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	Grade 3: Module 2B: Unit 3: Lesson 7

Mid-Unit Assessment:

Writing a First Draft of Research-Based Letter to
Mary Pope Osborne about  Expert Country



	Grade 3: Module 2B: Unit 3: Lesson 7
Mid-Unit Assessment: Writing a First Draft of Research-Based Letter to Mary Pope Osborne about  Expert Country


	Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

	I can use text features to locate information efficiently. (RI.3.5)

I can determine the main idea of an informational text. (RI.3.3)
I can retell key ideas from an informational text. (RI.3.3)

I can write informative/explanatory texts that convey ideas and information clearly. (W.3.2)

With support from adults, I can produce writing that is appropriate to task and purpose. (W.3.4)

With support from peers and adults, I can use the writing process to plan, revise, and edit my writing. (W.3.5)

I can conduct a research project to become knowledgeable about a topic. (W.3.7)

I can document what I learn about a topic by taking notes. (W.3.8)
I can sort evidence into provided categories. (W.3.8)

I can adjust my writing practices for different time frames, tasks, purposes, and audiences. (W.3.10)

	Supporting Learning Targets
	Ongoing Assessment

	· I can write a first draft of my research-based letter to Mary Pope Osborne using research from my Magic Tree House and Exploring Countries texts.

· I can use the criteria for a high-quality letter in my writing.
	· Mid-Unit 3 Assessment: Writing a First Draft 

· Exit Ticket: Success and Challenge




	Agenda
	Teaching Notes

	1. Opening

A. Engaging the Writer: Read-aloud of Performance Task Model: Writing about France (5 minutes)
B. Unpacking the Learning Targets (5 minutes) 
2. Work Time
C. Moving from Research to Plan to First Draft (10 minutes)

D. Mid-Unit 3 Assessment: Writing a First Draft (30 minutes)

3. Closing and Assessment
A. Debrief: Success and Challenge Exit Ticket (10 minutes)

4. Homework

3. A. Continue reading your independent reading book for this unit.

	· In this lesson, students practice independent writing about the country they researched in Unit 2.  Students will need access to recording forms from Unit 2. See materials list below for details.

· Students complete the Mid-Unit 3 Assessment in this lesson. This task addresses NYSP12 ELA CCLS RI.3.5, RI.3.3, W.3.2, W.3.4, W.3.5, W.3.7, W.3.8, and W.3.10. After conducting research in Unit 2, students use the information they have gathered to write the first draft of a letter to Mary Pope Osborne, urging her to write a new book, set in the present day, about the country they have researched (Italy, Iraq, or India). In an informative/explanatory letter, students present their research about the culture of the country and suggest ideas for the plot of the new book. 

· Collect students’ draft writing and assess students using the NYS 4-point rubric. The rubric is a comprehensive tool. However, since this is draft work, which students will revise during the second half of the unit, it is recommended you only score students on the following indicators of the rubric:

· Content and Analysis

· Command of Evidence

· Coherence, Organization, and Style

· Do not provide detailed feedback to students on editing issues, since students have not yet received explicit instruction on revising and editing for this task.

· Sample student responses for the letters from each research group are included in the supplemental materials. These samples are not intended to be exemplars but rather an indicator of what students should be writing at this point.

· Students should employ the Show the Rule™ strategy commitments in their first draft. If you have not already done so, be sure to teach the Show the Rule™ strategy lesson prior to Lesson 9. See the Module overview and Unit 3 overview for details. 

· In the second half of the unit, students will practice revision skills with teacher scaffolding. They will revise and edit the research-based letter to Mary Pope Osborne during the end of unit assessment.

· Note that after this mid-unit assessment, students do not use the Tracking My Progress form as they have done in past units. Rather, since this is draft writing, they identify successes and challenges to inform their future revisions. Students will complete a Tracking My Progress form at the end of the unit.


	Agenda
	Teaching Notes (continued)

	
	· Collect students’ exit tickets as a formative assessment.

· In advance: 

· Help students locate their recording forms from their Unit 2 Magic Tree House and Exploring Countries texts. Students will need:

· Capturing Key Details recording forms from Unit 2, Lessons 1-5

· Culture Research Matrix recording form from Unit 2, Lessons 12-15

· Post the Criteria for a Quality Research-Based Letter anchor chart and the learning targets.


	Lesson Vocabulary
	Materials

	criteria, rubric, research-based, draft, success, challenge
	· Criteria for a Quality Research-Based Letter anchor chart (begun in Lesson 2)
· Document camera
· Performance Task Model: Writing about France (from Lesson 1; one to display)
· Capturing Key Details recording forms (from Unit 2, Lessons 1-5)
· Structure of a Letter to Author recording form (one per student and one to display)
· Mid-Unit 3 Assessment: Writing a First Draft about Expert Country (one per student)
· Mid-Unit 3 Assessment: Writing a First Draft about Expert Country- India (sample response, for teacher reference)
· Mid-Unit 3 Assessment: Writing a First Draft about Expert Country- Iraq (sample response, for teacher reference)
· Mid-Unit 3 Assessment: Writing a First Draft about Expert Country- Italy (sample response, for teacher reference)
· New York State Grade 3 Expository Writing Evaluation Rubric (one per student; see Teaching Notes)
· Exit Ticket: Success and Challenge (one per student)


	Opening
	Meeting Students’ Needs

	A. Engaging the Writer: Read-aloud of Performance Task Model: Writing about France (5 minutes)
· Focus students on the posted Criteria for a Quality Research-Based Letter anchor chart. Remind students of the work they have been doing in crafting letters to Mary Pope Osborne. They have been particularly interested in practicing how best to share their information in a way that Ms. Osborne will find engaging and informative. Tell them that today they are going to listen to the model letter about France again. Although they’ve heard this letter before, this time they are going to listen for all the criteria that they have been learning about.
· Using a document camera, display the Performance Task Model: Writing about France.
· Ask students to read along in their heads as you read the letter aloud.
· Invite them to turn and talk with an elbow partner:
· “With your partner, read over the Criteria for a Quality Research-Based Letter anchor chart and think about what criteria you heard show up in the letter.”

· Cold call students to share out.

· Tell them that today they are going to write the first draft of their letter to Ms. Osborne about the country they researched: Italy, Iraq, or India. Tell students that you are confident in their ability to complete this task, as they’ve been practicing the necessary skills with their letters about Japan. Let them know that they will plan first, and then write.
	· Because this is an assessment, all learners should complete this first draft independently. Display the model letter for students to refer to in this lesson.

	B. Unpacking the Learning Targets (5 minutes)

· Direct students’ attention to the learning targets and read them aloud.

· “I can write a first draft of my research-based letter to Mary Pope Osborne using research from my Magic Tree House and Exploring Countries texts.”

· “I can use the criteria for a high-quality letter in my writing.”
· Reread the second half of the first target:

· “… using research from my Magic Tree House and Exploring Countries texts.” 

· Ask students to turn and talk with a different elbow partner:
· “What does it mean to use research from your texts in your writing? What will you need to do as a writer today?”

· Ask for volunteers to share out.
	


	Work Time
	Meeting Students’ Needs

	A. Moving from Research to Plan to First Draft (10 minutes)

· Ask students to locate and take out their Capturing Key Details recording forms from Lessons 1-5 from Unit 2.

· While they are doing this, display the Structure of a Letter to Author recording form. 
· Point out that students should be familiar with this form, since it is very similar to the recording form they used for the opening, body, and closing paragraphs for their practice letters about Japan. Today, they will use it for their letter about India, Iraq, or Italy.

· Review the recording form and answer clarifying questions.

· Explain to students that before they begin writing their first draft, they need to plan what they are going to write. This means that as research-based writers, they will have to look at their research and decide what to write about in a fairly short amount of time.

· This process will be similar to when students chose their topics for their Japan letters, using their Exploring Culture (Customs) and Exploring Culture (Traditions) recording forms.

· Clarify any questions and release students to work on planning the letter by beginning to sort through the recording forms and determining what to write about
	

	B. Mid-Unit 3 Assessment: Writing a First Draft of Expert Country (30 minutes)

· Be sure that students have their materials: Unit 2 recording forms (see materials list), Structure of a Letter to Author recording form, and pencils.

· Remind them that they will have time in future lessons to make their writing stronger. Today they should focus their effort on two things:

· Using research from both the Magic Tree House and Exploring Countries texts

· Drafting all parts of the letter

· Distribute the Mid-Unit 3 Assessment: Writing a First Draft of Expert Country and the New York State Grade 3 Expository Writing Evaluation Rubric. Point out that the rubric is a tool that you will use to assess their work and offer them feedback. It is helpful for writers to have this to check their work. Inform students that this is similar to the criteria they have been developing on the anchor chart. Students are not required to use this but it may be helpful for those who are working quickly. Address any clarifying questions.
	


	Work Time (continued)
	Meeting Students’ Needs

	· Remind students to skip lines when drafting so they can make revisions later.

· Give them about 30 minutes to draft. 

· Circulate to answer clarifying questions. Because this is an assessment, students need to write independently. Remind them to use their planning tools to help them with their first draft.

· When students are finished drafting, direct them to look over the rubric and see whether they have met the criteria in the 3 or 4 column of the rubric.
	


	Closing and Assessment
	Meeting Students’ Needs

	A. Debrief: Success and Challenge Exit Ticket (10 minutes)

· Ask students to bring their first drafts and gather whole group. 

· Ask them to reread their letter slowly to themselves using whisper voices. 

· Distribute Exit Ticket: Success and Challenge. Tell students that as writers, they will often find that they experience success with parts of their writing and challenges with other parts. Explain that successes might be things that felt easy to them. They will also find things that were a challenge. It is helpful to identify these successes and challenges because it helps us grow as writers.

· Consider modeling a success and challenge you’ve experienced as a writer. 

· Ask students to complete the Exit Ticket: Success and Challenge.

· If time permits, invite volunteers to share out. 

· Collect the exit tickets. 
	· For students needing additional supports, consider offering a sentence frame and starter or a cloze sentence to assist with language production and provide structure. 


	Homework
	Meeting Students’ Needs

	· Continue reading your independent reading book for this unit.
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Supporting Materials


Structure of a Letter to Author 

	Heading


	Date

	


	Greeting


	Salutation
	


	Opening

Paragraph:

main idea of the letter
	Introduction/

reason for writing: 
	

	
	Background
	

	
	Main idea
	


Structure of a Letter to Author 
	Body paragraph 1: 


	Topic sentence 
	

	
	Detail 1: 
	

	
	Explain/evidence from the Text: 
	

	
	Detail 2: 
	

	
	Explain/evidence from the Text: 
	

	
	Concluding sentence
	


	Body paragraph 2: 


	Topic sentence 
	

	
	Detail 1: 
	

	
	Explain/evidence from the Text: 
	

	
	Detail 2: 
	

	
	Explain/evidence from the Text: 
	

	
	Concluding sentence
	


Structure of a Letter to Author 

	Closing

paragraph


	Topic sentence


	

	
	How this information might be used in the story
	

	
	Concluding sentence
	


	Closing


	Signing off
	


	Signature


	Your name
	


Mid-Unit 3 Assessment: Writing a First Draft about Expert Country

	Name:

	Date:


Writing Invitation:

Author Mary Pope Osborne has announced she will write a new Magic Tree House book! Instead of traveling to a place in the past, however, Ms. Osborne has decided that Jack and Annie will return in the present to a country they’ve already visited. Before she begins writing, Ms. Osborne wants to be sure there are plenty of interesting things about the culture of the country that she can include in her new story.

You have been invited to conduct this research for her! After conducting research with your small group about your assigned country, you will individually write a letter to the author of the Magic Tree House series to inform her about the culture of your country today. This will help her decide whether she should write a new book on this country. Include information about two aspects of culture that you discovered in your Exploring Countries text. Use accurate facts, definitions, and details from your research to explain each. At the end of your letter, provide a brief description of how Mary Pope Osborne might use the information you found in a new book on this country.

Directions:

1. Using your notes from Unit 2, plan your letter to Mary Pope Osborne that meets the writing prompt. Be sure to include accurate facts, definitions, and details.

2. Plan your letter on the Structure of a Letter to Author recording form.

3. After planning, craft a first draft of your research-based letter to Mary Pope Osborne.

4. When writing, be sure to skip lines so you can revise and edit later.

Criteria for a Quality Research-Based Letter

· Includes a clear and inviting introduction that states the topic and purpose for writing

· Demonstrates an understanding of audience
· Includes two informative paragraphs: one detailed paragraph about each aspect of culture chosen

· Has body paragraphs that each contain a clear topic sentence, supporting details, and a concluding statement

· Uses accurate facts, definitions, and details from the research to explain each aspect of culture

· Uses linking words and phrases to connect ideas together

· Provides a conclusion to wrap up the ideas
Mid-Unit 3 Assessment: Writing a First Draft about  Expert Country-India

(Sample, for teacher reference)

INDIA

December 15, 2013

Dear Ms. Pope,

I was so excited to hear you were writing a new Magic Tree House book series that I wanted to write you this letter. I think it would be a great idea for Jack and Annie to revisit some of the countries they’ve been in before, but in the present. I have been researching India and learning about its culture. The reason I’m writing this letter to you is to share some of my research in the hope that you will send Jack and Annie back to India. 
My research turned up some very interesting information about the culture of India. Did you know in India they have a special flower? It is the lotus flower. It is native to India and is the official national flower. The lotus flower stands for long life, honor, and good fortune. It is a delicate looking flower that is light pink in color.  I think that your readers would like to know about the lotus flower.
Holidays are a big part of a India’s culture. An important holiday in India is Diwali. Most people in India are Hindu. Diwali is a Hindu holiday that is a celebration of light and knowledge. In fact, Diwali is known as the ‘festival of lights.’ It is celebrated in late October or early November. It is the Hindu New Year.  You might want to include this in your next book because it is important to many people in India and it looks really pretty!
I think your readers would like to have Jack and Annie return to India. Annie would love to learn more about the lotus flower because she likes nature. Jack would probably be nervous at the festival of lights because he is always cautious.  I can imagine they could have some adventures searching for that flower or going to the festival. I hope you will send Jack and Annie back to India.  Good luck!
Sincerely,

A Student

Mid-Unit 3 Assessment: Writing a First Draft about Expert Country-Iraq

(Sample, for teacher reference)

IRAQ

December 15, 2013

Dear Ms. Pope,

I couldn’t believe it when I heard you were thinking about writing a new Magic Tree House series and planning to send Jack and Annie back to some of the countries they’ve visited in the past.  Having them return to some of these same countries in the present is an excellent idea. I’m sure the countries have all changed so much. I just completed some research on the country of Iraq and I learned a lot about its unique culture. The books I used in my research had tons of great information. That’s the reason I’m writing this letter to you!  I wanted to share some research you could use if you send Jack and Annie back to Iraq.

I learned that Iraq has some places that are very special to its people. Probably one of the most recognized building in Iraq would be the mosque. A mosque is a place of worship for Muslims. It is a holy place. The largest mosque in Iraq is the Great Mosque of Samarra. All mosques have at least one minaret, or tower. The call to prayer comes from the minaret. Places like mosques are special to the people of Iraq and, in your story, Jack and Annie could visit one.

Iraq also has some interesting special food. One of those is masgouf. Masgouf is considered the national food dish of Iraq. It is made from carp, a type of fish. After it’s caught, the fish is partially split open, gutted, and then it is seasoned and grilled over an open fire. It is served with slices of lime and onion and Iraqi pickles.  You might want to include having Jack and Annie eat masgouf to see if they like it.

I was only able to share just a small amount of information from my research with you about Iraq. There is a lot more information! I remember in Dragon of the Red Dawn, Jack was reluctant to try sushi but after he did, he ended up loving it. I’m sure he’d feel the same about eating masgouf! The last time Jack and Annie were in Iraq, they spent time at the still standing Red Fort. I’m sure they’d be fascinated by a visit to the Great Mosque of Samarra. If I were you, I would give Jack and Annie an opportunity to visit present day Iraq. It’s sure to be a great adventure! Good luck as you make your decisions about what places to send Jack and Annie in your new series and happy writing!
Your devoted reader,

A Student

Mid-Unit 3 Assessment: Writing a First Draft about Expert Country-Italy

(Sample, for teacher reference)

ITALY

December 15, 2013

Dear Ms. Pope,

As soon as I heard you were writing a new Magic Tree House series and sending Jack and Annie on return trips to some of the countries they’ve visited in the past, I knew I had to write this letter to you! I love the idea of them traveling to some of these countries in the present day. As it happens, I just finished researching Italy! I have learned a lot about this amazing country and its spectacular culture. I want to share just a small portion of the information I learned about Italy.

I learned about many places that are special to Italians.  A very special place in Italy is the Trevi Fountain. In fact, it is one of the most beautiful fountains in the world! It is located in the city of Rome and was built in 1732. The fountain has Neptune, the god of the sea riding a chariot that shaped like a shell. And guess what is pulling the chariot? Two sea horses! I think that Trevi Fountain would be great to put in your next story with Jack and Annie.

Another important  part of Italy’s culture is going to the opera. In the 1600s, Italian composers, people who write music, began writing music for plays performed on stage. These plays were different because the actors never spoke their lines, they only sang them. This is called opera and it started in Italy! In fact, most operas are written in Italian. One of the most famous Italian opera composers was Puccini. I could imagine Jack and Annie at the opera!

I know that Jack and Annie traveled to Italy in your book, Carnival at Candlelight when they had their adventure in Venice. Well, present day Italy has so much to offer that I think you should think about allowing Jack and Annie to make a return visit to this amazing country. Maybe Jack and Annie could be actors in an Italian opera. I’m sure that would excite Annie more than Jack since she’s a bit more adventurous. I hope I’ve shared enough information with you to help you see that Italy would be a great destination for Jack and Annie in your new book series. 
Your fan,
A Student
Exit Ticket: Success and Challenge
I can write a first draft of my research-based letter to Mary Pope Osborne using research from my Magic Tree House and Exploring Countries texts.

I can use the criteria for a high-quality letter in my writing.

3. Success—One success that I had writing my first draft was:
	

	

	

	

	


2. Challenge—One challenge that I had writing my first draft was:

	

	

	

	

	


New York State Grade 3 Expository Writing Evaluation Rubric
	CRITERIA
	CCLS
	4 

Essays at this level: 
	3 

Essays at this level:
	2 

Essays at this level:
	1 

Essays at this level: 
	0 

Essays at this level: 

	CONTENT AND ANALYSIS: the extent to which the essay conveys ideas and information clearly and accurately in order to support analysis of topics or text 
	W.2, 
R.1–9 

	—clearly introduce a topic in a manner that follows logically from the task and purpose 

—demonstrate comprehension and analysis of the text 


	—clearly introduce a topic in a manner that follows from the task and purpose 

—demonstrate grade-appropriate comprehension of the text
	—introduce a topic in a manner that follows generally from the task and purpose 

—demonstrate a confused comprehension of the text 


	—introduce a topic in a manner that does not logically follow from the task and purpose
—demonstrate little understanding of the text 


	—demonstrate a lack of comprehension of the text or task 



	COMMAND OF EVIDENCE: 

the extent to which the essay presents evidence from the provided text to support analysis and reflection 
	W.2 

R.1–8 


	—develop the topic with relevant, well-chosen facts, definitions, and details throughout the essay 


	—develop the topic with relevant facts, definitions, and details throughout the essay 


	—partially develop the topic of the essay with the use of some textual evidence, some of which may be irrelevant 


	—demonstrate an attempt to use evidence, but develop ideas with only minimal, occasional evidence that is generally invalid or irrelevant 
	—provide no evidence or provide evidence that is completely irrelevant 




New York State Grade 3 Expository Writing Evaluation Rubric
	CRITERIA
	CCLS
	4 

Essays at this level: 
	3 

Essays at this level:
	2 

Essays at this level:
	1 

Essays at this level: 
	0 

Essays at this level: 

	COHERENCE, 

ORGANIZATION, AND 

STYLE: the extent to which 

the essay logically organizes 

complex ideas, concepts, and information using formal style and precise language 
	W.2 

L.3 

L.6 


	—clearly and consistently group related information together 

—skillfully connect ideas within categories of information using linking words and phrases 

—provide a concluding statement that follows clearly from the topic and information presented 


	—generally group related information together 

—connect ideas within categories of information using linking words and phrases 

—provide a concluding statement that follows from the topic and information presented 


	—exhibit some attempt to group related information together 

—inconsistently connect ideas using some linking words and phrases 

—provide a concluding statement that follows generally from the topic and information presented 
	—exhibit little attempt at 

organization 

—lack the use of linking words and phrases 

—provide a concluding statement that is illogical or unrelated to the topic and information presented 


	—exhibit no evidence of organization 

—do not provide a concluding statement 




New York State Grade 3 Expository Writing Evaluation Rubric
	CRITERIA
	CCLS
	4 

Essays at this level: 
	3 

Essays at this level:
	2 

Essays at this level:
	1 

Essays at this level: 
	0 

Essays at this level: 

	CONTROL OF 

CONVENTIONS: the extent to which the essay demonstrates command of the conventions of standard English grammar, usage, capitalization, punctuation, and spelling 
	W.2 

L.1 

L.2 


	—demonstrate grade-appropriate command of conventions, with few errors 


	—demonstrate grade-appropriate command of conventions, with occasional errors that do not hinder comprehension 


	—demonstrate emerging command of conventions, with some errors that may hinder comprehension 


	—demonstrate a lack of command of conventions, with frequent errors that hinder comprehension 


	—are minimal, making assessment of conventions unreliable 




· If the student writes only a personal response and makes no reference to the text(s), the response can be scored no higher than a 1. 

· Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0. 

· A response totally copied from the text(s) with no original student writing should be scored a 0.
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