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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can write narrative texts about real or imagined experiences using relevant details and event sequences that make sense. (W.8.3)
I can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.8.4)

Supporting Learning Targets Ongoing Assessment

e | can add transitional words and phrases to connect scenes in a script. » Readers Theater script, draft with revisions and
transitions

1. Opening e Students will need their scripts from Lesson 1. Due to limited time, students combine their individual

A. Unpacking Learning Targets (2 minutes) scripts in chronological order.

2. Work Time ¢ Post: Learning target.
A. Combining Scripts and Adding Transitions (25
minutes)
3. Closing and Assessment
B. Group Read of the Entire Script (18 minutes)
4. Homework

A. Continue independent reading.
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Managing the Sequence of Events in Our Script

transitional e Document camera
« Transition Model (one for display)

« Writing Transitions (excerpt) (one per Readers Theater group)

A. Unpacking Learning Target (2 minutes) « Posting learning targets allows
 Invite students to read the learning target with you: students to reference them throughout
* “| can add transitional words and phrases to connect scenes in a script.” the lesson to check their _
understanding. The learning targets
* Ask: also provide a reminder to students
* “Why are transitional words and phrases important?” and teachers about the intended
« Select volunteers for their responses. Listen for them to explain that transitional words and phrases make one scene flow Iea_rn_ing behind a given lesson or
into another, which makes it easier for the audience to understand and follow. activity.

« Discussing and clarifying the language
of learning targets helps build
academic vocabulary.
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Work Time

A. Combining Scripts and Adding Transitions (25 minutes)

Remind students that the prompt for the performance task requested that the scenes be presented in chronological order, in
the order they happened in the novel. Give teams a few minutes to put their individual scenes in chronological order
according to when they happened in the book.

Tell students that now that they have determined the sequence of their scenes, they need to revise existing narrator lines
between each script by adding transitional words and/or phrases so that the group script flows smoothly from one scene to
the next.

Using a document camera, display the Transition Model. Invite students to read it with you. Ask them to discuss in
their groups:

* “How has one scene been connected to the next? Which transitional words or phrases have been used?”

Select volunteers to share their responses. Listen for students to explain that the narrator says, “A few weeks later ...” at the
beginning of Scene 2 to show the passing of time between the two scenes.

Display and distribute the Writing Transitions (excerpt) page. Read the introductory paragraph aloud and invite
students to read along silently in their heads. Read through the headings of each of the six transitional devices (to add,
compare, show exception, show time, emphasize, or to show sequence) and explain that the groups can spend some time
reading the suggested words and phrases in these categories when they begin working.

Invite groups to revise individual scripts to include transitional words and phrases at the beginning and the end so that the
group script flows smoothly from one scene to the next.

Circulate to offer support as necessary. Ask:

“How does this scene connect with the previous scene? Which transitional words and phrases have you used?”

Meeting Students’ Needs

< Providing models of expected work

supports all learners, especially
those who are challenged.

Providing examples of transitional
words and phrases gives students a
selection to choose from, ensuring
that all are able to add appropriate
transitional words and phrases to
connect the scenes of their Readers
Theater. Examples also provide
guidance for students to think of
their own ideas.

NYS Common Core ELA Curriculum ¢ G8:M2A:U3:L2 « June 2014 « 3



]1
-
'

EXPEDITIONARY
LEARNING

GRADE 8: MODULE 2A: UNIT 3: LESSON 2

Our Group Readers Theater:
Managing the Sequence of Events in Our Script

Closing and Assessment Meeting Students’ Needs

A. Group Read of the Entire Script (18 minutes) < Asking students to read their

« Refocus the groups. Remind them that an effective way to tell whether the script flows from one scene to the next is to read it writing aloud can help them to hear
through from start to finish and to make revisions where the flow isn’t quite right. errors that they may not have seen

« Tell groups to read through their scripts three times and to make revisions to the transitional words and phrases where when reading it silently in their
necessary. heads.

A. Continue independent reading.
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End of Scene 1:

Narrator: After the whole business with Boo Radley, Bob Ewell, and Tom Robinson was all over,
Scout reflected.

Scout: As | made my way home, | thought Jem and | would get grown, but there wasn’t much else left
for us to learn, except possibly algebra.

Narrator: What did she mean by that? you might ask. She meant that she and Jem learned an awful
lot about people. They did not see the world like little kids anymore, as they did before the whole mess
began.

Scene 2:
Narrator: A few weeks later, it was the first day of school for Scout. Jem condescended to take Scout
to school the first day, a job usually done by the parents. Some money changed hands in this

transaction, for as Jem and Scout trotted around the corner past the Radley place, you could hear an
unfamiliar jingle in Jem’s pockets.
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Writing Transitions (Excerpt)
Ryan Weber, Karl Stolley

Transitional Devices

Transitional devices are like bridges between parts of your paper. They are cues that help the reader to
interpret ideas a paper develops. Transitional devices are words or phrases that help carry a thought
from one sentence to another, from one idea to another, or from one paragraph to another. And
finally, transitional devices link sentences and paragraphs together smoothly so that there are no
abrupt jumps or breaks between ideas.

There are several types of transitional devices, and each category leads readers to make certain
connections or assumptions. Some lead readers forward and imply the building of an idea or thought,
while others make readers compare ideas or draw conclusions from the preceding thoughts.

Here is a list of some common transitional devices that can be used to cue readers in a given way.

To Add
and, again, and then, besides, equally important, further, furthermore, nor, too, next, lastly, what’s
more, moreover, in addition, first (second, etc.)

To Compare

whereas, but, yet, on the other hand, however, nevertheless, on the contrary, by comparison, where,
compared to, up against, balanced against, vis a vis, but, although, conversely, meanwhile, after all, in
contrast, although this may be true

To Show Exception
yet, still, however, nevertheless, in spite of, despite, of course, once in a while, sometimes

To Show Time

immediately, thereafter, soon, after a few hours, finally, then, later, previously, formerly, first (second,
etc.), next, and then
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To Emphasize

definitely, extremely, obviously, in fact, indeed, in any case, absolutely, positively, naturally,
surprisingly, always, forever, perennially, eternally, never, emphatically, unquestionably, without a
doubt, certainly, undeniably, without reservation

To Show Sequence

first, second, third, and so forth. A, B, C, and so forth. next, then, following this, at this time, now, at
this point, after, afterward, subsequently, finally, consequently, previously, before this,
simultaneously, concurrently, thus, therefore, hence, next, and then, soon
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