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Writing an Essay about the Theme of The Hope Chest



	Grade 4: Module 4: Unit 2: Lesson 18
End of Unit Assessment, Part II: Writing an Essay about the Theme of The Hope Chest


	Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

	I can determine the theme of a story, drama, or poem. (RL.4.2)

I can describe a story’s characters, setting, or events using specific details from the text. (RL.4.3)

I can choose evidence from literary or informational texts to support analysis, reflection, and research. (W.4.9)

	Supporting Learning Targets
	Ongoing Assessment

	· I can write an essay describing how Violet’s character “made a difference” in the novel The Hope Chest.
	· End of Unit 2 Assessment, Part II: Writing an Essay about the Theme of The Hope Chest


	Agenda
	Teaching Notes

	1. Opening 

A. Engaging the Writer and Reviewing Learning Target (10 minutes)

2. Work Time 

A. End of Unit 2 Assessment, Part II: Writing an Essay about the Theme of The Hope Chest (40 minutes)
3. Closing and Assessment 

A. Reflecting on the Novel (10 minutes)

4. Homework

A. Respond in writing: Can one person make a difference? Think about the novel we just finished and your own experience. Has your response to this guiding question changed? Why or why not?
	· This lesson is Part II of the End of Unit 2 Assessment. Students will need their Student Copy of the Character Anchor Charts to reference their collected evidence of Violet’s contributions to the theme “making a difference.” 

· This essay should be scored using the NYS Rubric for Expository Writing in the supporting materials of this lesson.

· Post: Learning target.


	Lesson Vocabulary
	Materials

	essay, describing, theme, character
	· End of Unit 2 Assessment prompt (from Lesson 15)

· Violet’s Character anchor chart (begun in Lesson 3)

· Student Copy of the Character Anchor Charts (one per student; from Lesson 14)

· The Hope Chest by Karen Schwabach (one per student)

· End of Unit 2 Assessment, Part II: Writing an Essay about the Theme of The Hope Chest (one per student)
· NYS Rubric for Expository Writing (for teacher reference)


	Opening
	Meeting Students’ Needs

	A. Engaging the Writer and Reviewing Learning Target (10 minutes)
· Ask students to gather for a round of Concentric Circles. Once they are facing a partner, prompt students: 

· “Summarize what happened in Chapter 19 of The Hope Chest.”
· After students have had a few minutes to discuss, ask:

· “Did anyone hear an especially good summary from their partner?”

· Ask for a volunteer to share his or her verbal summary with the class. Listen for: “In Chapter 19, Violet goes with Chloe to the autocamp to see Mr. Martin and Myrtle. Mr. Martin and Chloe decide to go to Alaska with Myrtle, but Violet can’t come. At first she is upset, but then she realizes that she has to go home and finish school so she can go to college and do something that makes a difference, like fighting against Jim Crow laws. So she goes to Chloe and Mr. Martin’s wedding, and then goes home to go back to school.”

· Post the End of Unit 2 Assessment prompt (from Lesson 15) and the Violet’s Character anchor chart. Remind students that for Part II of this assessment, they will write a short essay on the prompt: 

· “How did Violet make a difference in The Hope Chest? After reading The Hope Chest, write an essay that describes how Violet contributes to the theme “making a difference.” Make sure to provide at least two examples with evidence from the text to support your analysis.” 

· Ask the outside circle to move two partners to the right and discuss:

· “In general, how did Violet contribute to the theme throughout the book? Give examples to support your answer.”

· Give students a few minutes to discuss. Listen for them to generalize and use specific examples to support their generalization. 

· Ask students in the inside of the circle to move two people to the right and discuss the same question.
	· To further support students in discussing the end of unit essay prompt in this activity, give them this sentence frame:

“In general, Violet contributes to the theme ‘making a difference’ by ________. Some examples of this are____________.”


	Opening
	Meeting Students’ Needs

	· Ask students to remain in concentric circles to discuss the learning target: 

· “I can write an essay describing how Violet’s character ‘made a difference’ in the novel The Hope Chest.”
· Ask students in the outside circle to move one person to the left and explain what the target means in his or her own words. Give students 2 minutes to discuss the target. 

· Cold call a few students to explain the target. Clarify as needed. 

· Remind students that they have written several essays in the last few weeks and that on this assessment they will demonstrate their ability to do this independently. Explain that this practice, along with the evidence they have gathered for this essay prompt, has prepared them to do well on this assessment. Tell them that you are proud of all the learning they have done and how they have become such skilled readers and writers.
	


	Work Time
	Meeting Students’ Needs

	A. End of Unit Assessment, Part II: Writing an Essay about the Theme of The Hope Chest (40 minutes)
· Ask students to get out their Student Copy of the Character Anchor Charts and their copy of The Hope Chest.
· Distribute the End of Unit 2 Assessment, Part II: Writing an Essay about the Theme of The Hope Chest to each student.
· Review the essay prompt, criteria, and graphic organizer on the assessment with students. Be sure that they understand what needs to be included in the introduction, body, and conclusion of their essays.

· Reassure students that there are no “tricks” to this assessment. It is the same type of essay writing they have been practicing in class. Remind them to use the evidence they have been collecting on their Student Copy of the Character Anchor Charts to help them plan and write their essays.

· Give students 40 minutes to work. Circulate to observe test-taking strategies and record observations for future instruction. For example, make sure students are using their Student Copy of the Character Anchor Charts to gather evidence. Are they using the graphic organizer to plan their essays? Are they going back to reread their essay as they write and when they are finished? Are they checking their essay for conventions and revising as needed? This information can be helpful in preparing students for future assessments and standardized tests.
	· Some students (especially those in need of accommodations for writing) may require more time to complete their essay. Consider giving them additional time during the day for this assessment.


	Closing and Assessment 
	Meeting Students’ Needs

	A. Reflecting on the Novel (10 minutes)
· Gather students for a few more rounds of Concentric Circles. 

· Once students are partnered, give them the following prompts. Rotate the inner or outer circle each time so students are with a new partner to discuss each question:

· “Why do you think Violet decided to go to college after all?”

· “In your opinion, what was the most important action Violet took to make a difference?” 

· “How has your thinking about our guiding question (How can one person make a difference?) changed?”
	


	Homework
	Meeting Students’ Needs

	· Respond in writing: Can one person make a difference? Think about the novel we just finished and your own experience. Has your response to this guiding question changed? Why or why not? 

Note: Consider giving students feedback on this essay while grading it. This will allow you to review it with students and help them to prepare for writing future essays.
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Supporting Materials


End of Unit 2 Assessment, Part II: 
Writing an Essay About the Theme of The Hope Chest
	Name:

	Date:


Essay Prompt: How did Violet make a difference in The Hope Chest? 

After reading The Hope Chest, write an essay that describes how Violet’s actions in Chapter 18 contribute to the theme “making a difference.” Make sure to provide examples from the text to clarify your analysis.
Learning targets: 

I can write informative/explanatory texts that convey ideas and information clearly. (W.4.2)

I can choose evidence from literary or informational texts to support analysis, reflection, and research. (W.4.9a)
Short Essay Criteria for End of Unit 2 Assessment
	Content and Analysis

	I can introduce the topic of my essay by including information about the novel, Violet, and the central theme, “making a difference.” (W.4.2a)

	I can write a focus statement that answers the prompt. (W4.2a)

	Coherence, Organization, and Style

	I can provide at least two examples with evidence from the text that support my focus statement. (W.4.2a; W.4.9a)

	Command of Evidence

	I can explain how each example supports the theme with evidence from the text. (W.4.2a and c; W.4.9a)

	I can use linking words to connect examples in the body of my essay. (W.4.2b)

	I can write a conclusion that summarizes my focus statement and leaves my reader with something to think about related to “making a difference.” (W.4.2d)


End of Unit 2 Assessment, Part II: 
Writing an Essay About the Theme of The Hope Chest
Use the graphic organizer to help plan your essay.

Essay Graphic Organizer

	Introduction should include the following:
· Introduce the novel and the main character, Violet. 

· Introduce and explain the theme of the novel, “making a difference.”


	Focus statement: Restate the prompt and provide an answer: 


	Body should include the following:
· Give at least two examples supported with evidence from the text of how Violet “makes a difference.”

· Explain how each example shows that Violet “made a difference.”




End of Unit 2 Assessment, Part II: 
Writing an Essay About the Theme of The Hope Chest
Essay Graphic Organizer (Continued)
	Conclusion should include the following:
· Summarize your answer to the prompt:
· Leave something for the readers to think about related to the theme “making a difference.”



[image: image1.emf]CRITERIA CCLS SCORE 4 Essaysat this level: 3 Essaysat this level: 2 Essaysat this level: 1 Essaysat this level 0 Essaysat this level: CONT ENTAND ANAL YSIS: theextent to  which the essayconveysideasand infrmationclearlyand accurate ly inorderto supportananalysisof topicsortexts W.2 R.1–9 —clearlyintroduceatopicina manner thatfollowslogicallyfrom thetaskandpurpose —demonstrateinsightful comprehensionand analysisof thetext(s) —clearlyintroduceatopicina manner thatfollowsfromthetask andpurpose —demonstrategrade-appropriate comprehensionand analysisof thetext(s) —introduceatopic inamanner thatfollowsgenerallyfromthe taskandpurpose —demonstratealiteral comprehensionofthetext(s) —introduceatopic inamanner thatdoesnotlogicallyfollow fromthetask andpurpose —demonst rate little understandingofthetext(s) —demonst ratea lack of comprehensionofthetext(s)or task COMMAND  OFEVIDENCE: theextent to  which the essay presentsevidence fromtheprovided textsto supportanalysisand ref�ection W.2 W.9 R.1–9 —developthetopicwithrelevant, well-chosen facts,definitions, concretedetails,quotations,or otherinformationandexamples fromthetext(s) —sustaintheuseofvaried, relevantevidence —developthetopicwithrelevant facts,definitions,details, quotations,orotherinformation andexam plesfromthetext(s) —sustaintheuseofrelevant evidence,withsome lackof variety —partiallydevelop thetopicofthe essaywiththeuseofsome textualevidence,someof which maybeirrelevant —userelevantevidence inconsistently —demonst rateanattempttouse eviden ce,butonly developideas withminimal,occasional eviden cewhichis generally invalidorirrelevant —providenoevidence orprovide evidencethatiscompletely irrelevant COHE RENCE, ORGA NIZATION,AND STYLE:theextent to  which theessaylogically organizescomple xideas, concepts,andinformation usingformal style and preciselanguage W.2L.3L.6 —exhibitclear,purposeful organization —skillfullylinkideasusinggrade- appropriatewordsandphrases —usegrade-appropriate, stylisticallysophisticated languageanddomain-specific vocabu lary —provideaconcludingstatement thatfollowsclearlyfromthetopic andinformationpresented —exhibitclearorganization —linkideasusinggrade- appropriatewordsandphrases —usegrade-appropriateprecise languageanddomain-specific vocabu lary —provideaconcludingstatement that followsfromthetopicand informationpresented —exhibitsomeattemptat organization —inconsistentlylinkideasusing wordsandphrases —inconsistentlyuseappropriate languageanddomain-specific vocabu lary —provideaconcludingstatement thatfollowsgenerallyfromthe topicandinformationpresented —exhibit littleattemptat organization,orattemptsto organizeareirrelevanttothe task—lacktheuseof linkingwords andphrases —uselanguagethatisimprecise orinappropriateforthetext(s) andtask —provideaconcluding statementthatis illogical or unrelatedtothetopicand informationpresented —exhibitnoevidence of organization —exhibitnouseof linkingwords andphrases —uselanguagethatis predom inantlyincoher entor copied directly fromthetext(s) —donotprovideaconcluding statement CONTRO LOF CONV ENTIONS:theextent to �ichthe essay demonstratescomm andof theconventions of stadard Englishgrammar, usage,capitalization, punctuation,andspelling W.2L.1L.2 —demonstrategrade-appropriate comman dofconventions,with fewerrors —demonstrategrade-appropriate comman dofconventions,with occasionalerrorsthatdonot hindercomprehens ion —demonstrateemerging comman dofconventions,with someerrors thatmayhinder comprehension —demonst ratea lack of comman dofconventi ons,with frequenterrorsthathinder comprehension —areminimal,making assessme ntofconventions unreliable If thepromptrequirestwotexts and thestudentonlyreferencesonetext,the responsecanbescorednohigherthana2. If the studentwritesonlya personalresponseandmakesno referencetothe text(s), the responsecanbescorednohigherthana1. Responsestotallyunrelatedto thetopic,illegible,incoherent,orblankshouldbe givena0. Aresponsetotallycopiedfromthetext(s)withno originalstudent writingshouldbescoreda0.


	[image: image4.emf]
	This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License.

Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license.


PAGE  
	Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved.
	NYS Common Core ELA Curriculum  •  G4:M4:U2:L18  •  June 2014  •  5  



[image: image2.emf][image: image3.emf][image: image4.emf][image: image5.emf][image: image6.emf][image: image7.emf][image: image8.emf]