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1= GRADE 4: MODULE 3B: UNIT 1: LESSON 9

EXPEDITIONARY Close Reading:
LEARNING Learning about the Declaration of Independence

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can explain what a text says using specific details from the text. (R1.4.1)

I can make inferences using specific details from the text. (R1.4.1)

I can explain the main points in a historical text, using specific details in the text. (R1.4.3)

I can describe the organizational structure in an informational or persuasive text (chronology, comparison, cause/effect, problem/solution). (R1.4.5)

Supporting Learning Targets Ongoing Assessment

« | can make inferences based on information from pictures and text “Thomas Jefferson and the < Close Reading note-catcher: “Thomas Jefferson and the
Declaration of Independence.” Declaration of Independence” (questions 1-6)

< | can support my inferences with details and examples from the text “Thomas Jefferson and the
Declaration of Independence.”

< | can explain how and why the Declaration of Independence was written.

« | can identify the organizational structure of a section of “Thomas Jefferson and the Declaration of
Independence.”
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Close Reading:
Learning about the Declaration of Independence

1. Opening < To build on their understanding of the American Revolution and the Declaration of Independence,

A. Reviewing Homework and Adding to Anchor Charts
(5 minutes)

B. Reviewing Learning Targets (5 minutes)
. Work Time

A. Reading for the Gist: “Thomas Jefferson and the
Declaration of Independence” (15 minutes)

B. Close Reading of “Thomas Jefferson and the
Declaration of Independence”: How and Why Was
the Declaration of Independence Written? (30
minutes)

. Closing and Assessment
A. Share and Debrief (5 minutes)
. Homework

A. Reread the introduction and first 3 paragraphs of “A
Gifted Writer” from the text “Thomas Jefferson and
the Declaration of Independence.”

B. Underline or highlight words for the Word Wall.
Choose one word and use one of your vocabulary
strategies to write a definition for this word.

students read part of the first section of the article “Thomas Jefferson and the Declaration of
Independence.” The second section of the article is read in Lesson 10. Students closely examine how and
why the Declaration of Independence was written and to think about how it impacted other events
through answering a series of text-dependent questions on their Close Reading note-catcher. Students
continue close reading process in Lesson 10 and again in Lesson 11 for the End of Unit 1 Assessment.
Preview Lessons 9-11 to get a sense of the arc of students’ work with this text.

The close reading process is meant to help students deeply understand a section of the text. They read
and reread to deconstruct the meaning of the text, and then reconstruct the meaning using evidence
from the text. The teacher uses questioning geared toward a focus question to make the text accessible
to students. See the Close Reading Guide for notes on guiding student through the text and answers to
the text-dependent questions.

The close reading process in this lesson is meant to be discussion-based; the teacher can choose to invite
students to work independently or in pairs or small groups when thinking about different questions on
the Close Reading note-catcher, but the teacher should guide the whole class in a discussion of each
section on the note-catcher using the focus question at the top before moving on to the next section.
This note-catcher is not meant to be a worksheet that is assigned to students to complete on their own.

Row 8 of the Close Reading note-catcher asks students to reread Paragraphs 6 and 7 of “A Gifted
Writer,” which includes the following quote: “That these United Colonies are, and of right ought to be,
free and independent states.” This quote is not read closely in this lesson and is revisited in Unit 2.

This close read sequence is designed as two lessons; however, depending on the needs of your class, you
may choose to split this close reading into three lessons.

The end goal of Lessons 9 and 10 is for students to be able to answer the focus question on their Close
Read note-catchers. Students are given the opportunity to do so in Lesson 10.
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1= GRADE 4: MODULE 3B: UNIT 1: LESSON 9

EXPEDITIONARY Close Reading:
LEARNING Learning about the Declaration of Independence

e In advance:

— Review: Close Reading Note-catcher so you are familiar with the prompts and can address students’
guestions as needed. See supporting materials.

— Review: Fist to Five in Checking for Understanding techniques (see Appendix).
— Review: Back-to-Back, Face-to-Face protocol (see Appendix).

— Post: Learning targets.

declaration, independence; mightier « Be a Patriot anchor chart (begun in Lesson 3)
(9), self-evident, delegate (10) « Be a Loyalist anchor chart (begun in Lesson 5)

e Close Readers Do These Things anchor chart (begun in Module 1, Unit 1, Lesson 3)

» Close Reading note-catcher: “Thomas Jefferson and the Declaration of Independence” (one per student and one to display)
e Close Reading Guide: “Thomas Jefferson and the Declaration of Independence” (for teacher reference)

« Equity sticks

« “Thomas Jefferson and the Declaration of Independence” (one per student and one to display)

« Sticky notes (five per student)
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1- GRADE 4: MODULE 3B: UNIT 1: LESSON 9

EXPEDITIONARY Close Reading:
LEARNING Learning about the Declaration of Independence

A. Reviewing Homework and Adding to Anchor Charts (5 minutes)
< Direct students’ attention to the Be a Patriot and Be a Loyalist anchor charts.

» Ask students to get out their homework from Lesson 8, share their paragraphs with a partner, and discuss any reasons they
think can be added to each anchor chart.

« Give students a few minutes to discuss, then call on pairs to offer additional reasons to add to each anchor chart. Listen for
and record reasons similar to the following:

— Be a Loyalist: promised freedom from slavery; receive a gun

— Be a Patriot: the idea of freedom and liberty; the words “All men are created equal”; fighting in Rhode Island bought
freedom

B. Reviewing Learning Targets (5 minutes) » Discussing and clarifying the
language of learning targets helps
build academic vocabulary.

» Focus students’ attention on the posted learning targets and read them aloud:

* “l can make inferences based on information from pictures and text ‘Thomas Jefferson and the Declaration of
Independence.”

* “l can support my inferences with details and examples from the text ‘Thomas Jefferson and the Declaration of
Independence.”

* “I can explain how and why the Declaration of Independence was written.”
* | can identify the organizational structure of a section of ‘Thomas Jefferson and the Declaration of Independence.””
< Remind students that they have practiced the second and fourth learning targets in Lesson 7.

< Tell them that today they will think about how someone’s perspective influences his or her opinion of an event. Tell students
that they will look closely at the events that happened leading up to the writing of the final version of the Declaration of
Independence, thinking about what happened and why.

e Ask students to give a thumbs-up, thumbs-sideways, or thumbs-down to check for understanding of the targets. Clarify as
necessary.
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EXPEDITIONARY Close Reading:

LEARNING Learning about the Declaration of Independence
A. Reading for the Gist: “Thomas Jefferson and the Declaration of Independence” (15 minutes) « To provide more support, have
« Tell students they will expand their understanding of the American Revolution and the Declaration of Independence by students work with their partner to
reading an article about it over the next two days. read and write the gist then share

Display the Close Readers Do These Things anchor chart and remind students that they will be doing all of these outa section ata time.

things to closely read this text:

— Read small chunks of text slowly and think about the gist.
— Reread each passage one sentence at a time.

— Underline things that you understand or know about.

— Circle or underline words that you do not know.

— Talk with your partners about all of your good ideas.

— State the gist or message of the paragraph in the margin.
— Listen to the questions.

— Go back to the text in order to find answers to questions.
— Talk with your partners about the answers you find.
Distribute and display the Close Reading note-catcher.
Tell students that they will be using this note-catcher to help them think and take notes about this article.

Use equity sticks to call on a student to read the focus question at the top of the Close Reading note-catcher. Remind
students that they should keep this question in mind as they work:

* “How and why was the Declaration of Independence written?”
Distribute “Thomas Jefferson and the Declaration of Independence” and five sticky notes to each student.

Tell them they will only be reading half of the article in the next two lessons, and reading the second half as part of the End
of Unit 1 Assessment in Lesson 11. Explain that they will read the first half of the article twice; first for the gist and a second
time to think about what happened leading up to the writing of the final version of the Declaration and why those events
happened.

Use equity sticks to call on a student to read aloud the article’s title and subtitle.
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EXPEDITIONARY Close Reading:
LEARNING Learning about the Declaration of Independence

* Invite students to turn and talk:

* “What does the word declaration mean? What word do you hear in the word declaration?” Listen for responses like: “I hear
the word ‘declare’ in the word declaration,” or “I think it means to declare or say something.”

» Use equity sticks to call on several students to share what they discussed with their partners. If necessary, clarify the meaning of
declaration as something stated or made known in an official way.

* Repeat with the word independence, clarifying the meaning as being free or not being controlled by anyone.

« Explain to students that the Declaration of Independence was how the Patriots formally told England that they wanted to create
their own country.

« Read aloud the first three paragraphs of the article, asking students to follow along as you do so. (“As a boy ...” to “... has

inspired lovers of freedom everywhere.”)

 Invite students to write a gist statement for those first three paragraphs on one of their sticky notes. If students need more
support, ask:

* “What were these paragraphs mostly about?”
« Tell students to place their sticky notes on the text by these first three paragraphs.

 Invite students to continue reading the next four sections (“A Gifted Writer,” “Expressing the American Mind,” “Hang Together—
or Separately,” and “The Test of Time”) in pairs for gist, recording a gist statement for each section on a sticky note.

« As students work, circulate and assist students. If they need support, ask:
* “What was that section mostly about?”
« Invite students to examine their gist statements for each section and write a new gist statement for the entire article.

« Use equity sticks to call on students to share their gist statements and choose one to fill in the first row of the Close Reading
Note-catcher. Listen for responses like: “This article is about the writing of the Declaration of Independence and how Thomas
Jefferson was involved with it.”
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EXPEDITIONARY Close Reading:

LEARNING Learning about the Declaration of Independence
Work Time (continued) Meeting Students’ Needs
B. Close Reading of “Thomas Jefferson and the Declaration of Independence”: How and Why Was the « For students needing additional
Declaration of Independence Written? (30 minutes) support, consider allowing them to
« Remind students that close readers reread the texts they are analyzing paragraph by paragraph, sentence by sentence. reread the text with high-low

partners or in a targeted small

« Explain to them that they will now closely reread pages 8—10 of the Thomas Jefferson article to think carefully about the focus
group with the teacher.

guestion:
For students needing additional
support and ELLs, consider

providing smaller chunks of text

* “How and why was the Declaration of Independence written?”

« Tell students they will be doing this by rereading and discussing with their partner, then sharing their thinking with the class.

» Using the Close Reading Guide, guide students through rereading the text, inviting them to Think-Pair-Share and discuss for a close read. Teachers can
the prompts as necessary. check in on students’ thinking as
» Stop students at the seventh row with the prompt: “Take turns reading the fourth and fifth paragraphs to your partner. Then, they speak about their text.

working together, use details from the text to answer the questions on the right.” Tell students that they will continue
rereading the rest of the section in the next lesson.
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EXPEDITIONARY Close Reading:
LEARNING Learning about the Declaration of Independence

Closing and Assessment Meeting Students’ Needs

A. Share and Debrief (5 minutes)

« Bring students back together. Invite students to use Fist to Five to show how confident they are in answering the focus
question for this article, showing a fist for being completely unsure of how or why the Declaration of Independence was
written, or a five, meaning they can share several reasons about how and why the Declaration of Independence was written.
Be sure to check in with students showing a fist, one, or two fingers during the close read in Lesson 10.

« Using the Back-to-Back, Face-to-Face protocol, ask:
* “What was one event leading up to the writing of the Declaration of Independence?”
« Listen for responses like: “The Battles of Lexington and Concord.”
* Ask:
* “How is this process helping you better understand this text?”
« Listen for responses like: “By rereading, | can think carefully about the meaning of words | don’t know like ‘delegate.”

« Explain to students that they will continue rereading “Thomas Jefferson and the Declaration of Independence” closely in the
next lesson.

Homework Meeting Students’ Needs

« Reread the introduction and first 3 paragraphs of “A Gifted Writer” from the text “Thomas Jefferson and the Declaration of
Independence.”

e Underline or highlight words for the Word Wall. Choose one word and use one of your vocabulary strategies to write a
definition for this word.
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Declaration of
Independence

For Thomas Jefferson, the pen truly
was mightier than the sword

by Kathy Wilmore

%4 |‘J{1_v, Thomas Jefferson was sh_v and

often tongue-tied. He had a habit of

A Gifted Fiites,

Thomas Jefferson was born on April
13, 1743, in Shadwell, Albemarle
County, Virginia. A studious young

always SInging or hummmg to himself, man with freckles and thick red hair, he
and preferred the company of books to spent 15 hours a day reading and writ-

| i : i ; ing, and 3 hours practicing his vielin.
' that of most people. Yet this quier young man’s passion for - E =

freedom carried him into a very public life.

For Thomas Jefferson, the pen truly was mightier than
the sword. From his pen flowed some of the world’s most
famous and influential words: “We bold these truths to be
self-evident, that all men are created equal.”

For more than two centuries, those simple words from the
preambile (introduction) to the Declaration of Independence

ha\-’ﬂ.‘ Il'lbpl['(‘d IO‘I."LTS DF "I'CCdI.’!I'I.'l CV{.‘E}-"N!’]{_‘I’C.

Words to Know
« salf-evident: obvious, snmistakable,
* delegale: representatie.

+ unalienable: cannot be taken away.

Benjamin Franklin (left), John
Adams (center}, and Thomas
Jefferson review a draft of the
Declaration of Independence.
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He had a way with words—on
paper, anyway. Young Tom once hoped
to impress a girl he loved with his talk.
As he wrote to a friend: “1 had dressed
up in my own mind such thoughts as
occurred to me, in as moving language
as I ]{I'tv:".\'- I'IW'. fl.]'ld ‘.'Ipfl'.'ttd L] ]'l.;!"f'L‘
performed in a rolerably credirable
manner.” Untortunartely, he failed mis-
erably with che girl.

Jefterson soon found a way to use
his “moving language” to greater
effect. For some time, the American
Colonies had been buzzing with rebel-
lion against their ruler, King George
111 of Great Britain. On April 19,
1775, the buzzing turned into barttles
in Lexington and Concord, Massa-
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|
 “This was the object of the Dec-

laration of Independence. Not
to find out new principles, or
new arguments. .. but to place
before mankind the common
sense of the subject, in terms so
plain and firm as to command
their assent, and to justify our-
selves in the independent stand
we are compelled to take.”

' —Thomas Jefferson

erest. “During the whole time [ sar
with him in the Congress,” wrote

| Massachusetts delegate John Adams,
“I never heard him urrer three sen-

chusetes, The nation was at war. A Jetterson's rough
| few weeks later, the Colony of Vir- SeMirist the Oesiere
. e . tion shows his neat
ginia sent Jefferson to Philadel- i e
phia, as a delegate ro the Second hia struggle ba find
Continental Congress. exactly the right
Jefferson was one of the youngest words to convey
delegates—and probably the qui- his thoughts.
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tences together,”

Not everyone in Congress
wanted independence from Britain.
As the war dragged on, though,
more colonists and Congress mem-
bers talked of making a clean and
total break. On April 12, 1776,
North Carolina gave its delegates
the go-ahead to vore for indepen-
dence. Virginia soon did the same.

On June 7, Richard Henry Lee, a
Virginia delegate, proposed: “That
these United Colonics are, and of
right ought to be, free and inde-
pendent states. .. and thar all polit-
cal connection between them and
the State of Grear Britain is, and

CORBIE [

10 JUNIOR SCHOLASTIC

ought to be, wally dissolved.” Con-
gress appointed a committee to write
up that proposal for further debate:
John Adams, Benjamin Franklin,
Roger Sherman, Robert R. Liv-
ingston, and Thomas Jefferson.

For several days, the men hashed
out ideas. (Only four took part;
Franklin was sick ar the time.)
Onge they decided on a frame-
waork, someone had to fill in the
gaps and write the proposal. The
group chose Jefferson, who was
known as a fine writer.

Being chosen was no special
honor. Writing congressional propos-
als was a common task. At the time,

no one had any idea how important
thisone would rurn ourt to be.

o 1

The Dedaration ucl‘]ndt:pcnd.crw:
did nor spring from Jefferson’s mind
alone. Jefferson drew on the writings
and ideas of others, including Eng-
lish philosopher John Locke, politi-
cal writer Thomas Paine—whose
popular pamphlet, “Common
Sense,” argued for independence—
and fellow Congress members,

Jefferson also reworked some of
his own writings, such as A Sum-

Copyright © Scholastic Inc. Used by permission and not subject to Creative Commons

license.
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mary View of the Rights of British
Anterica, which had been published
rwo years earlier. As he wrore to a
friend: “This was the object of the
Declaration. Mot to find out new
principles, or new arguments. .. but
ta place before mankind the com-
mon sense of the subject, in terms so
plain and firm as to command their
assent [agreement], and to justify
ourselves in the independent stand
we are compelled 1o ke, ... [It] was
intended to be an expression of the
American mind.”

Even so, it was Jefferson’s brilliant,
fact-crammed mind and flair for
drama thart gave the Declaration its
paoetic punch, He expressed the
ideals in a way thar people could rake
10 heart—even be willing to dic for.

Within a matter of days, Jefferson
had a draft for the commirttee, Adams
;l[](.l FI;]]'lkl.“'l ”'l;llll'_' some LI1;[[1§.[L':\.
Then it went to the full Congress,
where members made more changes.

After the Declaration'’s stirring
opening, Jefferson listed King
George's offenses against the Ameri-
can people. Some points sparked

debates in Congress. One of the

h!][Tl";i i"‘;l]L'ﬁ wis \I.I\'L'[:\'. ."‘ﬁhﬂlll[] 1'1{'
Declaration call to end i Adams,
Franklin, and Jefferson argued yes.
Orther delegates argued no, refusing
to accept the proposal unless menrion
of slavery was cut, In the end, it was.

Sy Dopths
or Separately

The delegares wanted approval of
the Declaration to be unanimous
(all in agreement), They realized
that the Declaration would have an
enormous impact on the future.
['hey were waging rebellion against
their Kiﬂg, and .Hllr]i[tihg it in writ-
ing. If they won the revolution, all
well and good. However, if Britain
WO, anyons who had nignal his
name o the document would be
branded a traitor to the Crown, and
hanged for thar crime. As Benjamin
Franklin joked, “We must indeed all
hang rogether, or most assuredly we
shall all hang separately.”

By July 2, the delegates had
reached a draft acceprable to all. On
July 4, 1776, the Continental Con-
gress officially adopred “The Unani-
mous Declaration of the Thirteen
Unired States of America.” Eventu-
ally, all 36 delegates signed the doc-
ument, which ends with the words,
“We murtually pledge to each other
our lives, our fortunes, and our
sacred honor.”

e Dest: of Time

The Declaration of Independence
gave a renewed sense of purpose o
the war that Americans had been
fighting for 16 manths, and would
wage for 7 more years, From the time
it appeared, the people of the United
Stares were able to see in writing the
ideals they were defending,

The Declaration of Indepen-

dence’s influence far ourlasted thar
war. It gave heart o Abraham
Lincoln as he strove to preserve the
Union during the Civil War. Eliza-
beth Cady Stanton and other |
suffragists adapred it in demanding
the right of women o vote. Martin
Luther King Jr. used it to inspire
African-Americans during their
struggle for civil rights. Indeed, the
Declaration’s call for “unalienable
rights,” including “life, liberty, and
the pursuit of happiness,” has been
admired and adopted worldwide.
Thomas Jeffersan went on to
achieve many other triumphs.
HL‘!idl‘b SLT\"-[".!,.: as l]lL' tl”ld LI .5.
President, he was a brilliant inventor,
scientist, and architect, Yer he is most
remembered for one lhiug: |$ultil1g
the ideals of freedom into words thar
have withstood the test of dme. JS

w E w’ ﬂ:“ |
L]
Write an essay describing what the
words “all men are created equal®
means to you. Tell how the Declaration |
of Independence may not have com-

pletely lived up to those words.

WORD MATCH
A. representative
E. cannot be
taken away
3. self-evident C. all in agree-
ment
4. unalienable D. acceptance

I. assent
2. delegare

5. unanimous  E. obvious;
unmistakable

THINK ABOUT IT

|. What was the purpose of the
Declaration of Independence?
2. Could America have split from
England without it? Explain.

NOVEMBER 28 2004 11
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Close Reading Note-Catcher:
“Thomas Jefferson and the Declaration of Independence”

Name:

Date:

Focus question: How and why was the Declaration of Independence written?

1. What is the gist of this article?

2. Examine the picture on page 8 and | Who is in the picture?
the caption for it on page 9. Then
use details from the text to answer
the questions on the right.

What are they reading?

There are many papers on the floor in the foreground of the
picture. What might those papers be?

The caption says they were “reviewing a draft of the
Declaration of Independence.” Why were there many drafts
of the Declaration?
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Close Reading Note-Catcher:
“Thomas Jefferson and the Declaration of Independence”

3. Now, reread the title, subtitle, and
introduction silently. Then use
details from the text to answer the
guestions on the right.

What do you think mightier means? What words in the text
make you think so?

The text says, “For Thomas Jefferson, the pen truly was
mightier than the sword.” How could a pen be mightier than
a sword?

4. Reread the last sentence of the
second paragraph. Then use details
from the text to answer the
questions on the right.

“We hold these truths to be self-
evident, that all men are created
equal.”

Use text features to determine what self-evident means.

What is the main point of this sentence from the Declaration
of Independence? What words in the text make you think
so?

5. Now, reread the first two
paragraphs in the section “A Gifted
Writer.” Then use details from the
text to answer the question on the
right.

What words does the author use to describe Thomas
Jefferson?
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Close Reading Note-Catcher:
“Thomas Jefferson and the Declaration of Independence”

6. Take turns reading the third
paragraph to your partner. Then,
working together, use details from
the text to answer the questions on
the right.

Use text features to determine what delegate means.

Jefferson was sent to Philadelphia as a delegate to the
Second Continental Congress. According to the text, what
events led to the Second Continental Congress?

Why was there a Second Continental Congress?

What were the two main events described in these
paragraphs?

1)

2)

Stop Here. Continue with 7-11 in Lesson 10.

7. Take turns reading the fourth and
fifth paragraphs to your partner.
Then, working together, use details
from the text to answer the
guestions on the right.

The text says, “Not everyone in Congress wanted
independence from Britain.” Using what you have learned in
this unit, what was the name of the group of people who did
not want independence from Britain?

What was the main event described in these paragraphs?
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Close Reading Note-Catcher:
“Thomas Jefferson and the Declaration of Independence”

8. Now, reread the first two
paragraphs in the section “A Gifted
Writer.” Then use details from the
text to answer the question on the
right.

The word dissolved means brought to an end. What did
Richard Henry Lee mean when he said, “... that all political
connection between them and the State of Great Britain is,
and ought to be, totally dissolved.”

What does the word debate mean? What words in the text
make you think so?

What were the two main events described in these
paragraphs?

1)

2)

9. Read the seventh paragraph. Then
use details from the text to answer
the question on the right.

The text says, “At the time, no one had any idea how
important this one would turn out to be.” Why did this
proposal turn out to be so important?
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Close Reading Note-Catcher:
“Thomas Jefferson and the Declaration of Independence”

10. Examine the picture and caption
on page 9. Then use details from
the text to answer the questions on
the right.

What is this a picture of?

What inferences can you make about Thomas Jefferson
based on this picture and caption?
I infer

because ...

TEXT STRUCTURE

11. What is the structure of the section
“A Gifted Writer”? What words in
the text make you think so?

Summarize!

After thinking more closely about this section of the text, summarize what you think the section “A
Gifted Writer” is mostly about. Use several specific details from the text in your summary.
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Focus question: How and why was the Declaration of Independence written?

1. What is the gist of this article? This article is about the writing of the Declaration
of Independence and how Thomas Jefferson was
involved with it.

2. Examine the picture on page 8 and | Who is in the picture?
the caption for it on page 9. Then Benjamin Franklin, John Adams, and Thomas
use details from the text to answer | Jefferson
the questions on the right.
What are they reading?
a draft of the Declaration of Independence

There are many papers on the floor in the foreground of the
picture. What might those papers be?
other drafts of the Declaration

The caption says they were “reviewing a draft of the
Declaration of Independence.” Why were there many drafts
of the Declaration?

they wanted to make sure it was precise and send
the message they wanted to the British
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3. Now, reread the title, subtitle, and
introduction silently. Then use
details from the text to answer the
questions on the right.

What do you think mightier means? What words in the text
make you think so?

stronger “famous,” “influential”
The text says, “For Thomas Jefferson, the pen truly was
mightier than the sword.” How could a pen be mightier than

a sword?

The pen allowed Jefferson to write famous and
influential words that were stronger than fighting.

4. Reread the last sentence of the
second paragraph. Then use details
from the text to answer the
guestions on the right.

“We hold these truths to be self-
evident, that all men are created
equal.”

Use text features to determine what self-evident means.
obvious, unmistakable

What is the main point of this sentence from the Declaration
of Independence? What words in the text make you think
so?

“all men are created equal”
“freedom”

5. Now, reread the first two
paragraphs in the section “A Gifted
Writer.” Then use details from the
text to answer the question on the
right.

What words does the author use to describe Thomas
Jefferson?

“studious,” “reading and writing,” “had a way with
words”
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6. Take turns reading the third
paragraph to your partner. Then,
working together, use details from
the text to answer the questions on
the right.

Use text features to determine what delegate means.
representative

Jefferson was sent to Philadelphia as a delegate to the
Second Continental Congress. According to the text, what
events led to the Second Continental Congress?

the Battles of Lexington and Concord

Why was there a Second Continental Congress?

it was a way to gather representatives from the
colonies to discuss the war and rebelling against
Britain

What were the two main events described in these
paragraphs?

1.) The Battles of Lexington and Concord started the
war between the colonists and the British.

2.) The colonists sent representatives to
Philadelphia for the Second Continental Congress.

Stop Here. Continue with 7-11 in Lesson 10.

7. Take turns reading the fourth and
fifth paragraphs to your partner.
Then, working together, use details
from the text to answer the
guestions on the right.

The text says, “Not everyone in Congress wanted
independence from Britain.” Using what you have learned in
this unit, what was the name of the group of people who did
not want independence from Britain?

Loyalists

What was the main event described in these paragraphs?
North Carolina and Virginia delegates voted for
independence
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8. Now, reread the first two The word dissolved means brought to an end. What did

paragraphs in the section “A Gifted | Richard Henry Lee mean when he said, “... that all political
Writer.” Then use details from the | connection between them and the State of Great Britain is,
text to answer the question on the | and ought to be, totally dissolved.”

right. any political connections between the colonies and
Great Britain should be brought to an end or
stopped

What does the word debate mean? What words in the text
make you think so?

discuss

“hashed out”

What were the two main events described in these
paragraphs?

1.) Richard Henry Lee proposed that the colonies
should be free and independent with no political
connection to Great Britain.

2.) A group of delegates drafted a proposal based on
Lee’s statements.

9. Read the seventh paragraph. Then The text says, “At the time, no one had any idea how
use details from the text to answer | important this one would turn out to be.” Why did this
the question on the right. proposal turn out to be so important?

It turned into the Declaration of Independence.
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10. Examine the picture and caption
on page 9. Then use details from
the text to answer the questions on
the right.

What is this a picture of?
a draft of the Declaration of Independence

What inferences can you make about Thomas Jefferson
based on this picture and caption?

I infer

that Thomas Jefferson wanted to use very precise

language in his writing of the Declaration
because ...there are so many words and phrases
crossed out and revised in the draft.

TEXT STRUCTURE

11. What is the structure of the section
“A Gifted Writer”? What words in
the text make you think so?

chronology—describing a sequence of events or
measuring time

“On April 19, 1775,” “a few weeks later,” “On April
12,1776,” “On June 7,” “For several days”

Summarize!

After thinking more closely about this section of the text, summarize what you think the section “A
Gifted Writer” is mostly about. Use several specific details from the text in your summary.

This section was about Thomas Jefferson and how he became involved in writing the
Declaration of Independence. He always had a way with words, and was selected to be a
delegate at the Second Continental Congress in Philadelphia after the Battles of
Lexington and Concord. Here, the colonists discussed the war and rebelling against
Britain. Richard Henry Lee proposed that the colonies should be free and independent
with no political connection to Great Britain. A group of delegates, including Thomas
Jefferson, drafted a proposal based on Lee’s statement. This proposal would become

the Declaration of Independence.
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