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1= GRADE 7: MODULE 1: UNIT 1: LESSON 10
EXPEDITIONARY Building Background Knowledge: The Dinka and Nuer Tribes Until the Mid-
LEARNING 1980s (“Sudanese Tribes Confront Modern War” Excerpt 1)

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

| can recognize, interpret, and make connections in narratives, poetry, and drama, ethically and artistically to other texts, ideas, cultural perspectives, eras, personal
events, and situations. (RL.7.11)

I can determine the central ideas of an informational text. (R1.7.2)

I can cite several pieces of text-based evidence to support an analysis of informational text. (R1.7.1)

I can use a variety of strategies to determine the meaning of unknown words or phrases. (L.7.4)

Supporting Learning Targets Ongoing Assessment

e | can make connections from the text “Sudanese Tribes Confront Modern War” to the novel A Long e Text annotations for gist

Walk to Water. - Gathering Evidence graphic organizer (focus on
e | can annotate text to help me track important ideas in Excerpt 1 of “Sudanese Tribes Confront Modern Perspectives)

War.” - Exit ticket

| can use context clues to determine word meanings.
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1= GRADE 7: MODULE 1: UNIT 1: LESSON 10
EXPEDITIONARY Building Background Knowledge: The Dinka and Nuer Tribes Until the Mid-
LEARNING 1980s (“Sudanese Tribes Confront Modern War” Excerpt 1)

1. Opening

A. Introducing Learning Targets and Bridging to
Informational Text (10 minutes)

2. Work Time

A. Read-aloud of Excerpt 1 of “Sudanese Tribes
Confront Modern War”: Vocabulary to Support
Understanding (10 minutes)

B. Rereading for Gist: Excerpt 1 (20 minutes)
3. Closing and Assessment

A. Homework Preparation (5 minutes)
4. Homework

A. Reread Excerpt 1 of “Sudanese Tribes Confront
Modern War” and complete the Gathering Evidence
graphic organizer for Excerpt 1 only

This lesson uses many practices and structures similar to those used in Lessons 4 through 8, though the
focus in Lessons 10 through 14 is gathering evidence from informational text.

This lesson is students’ first experience in the unit with complex informational texts. The excerpts in
Lessons 10 and 11 are from an article from the Washington Post. Students read each excerpt twice in
class, again for homework, and then briefly return to it at the start of the following lesson. The text is
formatted to include text-dependent questions that help focus students on key passages. It is fine if
students do not finish all the questions for Excerpt 1 in class, since they continue to work with the text
for homework. Students also will return to these articles during Unit 3.

Students work with a partner to annotate this text, one paragraph at a time. This partner talk will help
them orally process the text and also see a peer’s example of jotting gist statements. During Work Time
B, continue to remind students that getting the gist is just a very preliminary sense of what a text or
section of text is mostly about; it's particularly useful when the text is particularly complex. It's fine if
their first thinking is tentative, fuzzy, or even wrong. Use “getting the gist” as a low-stakes way to build
students’ willingness to grapple with complex text.

Note that Excerpt 1 (for Lesson 10) is about the period before 1983, and thus connects more to Salva’s
story. Excerpt 2 (in Lesson 11) is about the period beginning in August 1991, and thus connects more to
Nya’s story.

Because this lesson marks a shift to informational text, it does relate to standard RL.7.9 (“I can compare
and contrast a fictional and historical account of a time, place, or character.”). Note, however, that
RL.7.9 is more formally introduced and more rigorously addressed in Unit 2. Here in Unit 1, the goal is
to give students basic background knowledge that is important for them to understand the characters’
points of view.

In Lessons 1 through 3, students worked with one partner in an “A-Day” seating arrangement. In
Lessons 4 through 7, students work in new partnerships in a “B-Day” seating assignment. Starting in
here in Lesson 10, students return to their “A-Day” seating assignments to re-engage with their original
class partnerships.
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cite, text-based evidence, analysis, » Things Close Readers Do anchor chart (begun in Lesson 2; see additions in supporting materials)
perspectives, detail/evidence,

GRADE 7: MODULE 1: UNIT 1: LESSON 10
Building Background Knowledge: The Dinka and Nuer Tribes Until the Mid-
1980s (“Sudanese Tribes Confront Modern War” Excerpt 1)

e “Sudanese Tribes Confront Modern War” (excerpts only; one per student)

inference/reasoning, excerpt, context;

temporal (1), mystical (1), plane (1),

raiding (1), hoary (1), intruders (1), * Document camera
imposed (1), adhere (1) « A Long Walk to Water (book; one per student)

A. Introducing Learning Targets and Bridging to Informational Text (10 minutes)

Share learning targets out loud.

* “l can make connections from the text ‘Sudanese Tribes Confront Modern War’ to the novel A Long Walk to Water.”

* “l can annotate text to help me track important ideas in Excerpt 1 of ‘Sudanese Tribes Confront Modern War.
* | can use context clues to determine word meanings.”

Remind students that A Long Walk to Water is based on a true story, and the text they’ll read during the next few lessons will
tell us more about that true story. Tell students that as they have been reading Chapters 1-5 in the novel, they have been
learning about Southern Sudan in the 1980s and 2008. Over the next few days, they will have a chance to build more
background knowledge about that time and place. Remind students of the Guiding Question: “How do culture, time, and
place influence the development of identity?” They will continue to think about this question throughout the module.

Direct students’ attention to the “Things Close Readers Do” anchor chart. Remind students that the bottom section of this
chart includes strategies for “When text is emotionally difficult...” Caution students that the text they will read today includes
some accounts of graphic violence, and each student should be sure to be respectful of him/herself and others while they
take on a difficult subject.

Return students to partner pairs from Lessons 1 through 3 (“A-Day” seating). Remind students that they’ll practice our
Partner Talk Expectations with these original partners so that they can share ideas with different classmates.

Ask students to turn to page 33 (the start of Chapter 6) in A Long Walk to Water. Invite them to listen as you read aloud,
JUST Nya’s story (ending with “Or was it now their turn to lose someone?”).

Invite students to turn and talk:
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1= GRADE 7: MODULE 1: UNIT 1: LESSON 10
EXPEDITIONARY Building Background Knowledge: The Dinka and Nuer Tribes Until the Mid-
LEARNING 1980s (“Sudanese Tribes Confront Modern War” Excerpt 1)

Opening (continued) Meeting Students’ Needs

* “Why is Nya scared of the Dinka? And why is Salva scared of the Nuer?”
« Cold call a few students to share out what their partner said.

« Tell students that for the next three days, they will read some challenging informational text that will help them more fully
understand Nya'’s and Salva’s points of view.

» A. Read-aloud of Excerpt 1 of “Sudanese Tribes Confront Modern War”: Vocabulary to Support [ « Because of the complexity of this
Understanding (10 minutes) text, it will be important to monitor

students’ understanding of the text

throughout the lesson. Use this

Il stud hat th . . fal icl Il th hat th ill read if " focus on vocabulary to determine
 Tell students that they are just seeing part of a longer article. Tell them that they will read two specific excerpts, or smaller the appropriate amount of modeling

sections. Point out to students that this is a very challenging text from the Washington Post: a highly respected newspaper and guided practice for Part B of
written for adults. They will see lots of words they may not know, which is fine. Work Time

 Distribute Excerpts from “Sudanese Tribes Confront Modern War.” Prompt students to skim the article and make
note of the words in bold.

« For this lesson, they will focus just on Excerpt 1. (Ask students to draw a line above where it says “Excerpt 2”).

« Ask students to look again at the first three paragraphs only (Excerpt 1). Point out the words in bold. Also note that some
words are defined in [ ] marks.

e Ask students to turn and talk about strategies they know to use for figuring out challenging words in context—based on the
words around the word, or based on other information in the text or other texts. Invite a few students to share out, being
sure to mention thinking about the words within the sentence, or “reading on” to the next sentence.

e Tell students that you will now read Excerpt 1 aloud as they read in their heads.

< Encourage them to focus on the vocabulary in bold, and to continue practicing using context clues to figure out what these
words mean.

< As time permits, give students time to discuss in pairs which words they figured out. Remind them that they will keep
working with Excerpt 1 in class, so it is fine if they still do not understand everything.
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1= GRADE 7: MODULE 1: UNIT 1: LESSON 10
EXPEDITIONARY Building Background Knowledge: The Dinka and Nuer Tribes Until the Mid-
LEARNING 1980s (“Sudanese Tribes Confront Modern War” Excerpt 1)

Work Time (continued) Meeting Students’ Needs

Circulate to listen in and gauge which students know how to use context clues effectively and which students may need more
support. Probe first, but model as needed (e.g., “I'm not sure what mystical means, but it sounds sort of like mystery. So
maybe it has something to do with something unknown?”)

Refocus students whole group. Tell them that they’ll continue reading Excerpt 1 in class and in homework, so it is fine if they
still do not understand everything. Invite volunteers to share out what words they figured out, and how. Clarify definitions as
needed (raiding: stealing; intruders: people who invade someone else’s space), but note that most of the bolded words will
be defined in brackets or addressed later in this lesson with the text-dependent questions in the margin of the text.

B. Rereading for Gist: Excerpt 1 (20 minutes)

Tell students that you will again read Excerpt 1 aloud, one paragraph at a time. Remind them to read along silently in their
heads. Remind them of the annotating they did with the last article they read (Lesson 6).

Read the first paragraph, then stop. Give students time to think, reread, talk with a partner, and annotate the paragraph for
the gist.

Focus students whole group. Cold call a student to share the gist for paragraph 1. Listen for students to say something like
“The Dinka and Nuer are a lot alike.” Continue to remind students it’s fine if they don’'t understand much yet; this text was
written to be read by educated adults in a nationally respected newspaper. “Gettig the gist"

Probe, asking question A (in the box alongside paragraph 1).
* “What does the word ‘both’ refer to? Why does the author use the word ‘both’ four times?”

Invite students to Think-Pair-Share. Listen for students to recognize that the word “both” signals to a reader that this part of
the article is about how the two tribes are the same.

Repeat with question B. If students cannot define the words temporal and mystical, provide the following explanation:
“Temporal means having to do with the time we live in, with the real world. It comes from the root “temp,” which means
time. Like the word temporary, which means for a short period of time.”

Repeat with paragraph 2. Read aloud and ask students to think, reread, talk with a partner, and annotate the paragraph for
the gist. Cold call a new student to share out the gist. Listen for students to say something like “It’'s about cattle” or “The
Dinka and Nuer steal cows from each other.”

To help students move beyond gist to a more clear paraphrase, probe, by asking question C:

* “In your own words, what does the last sentence of paragraph 2 mean?”

* Note that this portion of the lesson

contains significant scaffolding.
While students have been practicing
various strategies for reading closely
in the first half of this unit, this
informational text is significantly
more complex than the novel they
have been reading. This additional
support may or may not be
necessary for your students.
Monitor their ability to read for gist
and answer text-dependent
questions during this portion of the
lesson and determine whether more
or less modeling will be needed.
Continue to encourage students to
take a stab at getting the gist,
regardless of whether they are
confused or off track. This will help
them realize that they can latch on
to at least some meaning from even
avery hard text.

NYS Common Core ELA Curriculum ¢ G7:M1:U1:L10 « June 2014 + 5



1= GRADE 7: MODULE 1: UNIT 1: LESSON 10
EXPEDITIONARY Building Background Knowledge: The Dinka and Nuer Tribes Until the Mid-
LEARNING 1980s (“Sudanese Tribes Confront Modern War” Excerpt 1)

Work Time (continued) Meeting Students’ Needs

 Invite students to Think-Pair-Share. Listen for students to state that Dinka and Nuer have been stealing each other’s cows
for a long, long time.

« Remind students that they will continue working with Excerpt 1 for homework. As time permits, repeat with paragraph 3,
cold calling a new student to share out the gist. Listen for students to say something like “A few people died, mostly warriors.
But in 1983 things changed.”

« Probe, asking students question D:
* “In paragraph 3, what does the word phase mean? When did things begin to change?”
« Listen for students to notice the key date 1983: right around when Salva’s story begins in the novel.

« Ask students to Think-Pair-Share about their current understanding of Excerpt 1. Ask students to jot a new annotation at the
top of Excerpt 1, answering this question:

* “What is Excerpt 1 mostly about?”

e Tell them that it is fine that they just write down the “gist” for excerpt 1 at this point: a word or phrase that gives a general
sense of what this excerpt was mostly about. They will return to this excerpt at the start of the next lesson.
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1= GRADE 7: MODULE 1: UNIT 1: LESSON 10
EXPEDITIONARY Building Background Knowledge: The Dinka and Nuer Tribes Until the Mid-
LEARNING 1980s (“Sudanese Tribes Confront Modern War” Excerpt 1)

Closing and Assessment Meeting Students’ Needs

A. Homework Preparation (5 minutes) < Based on student responses to the

« Distribute the Gathering Evidence graphic organizer (Excerpt 1) to each student and project it on a document discussion prompts at the end of the
camera (or make a chart of it on chart paper or on your board). The general setup of this graphic organizer should look Work Time, consider whether
familiar to them. Tell students that they will use this graphic organizer across two lessons (for both excerpts). students are prepared for version 1

(less scaffolding) or version 2 (more
scaffolding) of the Gathering
Evidence graphic organizer for the
night's homework. If students are
struggling to cite evidence from the
text, distribute the more scaffolded
graphic organizer (version 2 in

» Read aloud the example in the first row. Think aloud, emphasizing the phrase “This quote shows that...” supporting materials).

» Ask students to silently review the directions on the graphic organizer. Remind students that the first column, titled
“Detail/Evidence,” is where they will gather quotes from the text. The third column, titled “Inference/Reasoning,” is where
they will write their thinking. (Remind them to not put any mark in the final [right-hand] column of the graphic organizer.
They’ll use this column later as they develop their ideas in writing).

« Focus students on the third column. Point out that it is asking students to explain what each quote means. It’s like they are
digesting the quote and saying what is important about it.

e Be sure students know that for homework, they only have to focus on Excerpt 1. Encourage students to refer to this example,
and the next row as well, to guide them as they do their homework.

« Reread Excerpt 1 of “Sudanese Tribes Confront Modern War” for a third time and complete the Gathering Evidence graphic
organizer for Excerpt 1 only.
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1- GRADE 7: MODULE 1: UNIT 1: LESSON 10

EXPEDITIONARY “Sudanese Tribes Confront Modern War”
LEARNING

Sudanese Tribes Confront Modern War”
By Karl Vick, Washington Post Foreign Service Wednesday, July 7, 1999; Page Al

- Madut Atien is a member of the SPLA, which provided security
for the peace conference. (Michael duCille, Washington Post)

EXCERPT 1:

1. They are the Dinka and the Nuer, the largest tribes in a. With a partner, reread
southern Sudan. Both greet the dawn by singing. Both paragraph 1 out loud. What does
live in square huts with round, uneven roofs. Both walk the word “both” refer to? Why
the roadless plain split by the White Nile. And both does the author use the word
honor their scrawny, hump-backed cattle as the center “both” four times?
of the temporal world, at once wealth on the hoof and a b. In paragraph 1, what do you
mystical link to the spiritual plane [level]. think the word temporal might

mean? [
2. The Nuer word for “thousand” means “lost in the

forest,” because that’s where your cattle would be if you
had that many of them. Almost no one does, however—
in no small part because Dinka and Nuer have been

c. In paragraph 2, reread the last
sentence, and explain it to your
partner in your own words.[]

stealing cattle from each other for as long as anyone can d. In paragraph 3, what does t.he
remember. Cattle raiding is a hoary [old, ancient] word phase mean? When did
tradition of pastoralists [farmers] throughout East things begin to change?

Africa, as natural here as a young man’s hungering for
enough cows to pay the bride price for a wife, as normal
as a neighbor striking at the intruders he sees hogging
prime grazing land.
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3. If people died in these raids, it was “maybe one, two or
three,” said Madut. And the victims were almost always
warriors, slain with the spears that were still the
weapons of choice in southern Sudan in 1983, when the
war against the Arab north entered its current phase.
That year, the Khartoum government imposed [forced
on others] Islamic law on the entire country, including
the parts that were not Muslim, like the south, where
people mostly adhere [stick to] to traditional beliefs or
Christianity. Rebellious southerners formed the
Sudanese People’s Liberation Army, and young Dinka

EXCERPT 2:

4. Until 1991, the guns were used mostly against e. Talk with a partner: In
northerners. But that August, there was a split in the paragraph 4, how does the
rebel army. The fault line was tribal. A Nuer rebel second sentence help you
officer, Riek Machar, tried to topple the rebels’ supreme understand the phrase “the fault
commander, a Dinka named John Garang. When the line was tribal”?

coup failed, the rebel escaped with forces loyal to him,
mostly Nuer. The war had entered a new phase.
Southerners started killing each other.

5. “l used to be living here,” said Peter Wakoich, a Nuer in
Dinkaland. “The Dinka and Nuer were one. It all went
bad overnight.” Shortly after the rebel leaders parted
ways, the man from the next hut stole all of Wakoich’s
cattle and slit the throats of four of his children.

6. Children, women and the elderly used to be off-limits
during raids, traditional set-piece battles in which
women waited at the edge of the fight to tend the
wounded and retrieve lost spears, said Sharon
Hutchinson, a University of Wisconsin anthropologist
who lived with the region for most of a decade. Now 110
were killed in a village attacked precisely while its
young men had gathered elsewhere.
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EXPEDITIONARY “Sudanese Tribes Confront Modern War”
LEARNING
7. Tradition in both tribes held that causing a death f. Talk with a partner: In paragraph
created “spiritual pollution.” A bit of the blood of any 12, the text says “The elders,
man a Nuer speared to death was thought to be in the however, could.” What could the
slayer, and had to be bled out of the upper arm by an elders do? (Hint: reread
earth priest. To drink or eat before reaching the priest paragraph 11.)
was to die.

8. But that was for a death by spear, pressed into victim by
one’s own muscle and bone. What to do about death by
bullets—“a gun’s calves,” as the word translated from
Nuer? Rebel commanders argued to chiefs that a gun
death carried no individual responsibility, that
traditional belief did not apply in a “government war.”

9 And the guerrillas came to see it the same way. “They
believe, ‘The ghost of the deceased will not haunt me,
because I did not Kkill with a spear,” said Telar Deng, an
American-educated Dinka judge.

10. Once removed from its moral consequences, killing
became easier. Jok Madut Jok, an assistant professor of
history at Loyola Marymount University in Los Angeles,
returned to his native Dinkaland last summer to
research the culture of violence. He found armed youths
running roughshod in a society whose dysfunction
paralleled that of inner cities 8,000 miles away:
Arguments once settled by fighting with sticks were now
being decided with assault weapons.

11. The warriors, Jok said, were simply too young to
remember any power but the kind that came from a
gun.

12. The elders, however, could.

Article and Image from The Washington Post, July 7, 1999 © 1999 Washington Post. All rights reserved. Used by permission and protected by the
Copyright Laws of the United States. The printing, copying, redistribution, or retransmission of this Content without express written permission is
prohibited.
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1- GRADE 7: MODULE 1: UNIT 1: LESSON 10

EXPEDITIONARY Gathering Evidence—Perspectives of the Dinka and the Nuer
LEARNING (Version 1)
Name:
Date:

Title of text: EXCERPT 1 from the article “Sudanese Tribes Confront Modern War.”

The two central characters in the novel A Long Walk to Water, Nya and Salva, are from
two different tribes in South Sudan. Nya is Nuer, and Salva is Dinka. What are some
similar and different perspectives of people in the Nuer and Dinka tribes?

1.What will you be gathering evidence about? Underline the focusing question in the assignment
above.

2. What information will you need to be able to answer the Guiding Question and to explain your
answer? Turn to a partner. Look carefully at the graphic organizer as you discuss the answers to the
guestions below. Color in the circle next to each question after you have talked about it.

— What information will you put in the first two columns?
— Where will you get this information?

— What information will go in the third column?

— Where will this information come from?

— Why are you gathering all this information? What are you trying to figure out?
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Gathering Evidence—Perspectives of the Dinka and the Nuer

(Version 1)

Gathering Evidence—Perspectives of the Dinka and the Nuer

(Version 1)

What are some similar and different perspectives of people in the Nuer and Dinka tribes?

Detail/Evidence Page | Inference/Reasoning Used in
What Salva or Nya thought, What this shows about how your
said, or did culture, time, or place writing?
influenced Salva’s or
Nya’s identity
Quote (Similarity or Difference?) | Para. | Meaning (about Dinka? Nuer? Both?)
1
“Both walk the roadless plain This quote shows that both tribes
split by the White Nile.” take regular journeys on paths, not
roads. They both tolerate a difficult
environment.
Quote (Similarity or Difference?) | Para. | Meaning (about Dinka? Nuer? Both?)
2

“Dinka and Nuer have been
stealing cattle from each other for
as long as anyone can
remember.”

This quote shows that both tribes...

Quote (Similarity or Difference?)

“Cattle raiding is a hoary [old or
ancient] tradition of pastoralists
throughout East Africa.”

Meaning (about Dinka? Nuer? Both?)

Quote (Similarity or Difference?)

“the victims were almost always
warriors”

Meaning (about Dinka? Nuer? Both?)

Quote (Similarity or Difference?)
A quote that you identified:

Meaning (about Dinka? Nuer? Both?)
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1- GRADE 7: MODULE 1: UNIT 1: LESSON 10

EXPEDITIONARY Gathering Evidence—Perspectives of the Dinka and the Nuer
LEARNING (Version 1)
Detail/Evidence Page | Inference/Reasoning Used in
What Salva or Nya thought, What this shows about how your

said, or did culture, time, or place writing?

influenced Salva’s or
Nya’s identity

Quote (Similarity or Difference?) Meaning (about Dinka? Nuer? Both?)
A second quote that you
identified:

3. Reread the text, and look for information that will help you to complete the graphic
organizer. Decide whether to add that evidence to the chart.
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1- GRADE 7: MODULE 1: UNIT 1: LESSON 10

EXPEDITIONARY Gathering Evidence—Perspectives of the Dinka and the Nuer
LEARNING (Version 2)
Name:
Date:

Title of text: EXCERPT 1 from the article “Sudanese Tribes Confront Modern War.”

The two central characters in the novel A Long Walk to Water, Nya and Salva, are from
two different tribes in South Sudan. Nya is Nuer, and Salva is Dinka. What are some
similar and different perspectives of people in the Nuer and Dinka tribes?

1.What will you be gathering evidence about? Underline the focusing question in the assignment
above.

2. What information will you need to be able to answer the Guiding Question and to explain your
answer? Turn to a partner. Look carefully at the graphic organizer as you discuss the answers to the
guestions below. Color in the circle next to each question after you have talked about it.

— What information will you put in the first two columns?
— Where will you get this information?

— What information will go in the third column?

— Where will this information come from?

— Why are you gathering all this information? What are you trying to figure out?
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Gathering Evidence—Perspectives of the Dinka and the Nuer

(Version 2)

Gathering Evidence—Perspectives of the Dinka and the Nuer

(Version 1)

What are some similar and different perspectives of people in the Nuer and Dinka tribes?

Detail/Evidence Page Inference/Reasoning Used in
What Salva or Nya thought, What this shows about how your
said, or did culture, time, or place writing?
influenced Salva’s or
Nya’s identity
Quote (Similarity or Difference?) | Para. | Meaning (about Dinka? Nuer? Both?)
1
“Both walk the roadless plain This quote shows that both tribes
split by the White Nile.” take regular journeys on paths, not
roads. They both tolerate a difficult
environment.
Quote (Similarity or Difference?) | Para. | Meaning (about Dinka? Nuer? Both?)
2

“Dinka and Nuer have been
stealing cattle from each other for
as long as anyone can
remember.”

This quote shows that both tribes
steal from each other. It’s not like one
tribe is “good” and the other tribe is
“bad.” They are doing the same thing
and have been doing it for a long
time.

Quote (Similarity or Difference?)

“Cattle raiding is a hoary [old or
ancient] tradition of pastoralists
throughout East Africa.”

Meaning (about Dinka? Nuer? Both?)

Quote (Similarity or Difference?)

“the victims were almost always
warriors”

Meaning (about Dinka? Nuer? Both?)
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1- GRADE 7: MODULE 1: UNIT 1: LESSON 10

EXPEDITIONARY Gathering Evidence—Perspectives of the Dinka and the Nuer

LEARNING (Version 2)
Detail/Evidence Page Inference/Reasoning Used in

What Salva or Nya thought, What this shows about how your
said, or did culture, time, or place writing?

influenced Salva’s or
Nya’s identity

Quote (Similarity or Difference?) Meaning (about Dinka? Nuer? Both?)

“Rebellious southerners formed
the Sudanese People’s Liberation
Army, and young Dinka and Nuer
began to carry AK-47s.”

Quote (Similarity or Difference?) Meaning (about Dinka? Nuer? Both?)
A quote that you identified:

Reread the text and look for information that will help you to complete the graphic organizer.
Decide whether to add that evidence to the chart.
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