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	Grade 5: Module 4: Unit 2: Lesson 17
Presentation: Visual Timeline of the Galveston Hurricane of 1900


	Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

	I can create and present an original artwork in response to a theme studied in class, with support as needed. (W.5.11)

I can speak clearly and at an understandable pace. (SL.5.4)

I can include multimedia components or visual support to a presentation in order to enhance main ideas or themes. (SL.5.5)

	Supporting Learning Targets
	Ongoing Assessment

	· I can refine my visual timeline of the Galveston hurricane of 1900 based on feedback.

· I can present my visual timeline of the Galveston hurricane of 1900, speaking at a clear and understandable pace.
	· Visual timeline of Galveston hurricane

· Art Piece rubric (self-assessment)


	Agenda
	Teaching Notes

	1. Opening 

A. Homework Review and Learning Targets (15 minutes)

2. Work Time 

A. Peer Critique and Revision (20 minutes)

B. Art Presentations (20 minutes)

3. Closing and Assessment

A. Debrief (5 minutes)

4. Homework
	· In the Opening and Work Time Part A of this lesson, students use the Peer Critique and Praise-Question-Suggest protocols to provide and receive feedback from peers about the three images they completed for homework (Lessons 15 and 16). 

· Students present their art pieces to members of their group during Work Time Part B as an assessment of W.5.11 and SL.5.5. During student presentation, other group members use a Speaking Criteria for Art Piece Presentation form to offer informal evaluation of each presenter’s ability to report on a topic by speaking clearly and at an understandable pace (SL.5.4).

· Review: Peer Critique; Praise-Question-Suggest protocols (Appendix 1).


	Lesson Vocabulary
	Materials

	refine, visual timeline, feedback, present, understandable, pace
	· Art Piece rubric: A Visual Timeline of the Galveston Storm of 1900 (one per student and one for display)

· Colored pencils, crayons, or markers (for each student)

· Speaking Criteria for an Art Piece Presentation (one per student and one for display)

· Evidence flags (three per student, for homework)


	Opening
	Meeting Students’ Needs

	A. Homework Review and Learning Targets (15 minutes)

· Ask students to take out their three images, to which they added color for homework. Ask students to pair up with a student who is not part of their regular group.

· Review the Peer Critique protocol with students, and ask pairs to provide feedback to their partner using the Colors rubric criteria (from homework).

· Clarify directions as needed.

· Give students 6 to 7 minutes to offer kind, specific, and helpful feedback about the colors in their partner’s images. Circulate to support.

· Read the two learning targets aloud: 

· “I can refine my visual timeline of the Galveston hurricane of 1900 based on feedback.” 

· “I can present my visual timeline of the Galveston hurricane of 1900, speaking at a clear and understandable pace.”
	· Display the Peer Critique questions for students to refer to during the protocol.


	Opening (continued)
	Meeting Students’ Needs

	· Draw students’ attention to the key words and phrases in the targets. Ask students to think about the meaning of each term and briefly discuss with a partner. Cold call students to share out. Listen for:

refine—improve; make better

visual timeline—artistic representation of events (in sequential order) 

feedback—comments; advice; opinion

present—show; exhibit; display”

understandable—clear; able to be understood

pace—rate; speed

· Ask students to think about the following question, then pair to share with a nearby partner:

· “How did the artist of Eight Days, Alix Delinois, use color and composition to add meaning to Junior’s description of events?”

· After a moment, invite several students to share their thinking whole group. Listen for ideas such as: “He used a lot of dark blue color with small bits of lighter colors around his family members; the emphasis on the dark colors helps me understand how scary and dark it is while Junior is trapped beneath his house; the bits of light in the dark express the emotion of hope, because there are small bits of happy colors like yellow, which make me think of the sun or joy,” “The composition emphasized members of Junior’s family searching for him but only showed Junior’s face, which emphasized how alone he felt; the artist used color and composition to show the reader that even though Junior describes playing, he is really very frightened while he is trapped under his house,” and similar suggestions.

· Say: “In today’s lesson, you will first work with a partner to provide and receive feedback to help you refine the composition, colors, and captions for each of your images. As you provide critique and then make revisions to your work, think about how the composition, color, and captions could be refined to contribute meaning to Seth’s description of Galveston before, during, and after the storm. After you make refinements, you will present your visual timeline to members of your group.”
	· Students who struggle with language would benefit from sentence stems to help them give feedback to their partners during the Peer Critique protocol. (e.g., “The ______ color helps express _____ in this drawing because _________.”)

· Display some of the illustrations in Eight Days as the students share, pointing out specific details and areas that are evidence of what the students share aloud.


	Work Time
	Meeting Students’ Needs

	A. Peer Critique and Revision (20 minutes)

· Ask students to gather their drawings and find a partner who is not in their regular group.

· Remind students of the Praise-Question-Suggest protocol. Clarify as needed, then display the Art Piece rubric: A Visual Timeline of the Galveston Storm of 1900 and distribute one to each student. Point out to students that they have seen the individual rows from this rubric already, and that here the three rows are simply connected in one complete rubric.

· Read through the Point Score criteria for each of the three elements—composition, color, and captions. Emphasize what it takes to score a 3, and point out the differences between a 3 and a 2. Tell students to use the criteria in this rubric to provide specific praise, ask meaningful questions, and make relevant suggestions that will help their partner refine each image. Because students have just given and received feedback on the Colors row, ask them to spend most of their time on the other two criteria.

· Model as needed and ask students to begin. Circulate to offer support.

· After 10 minutes, direct students to make revisions to their drawings based on feedback from their partner. Provide colored pencils, crayons, or markers, or other materials students need to refine their images. Circulate to support as needed.

· After 5 or 6 minutes, ask students to return to their regular groups (from Lessons 1–15) and prepare to present their visual timelines.
	· Display the directions for the Praise-Question-Suggest protocol for students to refer to when giving feedback to their partner.

· Have students highlight specific language on the rubric that their partner would need to pay attention to when using the feedback to improve their drawings.

· Allow students who struggle with multiple tasks at one time to focus on improving just one drawing during the lesson instead of all three.


	Work Time (continued)
	Meeting Students’ Needs

	B. Art Presentations (20 minutes)

· Ask students to collect their art pieces and join their regular groups.

· Display and distribute the Speaking Criteria for an Art Piece Presentation (one per student).

· Remind students that they used similar criteria during Module 3, Unit 3 when they shared their letter to a publisher. Read the criteria aloud. Provide clarification as necessary.

· Explain to students that each member of their group will have 3 or 4 minutes to present his or her “visual timeline of the Galveston storm of 1900.” As the student presents, other members of the group will evaluate his or her presentation based on the Speaking Criteria.

· Make students aware that you will move throughout the room as groups share their art pieces to listen in and informally evaluate students’ speaking skills using the same criteria.

· After all group members have presented, focus students’ attention whole group. Invite students from each group to compliment and explain how a specific detail in a peer’s visual timeline added meaning to Seth’s description of Galveston before, during, or after the storm.
	· Display the Speaking Criteria for students to refer to as they listen to their classmates.

· Allow students who struggle with speaking in front of others the opportunity to write down what they will say and practice it before their presentation.


	Closing and Assessment
	Meeting Students’ Needs

	A. Debrief (5 minutes)

· Ask each student to review and then fill out the Art Piece rubric (from Work Time Part A) as a self-assessment of the visual timeline she or he created.

· After 3 minutes, collect students’ art pieces and self-assessments.

· Congratulate students on their completion of Unit 2. Explain that in Unit 3 they will begin to research and prepare to give a speech about how U.S. international aid organizations should prioritize help they give to other countries in the Western Hemisphere when they experience a natural disaster.

· Distribute three evidence flags to each student for homework.
	· Intentionally partner ELL students with students who speak the same home language to share their Tracking My Progress.


	Homework
	Meeting Students’ Needs

	· Continue reading in your independent reading book.

· Use your evidence flags to mark three pieces of information that describe a natural disaster.

Note: Students begin Unit 3 in the next lesson. Review the Unit 3 Overview to become familiar with and prepare for upcoming lessons.
	· Provide audio recordings of independent reading books for those students who struggle with reading complex text independently.
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Art Piece Rubric:
A Visual Timeline of the Galveston Storm of 1900
	Name:

	Date:


	
	Score Point 3
	Score Point 2
	Score Point 1
	Score Point 0

	Composition

	Created three drawings, one each of Galveston before, during, and after the storm; each drawing contains at least three key details from the story that add meaning to the narrator’s description of each event.
	Created three drawings, one each of Galveston before, during, and after the storm; one or more drawings contain fewer than three key details from the story.
	Created one or two drawings, or did not include more than one key detail in each drawing.
	Did not create a drawing.

	Composition

	Created three drawings, one each of Galveston before, during, and after the storm; each drawing contains at least three key details from the story that add meaning to the narrator’s description of each event.
	Created three drawings, one each of Galveston before, during, and after the storm; one or more drawings contain fewer than three key details from the story.
	Created one or two drawings, or did not include more than one key detail in each drawing.
	Did not create a drawing.

	Colors

	Has three captions (one for each drawing); captions give a clear and brief description of each drawing; captions include key words, phrases, and figurative language from the text.
	Has three captions (one for each drawing); captions give a clear and brief description of each drawing.
	Has one or two captions (for one or two drawings), or captions do not clearly describe the drawings.
	Did not write captions.


Speaking Criteria for an Art Piece Presentation
	Date:

	Listener/Reviewer’s Name:

	Presenter #1 Name:


	Criteria
	Yes
	No

	1. Each drawing is presented in sequential order (before, during, after the storm) and each caption is read aloud.
	
	.

	2. The presenter briefly explains how the composition and colors in each drawing add meaning to Seth’s description of events.
	
	

	3. The presenter speaks clearly and at an understandable pace.
	
	

	Additional comments (be kind, specific, and helpful; give at least one piece of feedback in each category):

Praise:

Question:

Suggestion:



Speaking Criteria for an Art Piece Presentation
	Date:

	Listener/Reviewer’s Name:

	Presenter #2 Name:


	Criteria
	Yes
	No

	1. Each drawing is presented in sequential order (before, during, after the storm) and each caption is read aloud.
	
	.

	2. The presenter briefly explains how the composition and colors in each drawing add meaning to Seth’s description of events.
	
	

	3. The presenter speaks clearly and at an understandable pace.
	
	

	Additional comments (be kind, specific, and helpful; give at least one piece of feedback in each category):

Praise:

Question:

Suggestion:



	[image: image3.emf]
	This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License.

Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license.


PAGE  
	Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved.

	NYS Common Core ELA Curriculum  •  G5:M4:U2:L17  •  November 2013  •  6



[image: image1.emf][image: image2.emf][image: image3.emf][image: image4.emf][image: image5.emf][image: image6.emf]