peregrine Falcons and DDT (15 minutes)

. Closing and Assessment

A. Making Connections between Frightful's Mountain,
“Welcome Back,” and Rachel Carson’s Quote
(8minutes)

Homework

A. Read Chapter 3, “The Eyases Get on Wing.”
Complete Learning from Frightful’s Perspective
Chapter 3.

< This lesson uses the Jigsaw protocol (see Appendix) that will be used throughout the module. Students

collaborate with peers to promote student engagement and learn about peregrine falcons.

Divide students into heterogeneous groups of four. Each group member is responsible for part of the
chapter to read and record the learning on peregrine falcons. Then each member shares the learning
with the others.

In advance: Prepare a Peregrine Falcon Facts anchor chart so facts can be added to the chart when
students share with the whole class. Post the Peregrine Falcon Facts anchor chart for students.

After the Jigsaw protocol, spend time deconstructing the learning targets with students. This gives them
a clear vision for what learning will focus on for each lesson. This research-based strategy supports
struggling learners the most. Using learning targets is also a powerful way to teach academic
vocabulary.

This lesson reviews reading for the gist and gives students practice annotating informational texts.

During the read-aloud, students should look at the text and actively read in their heads. The teacher
reads aloud slowly, fluently, and without interruption or explanation. This read-aloud process promotes
fluency for students, who hear a strong reader read the text aloud with accuracy and expression and are
simultaneously looking at and thinking about the words on the printed page.

Asking students to identify challenging vocabulary helps them monitor their understanding of a
complex text. Students annotate the text by circling these words, providing a formative assessment for
the teacher.

The lesson ends with making connections with the novel, informational text, and Rachel Carson’s quote:
“In nature nothing exists alone.” This quote will be discussed in upcoming lessons. Consider displaying
the quote in the room for all students to see.

Read “Welcome Back” to identify the focus, main idea, and text-based evidence to support learning on
peregrine falcons and DDT.

Post: Learning targets.
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Close Reading and Gathering Evidence from
Frightful’s Mountain and “Welcome Back”

gist, annotate, pesticides, evidence;
DDT, captivity, Endangered Species
Act, aerie (22), nestlings (22), eyases
(22), morsel (23), brooded (24),
preened (27)

Frightful Goes to Falcon School, Peregrine Falcon Facts (one per student)

Peregrine Falcon Facts anchor chart (new; teacher-created; see Teaching Notes)

e Frightful's Mountain (book; one per student)

“Welcome Back” article (one per student)

Document camera

Rachel Carson’s quote (from Lesson 1; one to display)
Sticky notes (one per student)

Learning from Frightful’'s Perspective: Chapter 3 (one per student)
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GRADE 6: MODULE 4: UNIT 1: LESSON 2

Close Reading and Gathering Evidence from
Frightful’s Mountain and “Welcome Back”

A. Jigsaw of “Learning from Frightful”: Excerpts from Chapter 2 (15 minutes)

Remind students that they are going to work in triads throughout the module. Review group expectations with students.

Tell students they will work in groups of four. Ask them to count off by fours. Distribute Chapter 2: Frightful Goes to
Falcon School, Peregrine Falcon Facts to each student.

Read the directions aloud and address any clarifying questions.

Tell students they will have 5 minutes to identify three facts about their topic. If they finish early, they should challenge
themselves to find more than three.

Students should also refer to their homework, Learning from Frightful’s Perspective: Chapter 2 to get additional information.

Circulate and support students that may have questions or need help identifying information on their topic.

Invite students to finish writing. Tell students they each will share what they learned about peregrine falcons with their other
group members. As students present the new information, group members should add this information to their Chapter 2:
Frightful Goes to Falcon School, Peregrine Falcon Facts.

While building the Peregrine Falcon Facts anchor chart, discuss and define the vocabulary words aerie, nestlings, brooded,
eyases, morsel, and preened.

The Jigsaw of Frightful's Mountain
has domain-specific vocabulary that
is important to understanding the
text.

Discussion is critical to helping
struggling readers build this
vocabulary.

Consider assigning the topics on the
fact sheet. Some students could be
assigned the topic with more or less
pages to read, depending on their
readiness.

Many students will benefit from
seeing the Chapter 2: Frightful Goes
to Falcon School, Peregrine Falcon
Facts sheet posted on the board or
via a document camera as directions
are read.

Consider pairing ELL students who
speak the same home language
when discussion of complex content
is required. This can allow students
to have more meaningful
discussions and clarify points in
their native language.

Some students may need more
frequent checks for understanding
and guided practice when first
annotating text for the gist.
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1- GRADE 6: MODULE 4: UNIT 1: LESSON 2
EXPEDITIONARY Close Reading and Gathering Evidence from
LEARNING Frightful’'s Mountain and “Welcome Back”

Opening (continued) Meeting Students’ Needs

B. Unpacking Learning Targets (2 minutes) » For students who struggle with

Direct students’ attention to the learning targets. Remind students that learning targets are helpful tools in understanding
their own learning goals. Targets will be part of every lesson.

Read aloud as students read along with today’s learning targets:

* “] can collect background information about peregrine falcons and pesticides.”

* “I can use evidence from Frightful's Mountain to collect and share information about peregrine falcons.”
* “l can get the gist of the informational article ‘Welcome Back.”

Ask:

* “Now that you have seen the learning targets for this lesson, what do you think you will be doing today?”
Listen for: “We will be learning more about peregrine falcons. We will be learning about pesticides.”

Remind students that Frightful’s Mountain is literary text. Tell them today they will be reading informational text to learn
about peregrine falcons and DDT. Tell them DDT is a chemical pesticide.

Ask:
* “What do you think a chemical pesticide is?”

If students do not know, tell them the suffix -cide means to Kill or the act of killing. Listen for: “A toxic substance used to Kill
insects or pests.” Tell students that something that specifically Kills insects is called an insecticide.

Invite students to think about how Frightful's Mountain and DDT may be connected.

grade-level text, consider chunking
the text for them on separate sheets
of paper. This makes the reading of
complex text more manageable and
allows them to focus on one small
section at a time.

Consider providing definitions of
challenging vocabulary in students’
home languages to support ELL
students. Resources such as Google
Translate and bilingual translation
dictionaries can assist with one-
word translation.
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A. First Read of “Welcome Back”: Read-aloud and Getting the Gist (10 minutes)

Be sure students are now sitting with their regular triads. Distribute the “Welcome Back” article to students. Use a
document camera to display the text.

Tell students that they will read this article more than once. As usual, they will first read just to get the gist—to understand
the basic sense of the text and to get an idea of where information is located for later use.

Invite students to read the text silently in their heads as you read aloud. Read slowly and fluently. Do not stop at this point to
explain anything.

After the article is read, ask triads:
* “What is the gist, the basic sense of what this text is mostly about?”

Listen for: “The text is stating the peregrine falcon population almost disappeared because of DDT. To help the peregrine
falcon population come back, scientists tried raising them in captivity. In 1974, the first peregrine falcons were released into
the wild. Raising falcons in captivity had proved successful.”

Ask triads to think, then discuss:

* “What does the author tell us about DDT?” Give students one minute to review the text to find evidence in the text about
DDT.

Listen for: “DDT is a chemical that was used to Kill insects destroying farmers’ crops in the 1950s and 1960s.”

Remind students that when text is challenging, it is often helpful to read smaller sections and to annotate or take notes in the
margin to explain the author’s ideas.

NYS Common Core ELA Curriculum « G6:M4:U1:L2¢ June 2014 « 6



1- GRADE 6: MODULE 4: UNIT 1: LESSON 2
EXPEDITIONARY Close Reading and Gathering Evidence from
LEARNING Frightful’'s Mountain and “Welcome Back”

Work Time (continued) Meeting Students’ Needs

B. Second Read of “Welcome Back”: Understanding Author’s Focus and Finding Text-based Evidence about

Peregrine Falcons and DDT (15 minutes)

 Invite students to follow along as you reread the first four paragraphs aloud. Tell students you will model how to annotate
this section of the text.

« Use a document camera. As you read the text aloud, circle unfamiliar words such as “perched,” “starling,” “stoop,” and
“agile.” Underline facts about the peregrine falcon’s vision, speed, and method of capturing prey. Examples of facts to
underline could be: “keen vision,” “head pointed down, wings tucked, and feet tucked in,” “speeds up to 200 m.p.h.,” “black
mustache and head and white cheeks,” “long pointed wings permit him to easily shift positions.”

» Ask triads to discuss the vocabulary underlined, and to write a phrase in the margin to summarize the facts about the
peregrine’s dive. Remind the class to use context clues to determine word meaning. Pause to give students time.

« Invite students to share their definitions and phrases.

« Model writing phrases students share in the margin. Examples could be: “sharp vision and streamlined body when capturing
prey,” “fly up to 200 m.p.h.,” “long, pointed wings to easily change positions in flight.”

* Next, ask triads to annotate Paragraphs 5 and 6 about DDT. Remind students to circle difficult vocabulary and underline
informational facts about DDT. Ask them to write a sentence or phrase about the main idea of the two paragraphs in the
margin. Pause to give students time.

« Circulate to encourage students, making sure students underline key points and not all text. If some students need support,
ask them to read one paragraph and tell you what it was about. Encourage them to write a summarized sentence or phrase in
the margin. Make a note of students needing support.

< Refocus the class whole group. Invite triads to share their unfamiliar words and their context clues that helped with
definitions.

 Listen for: captivity and DDT. Captivity means not able to be free. DDT is a chemical pesticide used to kill insects.

 Invite triads to share information with their group members about peregrine falcons and DDT from Paragraphs 5 and 6.
Pause to give time.

« Circulate and listen for responses. Provide support in finding the main point. Also, make note of students needing support in
writing a summarized phrase or sentence.

« Bring the class back together. Cold call triads to share a sentence or a phrase they wrote to summarize the two paragraphs.
Also, ask them to share difficult words and definitions.
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Meeting Students’ Needs

Work Time (continued)

Listen for: “In the 1950s and 1960s, farmers used DDT to kill insects destroying their crops. Birds ate insects with DDT on
them, and peregrine falcons fed on these birds. DDT built up in the body and caused the eggs laid to have thinner shells.
Thinner shells resulted in cracking and chicks could not hatch. Peregrine falcons were raised in captivity.”

Use the document camera to model writing notes in the margin.

Direct students to read and annotate the last two paragraphs independently. Pause and give students time.

Circulate and support students who needed help from the previous annotating.

Reconvene the class. Ask triads to share their unfamiliar words and facts about peregrine falcons and DDT with their group.

Invite volunteers to share their words and definitions with the class. Also, ask students to share the notes they wrote in the
margin.

Listen for: banned and Endangered Species Act. Three things helped bring the population back: peregrines were raised in
captivity; in 1972, DDT was banned; and the Endangered Species Act provided protection for these birds.

Congratulate students for building knowledge on annotating challenging informational text and working cooperatively with
their triads. Tell them in the weeks to come they will learn more about peregrine falcons and DDT.

Display Rachel Carson’s quote: “In nature nothing exists alone.” Ask students to read it silently to themselves.
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Closing and Assessment

A. Making Connections between Frightful’s Mountain, “Welcome Back,” and Rachel Carson’s Quote (3
minutes)

Distribute a sticky note to each student. Display Rachel Carson’s quote.

Say, “Now that you have read Frightful's Mountain Chapter 2, and the Rachel Carson quote, ‘In nature nothing exists alone,’
and the article ‘Welcome Back,’ think: What connections are there between the quote and the novel? What can you infer
about what's to come in the next weeks of study?”

Invite students to write their thoughts on their sticky note, and to come up and post their ideas on the front board.
Once students have posted their ideas, think aloud the connections you see.

For example, you might say: “I see many students wrote about nature in their response. We are going to be reading,
thinking, and talking a lot about the natural world in the weeks to come. | also see many of you have written about DDT. We
will be reading, thinking, and talking about DDT and other ways humans affect the natural world. In the next several weeks,
we are going to keep coming back to the idea of the delicate balance between humans and the many parts of our natural
world.”

Preview homework as needed; reinforce the routine of the structured notes. Remind students to do the following as they
read:

Find at least three unfamiliar vocabulary words, and write the corresponding page number by each word.

Write your thoughts to the focus question, and find evidence, facts, or reasons from Chapter 3 to support your thinking.

Read Chapter 3. “The Eyases Get on Wing.” Complete Learning from Frightful’s Perspective: Chapter 3.
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Frightful Goes to Falcon School, Peregrine Falcon Facts
Chapter 2
Name:
Date:
Directions:

1. Each member of your group should choose a different topic from the four listed below.
2. Then, read the text pages in the parentheses that correspond to your topic.

3. Asyou read the text, find at least three facts, evidence, that support the topic.

4. Record what you've learned about peregrine falcons in the space provided.
5

. Also refer to your homework, Learning from Frightful's Perspective: Chapter 2, to get additional
information.

Physical description of Adults and Eyases (pages 21, 22, 29)

Habitat (pages 21 and 22)
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Frightful Goes to Falcon School, Peregrine Falcon Facts
Chapter 2

Mating (page 22)

Hunting and Eating (pages 23, 24, 27, 28)
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Weloome Back

Fu] speed zhead! The peregrine Balean perched
high on a diff ledge sponr a sading below, His

keen vision allows him to focus on the angen. Head
pointed down, wings and fect oecked

effory, these remarkable bords have made 2 comeback
from 235 known nesting pairs in 1975, 10 an esomated
2,000 pairs in the United States and Canada today,

Thanks w the action of scienuiss

iy, he beging his dive.

A pergrines dive or “soop” can
reach speeds of up o 200 miles an
hour. Mo speeding oeket for this guy
shough, Instead, succes! He strikes the
starling, circles back and grabs it with
his sharp wlons. Mision aceomplshed.

Just a he'ls carching his next mesl,
a fellow fleon areaks by oat a level
cruising specd of 35 milss per hour.
Sunlight reflecs off of his blue-gray
hack, a black moustache nes the sides
af his face beneath a black head and
whire checks. Long pointed wings permic him o easity
shift positions while in flight.

The peregrine falcon is a magnificent bird amd
we are formunate o be able o enjoy these apile dyers
today Once one of the most widespread hirds of prey,
the peregrine almose complerely disappeared from our
skics.

In the 19505 and 1960, farmers used DI, didelam-
dipherplivichloroerhane, o Kl insecs thas damaged cheir
crops, Birds that the peregrine falcon fed on were eat-
ing the inseess with DT in them, which buile up in
the faleon's baody, cansing the female falcons w lay thin-
shelled epgs. When they @z on cheir egps o keep them
warm, the cggs broke before the chicks could hatch.

Hoping 1o help the falcons, scientists began ras-
ing chicks in capovity Eggs were hatched in hboram-
rics under the swienmss” watchful eves. Hand puppes
thar loeoked like the mother falcons were used o feed
the babies, That way, they remained wild because they
thought “mom"™ was fecding them. In 1974, the first
peregrine Bleans rised in capviey were released o
the wild.

Raising faleoss in capeivicy, as well a5 other actom
taken during the 19705, helped oo increase their num-
bers, The we of DT was banned in 1972, and the
following vear the peregrine faleon became protected
under the Endingered Species Act. Due wo all of these

and others who cared enough o save
the pereprine falcon, we are sble o,
oasce agin, enpoy these aerial scrobar,
—Susan Nagle-Schuuniz ir o froclaoee
umiter interested in wildlife covmermenion,
Pevneylvania,

Track The Falcon

The Faliorn Research Coroup &5 an
copamization rommited 0 saving fdnde af
prey. Oiwe of their projects énsvdued place
inp PS8 eranemitters 0w several tundea
peregrine flons to track thelr migeation.
Travelirig berween Chile and the Annle,
they coses beswween 8,000 and 5,000 miler om their jomrmney
You con follme the mrevels of Sparowe King, La Sereng, ard
all of their friends by viniting the web ste; wuseinp o, Click
on the “Field Reseerch™ tab, and them, "Sowthern Crais
Pereprinte Progect” 1o find onel where they are in the world.

Page 26

Skipping Stormes

Pflarch - April 20010

By Susan Nagle-Schwartz, Reprinted from Skipping Stones, March-April 2010. Used by permission.
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Learning from Frightful’s Perspective:

Chapter 3

Name:

Date:
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