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Introduction
In this first lesson of the unit and the module, students will begin an exploration of Edgar Allan Poe’s “The Tell-Tale Heart.” They will listen to a masterful reading of the text and begin to analyze the first paragraph of this classic text, in which Poe introduces the narrator.

Students will analyze and discuss anchor standard CCRA.R.6 and, in the lesson assessment, begin to consider the narrator’s purpose in the first paragraph. For homework, students will continue to read their Accountable Independent Reading through the lens of their focus standard (RL.9-10.4) and prepare for a 3–5 minute discussion of their text based on that standard. Additionally, students will reread and annotate paragraph 1 of “The Tell-Tale Heart” to gather evidence about whether the narrator is mad. Students will preview paragraph 2 and annotate using the annotation codes from Module 9.1. 
Standards 
	Assessed Standard(s) 

	CCRA.R.6
	Assess how point of view or purpose shapes the content and style of a text.

	Addressed Standard(s)

	RL.9-10.5
	Analyze how an author’s choices concerning how to structure a text, order events within it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create such effects as mystery, tension, or surprise.

	W.9-10.9.a
	Draw evidence from literary or informational texts to support analysis, reflection, and research.
a. Apply grades 9–10 Reading standards to literature (e.g., “Analyze how an author draws on and transforms source material in a specific work [e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare]”).


Assessment
	Assessment(s)

	The learning in this lesson will be captured through a Quick Write at the end of the lesson. Students will answer the following prompt based on the close reading (citing evidence from the text and analyzing key words and phrases) completed in the lesson.
What is the narrator's purpose in asking the two questions in paragraph 1?

	High Performance Response(s)

	A High Performance Response may include the following:
The questions show that the narrator is speaking to someone who has accused him of being mad. And, by asking the questions, he is trying to prove that he is not mad: “but why will you say that I am mad?” 


Vocabulary
	Vocabulary to provide directly (will not include extended instruction)

	in medias res (adv.) – in or into the middle of a narrative or plot

	Vocabulary to teach (may include direct word work and/or questions)

	None.


Lesson Agenda/Overview
	Student-Facing Agenda
	% of Lesson

	Standards & Text:
Standards: CCRA.R.6, RL.9-10.5, W.9-10.9.a
Text: “The Tell-Tale Heart,” entire text and paragraph 1
Learning Sequence:
Introduction to Unit and Lesson Agenda
Homework Accountability 
“The Tell-Tale Heart” Masterful Reading
Paragraph 1 Reading and Discussion
Quick Write
Closing
	



1. 20%
5%
30%
20%
15%
10%


Materials
Copies of “The Tell-Tale Heart” for each student 
Copies of the 9.2 Common Core Learning Standards Tool for each student
Free Audio Resource: http://www.loudlit.org/audio/heart/pages/01_01_heart.htm
Learning Sequence
	How to Use the Learning Sequence

	Symbol
	Type of Text & Interpretation of the Symbol

	10%
	Percentage indicates the percentage of lesson time each activity should take.

	
	Plain text (no symbol) indicates teacher action.

	
	Bold text (no symbol) indicates questions for the teacher to ask students.

	
	Italicized text (no symbol) indicates a vocabulary word.

	
	Indicates student action(s).

	
	Indicates possible student response(s) to teacher questions.

	
	Indicates instructional notes for the teacher.


Activity 1: Introduction to Unit and Lesson Agenda	20%
Introduce the focus of this unit and module: Build students’ ability to read complex texts and use evidence to talk and write about fiction, nonfiction, drama, and poetry. Share with students the End-of-Unit Assessments and the Module Performance Assessment. Inform students that their work over the next several weeks should prepare them for each of these assessments. Briefly introduce the unit and the texts: “The Tell-Tale Heart” from Edgar Allan Poe and “I felt a Funeral, in my Brain,” by Emily Dickinson. Inform students that this unit will focus on analyzing the development of central ideas through specific textual details like point of view and structural choices.
Students listen.
Distribute copies of the 9.2 Common Core Learning Standards Tool to each student. Explain that students will continue to work on mastering the skills described in the Common Core Learning Standards (CCLS) throughout this new module and the rest of the year. 
Students listen and examine their 9.2 Common Core Learning Standards Tool. 
It may be helpful here to explain to students that they will be returning to the standards at the beginning of each lesson, as they did in Module 9.1. Whenever a new standard is introduced, students will use their 9.2 Common Core Learning Standards Tool to read, paraphrase, and assess their familiarity with and mastery of the new standard. 
Introduce the agenda and the assessed standard for this lesson: CCRA.R.6. Today, students will experience a new text called “The Tell-Tale Heart” through a masterful reading and will begin the process of reading paragraph 1 closely. Students will analyze and discuss reading standard CCRA.R.6 and begin to consider the narrator’s purpose in paragraph 1.
Students look at the agenda.
Inform students that they will begin working with two new standards in this lesson: CCRA.R.6 and W.9-10.9.a. Ask students to individually read standards CCRA.R.6 and W.9-10.9.a on the 9.2 Common Core Learning Standards Tool and assess their familiarity with and mastery of these standards. 
Students read standards CCRA.R.6 and W.9-10.9.a and assess their familiarity with and mastery of these standards. 
“The Tell-Tale Heart” is an excellent text in which to discuss point of view. However, the language of standard RL.9-10.6 specifies a focus on literature from outside the U.S. In order to give students an opportunity to consider point of view with this classic text, this unit focuses on Anchor Standard CCRA.R.6, rather than the grade level standard.
Instruct students to focus on CCRA.R.6. Ask students the following questions:
What is point of view?
Point of view is the narrator or who is telling the story.
What are examples of text content?
Student responses may include the following: characters, plot, theme, or setting.
What are examples of text style?
Student responses may include the following: punctuation used, how the plot or action is ordered, the story’s pacing, word choice.
Ask students to paraphrase standard CCRA.R.6
How the author influences what is in the story and how it is written. 
Students will have the opportunity to assess their familiarity with and mastery of each of the other standards as they are introduced in subsequent lessons. 
It may be useful to have the standards written on the board or displayed in some other way before class begins, for ease of student reference and to encourage students to develop ownership of the standards. 
Ask students to look at W.9-10.9.a in pairs and compare it to RL.9-10.1, a standard they worked with several times in the last module. Instruct students to talk about what they notice about these two standards. 
Student responses may include the following: Both standards ask students to learn to use evidence from text; W.9-10.9.a asks students to apply the reading standards (which include RL.9-10.1); W.9-10.9.a specifically focuses on using evidence in writing.
Students should easily recognize the similarities between W.9-10.9.a and RL.9-10.1, having worked with the latter extensively in the last module. It may be useful to project both standards if students need additional support.
Inform students that they will be focusing on W.9-10.9.a for this unit, using annotation as they learn first to identify and later to collect evidence from fiction texts.  
Activity 2: Homework Accountability	5%
Check in with students about their Accountable Independent Reading text. Inform students that they will begin discussing their reading in class in Lesson 2, and the focus standard is RL.9-10.4, which they will discuss at the end of this lesson. 
Students listen.
Activity 3: “The Tell-Tale Heart” Masterful Reading	30%
Introduce the Quick Write assessment (What is the narrator's purpose in asking the two questions in paragraph 1?). Explain to students that this is the lesson assessment and the focus for today’s reading. 
Students examine the Quick Write assessment and listen. 
· Display the Quick Write assessment for students to see.
Distribute copies of “The Tell-Tale Heart” to each student and instruct students to number the paragraphs. 
Students number the paragraphs on their individual copies of “The Tell-Tale Heart.”
There are 18 paragraphs in “The Tell-Tale Heart.”
Have students listen to a masterful reading of “The Tell-Tale Heart” in its entirety. (Read from “True!—nervous—very, very dreadfully nervous I had been and am” to “’It is the beating of his hideous heart!’”) Instruct students to read along in their text. 
Students follow along, reading silently. 
Consider reading aloud the text or using a recording for the masterful reading. However, if using a recording, make sure the recording matches the version of the text distributed to the students. 
Differentiation Consideration: Although this is a short text, consider dividing the masterful reading into sections to allow students to comprehend smaller sections of text. A suggestion is to pause the masterful reading after paragraphs 3, 11, and the text’s conclusion to give students time to write down initial reactions and questions.
Ask students to spend about 3–5 minutes independently writing down initial reactions and questions they have about the text.  
Student questions may include the following: 
Who thinks the narrator is mad? 
What is a “vulture eye”? 
Why would he kill the old man over his eye? 
How can the narrator hear the old man’s beating heart? 
What is vexed? What is stealthily? 
Is the narrator insane? 
Why would the narrator allow the police to sit in the bedroom where the body was buried? 
How can the old man’s heart continue to beat if he is dead? 
What are gesticulations? 
Could the police tell the narrator was going crazy from the beating heart? 
What is mockery? 
Is the narrator in prison? 
Is he telling this story from prison? 
What is wrong with this narrator? 
Assure students that any question related to the text is a valid one. If students are struggling with questions, encourage them to think about unknown vocabulary, textual details that seem confusing, or what they still want to know from the text after this initial reading.
Although students will have questions about unknown vocabulary, consider asking students to leave their vocabulary questions as questions for now, because vocabulary is explored in-depth in subsequent lessons. 
Ask students to share out their initial questions. Write these questions on the board or on chart paper. Share with the students that it is okay to have questions as they engage in complex texts. Remind them that many of these questions will be answered as they read the text closely in upcoming lessons. Also, as they read students can keep an eye out for these answers, as well as answers to other questions that may arise.  
Students share out questions. 
Posting these questions will be helpful when students go back and read the text closely in subsequent lessons.
Activity 4: Paragraph 1 Reading and Discussion	20%
Instruct students to reread paragraph 1 in pairs.
Student pairs reread paragraph 1. 
Lead a whole class discussion by asking students the following questions:
What information does the narrator reveal about himself in paragraph 1?
Student responses might include the following: 
He is nervous. 
He has some disease that has made his hearing sharper. 
He hears things in heaven, in earth, and in hell. 
He is going to tell the reader the story. 
He is worried about being seen as mad. 
Consider discussing with students the use of the word mad in this text to mean “insane.” If students do not know this alternate use of the word, ask them to use context clues to determine the meaning. 
Point out that this narrator provides the point of view for the story. Instruct students to underline the word “I” where it repeats in this paragraph and annotate the text by writing POV in the margin.  Remind students that since the narrator is using “I,” the story is written from a first person point of view.    
Who is the narrator speaking to?  
The text does not say. He is either talking to an unknown character or the reader.  
What does Poe’s use of punctuation in the first sentence reveal about the narrator? 
Poe uses punctuation to show how nervous or excited the narrator is. He reveals the narrator’s excitability by the narrator exclaiming “True!” and “Hearken!” Poe also uses dashes to show the narrator’s repetition, which reveals the narrator’s nervousness: “nervous—very, very dreadfully nervous.”
Ask students to look again at CCRA.R.6. Point out that the analysis they just did around punctuation is a good example of how the story’s point of view shapes the content and style. Instruct students to underline the punctuation and make a note in the margin. Instruct them to use the code POV and write the connection in their own words.  
Students annotate their text according to the instructions.  
This connection is an important one for students to make. If your students need additional scaffolding, it may be helpful to ask them to report out on their annotations and have a brief discussion.  
During what part of the action does Poe begin his story? 
Student responses should include the following: The story begins after the action of the story has occurred. The narrator has already committed the murder and now he is going to tell the story of how it happened: “how calmly I can tell you the whole story.” 
Extension: Consider discussing the literary technique of in medias res (in or into the middle of a narrative or plot) and how Poe structures the story’s beginning using this technique. 
What is the effect of Poe’s choice to begin the story after the action has taken place? 
Starting the story in the middle creates suspense or anticipation because the reader does not know who the narrator is, what the story is, or who he is talking to: “How, then, am I mad? Hearken! and observe how healthily—how calmly I can tell you the whole story.” 
Activity 5: Quick Write	15%
Introduce the Quick Write assessment by reminding students of the standards they were working on during this lesson: CCRA.R.6 and W.9-10.9.a. Instruct students to respond briefly in writing to the following prompt: 
What is the narrator's purpose in asking the two questions in paragraph 1? 
Remind students to answer the above prompt based on the reading completed in the lesson by citing strong and thorough textual evidence. Remind them to take a look at the evidence they underlined for Point of View.
Students listen and read the Quick Write prompt. 
Display the prompt for students to see, or provide the prompt in hard copy.
Introduce the Short Response Checklist and Rubric. Briefly explain the purpose of the Checklist and Rubric: to help students improve their Quick Write and reflective writing responses. Inform students that they should use the Short Response Checklist and Rubric to guide their own writing, and that they will be using it for both Quick Writes and reflective writing assignments. For longer writing assignments (like the Mid-Unit and End-of-Unit Assessments) students will use the Text Analysis Rubric.
Lead a brief discussion of the Short Response Checklist and Rubric categories: Inferences/Claims, Analysis, Evidence, and Conventions. Review the components of high-quality responses. 
Transition to independent Quick Write.
Students independently answer the prompt, using evidence from the text. 
See the High Performance Response at the beginning of this lesson.
Activity 6: Closing	10%
Introduce standard RL.9-10.4 as a focus standard to guide students’ Accountable Independent Reading, and model what applying a focus standard looks like. Inform students that they should prepare for a brief 3–5 minute discussion that will ask them to apply the language of the standards to their reading. 
For example, RL.9-10.4 asks students to “Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone).” Students who read “The Tell-Tale Heart” might say, “The narrator states, ‘I placed my hand upon the heart and held it there many minutes. There was no more pulsation.’” The word pulsation describes what a beating heart should feel like. When the narrator states, “There was no more pulsation,” the reader knows that he feels no heartbeat when he touches the old man’s chest. “The old man was dead.”
Students listen.
Display and distribute the homework assignment. For homework, instruct students to continue their Accountable Independent Reading through the lens of the new focus standard (RL.9-10.4) and prepare for a 3–5 minute discussion of their text based on that standard. 
Instruct students to reread and annotate paragraph 1 to gather evidence about whether the narrator is mad. Instruct students to preview paragraph 2 and annotate using the annotation codes from Module 9.1. 
Students follow along.
Consider reviewing the annotation codes introduced in Module 9.1. Box or circle unfamiliar words and phrases and rewrite a word or phrase you might have figured out; star (*) important or repeating ideas; put a question mark (?) next to a section you are questioning or confused about; and use an exclamation point (!) for areas that remind you of another text or ideas that strike you or surprise you in some way. Remind students that besides using the codes, marking the text with thinking related to the codes is important. Explain that students will continue using these codes throughout their reading of both texts in the unit to think more deeply about the details in each text.
Differentiation Consideration: The process of annotation can be complex for some students. Consider providing them the annotation symbols on chart paper, on a handout or bookmark, or posted on their desks.
Homework
Continue reading your Accountable Independent Reading text through the lens of the assigned focus standard (RL.9-10.4) and prepare for a 3–5 minute discussion of your text based on that standard. 

Reread and annotate paragraph 1 to gather evidence about whether the narrator is mad. Preview paragraph 2 and annotate using the annotation codes from Module 9.1.  
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9.2 Common Core Learning Standards Tool
	Name:
	
	Class:
	
	Date:
	



	CCL Standards: Reading—Literature
	I know what this is asking and I can do this.
	This standard has familiar language, but I haven’t mastered it.
	I am not familiar with this standard.

	RL.9-10.2
	Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
	
	
	

	RL.9-10.4
	Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone).
	
	
	

	RL.9-10.5
	Analyze how an author’s choices concerning how to structure a text, order events within it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create such effects as mystery, tension, or surprise.
	
	
	



	CCL Standards: Writing
	I know what this is asking and I can do this.
	This standard has familiar language, but I haven’t mastered it.
	I am not familiar with this standard.

	W.9-10.2
	Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.
	
	
	

	W.9-10.2.a
	Introduce a topic; organize complex ideas, concepts, and information to make important connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.
	
	
	

	W.9-10.2.b
	Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
	
	
	

	W.9-10.2.d
	Use precise language and domain-specific vocabulary to manage the complexity of the topic. 
	
	
	

	W.9-10.5
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
	
	
	

	W.9-10.9.a
	Draw evidence from literary or informational texts to support analysis, reflection, and research.
a. Apply grades 9–10 Reading standards to literature (e.g., “Analyze how an author draws on and transforms source material in a specific work [e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare]”).
	
	
	





	CCL Standards: Speaking & Listening
	I know what this is asking and I can do this.
	This standard has familiar language, but I haven’t mastered it.
	I am not familiar with this standard.

	SL.9-10.1
	Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
	
	
	

	SL.9-10.1.a
	Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas. 
	
	
	

	SL.9-10.1.c
	Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions.
	
	
	

	SL.9-10.1.d
	Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.
	
	
	

	SL.9-10.4
	Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task. 
	
	
	

	SL.9-10.6
	Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
	
	
	



	CCL Standards: College and Career Readiness Anchor Standards for Reading
	I know what this is asking and I can do this.
	This standard has familiar language, but I haven’t mastered it.
	I am not familiar with this standard.

	CCRA.R.6
	Assess how point of view or purpose shapes the content and style of a text.
	
	
	

	CCRA.R.9
	Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take. 
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Short Response Rubric
Assessed Standard(s): 						
	
	
	2-Point Response
	1-Point response
	0-Point Response

	Inferences/Claims
	Includes valid inferences or claims from the text.
Fully and directly responds to the prompt.
	Includes inferences or claims that are loosely based on the text.
Responds partially to the prompt or does not address all elements of the prompt.
	Does not address any of the requirements of the prompt or is totally inaccurate.

	Analysis
	Includes evidence of reflection and analysis of the text.

	A mostly literal recounting of events or details from the text(s).
	
	The response is blank.

	Evidence
	Includes relevant and sufficient textual evidence to develop response according to the requirements of the Quick Write.
	Includes some relevant facts, definitions, concrete details, or other information from the text(s) to develop an analysis of the text according to the requirements of the Quick Write.
	The response includes no evidence from the text.

	Conventions
	Uses complete sentences where errors do not impact readability.
	Includes incomplete sentences or bullets.
	The response is unintelligible or indecipherable.







Short Response Checklist
Assessed Standard(s): 						

	Does my writing…
	Did I…
	✔

	Include valid inferences and/or claims from the text(s)?
	Closely read the prompt and address the whole prompt in my response?
	

	
	Clearly state a text-based claim I want the reader to consider?
	

	
	Confirm that my claim is directly supported by what I read in the text?
	

	Develop an analysis of the text(s)?
	Did I consider the author’s choices, impact of word choices, the text’s central ideas, etc.?
	

	Include evidence from the text(s)?
	Directly quote or paraphrase evidence from the text?
	

	
	Arrange my evidence in an order that makes sense and supports my claim?
	

	
	Reflect on the text to ensure the evidence I used is the best evidence to support my claim?
	

	Use complete sentences, correct punctuation, and spelling?
	Reread my writing to ensure it means exactly what I want it to mean?
	

	
	Review my writing for correct grammar, spelling, and punctuation?
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