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EXPEDITIONARY
LEARNING

In the first half of this second unit, students continue to explore the topic of
“rules to live by” as they closely read the poem “If” by Rudyard Kipling. Students
determine themes of the poem, consider what “rules to live by” Rudyard Kipling is
communicating, and analyze how individual stanzas contribute to the poem’s
overall meaning. They compare the experience of reading the poem and listening to
it read aloud, noticing the importance of pacing and intonation. Finally, students
compare and contrast approaches to theme between the poem and the novel. In the
mid-unit assessment, students will read a new excerpt of “If,” analyze how that
stanza contributes to the overall meaning of the poem, determine a theme
communicated in that stanza, and compare and contrast how that theme is
communicated in Bud, Not Buddy. In the second half of Unit 2, students return to a
close reading of the novel as they prepare to write a literary argument essay about
the nature of “Bud’s Rules.” Throughout the unit, as students read Bud, Not Buddy,

Guiding Questions And Big Ideas

GRADE 6: MODULE 2A: UNIT 2: OVERVIEW

Analyzing Structure and Communicating Theme in Literature:

“If” by Rudyard Kipling and Bud, Not Buddy

they continue to pay close attention and keep track of how the plot unfolds as Bud
responds to each new experience and person he encounters on his journey.
Specifically, they continue to think, talk, and write about the nature of his rules. For
the end of unit assessment, students write a literary argument essay in which they
establish a claim about how Bud uses his rules: to survive or to thrive. Students
substantiate their claim using specific text-based evidence. The formal start of Unit
3 is contained in two lessons of this unit in order to give teachers time to read and
provide feedback on the end of unit assessment. This unit also launches an
independent reading routine. The series of lessons for launching independent
reading can be found as a stand-alone document. Teachers should consider
launching this once students have completed reading Bud, Not Buddy after the mid-
unit assessment.

* What are rules to live by?
« How do people use these rules?
« How do people communicate these “rules”?

« How does figurative language and word choice affect the tone and meaning of a text?

< People develop “rules to live by” through their own life experience.

« People use these rules to both survive and thrive.

e These “rules to live by” are communicated through a variety of literary modes.
e An author’s word choice affects the tone and meaning of a text.

NYS Common Core ELA Curriculum « G6:M2A:U2: Overview « June 2014 « 1
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Mid-Unit 2 Assessment

End of Unit 2 Assessment

GRADE 6: MODULE 2A: UNIT 2: OVERVIEW
Analyzing Structure and Communicating Theme in Literature:
“If” by Rudyard Kipling and Bud, Not Buddy

Analyzing Poetry: Structure and Theme in Stanza 4 of “If” by Rudyard Kipling

This assessment centers on standards NYSP 12 ELA CCLS RL.6.5, RL.6.7, RL.6.9 and L.6.5. Students will read a new stanza of “If” by
Rudyard Kipling. They analyze how that stanza contributes to the overall meaning of the poem. They compare and contrast the
experience of hearing the poem and reading it. Finally, students reflect on the themes, or “rules,” of the poem and compare and
contrast how a similar theme is communicated in the poem and Bud, Not Buddy.

How Does Bud Use His Rules—to Survive or to Thrive? Argument Essay

This is a two-part writing assessment. Part 1 centers on standards NYSP12 ELA CCLS RL.6.1, RL.6.2, W.6.1, W.6.4, and W.6.9.
Students submit their own best independent draft of a literary argument essay in which they establish a claim about how Bud uses
Caldwell’s Rules and Things for Making a Funner Life and Making a Better Liar Out of Yourself to either survive or thrive. They
substantiate their claim using specific text-based evidence, including relevant details and direct quotations from the novel. (Students
will have worked in partnerships to study a model text, collect evidence, and plan the structure of their essay.) This draft will be
assessed to gauge students’ individual understanding of the texts and skill in writing before they receive peer or teacher feedback. Part
2 adds standards L.6.1, L.6.2, and W.6.5: Students write a final draft, revised after peer and teacher feedback.

Content Connections

« This module is designed to address English Language Arts standards as students read literature and informational text about “rules to live by.” However, the module
intentionally incorporates Social Studies key ideas and themes to support potential interdisciplinary connections to this compelling content. These intentional
connections are described below.[0Big Ideas and Guiding Questions are informed by the New York State Common Core K—8 Social Studies Framework:
http://engageny.org/sites/default/files/resource/attachments/ss-framework-k-8.pdf

NYS Social Studies Core Curriculum

Unifying Themes (pages 6 and 7)
« Theme 1: Individual Development and Cultural Identity: The role of social, political, and cultural interactions supports the development of identity. Personal identity
is a function of an individual’s culture, time, place, geography, interaction with groups, influences from institutions, and lived experiences.

< Theme 5: Development and Transformation of Social Structures: Role of social class, systems of stratification, social groups, and institutions. Role of gender, race,
ethnicity, education, class, age, and religion in defining social structures within a culture. Social and political inequalities. Expansion and access of rights through
concepts of justice and human rights.

Social Studies Practices, Grades 5—8:
« Descriptor 4) Gathering, Using, and Interpreting Evidence

« Descriptor 5) The Role of the Individual in Social and Political Participation

NYS Common Core ELA Curriculum ¢ G6:M2A:U2: Overview « June 2014 « 2
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EXPEDITIONARY Analyzing Structure and Communicating Theme in Literature:
LEARNING “If” by Rudyard Kipling and Bud, Not Buddy

Central Texts

1. Christopher Paul Curtis, Bud, Not Buddy (Yearling, 2002), ISBN-13: 978-0440413288.
2. Steve Jobs, “Stanford University Commencement Address,” speech made on June 12, 2005.

3. Rudyard Kipling, “If,” 1910 (audio version found at: http://archive.org/details/if_kipling_librivox).

NYS Common Core ELA Curriculum ¢ G6:M2A:U2: Overview « June 2014 « 3
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EXPEDITIONARY Unit-at-a-Glance
LEARNING

This unit is approximately 3.5 weeks or 17 sessions of instruction.

: . Ongoin Anchor Charts &
Lesson Lesson Title Long-Term Targets Supporting Targets going
Assessment Protocols
Lesson 1 How Does the Author | can determine a theme | can select text evidence to e Conveying Themein < Gallery Walk
Convey Themes in Bud, based on details in a literary support themes from Bud, Not Bud, Not Buddy protocol
Not Buddy? text and how it is conveyed Buddy. charts « Conveying Themes
through details in the text. | can analyze the writing « Exit ticket: How
(RL.6.2) techniques the author uses to Does the Author
« | can compare and contrast convey themes in Bud, Not Convey Theme?
how different genres Buddy.

communicate the same theme
or idea. (RL.6.9)

Lesson 2 Introducing “If” and » | can analyze how a particular | < | can describe the structure of  « Notices and wonders
Noting Notices and sentence, stanza, scene, or the poem “If.” of the first stanza on
Wonders of the First chapter fits in and . the Analyzing “If”

I can identify the meaning of

Stanza contributes to the unfamiliar vocabulary from graphic organizer
development of a literary text. the context. e Exit Ticket: What
(RLE.5) does Bud mean?

NYS Common Core ELA Curriculum « G6:M2A:U2: Overview « June 2014 « 4
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Lesson Lesson Title

Long-Term Targets

GRADE 6: MODULE 2A: UNIT 2: OVERVIEW

Supporting Targets

Ongoing
Assessment

Unit-at-a-Glance

Anchor Charts &
Protocols

Lesson 3 Looking Closely at Stanza
1—Identifying Rules to
Live By Communicated in
ulf"

Lesson 4 Notices and Wonders of

the Second Stanza of “If”

I can analyze how a particular
sentence, stanza, scene, or
chapter fits in and
contributes to the
development of a literary text.
(RL.6.5)

I can compare and contrast
how different genres
communicate the same theme
or idea. (RL.6.9)

I can analyze figurative
language, word relationships,
and nuances in word
meanings. (L.6.5)

I can analyze how an author’s
word choice affects tone and
meaning in a literary text.
(RL.6.4)

I can analyze how a particular
sentence, stanza, scene, or
chapter fits in and
contributes to the
development of a literary text.
(RL6.5)

| can describe the literal
meaning of figurative language
in the poem “If.”

| can paraphrase the first
stanza of Rudyard Kipling’s
“If” poem.

e | can identify rules to live by
communicated in the first
stanza of the poem “If.”

* | can describe the structure of
the poem “If.”

| can identify the meaning of
unfamiliar vocabulary from
the context.

e The first stanza of

* RulestoLiveByin
“If” paraphrased on “If”

the Analyzing “If”

graphic organizer

Exit ticket:

Connecting “If” with
Bud, Not Buddy

Notices and wonders
of the second stanza
on the Analyzing “If”
graphic organizer

NYS Common Core ELA Curriculum « G6:M2A:U2: Overview ¢ June 2014 « 5
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EXPEDITIONARY Unit-at-a-Glance
LEARNING

Lesson Lesson Title Long-Term Targets Supporting Targets Ongoing Anchor Charts &
Assessment Protocols
Lesson 5 Looking Closely at Stanza e | cananalyze how a e | can describe the literal « Notes on Stanza 2 of “If” |« Rules to Live By in “If”
2—Ildentifying Rules to particular sentence, meaning of figurative by Rudyard Kipling—
Live By Communicated in stanza, scene, or chapter language in the poem Interpreting Text to
“1f” fits in and contributes to “If.” Make Meaning note-
t_he development of a « I can paraphrase the catcher
literary text. (RL.6.5) second stanza of « The second stanza of “If”
e | can compare and Rudyard Kipling’s “If” paraphrased on the
contrast how different poem. Analyzing “If” graphic
genres communicate the . can identify rules to live
same theme or idea. by communicated in the
(RL.6.9) second stanza of the
< | can analyze figurative poem “If.”
language, word
relationships, and
nuances in word
meanings. (L.6.5)
Lesson 6 Notices, Wonders, and e | can analyze how an | can describe the * Notices and wonders of
Vocabulary of the Third author’s word choice structure of the poem the third stanza on the
Stanza of “If” affects tone and meaning “If.” Analyzing “If” graphic
ina literary text. (RL.6.4) ., |can identify the organizer
e | cananalyze how a meaning of unfamiliar » Exitticket: Venn
particular sentence, vocabulary from the diagram—Comparing
stanza, scene, or chapter context. Listening to and Reading
fits in and contributesto | , “1f”

I can compare the
t_he development of a experience of listening to
literary text. (RL6.5) an audio version of the
e | can compare and poem to reading the
contrast how reading a poem.
text is different from
watching a movie or
listening to a literary
text. (RL.6.7)

NYS Common Core ELA Curriculum ¢ G6:M2A:U2: Overview ¢ June 2014 « 6
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Lesson Lesson Title

Long-Term Targets

GRADE 6: MODULE 2A: UNIT 2: OVERVIEW

Supporting Targets

Ongoing
Assessment

Unit-at-a-Glance

Anchor Charts &
Protocols

Lesson 7 Looking Closely at
Stanza 3—Identifying
Rules to Live By

Communicated in “If”

Mid-Unit 2
Assessment:
Analyzing Structure
and Theme in Stanza
4 of “If”

Lesson 8

< | can analyze how a particular
sentence, stanza, scene, or
chapter fits in and contributes
to the development of a literary
text. (RL.6.5)

¢ | can compare and contrast how
different genres communicate
the same theme or idea.
(RL.6.9)

< | can analyze figurative
language, word relationships,
and nuances in word meanings.
(L.6.5)

< | can analyze how a particular
sentence, stanza, scene, or
chapter fits in and contributes
to the development of a literary
text. (RL.6.5)

e | can compare and contrast how
reading a text is different from
watching a movie or listening to
a literary text. (RL.6.7)

e | can compare and contrast how
different genres communicate
the same theme or idea.
(RL.6.9)

¢ | can analyze figurative
language, word relationships,
and nuances in word meanings.
(L.6.5)

< | can describe the literal
meaning of figurative
language in the poem
“If.”

< | can paraphrase the
third stanza of Rudyard
Kipling’s “1f” poem.

e | can compare how
similar themes are
communicated in Bud,
Not Buddy and “If.”

« | can describe the literal
meaning of figurative
language in the poem
“If.”

e | can compare how
similar themes are
communicated in Bud,
Not Buddy and “If.”

e | can compare the
experience of listening
to an audio version of
the poem to reading the
poem.

¢ Notes on Stanza 3

¢ RulestoLiveByin
of “If” by Rudyard “1f”
Kipling—

Interpreting Text

to Make Meaning
note-catcher

The third stanza of

“If” paraphrased

on the Analyzing

“If” graphic

organizer

Mid-Unit 2
Assessment:
Analyzing Stanza 4
of “If”

NYS Common Core ELA Curriculum « G6:M2A:U2: Overview « June 2014 « 7
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Lesson Lesson Title

Long-Term Targets

GRADE 6: MODULE 2A: UNIT 2: OVERVIEW

Supporting Targets

Ongoing
Assessment

Unit-at-a-Glance

Anchor Charts &
Protocols

Lesson 9 Quialities of a Strong
Literary Argument
Essay

Lesson 10 Revisiting Bud’s

Rules: Survive or
Thrive?

¢ | can cite text-based .
evidence to support an
analysis of literary text.
(RL.6.2)

e | can produce clear and .
coherent writing that is
appropriate to task,
purpose, and audience.

(W.6.4)

e With support from peers
and adults, | can use a
writing process to produce
clear and coherent writing.
(W.6.5)

» | can cite text-based .
evidence to support an
analysis of literary text.
(RL.6.1)

< | can write arguments to
support claims with clear
reasons and relevant
evidence. (W.6.1)

¢ | can produce clear and
coherent writing that is
appropriate to task,
purpose, and audience.
(W.6.4)

e With support from peers
and adults, | can use a
writing process to produce
clear and coherent writing.
(W.6.5)

| can describe the
qualities of a literary
argument essay about
Bud'’s Rules.

I can analyze how
evidence from the text
supports a claim in the
Steve Jobs model
essay.

I can analyze how Bud
used his rules: to
survive or to thrive.

I can argue a claim
using text evidence
from the novel.

¢ Qualities of a
Strong Literary
Argument Essay
anchor chart

e “Steve Jobs’ Rules
to Live By” model
essay annotations

e How Did Bud Use
His Rule? charts

e Bud, Not Buddy:
Forming Evidence-
Based Claims
graphic organizer

e Qualities of a Strong
Literary Argument
Essay

e Gallery Walk protocol

e Mix and Mingle
protocol

NYS Common Core ELA Curriculum ¢ G6:M2A:U2: Overview ¢ June 2014 « 8
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Lesson Lesson Title

Long-Term Targets

Supporting Targets

Ongoing
Assessment

GRADE 6: MODULE 2A: UNIT 2: OVERVIEW

Unit-at-a-Glance

Anchor Charts &
Protocols

Lesson 11 Pitching Your
Claim with Best
Evidence

Lesson 12 Selecting Evidence

to Logically
Support Claims

I can cite text-based evidence
to support an analysis of
literary text. (RL.6.1)

With support from peers and
adults, | can use a writing
process to produce clear and
coherent writing. (W.6.5)

I can cite text-based evidence
to support an analysis of
literary text. (RL.6.1)

| can determine a theme
based on details in a literary
text. (RL.6.2)

I can write arguments to
support claims with clear
reasons and relevant
evidence. (W.6.1)

I can produce clear and
coherent writing that is
appropriate to task, purpose,
and audience. (W.6.4)

With support from peers and
adults, | can use a writing
process to produce clear and
coherent writing. (W.6.5)

I can argue my claim
about Bud’s rules
using text evidence
from the novel.

| can determine the
best evidence to
support my claim
about Bud.

I can explain how my
evidence supports my
claim in a logical way.

I can skillfully select
the best evidence to
support my claim
about Bud.

e Forming Evidence-
Based Claims
graphic organizer

« Exit Ticket: Survive
or Thrive?

¢ Rule Sandwich
Guide: Bud, Not
Buddy

¢ Qualities of a
Strong Literary
Argument Essay
anchor chart

e Taking Sides protocol

¢ Qualities of a Strong
Literary Argument
Essay

e Qualities of a Strong
Literary Argument
Essay

NYS Common Core ELA Curriculum ¢ G6:M2A:U2: Overview ¢ June 2014 « 9
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Lesson

Lesson Title

Long-Term Targets

GRADE 6: MODULE 2A: UNIT 2: OVERVIEW
Unit-at-a-Glance

Lesson 13

Lesson 14

Writing: Drafting
Body Paragraphs and
Revising for
Language

Planning for Writing:
Introduction and
Conclusion of a
Literary Argument
Essay

« | can cite text-based evidence
to support an analysis of
literary text. (RL.6.1)

« | can determine a theme
based on details in a literary
text. (RL.6.2)

| can write arguments to
support claims with clear
reasons and relevant
evidence. (W.6.1)

e | can produce clear and
coherent writing that is
appropriate to task, purpose,
and audience. (W.6.4)

« With support from peers and
adults, I can use a writing
process to produce clear and
coherent writing. (W.6.5)

e | can accurately use sixth-
grade academic vocabulary to
express my ideas. (L.6.6)

| can write arguments to
support claims with clear
reasons and relevant
evidence. (W.6.1)

e | can produce clear and
coherent writing that is
appropriate to task, purpose,
and audience. (W.6.4)

| can use evidence from a
variety of grade-appropriate
texts to support analysis,
reflection, and research.
(W.6.9)

Subporting Targets Ongoing Anchor Charts &
PP g g Assessment Protocols

« | can draft the body < Draft of body
paragraphs of my paragraphs
literary argument essay. e Writing with a Formal

| can use precise and Style recording form

domain-specific
language to formally
argue my claim about
how Bud uses his rules.

e | can draft the e First draft of argument e Qualities of a Strong
introduction and essay. Literary Argument
conclusion of my » Self-assessment against Essay
literary argument essay. Rows 1 and 3 of Literary

Argument Essay Rubric

NYS Common Core ELA Curriculum « G6:M2A:U2: Overview « June 2014 « 10
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Lesson

Lesson Title

Long-Term Targets

GRADE 6: MODULE 2A: UNIT 2: OVERVIEW

Supporting Targets

Ongoing
Assessment

Unit-at-a-Glance

Anchor Charts &
Protocols

Lesson 15

Lesson 16

Asking Probing
Questions and
Choosing a
Research Topic

Introducing
Research Folders
and Generating a
Research
Question

I can conduct short research
projects to answer a question.
(W.6.7)

I can pose questions that help
me clarify what is being
discussed. (SL.6.1c)

| can pose questions that
elaborate on the topic being
discussed. (SL.6.1c)

I can respond to questions with
elaboration and detail that
connect with the topic being
discussed. (SL.6.1c)

After a discussion, | can
paraphrase what | understand
about the topic being discussed.
(SL.6.1d)

I can cite text-based evidence to
support an analysis of
informational text. (R1.6.1)

| can summarize an
informational text using only
information from the text.
(R1.6.2)

I can use several sources in my
research. (W.6.7)

I can conduct short research
projects to answer a question.
(W.6.7)

< | can ask a speaker questions
to encourage them to clarify
their ideas and elaborate on
what they are saying.

« | can paraphrase what a
speaker says to check my
understanding.

< | can respond to questions by
clarifying the point I am trying
to make and by elaborating on
my ideas.

| can identify a topic I am
particularly interested in
researching.

¢ | can identify norms to make
group discussion more
successful.

| can determine the difference
between a relevant and an
irrelevant research question.

e | can write a research question
for my topic.

« Exit ticket:
Topic Choice

e Research
question on
researcher’s
notebook

« Effective Discussion
Criteria

e Criteria for Research
Questions

NYS Common Core ELA Curriculum « G6:M2A:U2: Overview « June 2014 « 11



]ﬂ
-
]

EXPEDITIONARY
LEARNING

Lesson Lesson Title Long-Term Targets

Supporting Targets

GRADE 6: MODULE 2A: UNIT 2: OVERVIEW
Unit-at-a-Glance

Anchor Charts &
Protocols

Ongoing
Assessment

End of Unit 2 e | can use correct
Assessment: Final Draft grammar and usage
of Literary Argument when writing or

Essay speaking. (L.6.1)

* | can use correct
capitalization,
punctuation, and
spelling to send a clear
message to my reader.
(L.6.2)

e With support from
peers and adults, I can
use the writing process
to ensure that purpose

Lesson 17

and audience have been

addressed. (W.6.5)

e End of Unit 2 e Concentric Circles
Argument Essay Rubric Assessment: Final Draft protocol

to provide kind, of Literary Argument

specific, and helpful Essay

feedback to my peers.

I can use teacher
feedback to revise my
argument essay to
further meet the
expectations of the
Literary Argument
Essay Rubric.

I can use the Literary

NYS Common Core ELA Curriculum ¢ G6:M2A:U2: Overview « June 2014 « 12
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EXPEDITIONARY
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Optional: Experts, Fieldwork, And Service

Experts:

e As students consider the idea of “rules to live by,” a number of options for experts are possible. Consider bringing in guests from a variety of walks of life to share their
own life “rules” based on the experiences they have had. (It will be important to discuss the nature of the rules and experiences with each expert before he or she
shares them with students.) Examples include: the school guidance counselor, family members of students, high school or college students who previously attended
your school and have succeeded, local business owners, other teachers, etc.

Fieldwork:

« Consider taking students to a local event in which they can see live poetry or spoken word. This will allow students to see poetry in a more dynamic way. Discuss the
impact (or lack of impact) of oratory in place of written text.

Service:

« Students can develop plans for service relating to their own “rules to live by.” For example, if a student’s rule relates to the environment, he or she can volunteer for a
local litter pickup. If there is a common theme across the class, students may want to participate as a group.

« Students can share their “life lessons” with younger students.

Optional: Extensions

» Consider having students practice and perform their own oral presentation of “If” by Rudyard Kipling or other poetry. This will allow them to put into practice their
understanding of the difference between written text and oratory.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2: Overview « June 2014 « 13
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Bud’s Rules Graphic Organizer

In this unit, students continue to track “Bud’s Rules” on this graphic organizer. This graphic organizer is central to students’ homework as well as their discussion during
the openings of several lessons. Students then use this graphic organizer as a resource for writing their literary argument essay at the end of this unit.

Vocabulary

Vocabulary continues to be a centerpiece of students’ reading, thinking, talking, and writing in Module 2. Students will build their academic vocabulary as they work with
new standards. They will also collect vocabulary specific to the texts they are reading, which will then be important in their discussions and in their writing. Students will
use a “word-catcher” throughout this module, similar to the one they used in Module 1. This word-catcher is primarily a collecting tool for new words, a place to keep a
bank of vocabulary to refer to in their discussions and writing to ensure their continued use and correct spelling.

Note Taking

Students will work with numerous texts, graphic organizers, and recording forms throughout this module. It is suggested that students have in place a system of
organization for maintaining these important materials. One option is a three-ring binder. In this case, students can move their Module 1 work to the back of the binder
(and continue to use it for their own reference) and begin collecting their Module 2 materials at the front. Binders also afford the ability to organize the materials in
multiple ways. (For example, by unit: Unit 1, Unit 2, Unit 3. Or by type of material: Materials for the Novel, Materials for Close Reading, Writing Graphic Organizers,
Homework, etc.)

Discussion

Students will continue to use the triad structure in Module 2. Consider forming new triads for Module 2 so students have the opportunity to work with a variety of other
students. Consider reflecting on students’ strengths and needs based on their work in Module 1 when constructing these new triads. For example, each triad should have
a strong discussion leader, a strong writer, and a strong reader.

Close Reading

This unit includes the same Close Reading Guide (for Teacher Reference) that was introduced in Module 2A, Unit 1. This guide was developed to streamline the detailed
lesson agenda and provide an easy “cheat sheet” for teachers to use to guide instruction of lessons that involve close reading and text-dependent questions. The guide
includes not only the questions to ask students, but how to pace, when to probe, and where to provide additional scaffolding.

NYS Common Core ELA Curriculum « G6:M2A:U2: Overview « June 2014 « 14
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Independent Reading

This module introduces a more robust independent reading structure. However, it makes sense to wait until after students have completed Bud, Not Buddy to
launch this—specifically, after the Mid-Unit 2 Assessment. See two separate stand-alone documents on EngageNY.org: The Importance of Increasing the
Volume of Reading and Launching Independent Reading in Grades 6—8: Sample Plan, which together provide the rationale and practical guidance for a robust
independent reading program. Once students have all learned how to select books and complete the reading log, it takes less class time. After the launch period,
the independent reading routine takes about 12 class period per week, with an additional day near the end of a unit or module for students to review and share
their books. You may wish to review the independent reading materials now to give yourself time to gather texts and to make a launch plan that meets your
students’ needs.

After launching independent reading, resume the second half of the unit, where independent reading is used regularly in homework

and during independent reading reviews in the openings of lessons.

NYS Common Core ELA Curriculum « G6:M2A:U2: Overview « June 2014 « 15
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EXPEDITIONARY Bud, Not Buddy, READING CALENDAR
LEARNING

The calendar below shows what is due on each day.
Teachers can modify this document to include dates instead of lessons.

Due at Read the Gathering Textual Evidence
Lesson chapter
below:
Unit 1, 2 « What do we learn about Bud'’s personality in chapter 1? Use evidence flags to identify details
Lesson 2 that show these traits.
Unit 1, 3 e Complete your Tracking Bud’s Rules for any rules in this chapter.
Lesson 3
Unit 1, 4 e What did Bud do to Todd? Why did he do this?
Lesson 4 - Use evidence flags to identify details that support your stance.
Unit 1, 5 e Complete your Tracking Bud’s Rules for any rules in this chapter.
Lesson 5
Unit 1, 6 e Pretend that you are “ Poppa” and write a journal entry explaining why you reached-out to
Lesson 6 Bud at the mission.
Unit 1, 7 e Complete your Tracking Bud’s Rules for any rules in this chapter.
Lesson 7
Unit 1, 8 « After reading Bud'’s description of Hooverville, draw a picture of what you think it looks like.
Lesson 8 In the next lesson, you will be asked to share the descriptive language details about

Hooverville from the text that you read in Chapter 7. You should annotate your drawing with
details from the text, showing which specific aspect of Hooverville you are trying to portray.

Unit 1, 9 e Inthis chapter, Bud says: “It's funny how ideas are, in a lot of ways they’re just like seeds. Both

Lesson 9 of them start real small and then ... woop, zoop, sloop ... before you can say Jack Robinson
they’ve gone and grown a lot bigger than you ever thought they could” (pages 91 and 92). Refer
to the text to help you answer these questions:

*  “What is the idea Bud is talking about?”
*“How did it grow?”
* “Does this remind you of anything else in the book?”

Unit 1, 10 e Complete your Tracking Bud’s Rules for any rules in this chapter.
Lesson 10
Unit 1, 11 e Complete your Tracking Bud’s Rules for any rules in this chapter.
Lesson 11
Unit 1, 12 e Complete your Tracking Bud’s Rules for any rules in this chapter.
Lesson 12

NYS Common Core ELA Curriculum ¢ G6:M2A:U2: Overview « June 2014 « 16



]ﬂ
-
4

EXPEDITIONARY

LEARNING

Due at
Lesson

Unit 2,
Lesson 1

Unit 2,
Lesson 2

Unit 2,
Lesson 3

Unit 2,
Lesson 4

Unit 2,
Lesson 5

Unit 2,
Lesson 6

Unit 2,
Lesson 7

Unit 2,
Lesson 8

Read the
chapter
below:

13

14

15

16

17

18

19

Afterward

GRADE 6: MODULE 2A: UNIT 2: OVERVIEW
Bud, Not Buddy, READING CALENDAR

Gathering Textual Evidence

e Complete your Tracking Bud’s Rules for any rules in this chapter. Think about whether you
agree with Bud'’s rule and why.

< Read Chapter 14 of Bud, Not Buddy. You will not have to add to your chart for Bud'’s rules
because there are no rules in this chapter. Instead, use evidence flags as you read to identify
three moments in Chapter 14 that show that Bud’s life is changing from surviving to thriving.

e Complete your Tracking Bud’s Rules for any rules in this chapter.

« Read Chapter 16 of Bud, Not Buddy. Use evidence flags to mark details in the chapter to
answer this question:

*  “How do the band members feel about Bud?”

< Use an evidence flag to identify the most important moment in this chapter. Be prepared to
explain the reasons why you felt it was most important at the start of the next lesson.

» Use evidence flags to identify the important details that lead to the Bud’s realization that
Herman Calloway is not his father, but his grandfather.

e Complete your Tracking Bud’s Rules for any rules in this chapter.

« Use evidence flags to identify three facts in the afterward that find especially interesting.
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1 GRADE 6: MODULE 2A: UNIT 2: LESSON 1
EXPEDITIONARY How Does the Author Convey Themes in
LEARNING Bud, Not Buddy?

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can determine a theme based on details in a literary text and how it is conveyed through details in the text. (RL.6.2)

I can compare and contrast how different genres communicate the same theme or idea. (RL.6.9)

Supporting Learning Targets Ongoing Assessment

« | can select text evidence to support themes from Bud, Not Buddy. e Conveying Theme in Bud Not Buddy charts

< | can analyze the writing techniques the author uses to convey themes in Bud, Not Buddy. » Exit ticket: How Does the author Convey Theme?

1. Opening e In Module 1, Unit 2, students distinguished between a topic and theme and determined themes of

A. Engaging the Reader: Chapter 13 of Bud, Not Buddy myths_ using evidence from the text. W_ork Time Par_t A of this lesson revisits this as students Sfaarch
for evidence that communicates four given themes in Bud, Not Buddy and analyze how the evidence
they have chosen communicates the theme. Text evidence may support more than one thematic
statement.

(8 minutes)
B. Unpacking Learning Targets (2 minutes)

2. Work Time < Students will revisit the Conveying Theme in Bud, Not Buddy charts in Lessons 3, 5, and 7 of this

A. Triads Complete Conveying Theme in Bud, Not unit.

Buddy Charts (25 minutes) < Inadvance: Prepare the five Conveying Theme in Bud, Not Buddy charts (see supporting materials

B. Gallery Walk of Charts (5 minutes) for examples).
3. Closing and Assessment < Review: Gallery Walk protocol (Appendix 1).
A. A Exit Ticket: How Does the Author Convey Theme?  Post: Learning targets and the five Conveying Theme in Bud, Not Buddy charts.
(5 minutes)

4. Homework
A. Read Chapter 14 of Bud, Not Buddy.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 1

EXPEDITIONARY How Does the Author Convey Themes in
LEARNING Bud, Not Buddy?
inference, evidence, narrator, e Tracking Bud’s Rules graphic organizer (from Unit 1, Lesson 1)
protagonist; .

Word-catcher (from Unit 1, Lesson 1)
vagrant, orphaned, Depression - Conveying Theme in Bud, Not Buddy charts (new; created by students in small groups; see supporting materials)

< Bud, Not Buddy (book; one per student)

e Conveying Theme in Bud, Not Buddy charts (new; five total; teacher-generated; see supporting materials for samples)
< Markers (one per student)

« Exit ticket: How Does the Author Convey Theme? (one per student)
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1 GRADE 6: MODULE 2A: UNIT 2: LESSON 1
EXPEDITIONARY How Does the Author Convey Themes in
LEARNING Bud, Not Buddy?

A. Engaging the Reader: Chapter 13 of Bud, Not Buddy (8 minutes) < Discussing the homework task from the

Invite students to sit in their triads.

Write the following questions on the board. Ask students to use what they recorded on their Tracking Bud’s Rules
graphic organizer to think and then discuss:

*  “What is the meaning of Bud’s Rule #63?”
*  “What does the word kin mean in this rule?”
*  “Do you agree with Bud’s rule? Why or why not?”

Circulate to listen in on triads to ensure all students are participating in the discussion and have completed their
homework. Remind students to write kin in their word-catcher if appropriate.

B. Unpacking Learning Targets (2 minutes)

Invite students to read the first learning target aloud with you:
*  “] can select text evidence to support themes from Bud, Not Buddy.”

Tell students they identified themes of myths in Module 1, Unit 2. Ask students to turn and talk with a partner:
*  “What is a theme?”

Cold call students. Listen for and guide them to recall that themes are the author’s message about a topic. Consider
providing the example used in Module 1, the topic of parent-child relationships where the theme was, “A mother will put
her love for her children above every other relationship.”

Tell students they learned that authors convey, or communicate, the theme through important details or events. Invite
students to read the second learning target aloud with you:

*  “] can analyze the writing techniques the author uses to convey themes in Bud, Not Buddy.”
Ask students to Think-Pair-Share:
*  “What does it mean to convey something?”

Listen for students to explain that convey means to put across or to communicate.
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previous lesson at the beginning of the
lesson holds students accountable for
doing their homework. It also gives you
an opportunity to assess who is reading
the novel at home and who isn’t.

Learning targets are a research-based
strategy that helps all students,
especially challenged learners.

Posting learning targets for students
allows them to reference them
throughout the lesson to check their
understanding. The targets also provide
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EXPEDITIONARY

GRADE 6: MODULE 2A: UNIT 2: LESSON 1

LEARNING

A. Triads Complete Conveying Theme in Bud, Not Buddy Anchor Charts (25 minutes)

Focus students on the five Conveying Theme in Bud, Not Buddy charts. See the Conveying Theme in Bud, Not Buddy
charts (for Teacher Reference) in supporting materials for examples. Remind students that these are thematic statements—
statements about theme. Invite students to read each thematic statement with you.

Tell students they are going to continue working in triads to look back at previous chapters in Bud, Not Buddy and find text
evidence that supports one of the themes just reviewed.

Display Chart 2 and prompt students to notice that the left side of the chart is for evidence directly from the novel. The right side
is for them to record their analysis of writing techniques used by Christopher Paul Curtis in his book.

Ask students to discuss in their triads:
*  “How does a writer communicate theme? What are some writing techniques used to convey theme?”
*  “Having read a lot of the novel now, what are your first ideas about how Curtis conveys these themes?”

Invite students to share their triad discussion with the class. Record student ideas on a new Conveying Themes anchor chart.
Students may struggle to answer these questions, so ensure that the writing technigues used to convey theme are included on the
anchor chart:

*  Narrator’s thoughts
*  Dialogue between characters
*  Plot (action in the story)

Model how to fill out the charts using Chart 2. Direct students to reread the thematic statement on the chart: “Most people in the
world are kind, especially in hard times.”

Ask students:

*  “So what is this thematic statement about? If you are given this chart to work on, what are you going to be looking for evidence
of?”

Cold call students for their responses. Listen for them to explain that the theme is about kindness, so they will be looking for
evidence of kindness.

Circle the word “kind” in the thematic statement to emphasize it.

How Does the Author Convey Themes in

Bud, Not Buddy?

« Mixed-ability grouping of

students for regular discussion
and close reading exercises
will provide a collaborative
and supportive structure for
reading complex texts and
close reading of the text.

Graphic organizers and
recording forms engage
students more actively and
provide the necessary
scaffolding that is especially
critical for learners with lower
levels of language proficiency
and/or learning.

When reviewing the graphic
organizers or recording forms,
consider using a document
camera to display the
document for students who
struggle with auditory
processing.

Providing models of expected
work supports all learners,
especially challenged learners.
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EXPEDITIONARY

GRADE 6: MODULE 2A: UNIT 2: LESSON 1

LEARNING

Work Time (continued)

Model how to fill out the chart with Chapter 6 of the novel; you will be looking for evidence of kindness. Begin flipping through

pages of the chapter, reading the words you are skimming and sharing the thoughts in your head, in order for students to hear
and see how a reader skims and scans a familiar text.

After skimming over page 48, stop reading and write on the chart:

“Chapter 6, all page 48.” Explain to students that this event in the book conveys the theme because the other family helps
Bud get food even though they don’t know him. On the right side of the chart write the gist of this event: “Bud is helped in
the mission line to get food by a family he has never met before.”

Direct students’ attention to the right side of the chart about the author’s writing techniques. As you look back over page 48,
think aloud about how you determine the writing techniques. It may sound something like this: “I notice quotes and dialogue
on this page. | also notice Bud’s thoughts about his pretend dad and how the other people in line were reacting. | think Curtis
is conveying this theme through dialogue with new characters and Bud'’s thoughts.”

Write on the left side of the chart: “Curtis is telling us this event through dialogue with new characters and Bud’s thoughts.”
Ask students:
*  “What part of the lesson will help you meet our first learning target today?”
Listen for: “Selection of evidence,” left side of the chart.
*  “What part of the lesson will help you meet our second learning target for today?”
Listen for: “Curtis’s writing techniques,” right side of the chart.

Explain that each student in the triad will be skimming and scanning one chapter. Direct students’ attention to where the
chapters are listed beneath the thematic statement. Explain that Chart 4 will have actually two parts: 4A will review Chapters
8-10, and 4B will review Chapters 11-13.

Invite students to get in their triads. Assign each triad a chart:

*  Chartl
*  Chart2
* Chart3
*  Chart 4A
* Chart 4B

Hand out markers and ask students to record their ideas on their chart as you modeled.

How Does the Author Convey Themes in

Bud, Not Buddy?

Meeting Students’ Needs

e Consider placing students in

heterogeneous groupings for
their triads based on individual
strengths and needs. Each
student should understand they
bring individual strengths to
their group: strong reading
skills, writing skills, discussion
facilitation, creativity, etc.

Having students analyze an
image allows them to practice
the skills of a close reader, such
as asking questions, noticing
details, and looking back
multiple times for different
purposes.

Some students may benefit from
a sentence starter to prompt
their conversations: “The life of
an orphaned child would be
different because ...”
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1 GRADE 6: MODULE 2A: UNIT 2: LESSON 1
EXPEDITIONARY How Does the Author Convey Themes in
LEARNING Bud, Not Buddy?

« Circulate and observe the text evidence students are selecting to support each thematic statement. Consider
probing students and supporting their group discussions with questions such as:

*  “Canyou tell me a little about why this text evidence supports this thematic statement?”
*  “How does Curtis convey this event or detail to us, the readers?”

» Reconvene students. Ask one member of each triad to place their charts around the room. Consider pairing charts
with the same theme next to one another.

B. Gallery Walk of Charts (5 minutes)

< Review the Gallery Walk protocol with students. Tell students the purpose for the Gallery Walk is to focus on the
second learning target:

* “I can analyze the writing techniques Curtis uses to convey themes in Bud, Not Buddy.”

« Invite students to spend 5 minutes circulating to read the right-hand column of each chart looking at the different
writing techniques Curtis used to convey the themes in the novel.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 1

EXPEDITIONARY How Does the Author Convey Themes in
LEARNING Bud, Not Buddy?
A. Exit Ticket: How Does the Author Convey Theme? (5 minutes) < Using entrance/exit tickets allows you to

get a quick check for understanding of
the learning target so that instruction
can be adjusted or tailored to students’
1. Put your name on your index card, as this will be your exit ticket today. needs during the lesson or before the

« Distribute the Exit Ticket: How Does the Author Convey Theme?

« Give directions:

2. Write down three writing techniques you notice Curtis using frequently to convey the themes in the novel. next lesson.

3. Write down any questions you have about themes of Bud, Not Buddy or conveying thematic statements in
novels.

» Collect exit tickets and Conveying Theme in Bud, Not Buddy charts to assess student needs for comparing and
contrasting themes in different genres (coming up later in Unit 2).

A. Read Chapter 14 of Bud, Not Buddy. You will not have to add to your chart for Bud’s rules because there are no
rules in this chapter. Instead, use evidence flags as you read to identify three moments in Chapter 14 that show
that Bud's life is changing from surviving to thriving.
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 1
EXPEDITIONARY Conveying Theme in Bud, Not Buddy Chart 1

LEARNING

Learning Targets
I can select text evidence to support themes from Bud, Not Buddy.
I can analyze the writing techniques Curtis uses to convey themes in Bud, Not Buddy.

Family protects and understands you, giving you a place to belong.
Chapters 7, 8, 11

Write the gist of the detail or event, What writing technique does Curtis use to
including chapter and page number. convey theme, as shown in the detail or event?
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 1
EXPEDITIONARY Conveying Theme in Bud, Not Buddy Chart 2

LEARNING

Learning Targets
I can select text evidence to support themes from Bud, Not Buddy.
I can analyze the writing techniques Curtis uses to convey themes in Bud, Not Buddy.

Most people in the world are kind, especially in hard times.
Chapters 8, 10, 12

Write the gist of the detail or event, What writing technique does Curtis use to
including chapter and page number. convey theme, as shown in the detail or event?
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 1
EXPEDITIONARY Conveying Theme in Bud, Not Buddy Chart 3
LEARNING

Learning Targets
I can select text evidence to support themes from Bud, Not Buddy.
I can analyze the writing techniques Curtis uses to convey themes in Bud, Not Buddy.

When one door closes, another door always opens.
Chapters 7, 8, 12

Write the gist of the detail or event, What writing technique does Curtis use to
including chapter and page number. convey theme, as shown in the detail or event?
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 1
EXPEDITIONARY Conveying Theme in Bud, Not Buddy Chart 4A

LEARNING

Learning Targets
I can select text evidence to support themes from Bud, Not Buddy.
I can analyze the writing techniques Curtis uses to convey themes in Bud, Not Buddy.

Persevere through challenging times.
Chapters 8, 9, 10

Write the gist of the detail or event, What writing technique does Curtis use to
including chapter and page number. convey theme, as shown in the detail or event?
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 1
EXPEDITIONARY Conveying Theme in Bud, Not Buddy Chart 1
LEARNING (for Teacher Reference)

Learning Targets
I can select text evidence to support themes from Bud, Not Buddy.
I can analyze the writing techniques Curtis uses to convey themes in Bud, Not Buddy.

Persevere through challenging times.
Chapters 11, 12, 13

Write the gist of the detail or event, What writing technique does Curtis use to
including chapter and page number. convey theme, as shown in the detail or event?
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 1

EXPEDITIONARY Conveyi
LEARNING

ng Theme in Bud, Not Buddy Chart 1
(for Teacher Reference)

Learning Targets
I can select text evidence to support themes from Bud, Not Buddy.
I can analyze the writing techniques Curtis uses to convey themes in Bud, Not Buddy.

Family protects and understands you, giv
Chapters 7, 8, 11

ing you a place to belong.

Write the gist of the detail or event, What writing technique does Curtis use to
including chapter and page number. convey theme, as shown in the detail or event?
. Chapter 7, page 59: o Narrator’s/Bud’s thoughts

First full paragraph: Bud decides not to
return to the home because no one
knows you unless you are in trouble.

o Chapter 8, page 63: o
Bud and Bugs become brothers slapping
spit. They decide to be each other’s
family as they venture west, riding trains.

Meeting a new character, Bugs, that we
have heard of earlier in the novel and
dialogue between Bud and Bugs

o Chapter 8, pages 72—73: )
Deza and Bud are talking about how
family is always supposed to be there for
you. Deza says Bud carries his family
around inside him.

Curtis developing the theme through the
new character of Deza and the dialogue

. Chapter 11, pages 126—127: o
Bud is eating with the Sleet family and
doesn’t know how to fit in to the
laughter, talking, and eating at the table.
It is a contrast to the home, and Bud
remarks on how they laugh.

Vivid descriptions about the meal in
contrast to Bud’s experience in the home
come from Bud’s thoughts and
observations of the meal.
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LEARNING

GRADE 6: MODULE 2A: UNIT 2: LESSON 1
Conveying Theme in Bud, Not Buddy Chart 2

(for Teacher Reference)

Learning Targets
I can select text evidence to support themes from Bud, Not Buddy.
I can analyze the writing techniques Curtis uses to convey themes in Bud, Not Buddy.

Most people in the world are kind, especially in hard times.
Chapters 8, 10, 12

Write the gist of the detail or event,
including chapter and page number.

What writing technique does Curtis use to
convey theme, as shown in the detail or event?

o Chapter 8, page 67-68:
Bud and Bugs enter Hooverville, and
they are invited by total strangers to eat
and camp. The Mouth Organ man talks
to them about the requirement to join
the camp, being hungry and tired.

This piece of evidence is an example of
Curtis developing the theme through the
dialogue between the Mouth Organ Man
and Bud. Curtis also changes the setting
in the book to the homeless camp and
lets the reader see how hard times were
in the Depression.

. Chapter 10, page 99-100:
Lefty Lewis stops the car to pick up Bud
in the middle of the night. Even though
Bud doesn’t come out at first, Lefty keeps
trying to find him. Another example of
strangers who are kind, also who are
protective.

Curtis develops this theme through a
change in plot and setting where Bud is
out on the road in the middle of the night
and a stranger picks stops to pick him

up. Itisalso the introduction of a new
character.

. Chapter 10, page 102-103, Rule #87:
Bud shares his rule about being tricked
by adults when Lefty Lewis offers his
sandwich and soda pop to him in
exchange for information about why Bud
is out in the middle of the night. Lefty
feeds Bud while at the same time is
trying to figure out how he can help him
by learning Bud'’s story.

With the new character Lefty Lewis,
Curtis uses the rule, the dialogue and
Bud'’s inner thoughts to help the read see
how kind Lefty is.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 1

EXPEDITIONARY Conveying Theme in Bud, Not Buddy Chart 2
LEARNING (for Teacher Reference)

Most people in the world are kind, especially in hard times.
Chapters 8, 10, 12

Write the gist of the detail or event, What writing technique does Curtis use to
including chapter and page number. convey theme, as shown in the detail or event?
. Chapter 12, page 143: o The author uses this last exchange of
Lefty tells Bud not to run away again, but dialogue to between Lefty and Bud to
to come find him if he needs someone to show how protective and caring Lefty is.
talk too. It is also right before the plot changes to
the climax of the story.
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 1
EXPEDITIONARY Conveying Theme in Bud, Not Buddy Chart 3
LEARNING (for Teacher Reference)

Learning Targets
I can select text evidence to support themes from Bud, Not Buddy.
I can analyze the writing techniques Curtis uses to convey themes in Bud, Not Buddy.

When one door closes, another door always opens.
Chapters 7, 8, 12

Write the gist of the detail or event, What writing technique does Curtis use to

including chapter and page number. convey theme, as shown in the detail or event?

o Chapter 7, page 59, last two paragraphs: o This piece of evidence is an example of
Bud thinks to himself that the library Curtis developing the theme through
door shutting and his choice to not go Bud’s thoughts.

back the home is a door closing.

. Chapter 8, page 84: o This piece of evidence is an example of
Bud misses the train with Bugs. Curtis developing the theme through
plot.
o Chapter 8, page 86: o This piece of evidence is an example of
Bud decides that his next focus is finding Curtis developing the theme through
his father because his flier of Herman Bud’s thoughts.

Calloway came floating back to him.

. Chapter 12, page 142: o This piece of evidence is an example of
Bud opens the door to Herman Curtis developing the theme through
Calloway’s place and says it is one of Bud’s thoughts.

those doors Momma talked about.

. Chapter 12, page 146: o This piece of evidence is an example of
Bud talks about the tiny seed of Herman Curtis developing the theme through a
being his father just as he hears story that Herman is telling.

Calloway tell his band about knowing
when to stop fighting—but it’s not being
a quitter, the same story Bud told about
Todd Amos.
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GRADE 6: MODULE 2A: UNIT 2: LESSON 1

EXPEDITIONARY Conveying Theme in Bud, Not Buddy Chart 4A

LEARNING

(for Teacher Reference)

Learning Targets
I can select text evidence to support themes from Bud, Not Buddy.
I can analyze the writing techniques Curtis uses to convey themes in Bud, Not Buddy.

Persevere through challenging times.
Chapters 8, 9, 10

Write the gist of the detail or event,
including chapter and page number.

What writing technique does Curtis use to
convey theme, as shown in the detail or event?

. Chapter 8, pages 78—79:
Bud looks at his important items in his
suitcase. He looks at the rocks in the
pouch, at his fliers, and he “reads”
himself to sleep. This idea shows his
hope.

o The writing techniques are both the
items themselves in Bud’s suitcase and
also Bud'’s thoughts and his memories of
his mom reading him to sleep.

o Chapter 9, pages 92—94.
Bud tells the story of how his seed idea of
Herman as his dad came about. He
describes how ideas are like seeds that
keep growing once they take root. This
idea gives him hope of finding a family.

o This piece of evidence is an example of
Curtis developing the theme through the
dialogue between the Mouth Organ Man
and Bud. Curtis also changes the setting
in the book to the homeless camp and
lets the reader see how hard times were
in the Depression.

. Chapter 10, pages 100—101:
Bud comes out of the bushes for food. He
feels slightly comfortable taking a risk
after assessing the tone and race of this

o Curtis develops this theme through a
change in plot and setting where Bud is
out on the road in the middle of the night
and a stranger picks stops to pick him

man. up. Itis also the introduction of a new
character.
o Chapter 10, pages 102—103, Rule #87: o With the new character Lefty Lewis,

This rule shows Bud'’s caution with
adults. He doesn’t trust them and has to
be on guard to protect himself.

Curtis uses the rule, the dialogue and
Bud’s inner thoughts to help the read see
how kind Lefty is.
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 1
EXPEDITIONARY Conveying Theme in Bud, Not Buddy Chart 4A
LEARNING (for Teacher Reference)

Persevere through challenging times.
Chapters 8, 9, 10

Write the gist of the detail or event, What writing technique does Curtis use to

including chapter and page number. convey theme, as shown in the detail or event?

. Chapter 10, page 104: o The author uses this last exchange of
Bud tells a lie about being from Grand dialogue to between Lefty and Bud to
Rapids hoping it will get him to Grand show how protective and caring Lefty is.
Rapids. He is taking a risk to get where It is also right before the plot changes to
he believes his family is. the climax of the story.
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EXPEDITIONARY
LEARNING

GRADE 6: MODULE 2A: UNIT 2: LESSON 1
Exit Ticket:
How Does the Author Convey Theme?

Learning Targets
I can select text evidence to support themes from Bud, Not Buddy.
I can analyze the writing techniques Curtis uses to convey themes in Bud, Not Buddy.

Persevere through challenging times.
Chapters 11, 12, 13

Write the gist of the detail or event, What writing technique does Curtis use to
including chapter and page number. convey theme, as shown in the detail or event?
. Chapter 11, page 116, Rule #29: o This piece of evidence is an example of
This rule allows Bud to get as much Curtis developing the theme through the
information as he can about situations he rule.
gets into.

o Chapter 12, page 133, Rule #8: o This piece of evidence is an example of
Bud shares this rule when Lefty gets Curtis developing the theme through the
pulled over by the police. This rule helps rule.

Bud get away from a bad situation or bad
news that he is about to be told. It might
also help him prepare for the bad news.

. Chapter 13, page 156-157, Rule #63: o This piece of evidence is an example of
Bud knows you can’t say bad things Curtis developing the theme through the
about people because the wrong person rule.
might be listening. He protects himself.

o Chapter 13, page 159: o This piece of evidence is an example of
Steady and Thug are talking to Bud. He Curtis developing the theme through
tells them his mom died and that his eyes dialogue and meeting the band.
don’t cry anymore. They tell Bud he is all
right. Bud has to be tough around folks.
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Exit Ticket:
How Does the Author Convey Theme?

Name:

Date:

Questions:

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L1 « June 2014 « 21



]3
4

EXPEDITIONARY
LEARNING

Grade 6: Module 2A: Unit 2: Lesson 2
Introducing “If” and Noting Notices and Wonders
of the First Stanza

ch ) BY-NC-SA This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License
Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license



1 GRADE 6: MODULE 2A: UNIT 2: LESSON 2
EXPEDITIONARY Introducing “1f” and Noting Notices and
LEARNING Wonders of the First Stanza

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can analyze how a particular sentence, stanza, scene, or chapter fits in and contributes to the development of a literary text. (RL6.5)

Supporting Learning Targets

« | can describe the structure of the poem “If.”

« | can identify the meaning of unfamiliar vocabulary from the context.

1. Opening

A. Engaging the Reader: Chapter 14 of Bud, Not
Buddy (8 minutes)

B. Unpacking Learning Targets (2 minutes)
2. Work Time

A. Reading and Listening to Audio Recording of
“If” (10 minutes)

B. Notices and Wonders of First Stanza (15
minutes)

C. Digging Deeper into the First Stanza:
Vocabulary (5 minutes)

3. Closing and Assessment
A. Exit Ticket: What Does Bud Mean? (5 minutes)
4. Homework

A. Read Chapter 15 of Bud, Not Buddy. Complete
the Tracking Bud’s Rules graphic organizer for
any rules you encounter in Chapter 15.

“If” graphic organizer
« Exit Ticket: What does Bud mean?

¢ Inthis lesson, students are introduced to “If,” a poem by Rudyard Kipling. This lesson is the

first in a two-lesson cycle that will be repeated until students have read each stanza of the
poem closely. In the first lesson of the cycle, they listen to an audio version of the poem while
following along with their own text and then they discuss the differences between poetry and
prose. They then focus in on a stanza, recording notices and wonders about structure,
punctuation, and word choice.

Students are given the first three stanzas of “If” to work with in this cycle of lessons. Be sure
not to preview the fourth stanza with them; the fourth stanza is part of the mid-unit
assessment.

In the second lesson of the cycle they will dig deeper into the meaning of phrases in the stanza.
In advance: Read the poem “If,” focusing on what the poem is mostly about.

Prepare equipment to play the audio version of the poem. If this equipment is unavailable, you
can read aloud the poem to students.

Review several of the audio versions of “I1f” available at
http://archive.org/details/if _kipling_librivox. Choose the version you would like to use with
your class.

Post: Learning targets.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L2 « June 2014 « 1
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 2

EXPEDITIONARY Introducing “1f” and Noting Notices and
LEARNING Wonders of the First Stanza
stanza, make allowance < “If” by Rudyard Kipling, excluding the fourth stanza (one per student and one for display)

e “If” audio recording (several versions can be found at http://archive.org/details/if_Kipling_librivox)
e Technology to play audio recording

» Document camera

« Equity sticks

« Analyzing “If ” graphic organizer (one per student and one to display)

» Word-catcher (from Unit 1, Lesson 1)

« Exit ticket: What Does Bud Mean? (one per student)
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 2

EXPEDITIONARY Introducing “1f” and Noting Notices and
LEARNING Wonders of the First Stanza
A. Engaging the Reader: Chapter 14 of Bud, Not Buddy (8 minutes)  Discussing the homework task from the

previous lesson at the beginning of the lesson
holds students accountable for doing their
homework. It also gives you an opportunity
to assess who is reading the novel at home
and who isn’t.

 Invite students to get into triads. Remind them that for homework they were to use evidence flags to
identify three moments in Chapter 14 that showed Bud’s life changing from surviving to thriving.

« Tell students to share the three pieces of evidence they marked with their triad and to justify why they
chose each piece of evidence.

e Circulate to listen in on triads to ensure all students are participating in the discussion.

e Cold call students to share the evidence they selected with the whole group.

B. Unpacking Learning Targets (2 minutes) < Learning targets are a research-based
strategy that helps all students, especially

 Invite students to read the learning targets with you:
challenged learners.

*  “l can describe the structure of the poem ‘If.”” ) )
. . identify th ] ¢ untamili bulary § h . » Posting learning targets for students allows
I can identify the meaning of unfamiliar vocabulary from the context. them to reference them throughout the
« Ask students to turn and talk with a partner about what they will be doing today. lesson to check their understanding. The
- Address any clarifying questions. targets also provide a reminder to students

and teachers about the intended learning
behind a given lesson or activity.

< Discussing and clarifying the language of
learning targets helps build academic
vocabulary.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 2
EXPEDITIONARY Introducing “1f” and Noting Notices and
LEARNING Wonders of the First Stanza

A. Reading and Listening to Audio Recording of “If” (10 minutes) e Hearing a complex text read

slowly, fluently, and
without interruption or
explanation promotes
fluency for students: They
are hearing a strong reader

« Distribute “I1f” and display it using a document camera. Tell students that this is most of a poem written by a famous author
named Rudyard Kipling, who lived from 1865 to 1936. Explain that there is another stanza, which they will see later on in the
unit.

« Tell students that the poem has been recorded as an audio version, so they are going to begin by reading along as they listen to

It. read the text aloud with
« Play the audio recording of Stanzas 1-3 of the “If” poem. accuracy and expression,
« Ask students to discuss in their triads: and are simultaneously

looking at and thinking

*  “So what is this poem mostly about?” about the words on the

» Select volunteers to share their triad discussion with the whole group. Students will not have a precise understanding of the printed page. Be sure to set
poem’s meaning or themes. You are listening for students’ initial ideas. clear expectations that
*  “Now that you have read a poem, what makes a poem different from a story?” students read along silently

in their heads as you read

< Cold call on students to share their triad discussion with the whole group. Listen for students to explain that poetry has a the text aloud

rhythm to it—it doesn’t always follow the way someone would speak. In poetry, ideas are organized into stanzas rather than
paragraphs, and the language in poetry tends to be more descriptive than the language in prose.

« Students may not know what a stanza is. Tell them that it is like a verse in a song and point out each of the stanzas on the
displayed “If” poem.

e Ask students to discuss in their triads:
*  “Now that you have heard poetry read aloud, how is it read differently from a story? Why?”

< Select volunteers to share their triad discussion with the whole group. Listen for students to explain that the poem is read in a
rhythm, almost like a song without music, because the rhythm helps to convey the meaning. Also, there is more emphasis on
certain words, and there are perhaps longer pauses between lines or stanzas of poetry than there would be when reading a
story aloud to emphasize the meaning in particular lines
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Work Time (continued) Meeting Students’ Needs

* Ask students to discuss in their triads:

*

“Why is it important to read poetry closely?”

« Select volunteers to share their triad discussion with the whole group. Listen for students to explain that in poetry every word

counts—each one has been chosen carefully to convey meaning—so they need to read poetry very carefully and analyze the
word choice carefully to understand the meaning that the author was trying to convey.
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EXPEDITIONARY Introducing “1f” and Noting Notices and
LEARNING Wonders of the First Stanza

¢ When discussion of

B. Notices and Wonders of First Stanza (15 minutes)

Focus students on the first stanza. Invite them to follow along as you read it aloud.

Pair students up. Display and distribute the Analyzing “If” graphic organizer. Tell students they are going to work in pairs to
discuss what they notice and what they wonder about the first stanza. Then they are going to record their notices and wonders about
the first stanza of “If” on this organizer.

Tell students to ignore the rows of the organizer containing the other stanzas, as they will do the same thing with those in later lessons.

They are also to ignore the Paraphrased column for now. They will work on this in the next lesson.

Ask students:

* “What do you notice and wonder about the structure (the way it is organized) of the first stanza?”

Tell students to record their notices and wonders about the structure of the first stanza in the appropriate columns on their organizer.
Refocus the group. Use equity sticks to call on students to share their notices and wonders with the whole group.

Ask students:

* “What do you notice and wonder about punctuation?”

Tell students to record their notices and wonders about punctuation in the appropriate columns on their organizer.

Refocus the group. Use the equity sticks to call on students to share their notices and wonders with the whole group.

Explain that punctuation in poems is like traffic lights. Red lights might be colons, semicolons, exclamation marks, or question marks
that tell you to stop and understand the idea being shared. These types of punctuation most often signal that one idea is ending and a
new idea or theme is beginning. Yellow lights are commas; we pause to make connections but do not stop. Often either side of the
comma connects lines that should be read as one idea. Green lights happen when there is no punctuation and you read without
stopping or pausing.

Direct students to look at Stanza 1, lines 1—4 and discuss the following questions with their neighbor. Invite them to think about the
traffic light metaphor if it helps them examine how punctuation helps them read the poem.

Ask students:

. “How does the punctuation help guide your reading of the stanza?”

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L2 « June 2014 + 6
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1 GRADE 6: MODULE 2A: UNIT 2: LESSON 2
EXPEDITIONARY Introducing “1f” and Noting Notices and
LEARNING Wonders of the First Stanza

Work Time (continued) Meeting Students’ Needs

< Think aloud for students about lines 1 and 2 so they can hear how you use the punctuation to help you read the poem. Consider saying
that you notice there is not a comma at the end of line 1 but there is a semicolon at the end of line 2. This means the reader has to read
all of lines 1 and 2 as whole idea (green light). The two lines make sense together.

» Ask students for a thumbs-up, thumbs-sideways, or thumbs-down on their understanding of how punctuation helps them to read the
poem.

» Ask students to Think-Pair-Share:
* “Read lines 3 and 4. How does the punctuation help you read the poem?”

 Listen for students to explain that the comma at the end of line 3 slows you down like a yellow light. But you keep reading until the
colon at the end of line 4, which means to stop at the red light for a minute and figure out what the last two lines mean as one main
idea.

e Ask students:
*  “What do you notice and wonder about the word choice? Are there any words or phrases that stand out to you? Why?”
« Tell students to record their notices and wonders about the words on their organizer.

» Refocus the group. Use equity sticks again to call on students to share their notices and wonders with the whole group. If students
have wonders about the meaning of vocabulary words or what phrases mean, explain that they will address those next as they zoom
in closer on the stanza.

 Invite students to pair up with someone else to share their notices and wonders. Encourage students to record any new learning about
notices and wonders on their graphic organizers.
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 2

EXPEDITIONARY Introducing “1f” and Noting Notices and
LEARNING Wonders of the First Stanza
C. Digging Deeper into the First Stanza: Vocabulary (5 minutes) < Asking students to identify

challenging vocabulary helps them
to monitor their understanding of a
complex text. When students
annotate the text by circling these

e Tell students that now they are going to dig even deeper into the poem by identifying vocabulary they are not
familiar with.

« Give students 2 minutes to reread the first stanza and to circle the words they are not familiar with.

« Tell students that poems have fewer context clues, which makes it more challenging to determine word meanings. words, it can also provide a
Encourage the class to examine how the word relates to other details within the same punctuated sections of the formative assessment for the
stanza. Select volunteers to share the words they have circled with the class. Invite students to help out if they know teacher.

what the word means. If none of the students know what the word means and it isn’t possible to figure it out from

. L. ) ) . . e ELLs may be unfamiliar with more
the context, tell them what it means or invite a student to look it up in the dictionary to keep the lesson moving

vocabulary words than are

forward. mentioned in this lesson. Check for
« Words students may struggle with in the first stanza (and may not understand through the context) include: make comprehension of general words
allowance. (e.g., law, peace, etc.) that most
« Remind students to record new vocabulary on their word-catcher. students would know.
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EXPEDITIONARY Introducing “1f” and Noting Notices and
LEARNING Wonders of the First Stanza
Closing and Assessment Meeting Students’ Needs
A. Exit Ticket: What Does Bud Mean? (5 minutes) » Using exit tickets allows you to get a quick check
- Distribute the exit ticket: What Does Bud Mean? for understanding of the learning target so that

instruction can be adjusted or tailored to

students’ needs during the lesson or before the
« Ask students to write their answer to the question on their exit ticket. next lesson.

A. Read Chapter 15 of Bud, Not Buddy. Complete the Tracking Bud’s Rules graphic organizer for any rules
you encounter in Chapter 15.

« Invite students to read the excerpt and the question at the top of the exit ticket with you.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 2
EXPEDITIONARY “If” by Rudyard Kipling, Excluding the Fourth Stanza

LEARNING

If you can keep your head when all about you
Are losing theirs and blaming it on you,
If you can trust yourself when all men doubt you,
But make allowance for their doubting too:
If you can wait and not be tired by waiting,
Or being lied about, don’t deal in lies,
Or being hated, don’t give way to hating,
And yet don’t look too good, nor talk too wise;

If you can dream—and not make dreams your master;
If you can think—and not make thoughts your aim,
If you can meet with Triumph and Disaster
And treat those two impostors just the same:

If you can bear to hear the truth you've spoken
Twisted by knaves to make a trap for fools,

Or watch the things you gave your life to, broken,
And stoop and build 'em up with worn-out tools;

If you can make one heap of all your winnings
And risk it on one turn of pitch-and-toss,
And lose, and start again at your beginnings
And never breathe a word about your loss:

If you can force your heart and nerve and sinew
To serve your turn long after they are gone,
And so hold on when there is nothing in you
Except the Will which says to them: “Hold on!”

Rudyard Kipling."If." First published in 1910. Public Domain.
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Analyzing “If” Graphic Organizer

Name:

Date:

“If” by Rudyard Kipling

Notices

Wonders

Paraphrased

If you can keep your head when all
about you

Are losing theirs and blaming it on
you;

If you can trust yourself when all
men doubt you,

But make allowance for their
doubting too:

If you can wait and not be tired by
waiting,

Or, being lied about, don’t deal in
lies,

Or being hated don’t give way to
hating,

And yet don’t look too good, nor talk
too wise;
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Analyzing “If” Graphic Organizer

“If” by Rudyard Kipling

Notices

Wonders

Paraphrased

If you can dream—and not make
dreams your master;

If you can think—and not make
thoughts your aim,

If you can meet with Triumph and
Disaster

And treat those two impostors just
the same:

If you can bear to hear the truth
you’ve spoken

Twisted by knaves to make a trap for
fools,

Or watch the things you gave your
life to, broken,

And stoop and build 'em up with
worn-out tools;
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Analyzing “If” Graphic Organizer

“If” by Rudyard Kipling

Notices

Wonders

Paraphrased

If you can make one heap of all your
winnings

And risk it on one turn of pitch-and-
toss,

And lose, and start again at your
beginnings

And never breathe a word about your
loss:

If you can force your heart and nerve
and sinew

To serve your turn long after they are
gone,

And so hold on when there is nothing
in you

Except the Will which says to them:
“Hold on!”
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EXPEDITIONARY Exit Ticket:
LEARNING What Does Bud Mean?

Name:

Date:

“All of a sudden, I knew that of all the places in the world I’d ever been in this was the one. That of all
the people I'd ever met these were the ones. This was where | was supposed to be.” (page 172)

What does Bud mean when he describes the place as “the one” and the people as “the ones”?
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 3
EXPEDITIONARY Looking Closely at Stanza 1—
LEARNING Identifying Rules to Live By Communicated in “If”

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can analyze how a particular sentence, stanza, scene, or chapter fits in and contributes to the development of a literary text. (RL.6.5)
I can compare and contrast how different genres communicate the same theme or idea. (RL.6.9)

I can analyze figurative language, word relationships, and nuances in word meanings. (L.6.5)

Supporting Learning Targets Ongoing Assessment

¢ | can describe the literal meaning of figurative language in the poem “If.” e The first stanza of “If” paraphrased on the Analyzing “If”
| can paraphrase the first stanza of Rudyard Kipling’s “If” poem. graphic organizer
« | can identify rules to live by communicated in the first stanza of the poem “If.” * Exitticket: Connecting “If” with Bud, Not Buddy
1. Opening « This lesson is the second in the two-lesson cycle that will be
A. Engaging the Reader: Chapter 15 of Bud, Not Buddy (8 minutes) repeated until students have read each stanza of the “If” poem

closely. In this lesson, students dig deeper into the meaning of

B. Unpacking Learning Targets (2 minutes) the first stanza, with teacher questioning using the close

2. Work Time reading guide.
A. Analyzing the Meaning of Excerpts of the First Stanza (15 minutes) « Students then determine rules to live by from the poem, discuss
B. Paraphrasing the First Stanza (5 minutes) how those rules are communicated, and connect those rules to

- . . . . rules or themes in Bud, Not Buddy.
C. Determining Rules to Live By in the First Stanza (10 minutes)

. e Post: Learning targets.
3. Closing and Assessment

A. Exit Ticket: Connecting “If” with Bud, Not Buddy (5 minutes)
4. Homework

A. Read Chapter 16 of Bud, Not Buddy. Use evidence flags to mark details in the chapter
to answer this question: “How do the band members feel about Bud?”
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Looking Closely at Stanza 1—
Identifying Rules to Live By Communicated in “If”

figurative language, paraphrase

Tracking Bud'’s Rules graphic organizer (from Lesson 1)

“If” (from Lesson 2)

Close Reading Guide — Stanza 1 of “If” by Rudyard Kipling (for Teacher Reference)
Analyzing “If” graphic organizer (from Lesson 2)

Equity sticks

Rules to Live By in “If” anchor chart (new; co-created with students in Work Time C)
Conveying Theme in Bud, Not Buddy charts (five total; from Lesson 1)

Exit ticket: Connecting “If” with Bud, Not Buddy (one per student)
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 3

EXPEDITIONARY Looking Closely at Stanza 1—
LEARNING Identifying Rules to Live By Communicated in “If”
A. Engaging the Reader: Chapter 15 of Bud, Not Buddy (8 minutes) « Discussing the homework task from the previous

lesson at the beginning of the lesson holds
students accountable for doing their homework. It
also gives you an opportunity to assess who is
reading the novel at home and who isn’t.

 Invite students to get into triads. Remind them that for homework they were to read Chapter 15 of Bud,
Not Buddy and to fill out their Tracking Bud’s Rules graphic organizer if they came across any of
Bud'’s rules.

e Ask students to refer to their graphic organizer and to discuss and compare with their triads what they
recorded for Rule #28 in each column of their Tracking Bud’s Rules graphic organizer. Encourage
students to add to their graphic organizer any new thinking about the rule that they learn from peers.

< Circulate to listen in on triads to ensure all students are participating in the discussion and have
completed their graphic organizer for homework.

B. Unpacking Learning Targets (2 minutes) e Learning targets are a research-based strategy that

« Invite students to read the learning targets with you: helps all students, especially challenged learners.

< Posting learning targets for students allows them

*  “] can describe the literal meaning of figurative language in the poem ‘If.””
) o to reference them throughout the lesson to check
*  “] can paraphrase the first stanza of Rudyard Kipling’s ‘If poem.” their understanding. The targets also provide a
*  “] can identify rules to live by communicated in the first stanza of the poem ‘If.”” reminder to students and teachers about the
» Remind students of what figurative language is. intended learning behind a given lesson or
activity.

e Ask students:
» Discussing and clarifying the language of learning

x u o
What does paraphrase mean targets helps build academic vocabulary.

e Cold call students to share their thinking. Remind students that paraphrase means to put it into their
own words and that paraphrasing helps them to ensure that they understand the main ideas.
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 3

EXPEDITIONARY Looking Closely at Stanza 1—
LEARNING Identifying Rules to Live By Communicated in “If”
A. Analyzing the Meaning of Excerpts of the First Stanza (15 minutes) * Questioning students about parts of the text

encourages students to reread the text for
further analysis and ultimately allows for a
deeper understanding.

« Remind students that in the previous lesson, they read and listened to an audio version of Rudyard Kipling’s
poem “If.” Remind them also that they began to look more closely at the first stanza of the poem with notices
and wonders about different elements of the poem such as punctuation, word choice, and structure.

e Guiding questions provide motivation for
student engagement in the topic and give a
purpose to reading a text closely.

e Use the Close Reading Guide—Stanza 1 of “If” by Rudyard Kipling (for Teacher Reference) to guide
students through a series of questions about the meaning of excerpts from the first stanza of “If.” Students discuss
the answers to these questions in their triads and share with the whole class.

B. Paraphrasing the First Stanza (5 minutes) « Asking students to paraphrase the stanza helps

« Tell students now that they have analyzed the words and phrases in the stanza more closely and have a deeper you to check their understanding.
understanding of it, they are going to paraphrase the stanza.

e Ask the class to get into triads to share their paraphrasing.

« Remind students of the Paraphrased column on their Analyzing “If” graphic organizer from the previous
lesson. Tell them to record their paraphrasing of the first stanza in that last column.

« Use equity sticks to ask students to share their paraphrasing with the whole group.
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 3

EXPEDITIONARY Looking Closely at Stanza 1—
LEARNING Identifying Rules to Live By Communicated in “If”
C. Determining Rules to Live By in the First Stanza (10 minutes) e Anchor charts serve as
- Refocus the whole group. Give students a few minutes to reread the poem from start to finish. Ask students to discuss in note-catchers when the
triads: class is co-constructing
ideas.

*  “So what is this poem mostly about?”
*  “How does the first stanza fit into the poem as a whole?”

» Select volunteers to share their triad discussion with the whole group. Guide students toward the idea that the first stanza sets
the pattern that the following stanzas repeat in terms of the rhythm and language they use.

« Remind students that this module is all about rules to live by and that, as we have already seen, Bud has rules to live by, Steve
Jobs suggested rules to live by, and in “If” Rudyard Kipling suggests rules to live by.

« Tell students they should look closely at each “If” statement within the first stanza as well as the stanza as a whole. Ask
students to discuss in their triads:

*  "What are some rules to live by that Rudyard Kipling gives us in the first stanza of the poem?”
< Select volunteers to share their triad discussion with the whole group.
< Record student suggestions on the Rules to Live By in “If” anchor chart. Suggestions could include:
*  Maintain control even when others are losing control.
*  Trust yourself even when others doubt you.
* Don’t hold a grudge against people when they doubt you.
*  Don’t make time for lies—for lying or listening to the lies of others.
* Don't hate people or worry about people who hate you.
*  Control your ego—don’t boast or promote yourself too much.
*  Don't let others lead you off your path.
» Ask students to discuss in their triads:
*  “How are those rules communicated?”
» Use equity sticks to invite students to share their triad discussion with the whole group.

e Guide students toward the idea that Rudyard Kipling tells us the rules rather than suggests them and uses figurative language
and “If” statements to make it poetic.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 3

EXPEDITIONARY Looking Closely at Stanza 1—
LEARNING Identifying Rules to Live By Communicated in “If”
Closing and Assessment Meeting Students’ Needs
A. Exit Ticket: Connecting “If” with Bud, Not Buddy (5 minutes) » Using exit tickets allows you to get a
« Focus students on the five Conveying Theme in Bud, Not Buddy charts from Lesson 1. quick check for understanding of the

learning target so that instruction can be
adjusted or tailored to students’ needs

during the lesson or before the next
*  “Which of the rules to live by in ‘If’ are similar to a rule or a theme in Bud, Not Buddy?” lesson.

« Distribute exit ticket: Connecting “If” with Bud, Not Buddy. Give students a minute or so to look at the charts to
consider the question:

» Ask students to write their answer to the question on their exit ticket.

A. Read Chapter 16 of Bud, Not Buddy. Use evidence flags to mark details in the chapter to answer this question:

*  “How do the band members feel about Bud?”
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Time: 15 minutes

GRADE 6: MODULE 2A: UNIT 2: LESSON 3
Close Reading Guide—

Stanza 1 of “If” by Rudyard Kipling

(for Teacher Reference)

Directions and Questions

Teaching Notes

“If you can keep your head
when all about you

Are losing theirs and
blaming it on you;”

(4 minutes)

Listen for students to explain that losing your head means losing
control, usually of your emotions.

Listen for students to say something like: “If you can keep control
of your emotions when everyone else has lost control and is
blaming you for it.”

Invite students to read the first two lines of the poem with
you.

Ask students to discuss in their triads:

* “What does it mean to lose your head? Does it mean
people literally lose their heads?”

Cold call students to share their responses.

Ask students to paraphrase these “If” lines—to put them
into their own words.

Use equity sticks to select students to share their
paraphrasing with the whole group.
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1- GRADE 6: MODULE 2A: UNIT 2; LESSON 3
EXPEDITIONARY Close Reading Guide—
LEARNING Stanza 1 of “If” by Rudyard Kipling

(for Teacher Reference)

Directions and Questions Teaching Notes
“If you can trust yourself (4 minutes)
when all men doubt you, . Invite students to read the excerpt with you.

But make allowance for their |
doubting too;

Ask students to discuss in their triads:
* “What does it mean to ‘make allowance for their
doubting too’?”

. Cold call students to share their responses.

Listen for them to explain that when people doubt you, you should
not ignore it. You should understand that some people will doubt
you and you shouldn’t hold it against them.

o Ask students to paraphrase these “If” lines—to put them
into their own words.

o Use equity sticks to select students to share their
paraphrasing with the whole group.

Listen for students to say something like: “If you can trust
yourself when other people don't trust you, but understand that
doubting is what people do so we shouldn’t hold it against them.”
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GRADE 6: MODULE 2A: UNIT 2: LESSON 3
Close Reading Guide—

Stanza 1 of “If” by Rudyard Kipling

(for Teacher Reference)

Directions and Questions

Teaching Notes

“If you can wait and not be
tired by waiting,

Or, being lied about, don’t
deal in lies,”

(4 minutes)
o Invite students to read the excerpt with you.
. Ask students to discuss in their triads:

* “What does ‘don’t deal in lies’ mean?”
. Cold call students to share their responses.

Listen for students to explain that it means to not take partin
telling lies.

. Ask students to paraphrase these “If” lines.

. Use equity sticks to select students to share their
paraphrasing with the whole group.

Listen for them to say something like: “If you can have patience
and don’'t make time for lies—for lying or listening to the lies of
others.”

“Or being hated don’t give
way to hating,

And yet don’t look too good,
nor talk too wise;”

(3 minutes)
o Invite students to read the excerpt with you.
. Ask students to discuss in their triads:
* “What does ‘give way’ mean?”
. Cold call students to share their responses.

Listen for students to explain that it means don't give in to it.

. Ask students to paraphrase these “If” lines.

o Use equity sticks to select students to share their
paraphrasing with the whole group.

Listen for them to say something like: “Don’t hate people or
worry about those who hate you, and control your ego.”
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 3

EXPEDITIONARY Exit Ticket:
LEARNING Connecting “If” with Bud, Not Buddy

Name:

Date:

Which of the rules to live by in “If” are similar to a rule or a theme in Bud, Not Buddy?
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Notices and Wonders of the Second
Stanza of “If”
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 4
EXPEDITIONARY Notices and Wonders of the Second Stanza of “If”
LEARNING

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can analyze how an author’s word choice affects tone and meaning in a literary text. (RL.6.4)

I can analyze how a particular sentence, stanza, scene, or chapter fits in and contributes to the development of a literary text. (RL6.5)

Supporting Learning Targets Ongoing Assessment

« | can describe the structure of the poem “If.” < Notices and wonders of the second stanza on the Analyzing “If”

« | can identify the meaning of unfamiliar vocabulary from the context. graphic organizer

1. Opening < In this lesson and the next, students repeat the two-lesson cycle from Lessons 2 and
3. Students will do first and second reads of Stanza 2 from the poem “If” in this
lesson. The first purpose of these reads is to continue developing knowledge of poem
structure with an emphasis on punctuation. The second purpose is for students to
determine the meaning of unfamiliar words and phrases in a poem using context

2. Work Time clues.

A. Engaging the Reader: Chapter 16 of Bud, Not Buddy (8
minutes)

B. Unpacking Learning Targets (2 minutes)

A. Notices and Wonders of Second Stanza (15 minutes)  This lesson continues scaffolding students toward the mid-unit assessment, in which
they will compare and contrast how an author creates similar themes in the poem
“If” and the novel Bud, Not Buddy.

* Inadvance: Reread the poem “If,” focusing on Stanza 2, and review vocabulary that
students might struggle with.

B. Digging Deeper into the Second Stanza: Vocabulary (10
minutes)

3. Closing and Assessment

A. Venn Diagram: Comparing and Contrasting “I1f” and Bud, Not )
Buddy (10 minutes) * Post: Learning targets.

4. Homework

A. Read Chapter 17 of Bud, Not Buddy. Use an evidence flag to
identify the most important moment in this chapter.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 4
EXPEDITIONARY Notices and Wonders of the Second Stanza of “If”
LEARNING

master, triumph, disaster, » Bud, Not Buddy (book; one per student)
impostors, bear, knaves « “If" (from Lesson 2)
* Document camera
e Analyzing “If ” graphic organizer (from Lesson 2)
e Equity sticks
e Word-catcher (from Unit 1, Lesson 1)

« Venn diagram: Comparing and Contrasting “If” and Bud, Not Buddy (one per student)
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 4
EXPEDITIONARY Notices and Wonders of the Second Stanza of “If”
LEARNING

A. Engaging the Reader: Chapter 16 of Bud, Not Buddy (8 minutes) « Discussing the homework task from the previous lesson at the
beginning of the lesson holds students accountable for doing
their homework. It also gives you an opportunity to assess
who is reading the novel at home and who isn't.

 Invite students to get out their copies of Bud, Not Buddy and get into triads.
Remind them that for homework they were to use evidence flags to identify details
that show how the band members feel about Bud in Bud, Not Buddy.

¢ Ask students to share the details they marked with their triad and to justify why they
chose each detail to answer the question.

e Circulate to listen in on triads to ensure that all students are participating in the
discussion.

« Cold call students to share the evidence they selected with the whole group.

B. Unpacking Learning Targets (2 minutes) < Learning targets are a research-based strategy that helps all

 Invite students to read the learning targets with you: students, especially challenged learners.

< Posting learning targets for students allows them to reference
them throughout the lesson to check their understanding. The
targets also provide a reminder to students and teachers about
*  *I can identify the meaning of unfamiliar vocabulary from the context.” the intended learning behind a given lesson or activity.

*  “] can describe the structure of the poem ‘If.””

e Ask students to show a Fist to Five of how well they are meeting this learning target.

» Ask students to show a Fist to Five of how well they are meeting this learning target.  Discussing and clarifying the language of learning targets

» Invite volunteers to provide an explanation of their self-assessment to the whole class helps build academic vocabulary.

for each learning target.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 4
EXPEDITIONARY Notices and Wonders of the Second Stanza of “If”
LEARNING

e Consider partnering ELL

A. Notices and Wonders of Second Stanza (15 minutes)

Display the poem “If” using a document camera. Invite students to read along with you as you read aloud Stanza 2 for
students.

Ask students to discuss in their triads:
*  “So what is this stanza mostly about?”

Select volunteers to share their triad discussion with the whole group. Students will not have a precise understanding of
the meaning or themes. You are listening for students’ initial ideas.

Tell students they are going to address the first learning target, “I can describe the structure of the poem ‘If,”” by
completing the notices and wonders on the Analyzing “If” graphic organizer.

Remind students of this graphic organizer, which they started filling out in Lesson 2. Tell students that as in Lesson 2, they
are going to work in pairs to discuss what they notice and what they wonder about the second stanza.

Write the following questions on the board for students to refer to as they complete their notices and wonders:
*  “What do you notice and wonder about the structure (the way it is organized) of the second stanza?”
*  “What do you notice and wonder about punctuation?”
*  “What do you notice and wonder about the word choice? Are there any words or phrases that stand out to you?
Why?”
Tell students to work through each question and record their notices and wonders on the Analyzing “If” graphic organizer.

Ask them to ignore the rows of the organizer containing the other stanzas, as they will do the same thing with those in later
lessons. They are also to ignore the Paraphrased column for now. They will work on this later, in Lesson 5.

Refocus the group. Use equity sticks to call on students to share their notices and wonders with the whole group. If
students have wonders about the meaning of vocabulary words or what phrases mean, explain that they will address those
next as they zoom in closer on the stanza.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L4 « June 2014 « 4
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home language when discussion
of complex content is required.
This can allow students to have
more meaningful discussions
and clarify points in their native
language.

Using equity sticks to select
students to share responses
encourages students to
participate in discussions, as
they don’t know whether they
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 4

EXPEDITIONARY Notices and Wonders of the Second Stanza of “If”
LEARNING

B. Digging Deeper into the Second Stanza: Vocabulary (10 minutes) » Asking students to identify
challenging vocabulary helps
them to monitor their
understanding of a complex

« Tell students that now they are going to identify vocabulary that they are not familiar with, just as they did with Stanza 1.

« Give students 2 minutes to reread the second stanza and to circle the words they are not familiar with.

» Ask students to work in triads to discuss the unfamiliar words. text. When students annotate

« Circulate and listen for students to use context clues as they discuss the vocabulary. Words students may struggle with in Fhe text by circl_ing these wo_rds,
the second stanza (that they may not be understand through the context) include: master, triumph, disaster, impostor, it can also provide a formative
and bear. assessment for the teacher.

» Reconvene the students and cold call different triads to share the words they have circled with the class. Invite students to * ELLs may be unfamiliar with
help out if they know what the word means. If none of the students know what the word means and it isn’t possible to more_vocab_ular)_/ words than are
figure it out from the context, tell them what it means or invite a student to look it up in the dictionary to keep the lesson mentioned in this lesson. Check
moving forward. for comprehension of general

words (e.g., law, peace, etc.)

< Remind students to record new vocabulary on their word-catcher. that most students would Know.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L4 « June 2014 « 5



1= GRADE 6: MODULE 2A: UNIT 2: LESSON 4
EXPEDITIONARY Notices and Wonders of the Second Stanza of “If”
LEARNING

Closing and Assessment Meeting Students’ Needs

A. Venn Diagram: Comparing and Contrasting “If” and Bud, Not Buddy (10 minutes) * Graphic organizers and
recording forms engage
students more actively and
provide the necessary

 Invite students to pair up.

 Distribute the Venn diagram: Comparing and Contrasting “If” and Bud, Not Buddy.

* Remind students that in a Venn diagram, the things that are similar go in the middle and the things that are unique to each go on scaffolding that is especially
either side. critical for learners with
 Ask students to Think-Pair-Share-Write: lower levels of language

L roficiency and/or learning.
*  “What is similar about the poem and the novel?” P y g

*  “What is different about them?”
*  Circulate and ask struggling students questions to help guide them in the right direction:
*  “What about rules? Are there rules in both? What is similar about the rules? What is different about the rules?”

*  “What about how the authors convey themes? How does Curtis convey theme in Bud, Not Buddy? How does

A. Read Chapter 17 of Bud, Not Buddy. Use an evidence flag to identify the most important moment in this chapter.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 4

EXPEDITIONARY Venn Diagram:
LEARNING Comparing and Contrasting “If” and Bud, Not Buddy

Name: Date:

Bud, Not Buddy
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 5
EXPEDITIONARY Looking Closely at Stanza 2—
LEARNING Identifying Rules to Live By Communicated in “If”

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can analyze how a particular sentence, stanza, scene, or chapter fits in and contributes to the development of a literary text. (RL.6.5)
I can compare and contrast how different genres communicate the same theme or idea. (RL.6.9)

I can analyze figurative language, word relationships, and nuances in word meanings. (L.6.5)

Supporting Learning Targets Ongoing Assessment

< | can describe the literal meaning of figurative language in the poem “If.” « Notes on Stanza 2 of “If” by Rudyard Kipling—Interpreting Text to Make
« | can paraphrase the second stanza of Rudyard Kipling’s “If” poem. Meaning note-catcher
« 1 can identify rules to live by communicated in the second stanza of the poem “If.” * The second stanza of “If” paraphrased on the Analyzing “If” graphic
organizer
1. Opening e This lesson is very similar in structure to Lesson 3 and is the
A. Unpacking Learning Targets (2 minutes) second in the two-lesson cycle focused on the second stanza of the
. poem. In this lesson, students dig deeper into interpreting the
2. Work Time meaning of the second stanza, with teacher questioning using the
A. Analyzing the Meaning of Excerpts of the Second Stanza (23 minutes) close reading guide.
B. Paraphrasing the Second Stanza (5 minutes) » Students then determine rules to live by from the poem, discuss
C. Determining Rules to Live By in the Second Stanza (8 minutes) how those rules are communicated, and connect those rules to

. rules or themes in Bud, Not Buddy.
3. Closing and Assessment

* Review Concentric Circles Protocol (Appendix).
A. Concentric Circles: Connecting “If” with Bud, Not Buddy (7 minutes) (App )

e Post: Learning targets.
4. Homework

A. Read Chapter 18 of Bud, Not Buddy. Use evidence flags to identify the important
details that lead to Bud'’s realization that Herman Calloway is not his father but
his grandfather.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 5
EXPEDITIONARY Looking Closely at Stanza 2—
LEARNING Identifying Rules to Live By Communicated in “If”

figurative language, paraphrase e “If” (from Lesson 2)
« Stanza 2 of “If” by Rudyard Kipling—Interpreting Text to Make Meaning note-catcher (one per student)
¢ Close Reading Guide—Stanza 2 of “If ” by Rudyard Kipling (for Teacher Reference)
e Analyzing “If” graphic organizer (from Lesson 2)
e Equity sticks
¢ Rules to Live By in “If” anchor chart (from Lesson 3)

e Conveying Theme in Bud, Not Buddy charts (from Lesson 1)

A. Unpacking Learning Targets (2 minutes) » Discussing the homework task from the previous lesson at the beginning of the lesson
holds students accountable for doing their homework. It also gives you an opportunity

 Invite students to read the learning targets with you: > ) )
to assess who is reading the novel at home and who isn’t.

* I can describe the literal meaning of figurative language in the ) )
poem ‘If.” e Learning targets are a research-based strategy that helps all students, especially
o challenged learners.
* I can paraphrase the second stanza of Rudyard Kipling’s ‘If’ ) )
poem.” » Posting learning targets for students allows them to reference them throughout the
. ) . ) . lesson to check their understanding. The targets also provide a reminder to students
*  “l can identify rules to live by communicated in the second stanza

fth o and teachers about the intended learning behind a given lesson or activity.
of the poem ‘If.
» Discussing and clarifying the language of learning targets helps build academic

< Remind students of what figurative language is and what it means to vocabulary.

paraphrase and why it is useful.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 5
EXPEDITIONARY Looking Closely at Stanza 2—
LEARNING Identifying Rules to Live By Communicated in “If”

A. Analyzing the Meaning of Excerpts of the Second Stanza (23 minutes) ¢ Questioning students about parts of
the text encourages students to
reread the text for further analysis
and ultimately allows for a deeper
understanding.

< Remind students that in the previous lesson, they began to look more closely at the second stanza of the poem
with notices and wonders about different elements of the poem such as punctuation, word choice, and structure.

« Ask students to get out their copies of “If”and distribute the Stanza 2 of “I1f” by Rudyard Kipling—
Interpreting Text to Make Meaning Note-catcher. Use the Close Reading Guide—Stanza 2 of “If” by

Rudyard Kipling (for Teacher Reference) to guide students through a series of questions about the * Gui(.jing_ questions provide
meaning of excerpts from the second stanza of “If.” Be sure to have equity sticks nearby to use while using the motivation for stu_dent engagement
Close Reading Guide. Students discuss the answers to these questions in their triads, write notes to answer the in the topic, and give a purpose to
questions on their note-catcher, and then share with the whole class. reading a text closely.
B. Paraphrasing the Second Stanza (5 minutes) « Asking students to paraphrase the
« Tell students that now that they have analyzed the words and phrases in the stanza more closely and have a stanza helps you to check their

deeper understanding of it, they are going to paraphrase the stanza. understanding.

e Ask the class to get into triads to share their paraphrasing.

« Remind students of the Paraphrased column on their Analyzing “If” graphic organizer from the previous
lesson. Tell them to record their paraphrasing of the second stanza in that last column.

» Use equity sticks to ask students to share their paraphrasing with the whole group.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 5
EXPEDITIONARY Looking Closely at Stanza 2—
LEARNING Identifying Rules to Live By Communicated in “If”

C. Determining Rules to Live By in the First Stanza (8 minutes) e Anchor charts serve as

note-catchers when the
class is co-constructing
ideas.

« Refocus the whole group. Give students a few minutes to reread the poem from start to finish. Ask students to discuss in triads:
*  “How does the second stanza fit into the poem as a whole?”

« Select volunteers to share their triad discussion with the whole group. Guide students toward the idea that this stanza continues
the same rhythm as the first stanza and introduces more rules to live by.

< Remind students that this module is all about rules to live by and that, as we have already seen, Bud has rules to live by, Steve
Jobs suggested rules to live by, and in “If” Rudyard Kipling suggests rules to live by.

< Tell students they should look closely at each “If” statement within the second stanza as well as the stanza as a whole. Ask
students to discuss in their triads:

*  “What are some rules to live by that Rudyard Kipling gives us in the second stanza of the poem?”

« Select volunteers to share their triad discussion with the whole group.

» Record student suggestions of rules on the Rules to Live By in “If” anchor chart. Suggestions could include:
*  Have dreams but don’t let them control you. Live in the real world too.
*  Don't overthink things.

*  Remember that you decide whether something is a triumph or a disaster, so try to control your emotions when things
seem really good or bad.

*  Remember that people will twist what you say, and foolish people will believe them.
*  Expect people to question and try to destroy/break down what you believe in.

» Ask students to discuss in their triads:
*  “How are those rules communicated?”

« Use equity sticks to invite students to share their triad discussion with the whole group.

< Guide students toward the idea that, as in the first stanza, Rudyard Kipling tells us the rules rather than suggests them and uses
figurative language and “If” statements to make it poetic.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 5
EXPEDITIONARY Looking Closely at Stanza 2—
LEARNING Identifying Rules to Live By Communicated in “If”

Closing and Assessment Meeting Students’ Needs

A. Concentric Circles: Connecting “If” with Bud, Not Buddy (7 minutes) » Use of protocols (like Concentric Circles)
allows for total participation of students.
It encourages critical thinking,
collaboration, and social construction of
knowledge. It also helps students to

*  “Which of the rules to live by in ‘I connects with a theme from Bud, Not Buddy? How does it connect?” practice their speaking and listening

< Focus students on the five Conveying Theme in Bud, Not Buddy charts from Lesson 1. Remind students that the
themes of each of the stanzas of “If” are the rules that the stanza presents.

< Give students a minute or so to look at the charts to consider these questions:

« Concentric Circles: skills.
1. Divide the group in half.

Have half make a circle.

Have the other half make a circle around them.

Tell the inside circle to face the students in the outside circle.

Give students 2 minutes to share their answer with the person facing them.

Invite students to thank each other and then tell the inside circle to move 2 people to the right.

Give students 2 minutes to share their answer with the person facing them.

® N o G os® N

Invite students to thank each other.

e Cold call students to share their ideas about which of the rules to live by in “If” connects with a theme from Bud, Not
Buddy.

A. Read Chapter 18 of Bud, Not Buddy. Use evidence flags to identify the important details that lead to Bud'’s realization
that Herman Calloway is not his father but his grandfather.
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GRADE 6: MODULE 2A: UNIT 2: LESSON 5
Stanza 2 of “If” by Rudyard Kipling—

LEARNING Interpreting Text to Make Meaning Note-catcher

Name:

Date:

Directions and Questions

Notes

“If you can dream—and not make dreams your
master;”

1. What does he mean by this?

“If you can think—and not make thoughts your
aim,”

2. What does it mean to not make thoughts
your aim?

“If you can meet with Triumph and Disaster
And treat those two impostors just the same:”

3. What does he mean to treat both triumph
and disaster just the same?

“If you can bear to hear the truth you’ve spoken
Twisted by knaves to make a trap for fools,”

4. What is “a trap for fools”?
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 5

EXPEDITIONARY Stanza 2 of “If” by Rudyard Kipling—
LEARNING Interpreting Text to Make Meaning Note-catcher
Directions and Questions Notes

“Or watch the things you gave your life to,
broken,

And stoop and build 'em up with worn-out
tools;”

5. What do you understand from “Or watch the
things you gave your life to, broken”? What
is broken? Who broke it?

6. Why does he describe the tools as “worn-
out”? What does this mean?

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L5 « June 2014 « 8
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Time: 23 minutes

GRADE 6: MODULE 2A: UNIT 2: LESSON 5
Close Reading Guide—

Stanza 2 of “If” by Rudyard Kipling

(For Teacher Reference)

Directions and Questions

Notes

“If you can dream—and
not make dreams your
master;”

1. What does he mean by
this?

(4 minutes)

Invite students to read the first two lines of the second stanza
of the poem with you.

Ask students to discuss in their triads:

* “What does he mean by ‘dreams’? Does he mean what
happens when you go to sleep at night?”

* “What dreams do you have?”

Cold call students to share their responses.

Listen for students to explain that your dreams are things that you
hope/wish/want in life. Students don’t have to share their dreams
with the whole group if they don’t want to.

* “What does he mean by ‘your master’?
Cold call students to share their responses.

Students may struggle with this and may need to be guided
toward the idea that someone who is your master is someone
who controls you.

Ask students Question 1.

Invite them to discuss the question in triads and then record
their responses to the question on their note-catcher.

Cold call students to share their responses.

Listen for them to explain that it means to have dreams but not let
your dreams control you.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L5 ¢ June 2014 -
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GRADE 6: MODULE 2A: UNIT 2: LESSON 5
Close Reading Guide—

Stanza 2 of “If” by Rudyard Kipling

(For Teacher Reference)

Directions and Questions | Notes

“If you can think—and (4 minutes)

not make thoughts your | o Invite students to read the next two lines with you.

aim, . Ask students to discuss in their triads:

2. What does it mean to * What does the ‘aim’ mean? What does it mean in this

not make thoughts
your aim?

context?

Listen for them to define “aim” as something you are shooting for. In
this context, it means something on which you are completely
focused.

o Ask students Question 2.

o Invite them to discuss the question in triads and then record
their responses on their note-catcher.

o Cold call students to share their responses.

o Students may struggle with this and may need to be guided
toward the idea that it means to not overthink things.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L5 « June 2014 « 10
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GRADE 6: MODULE 2A: UNIT 2: LESSON 5
Close Reading Guide—

Stanza 2 of “If” by Rudyard Kipling

(For Teacher Reference)

Directions and Questions Notes
“If you can meet with (5 minutes)
Triumph and Disaster . Invite students to read the next two lines with you.
And treat those two . . s
. . . | ® Ask them to discuss in their triads:
impostors just the same:
* “What is the difference between ‘triumph’ and

3. What does he mean to ‘disaster’?”

treat both triumph . Cold call students to share their responses.

and disaster just the
same?

Listen for them to explain that they are opposites. Triumph is a great
victory or achievement. Disaster is a sudden event that causes a lot
of damage.

* “What does it mean to ‘meet with triumph and
disaster’?”
o Use equity sticks to select students to share their

paraphrasing with the whole group.

o Students may struggle with this and may need to be guided
toward the idea that it means to accept that both triumph and
disaster are a part of life.

* “Yesterday you found out that impostors are people who
pretend to be something they aren’t. So why does he call
triumph and disaster ‘impostors’?”

o Cold call students to share their responses.

o Students may struggle with this and may need to be guided
toward the idea that he calls them imposters because a triumph
is a triumph only if you see it that way, and the same is true
with disaster. You decide whether something is a triumph or a
disaster. For example, some students might see gettinga C
grade as a disaster, whereas other students may see gettinga C
grade as a triumph. We decide whether something is a triumph
or a disaster.

o Ask students Question 3.

NYS Common Core ELA Curriculum * G6:M2A:U2:L5 « June 2014 « 11



1- GRADE 6: MODULE 2A: UNIT 2: LESSON 5

EXPEDITIONARY Close Reading Guide—
LEARNING Stanza 2 of “If” by Rudyard Kipling

(For Teacher Reference)

o Invite them to discuss the question in triads and then record
their responses on their note-catcher.

o Use equity sticks to select students to share their ideas with the
whole group.

o Students may struggle with this and may need to be guided
toward the idea that he means to be aware that both are of our
own making—we decide whether something is a triumph or a

disaster.

o Ask students to paraphrase these “If” lines—to put them into
their own words.

o Use equity sticks to select students to share their paraphrasing

with the whole group.

Listen for students to say something like: “If you can remember that
we decide whether something is a triumph or a disaster, we have the
control to make something better or worse than it really is. Don’t
overreact to any of life’s events, good or bad.”

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L5 « June 2014 « 12
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GRADE 6: MODULE 2A: UNIT 2: LESSON 5
Close Reading Guide—

Stanza 2 of “If” by Rudyard Kipling

(For Teacher Reference)

Directions and Questions Notes
“If you can bear to hear (4 minutes)
the truth you've spoken . Invite students to read the next two lines with you.
Twisted by knaves to . . s
y ., o Ask them to discuss in their triads:
make a trap for fools,
* “In the last lesson you found out that knaves are people

4. What is “a trap for
fools”?

who are dishonest. So what does he means when he
says, ‘Twisted by knaves’? What is being twisted? What
does twisted mean?”

o Use equity sticks to select students to share their ideas with the
whole group.

Listen for students to explain that dishonest people use the true
things that you say in a bad way—they twist them so that they mean
something else.

o Ask students Question 4.

o Invite them to discuss the question in triads and then record
their responses on their note-catcher.

o Cold call students to share their responses.

o Students may struggle with this and may need to be guided
toward the idea that it means that foolish people will believe
the twisted things that dishonest people say.

o Ask students to paraphrase these “If” lines.

o Use equity sticks to select students to share their paraphrasing
with the whole group.

Listen for students to say: “If you can bear to hear the true things
that you say twisted by dishonest people and believed by foolish
people.”
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GRADE 6: MODULE 2A: UNIT 2: LESSON 5
Close Reading Guide—

Stanza 2 of “If” by Rudyard Kipling

(For Teacher Reference)

Directions and Questions | Notes
“Or watch the things you (6 minutes)
gave your life to, broken, |, Invite students to read the next two lines with you.
And stoop and build 'em . . o
. P Y o Ask them to discuss in their triads:
up with worn-out tools;
* “What does it mean to give your life to something? Does
5. What do you it literally mean to give your life?”
understand from “Or * Use equity sticks to select students to share their ideas

watch the things you
gave your life to,
broken”? What is
broken? Who broke
it?

6. Why does he describe
the tools as “worn-
out”? What does this
mean?

with the whole group.

Listen for students to explain that to give your life means to dedicate
yourself to something or to have a strong belief that guides the way
you live.

o Ask students Question 5.

o Invite them to discuss the question in triads and then record
their responses on their note-catcher.

o Cold call students to share their answers with the whole group.
Students may struggle with this and may need to be guided
toward the idea that people will always try to destroy/question
what you believe in and what is important to you: physical
things that you create, and ideas or beliefs that you have.

* “What ‘tools’ does he mean?”
o Cold call students to share their answers with the whole group.
o Students may struggle and may need to be guided toward the

idea that the “tools” are your thoughts and ideas.

NYS Common Core ELA Curriculum « G6:M2A:U2:L5 « June 2014 « 14
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GRADE 6: MODULE 2A: UNIT 2: LESSON 5
Close Reading Guide—

Stanza 2 of “If” by Rudyard Kipling

(For Teacher Reference)

Directions and Questions

Notes

Ask students Question 6.

Invite them to discuss the question in triads and then record
their responses on their note-catcher.

Use equity sticks to select students to share their ideas with the
whole group.

Students may need to be guided toward the idea that they are
worn out from having to constantly rebuild over and over again
because people are constantly destroying what they build.
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Grade 6: Module 2A: Unit 2: Lesson 6
Notices, Wonders, and Vocabulary of the Third
Stanza of “If”
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 6
EXPEDITIONARY Notices, Wonders, and Vocabulary of the Third Stanza of “If”
LEARNING

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can analyze how an author’s word choice affects tone and meaning in a literary text. (RL.6.4)
I can analyze how a particular sentence, stanza, scene, or chapter fits in and contributes to the development of a literary text. (RL6.5)

I can compare and contrast how reading a text is different from watching a movie or listening to a literary text. (RL.6.7)

Supporting Learning Targets Ongoing Assessment

« | can describe the structure of the poem “If.” < Notices and wonders of the third stanza on the Analyzing “If” graphic

« | can identify the meaning of unfamiliar vocabulary from the context. organizer

« | can compare the experience of listening to an audio version of the poem to reading the « Exit ticket: Venn diagram—Comparing Listening to and Reading “If”

poem.
1. Opening ¢ In this lesson, students will continue the two-lesson cycle. Students read the third

stanza from the poem “If” and continue to develop knowledge of the structure of the
poem and the use of punctuation. A new word replacement vocabulary strategy is
introduced in this lesson to give students more options when working out the

A. Engaging the Reader: Chapter 18 of Bud, Not Buddy (8 minutes)

B. Unpacking Learning Targets (2 minutes)

2. Work Time meaning of unfamiliar vocabulary.
A. Notices and Wonders of Third Stanza (10 minutes) < In this lesson, students compare the experience of listening to an audio version of the
B. Digging Deeper into the Third Stanza: Vocabulary (15 minutes) poem and reading the poem in preparation for the mid-unit assessment. If

technology is not available to play an audio version of the text, you will need to read

C. Comparing the Audio Version to the Written Poem (5 minutes) it aloud in a performance style

3. Closing and Assessment ¢ Inadvance: Read the poem “If,” focusing on Stanza 3, and review vocabulary

A. Exit Ticket: Venn Diagram Comparing Listening to and Reading students that might struggle with.

It (5 minutes) e Post: Learning targets.

4, Homework

A. Read Chapter 19 of Bud, Not Buddy. Complete the Tracking Bud'’s
Rules graphic organizer for any rules you encounter in Chapter
19.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L6 » June 2014 « 1
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GRADE 6: MODULE 2A: UNIT 2: LESSON 6
Notices, Wonders, and Vocabulary of the Third Stanza of “If”

heap, winnings, pitch-and-toss,
sinew, serve your turn, will

Bud, Not Buddy (book; one per student)

“If” (from Lesson 2)

Document camera

Analyzing “If” graphic organizer (from Lesson 2)

Equity sticks

Word Replacement note-catcher (one per student and one to display)
“If ” audio recording (from Lesson 2)

Word-catcher (from Unit 1, Lesson 1)

Exit Ticket: Venn Diagram: Comparing Reading and Listening to “If” (one per student)
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 6

EXPEDITIONARY Notices, Wonders, and Vocabulary of the Third Stanza of “If”
LEARNING

A. Engaging the Reader: Chapter 18 of Bud, Not Buddy (8 minutes) « Discussing the homework task from the

Invite students to get into triads. Remind them that for homework they were to use evidence flags to identify
the important details that lead to Bud’s realization that Herman Calloway is not his father but his grandfather.

Ask students to share the evidence they marked with their triad and to justify why they chose each piece of
evidence.

Circulate to listen in on triads to ensure that all students are participating in the discussion.

Cold call students to share the evidence they selected with the whole group.

. Unpacking Learning Targets (2 minutes)

Invite students to read the learning targets with you:

previous lesson at the beginning of the
lesson holds students accountable for
doing their homework. It also gives you
an opportunity to assess who is reading
the novel at home and who isn’t.

Learning targets are a research-based
strategy that helps all students, especially
challenged learners.

* "l can describe the structure of the poem ‘If.”” ] )

. ) . . Posting learning targets for students
*  “] can identify the meaning of unfamiliar vocabulary from the context.” allows them to reference them throughout
*  “] can compare the experience of listening to an audio version of the poem to reading the poem.” the lesson to check their understanding.

Remind students that they should be familiar with the first two targets from their work in Lessons 2 and 4.
Focus students on the third target. Ask them to Think-Pair-Share:
*  “What do you think you are going to be doing in this lesson that you haven’t done previously? Why?”

Select volunteers to share their pair discussion with the whole group. Listen for students to explain that they
are probably going to be listening to an audio version of the poem and comparing the audio version to the
experience of reading it.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L6 « June 2014 + 3
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Discussing and clarifying the language of
learning targets helps build academic
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 6
EXPEDITIONARY Notices, Wonders, and Vocabulary of the Third Stanza of “If”
LEARNING

A. Notices and Wonders of Third Stanza (15 minutes) » Consider partnering ELL

Display the “If” poem. Invite students to follow along as you read Stanza 3 aloud.
Ask students to discuss in their triads:
*  “So what is this stanza mostly about?”

Select volunteers to share their triad discussion with the whole group. Students will not have a precise understanding of the
meaning or themes; you are listening for students’ initial ideas.

Pair students up. Remind them of the Analyzing “If” graphic organizer. Tell students they are going to work in pairs to
discuss what they notice and what they wonder about the third stanza. They will continue to record their notices and
wonders about the third stanza of “If” on this organizer.

Remind students to ignore the Paraphrased column for now. They will work on this later in the lesson.

Write the following questions on the board for students to refer to as they complete their notices and wonders:
*  What do you notice and wonder about the structure?
*  What do you notice and wonder about punctuation?

*  What do you notice and wonder about the word choice? Are there any words or phrases that really stand out to
you? Why?
Tell students to reread the third stanza, follow the prompts, discuss with their partner, and then record their notices and
wonders on their organizer.

Invite students to pair up with someone else to share their notices and wonders. Encourage them to record any new
learning about notices and wonders on their graphic organizers.

Refocus the group. Use equity sticks to call on students to share their notices and wonders with the whole group. If
students have wonders about the meaning of vocabulary words or what phrases mean, remind them that they will address
those next as they dig deeper into the stanza.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L6 « June 2014 « 4
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 6

EXPEDITIONARY Notices, Wonders, and Vocabulary of the Third Stanza of “If”
LEARNING

B. Digging Deeper into the Third Stanza: Vocabulary (15 minutes) » Asking students to identify
challenging vocabulary
helps them to monitor their
understanding of a complex
text. When students

< Tell students that, as they did with the first and second stanzas, they are now they are going to dig even deeper into the poem
by identifying vocabulary that they are not familiar with.

e Give students 2 minutes to reread the third stanza and to circle the words they are not familiar with.

« Display and distribute Word Replacement note-catcher. Tell students that sometimes readers can use the strategy of word annotate the text by circling
replacement to better understand the meaning of unknown words and phrases. Circle sinew in Stanza 3. these words, it can also
« Invite students to discuss answers to the following prompts with an elbow partner. Ask: provide a formative

. assessment for the teacher.
*  “What does the word sinew mean?”

e ELLS may be unfamiliar
with more vocabulary
words than are mentioned
in this lesson. Check for

« Cold call students to share their responses. Listen for them to mention a muscle, a body part that can break, or a tendon.
Students may struggle with this—in this situation, invite a student to look up the word in a dictionary and to share the
definition with the whole group. Direct students to paraphrase this definition on their Word Replacement note-catcher.

< Guide students to understand that the author may be using the word sinew figuratively in this context. comprehension of general
*  “What words could you replace sinew with that would mean the same figuratively?” words (e.g., law, peace,
etc.) that most students

e Cold call students to share their responses. Listen for them to mention strength, muscle, or physical energy. Explain that this

- would know.
word replacement strategy can help readers comprehend unfamiliar vocabulary.

» Model recording word replacements for sinew on the Word Replacement note-catcher and invite students to do the same.

» Ask students to work in triads to complete the Word Replacement note-catcher. Remind them to use a dictionary when they
don’t know the meaning of a word. Tell them that they can also use the blank rows at the end to record any other unfamiliar
words they find.

» Reconvene students and cold call different triads to share their thinking with the whole group. Students may struggle with the
phrases serve your turn and pitch-and-toss. As students will not be able to find these phrases in the dictionary, you may need
to explain what they mean and then invite them to revise/add to their note-catcher. In this context, serve your turn means to
continue the work you started and keep your name alive. Pitch-and-toss was an old game played with coins—players threw a
coin at a target, and the winner was the one who was closest to the target and so won all of the coins.

< Remind students to record new vocabulary on their word-catcher.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 6

EXPEDITIONARY Notices, Wonders, and Vocabulary of the Third Stanza of “If”
LEARNING

C. Comparing the Audio Version to the Written Poem (5 minutes)
» Ask students to reread the third stanza of the poem silently.
« Play the “If” audio recording of the third stanza of the poem. Ask students to listen WITHOUT reading along on their text.
« Invite students to discuss in triads:
* “How is the experience of reading the poem different from hearing it?”
* “How is the experience of reading it similar to hearing it?”

« Select volunteers to share their triad discussions with the whole group. Listen for students to explain that when listening, you hear
more emphasis on certain words and phrases, and you hear the rhythm of the poem more clearly than when you read it to
yourself. On an audio version there may be music or sound effects, which help to set a certain tone by emphasizing a word or
phrase.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 6

EXPEDITIONARY Notices, Wonders, and Vocabulary of the Third Stanza of “If”
LEARNING

Closing and Assessment Meeting Students’ Needs

A. Exit Ticket: Venn Diagram Comparing Listening to and Reading “If” (5 minutes) » Using exit tickets allows you to get a

- Distribute the Exit Ticket: Venn Diagram: Comparing Reading and Listening to “If”. Ask students: quick check for understanding of the
learning target so that instruction can
be adjusted or tailored to students’
*  “Howis it similar?” needs during the lesson or before the
« Invite students to record the similarities in the middle and the factors that are unique to listening and unique to next lesson.
reading on the appropriate side of the diagram.

A. Read Chapter 19 of Bud, Not Buddy. Complete the Tracking Bud’s Rules graphic organizer for any rules you encounter in
Chapter 19.

*  “How is the experience of reading the poem different from the experience of listening to an audio version?”
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 6

EXPEDITIONARY Word Replacement Note-catcher
LEARNING
Name:
Date:
o How is the experience of reading the poem different from the experience of listening to an
audio version?
o How is it similar?
Unfamiliar word or Paraphrase definition Word replacement (literal or
phrase figurative)

serve your turn

sinew

heap

pitch-and-toss

will
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 6
EXPEDITIONARY Exit Ticket: Venn Diagram:
LEARNING Comparing Reading and Listening to “If”

Name:

Date:

o0 How is the experience of reading the poem different from the experience of listening to an audio version?
0o How isitsimilar?

Listening Reading
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 7
EXPEDITIONARY Looking Closely at Stanza 3—
LEARNING Identifying Rules to Live By Communicated in “If”

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can analyze how a particular sentence, stanza, scene, or chapter fits in and contributes to the development of a literary text. (RL.6.5)
I can compare and contrast how different genres communicate the same theme or idea. (RL.6.9)

I can analyze figurative language, word relationships, and nuances in word meanings. (L.6.5)

Supporting Learning Targets Ongoing Assessment

< | can describe the literal meaning of figurative language in the poem “If.” « Notes on Stanza 3 of “If” by Rudyard Kipling—Interpreting Text to Make
« | can paraphrase the third stanza of Rudyard Kipling’s “If” poem. Meaning note-catcher
« | can identify rules to live by communicated in the third stanza of the poem “If.” * The third stanza of “If” paraphrased on the Analyzing “If” graphic
organizer
1. Opening e This lesson is very similar in structure to Lessons 3 and 5. Itis the
A. Engaging the Reader: Chapter 19 of Bud, Not Buddy (5 minutes) second lesson in the two-day cycle focused on the third stanza of the

poem “If.” Students dig deeper into interpreting the meaning of the

B. Unpacking Learning Targets (2 minutes) third stanza, with teacher questioning using the close reading guide.

2. Work Time Students answer more of the questions independently in this lesson in
A. Analyzing the Meaning of Excerpts of the Third Stanza (16 minutes) order to gradually release them in preparation for the mid-unit
assessment.

B. Paraphrasing the Third Stanza (5 minutes)
< Students then determine rules to live by from the poem, discuss how

C. Determining Rules to Live By in the Third Stanza (8 minutes .
€ 9 e by € S (8 es) those rules are communicated, and connect those rules to rules or

3. Closing and Assessment themes in Bud, Not Buddy.
A. Mix and Mingle: Connecting “If” with Bud, Not Buddy (9 minutes) » Review Mix and Mingle strategy (Appendix).
4. Homework e Post: Learning targets.

A. Read the afterword of Bud, Not Buddy. Use evidence flags to identify three
facts in the afterword that you find particularly interesting.
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Looking Closely at Stanza 3—
Identifying Rules to Live By Communicated in “If”

figurative language, paraphrase

“If 7 (from Lesson 2)

Stanza 3 of “If” by Rudyard Kipling—Interpreting Text to Make Meaning Note-catcher (one per student)
Close Reading Guide—Stanza 3 of “If ” by Rudyard Kipling (for Teacher Reference)

Analyzing “If” graphic organizer (from Lesson 2)

Equity sticks

Rules to Live By in “If ” anchor chart (from Lesson 3)

Conveying Theme in Bud, Not Buddy charts (from Lesson 1)
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 7
EXPEDITIONARY Looking Closely at Stanza 3—
LEARNING Identifying Rules to Live By Communicated in “If”

A. Engaging the Reader: Chapter 19 of Bud, Not Buddy (5 minutes) » Discussing the homework task from the previous lesson at the
beginning of the lesson holds students accountable for doing
their homework. It also gives you an opportunity to assess who
is reading the novel at home and who isn’t.

* Invite students to sit in their triads.

« Write the following questions on the board. Ask students to use what they recorded on
their Tracking Bud’s Rules graphic organizer to think and then discuss:

*  “What is the meaning of Bud’s Rule #397?”
*  “Doyou agree with Bud’s rule? Why or why not?”

e Circulate to listen in on triads to ensure all students are participating in the discussion and
have completed their homework.

B. Unpacking Learning Targets (2 minutes) e Learning targets are a research-based strategy that helps all

 Invite students to read the learning targets with you: students, especially challenged learners.

« Posting learning targets for students allows them to reference

*  “] can describe the literal meaning of figurative language in the poem ‘If.”” g )

. . e ., them throughout the lesson to check their understanding. They
* I can paraphrase the third stanza of Rudyard Kipling's ‘If' poem. also provide a reminder to students and teachers about the
* ]l can compare how similar themes are communicated in Bud, Not Buddy and intended learning behind a given lesson or activity.

ilf.!"

« Discussing and clarifying the language of learning targets helps
« Remind students of what figurative language is and what it means to paraphrase and build academic vocabulary.
why it is useful.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 7
EXPEDITIONARY Looking Closely at Stanza 3—
LEARNING Identifying Rules to Live By Communicated in “If”

A. Analyzing the Meaning of Excerpts of the Third Stanza (16 minutes) ¢ Questioning students about parts of

« Remind students that in the previous lesson they began to look more closely at the third stanza of the poem “If” the text encourages them to reread

with notices and wonders about different elements of the poem such as punctuation, word choice, and structure.

Distribute the Stanza 3 of “If” by Rudyard Kipling—Interpreting Text to Make Meaning note-catcher.
Use the Close Reading Guide—Stanza 3 of “If” by Rudyard Kipling (for Teacher Reference) to guide
students through a series of questions about the meaning of excerpts from the third stanza of “If.” Students discuss
the answers to these questions in their triads, write notes to answer the questions, on their note-catcher, and then
share with the whole class.

B. Paraphrasing the Third Stanza (5 minutes)

Tell students that now that they have analyzed the words and phrases in the stanza more closely and have a deeper
understanding of it, they are going to paraphrase the stanza.

Ask the class to get into triads to share their paraphrasing.

Remind students of the Paraphrased column on their Analyzing “If” graphic organizer. Tell them to record

the text for further analysis and
ultimately allows for a deeper
understanding.

Guiding questions provide
motivation for student engagement
in the topic and give a purpose for
reading a text closely.

Asking students to paraphrase the

stanza helps you to check their

their paraphrasing of the third stanza in that last column. understanding.

» Use equity sticks to ask students to share their paraphrasing with the whole group.
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GRADE 6: MODULE 2A: UNIT 2: LESSON 7
Looking Closely at Stanza 3—
Identifying Rules to Live By Communicated in “If”

C. Determining Rules to Live By in the Third Stanza (8 minutes)

Refocus the whole group. Give students a few minutes to reread the poem from start to finish. Ask students to discuss in triads:
*  “How does the third stanza fit into the poem as a whole?”

Select volunteers to share their triad discussion with the whole group. Guide students toward the idea that the third stanza
continues the same rhythm as the first and second stanzas, and introduces more advice—more rules to live by.

Remind students that this module is all about rules to live by and that, as we have already seen in this module, Bud has rules to
live by, Steve Jobs suggested rules to live by, and in “If” Rudyard Kipling suggests rules to live by.

Tell students they should look closely at each “If” statement within the stanza as well as the stanza as a whole. Ask them to discuss
in their triads: “What are some rules to live by that Rudyard Kipling gives us in the third stanza of the poem?”

Select volunteers to share their triad discussion with the whole group.
Record student suggestions on the Rules to Live By in “If” anchor chart. Suggestions could include:
e Ifyou risk everything, you could lose everything—so be aware of that when you take risks.
e Don’t broadcast your failures to everyone.
< Motivate yourself to do things that will continue even when you die.
e Persevere through difficult times.
Ask students to discuss in their triads:
* “How are those rules communicated?”
Use equity sticks to invite students to share their triad discussion with the whole group.

Guide students toward the idea that, as in the other stanzas, Rudyard Kipling tells us the rules rather than suggests them and uses
figurative language and “If” statements to make it poetic.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L7 « June 2014 + 5
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 7
EXPEDITIONARY Looking Closely at Stanza 3—
LEARNING Identifying Rules to Live By Communicated in “If”

Closing and Assessment Meeting Students’ Needs

A. Mix and Mingle: Connecting “If” with Bud, Not Buddy (9 minutes) « Use of strategies such as Mix and Mingle
allows for total participation of students.
It encourages critical thinking,

collaboration, and social construction of

knowledge. It also helps students
*  “Which of the rules to live by in ‘I connects with a theme from Bud, Not Buddy? How does it connect?” practice their speaking and listening

* Mix and Mingle: skills.

< Focus students on the five Conveying Theme in Bud, Not Buddy charts from Lesson 1. Remind students that the
themes of each of the stanzas of “If” are the rules that the stanza presents.

« Give students a minute or so to look at the charts to consider the questions:

1. Play music for 15 seconds and tell students to move around to the music.

2. Stop the music and tell students to share their answer with the person closest to them.

3. Repeat until students have shared their answers with the three people.
e Cold call students to share their ideas about which of the themes in Bud, Not Buddy connect with the rules in “If.”
» Ask students to Think-Pair-Share:

*  “What is similar about the way Curtis and Rudyard Kipling conveyed a similar theme? What is different?”

» Select volunteers to share their discussion with the whole group. Guide students toward the idea that although both
convey a similar theme, the poem communicates the “rules” through “If” statements using figurative language whereas
Curtis conveys the similar theme through stories, dialogue, and actions.

A. Read the afterword of Bud, Not Buddy. Use evidence flags to identify three facts in the afterword that you find
particularly interesting.
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GRADE 6: MODULE 2A: UNIT 2: LESSON 7

EXPEDITIONARY Stanza 3 of “If” by Rudyard Kipling—
LEARNING Interpreting Text to Make Meaning Note-catcher
Name:
Date:

Directions and Questions

Notes

“If you can make one heap of all your winnings
And risk it on one turn of pitch-and-toss,”

1. What do you think he means by “one turn of
pitch-and-toss™?

“And lose, and start again at your beginnings
And never breathe a word about your loss:”

2. What does “And lose, and start again at your

beginnings” mean?

3. What does it mean to “never breathe a word
about your loss”?

“If you can force your heart and nerve and
sinew

To serve your turn long after they are gone,”

4. What does he mean to “serve your turn long
after they are gone”?

“And so hold on when there is nothing in you
Except the Will which says to them: ‘Hold on’

5. What does he mean by “And so hold on
when there is nothing in you”?
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Time: 16 minutes

GRADE 6: MODULE 2A: UNIT 2: LESSON 7
Close Reading Guide—

Stanza 3 of “If” by Rudyard Kipling

(For Teacher Reference)

Directions and Questions

Notes

“If you can make one
heap of all your winnings

And risk it on one turn of
pitch-and-toss,”

1. What do you think he
means by “one turn of
pitch-and-toss™?

(4 minutes)

Invite students to read the first two lines of the third stanza of
the poem with you.

Ask students to discuss in their triads:

* “What does he mean by ‘winnings’? Does he literally
mean things that have been won?”

* “So what does he mean by ‘make one heap of all of your
winnings'?”

* Cold call students to share their responses.

Students may struggle with this and may think about winnings
in the literal sense of things that have been won. They may
need to be guided toward the idea that winnings are things that
are important to you. So making a heap of your winnings
means everything that is important to you.

Ask students Question 1.
Invite them to record their responses on their note-catcher.
Use equity sticks to choose students to share their responses.

Students may struggle with this and may need to be guided
toward the idea that one turn of pitch-and-toss means doing
something that has the possibility of going either really well or
really badly.

Ask students to paraphrase these “If” lines—to put them into
their own words.

Use equity sticks to select students to share their paraphrasing
with the whole group.

Listen for them to explain that he means: “If you are willing to
risk losing everything that is important to you on something
that has the potential to go really badly.”
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GRADE 6: MODULE 2A: UNIT 2: LESSON 7
Close Reading Guide—

Stanza 3 of “If” by Rudyard Kipling

(For Teacher Reference)

Directions and Questions Notes
“And lose, and start again | (4 minutes)
at your beginnings . Invite students to read the next two lines of the stanza with
And never breathe a word you.
about your loss:” .
y o Ask students Question 2.
2. What does “And lose, | e Invite them to record their responses on their note-catcher.
and start again atyour | Use equity sticks to choose students to share their responses.

beginnings” mean?

3. What does it mean to
“never breathe a word
about your loss”?

Listen for them to explain that it means to lose everything and start
all over again.

. Ask students Question 3.
o Invite them to record their responses on their note-catcher.
o Invite volunteers to share their responses.

Listen for them to explain that it means to keep private things like
personal failures to yourself.

o Ask students to paraphrase these “If” lines.

o Use equity sticks to select students to share their paraphrasing
with the whole group.

Listen for them to explain that he means to pick yourself up and start
all over without telling everyone your personal/private business
when things go wrong.
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GRADE 6: MODULE 2A: UNIT 2: LESSON 7
Close Reading Guide—

Stanza 3 of “If” by Rudyard Kipling

(For Teacher Reference)

Directions and Questions Notes
“If you can force your (4 minutes)
heart and nerve and . Invite students to read the next two lines of the stanza with
sinew you
To serve your turn long '
., o Ask students Question 4.

after they are gone,

o Invite them to record their responses on their note-catcher.
4. Whatdoeshemeanto | Invite volunteers to share their responses.

“serve your turn long
after they are gone”?

Listen for them to explain that it means that you leave behind
something that continues when you die.

o Ask students to paraphrase these “If” lines.

o Use equity sticks to select students to share their paraphrasing
with the whole group.

o Students may struggle with this and may need to be guided
toward: “If you can motivate yourself to do something that will
make a difference that will continue when you die.”
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GRADE 6: MODULE 2A: UNIT 2: LESSON 7
Close Reading Guide—

Stanza 3 of “If” by Rudyard Kipling

(For Teacher Reference)

Directions and Questions | Notes
“And so hold on when (4 minutes)
there is nothing in you . Invite students to read the next two lines of the stanza with
Except the Will which you.
says to them: ‘Hold on’” .
y o Ask students Question 5.
5. What does he mean by | Invite them to record their responses on their note-catcher.
“And so hold on when | Invite volunteers to share their responses.

there is nothing in
you”?

Listen for them to explain that he means to keep going even when
you feel as if you can’'t carry on.

o Ask students to discuss in their triads:
* “Why do you think ‘Will’ is capitalized?”
* “What does he mean when he says, ‘Except the Will,
which says to them: “Hold on!”?"”
o Use equity sticks to select students to share their ideas with the
whole group.

o Students may struggle with this and may need to be guided
toward the idea that ‘Will’ is capitalized to emphasize it and to
make it seem that it is a person rather than a concept, and that
it means their will tells them to keep on going even when they
are tired and have had enough.

o Ask students to paraphrase these “If” lines.
o Invite volunteers to share their paraphrasing with the whole
group.

Listen for them to say: “Your will can keep you going even when you
are tired and want to give up.”
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Grade 6: Module 2A: Unit 2: Lesson 8
Mid-Unit 2 Assessment: Analyzing Structure and
Theme In Stanza 4 of “If”
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 8
EXPEDITIONARY Mid-Unit 3 Assessment:
LEARNING Analyzing Structure and Theme in Stanza 4 of “If’

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can analyze how a particular sentence, stanza, scene, or chapter fits in and contributes to the development of a literary text. (RL.6.5)
I can compare and contrast how reading a text is different from watching a movie or listening to a literary text. (RL.6.7)
I can compare and contrast how different genres communicate the same theme or idea. (RL.6.9)

I can analyze figurative language, word relationships, and nuances in word meanings. (L.6.5)

Supporting Learning Targets Ongoing Assessment

< | can describe the literal meaning of figurative language in the poem “If.” ¢ Mid-Unit 3 Assessment: Analyzing Structure and Theme in

« | can compare how similar themes are communicated in Bud, Not Buddy and “If.” Stanza 4 of “If”

e The fourth stanza of “If” paraphrased on the Analyzing “If”

« | can compare the experience of listening to an audio version of the poem to reading the poem. g )
graphic organizer
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1 GRADE 6: MODULE 2A: UNIT 2: LESSON 8
EXPEDITIONARY Mid-Unit 3 Assessment:
LEARNING Analyzing Structure and Theme in Stanza 4 of “If’

1. Opening ¢ In this lesson, students complete the mid-unit assessment using the final stanza of the poem,
A. Engaging the Reader: Afterword of Bud, Not Buddy (5 which they haven't yet worked with.
minutes) » The fourth stanza is challenging, and as this is an assessment, students are not able to work
B. Unpacking Learning Targets (2 minutes) through the in-depth questioning they have completed with the other stanzas to better
K Ti understand the meaning. As a result, before students answer questions about the meaning of
2. Work Time the stanza of the poem in part two of the assessment, there is a vocabulary discussion that is
A. Mid-Unit 3 Assessment, Part 1: Comparing the not part of the assessment. This ensures students are familiar with most of the vocabulary
Listening and Reading Experience of Stanza 4 of “If” before they have to answer questions about the meaning of the stanza.
(8 minutes) ¢ Assess student responses on the mid-unit assessment using the Grade 6 2-Point Rubric—
B. Vocabulary Pre-teaching (6 minutes) Short Response and the answer key in the supporting materials of this lesson.
Mid-Unit 3 Assessment, Part 2: Analyzing Stanza 4 of « Post: Learning targets and the Conveying Theme in Bud, Not Buddy charts from Lesson 1.

“If” (19 minutes)
3. Closing and Assessment
A. Paraphrasing the Fourth Stanza (5 minutes)

4. Homework
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 8
EXPEDITIONARY Mid-Unit 3 Assessment:
LEARNING Analyzing Structure and Theme in Stanza 4 of “If’

figurative language, paraphrase e Bud, Not Buddy (book; one per student)
e “If,” including Stanza 4 (one per student)
« Assessment Text: “If” by Rudyard Kipling
¢ Mid-Unit 2 Assessment: Analyzing Structure and Theme in Stanza 4 of “If” (one per student)
e “If " audio recording (from Lesson 2)
e Technology to play audio recording
* Word-catcher (from Unit 1, Lesson 1)
« Conveying Theme in Bud, Not Buddy charts (from Lesson 1)
< Analyzing “If” graphic organizer (from Lesson 2)
e Mid-Unit 2 Assessment: Analyzing Structure and Theme in Stanza 4 of “If” (Answers; for Teacher Reference)

e 2-Point Rubric: Writing from Sources/Short Response (for Teacher Reference; use this to guide scoring of student
assessments)
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 8
EXPEDITIONARY Mid-Unit 3 Assessment:
LEARNING Analyzing Structure and Theme in Stanza 4 of “If’

A. Engaging the Reader: Afterword of Bud, Not Buddy (5 minutes) « Discussing the homework task from the previous lesson
at the beginning of the lesson holds students
accountable for doing their homework. It also gives you
an opportunity to assess who is reading the novel at
home and who isn't.

 Invite students to get out their copies of Bud, Not Buddy and get into triads. Remind them that
for homework they were to read the afterword of Bud, Not Buddy and use evidence flags to identify
three facts that they found particularly interesting.

 Invite students to share their three facts with their triad and to explain why those facts were
interesting.

« Select volunteers to share their triad discussions with the whole group.

B. Unpacking Learning Targets (2 minutes) < Learning targets are a research-based strategy that

« Invite students to read the learning targets with you: helps all students, especially challenged learners.

< Posting learning targets for students allows them to

*  “] can describe the literal meaning of figurative language in the poem ‘If.”” )
* “] can compare how similar themes are communicated in Bud, Not Buddy and ‘If.”” reference th_em throughout the Iessor_\ o ChECk. their
’ ) understanding. The targets also provide a reminder to
*  *] can compare the experience of listening to an audio version of the poem to reading the students and teachers about the intended learning
poem.” behind a given lesson or activity.
* Remind students of what figurative language is. Explain that in this lesson, they will read the  Discussing and clarifying the language of learning
fourth stanza of “If” and complete the mid-unit assessment. targets helps build academic vocabulary.
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EXPEDITIONARY

LEARNING

Mid-Unit 3 Assessment:

Analyzing Structure and Theme in Stanza 4 of “If”

A. Mid-Unit Assessment, Part 1: Comparing the Listening and Reading Experience of Stanza 4
of “If” (8 minutes)

Explain to students that they are going to work on Stanza 4 independently for their mid-unit assessment rather
than working in pairs or triads as in previous lessons.

Distribute Assessment Text: “If” by Rudyard Kipling. Tell students to read the whole poem slowly and
carefully in their heads.

Tell students to read Stanza 4 a second time.

Distribute Assessment Text: “If” by Rudyard Kipling and Mid-Unit 2 Assessment: Analyzing
Structure and Theme in Stanza 4 of “If”.

Tell students that they are going to begin by listening to an audio version of Stanza 4 to compare the
experience of listening to the text with the experience of reading the text.

Play the “If” audio recording of Stanza 4.
Ask students:
*  “How is the experience of listening to Stanza 4 similar to reading Stanza 4? How is it different?”

Invite students to fill out the Venn diagram at the top of their mid-unit assessment sheet to compare the
experience of reading the poem to the experience of listening to it.
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1 GRADE 6: MODULE 2A: UNIT 2: LESSON 8
EXPEDITIONARY Mid-Unit 3 Assessment:
LEARNING Analyzing Structure and Theme in Stanza 4 of “If’

B. Vocabulary Pre-teaching (6 minutes) » Asking students to identify challenging
« Tell students that now they are going to identify vocabulary that they are not familiar with, just as they did with vocabulary helps them to monitor their
the other stanzas. understanding of a complex text. When

students annotate the text by circling these

« Give students 2 minutes to reread the fourth stanza and to circle the words they are not familiar with. words, it can also provide a formative

< Reconvene the students and select volunteers to share the words they have circled with the class. assessment for the teacher.

« Words students may struggle with in the fourth stanza (and that they may not be understand through the e ELLs may be unfamiliar with more
context) include: virtue, foes, and nor. vocabulary words than are mentioned in

« Invite students to help out if they know what the word means. If none of the students know what the word this lesson. Check for comprehension of
means and it isn’t possible to figure it out from the context, tell them what it means or invite a student to look general words (e.g., law, peace, etc.) that
it up in the dictionary to keep the lesson moving forward. most students would know.

* Remind students to record new vocabulary on their word-catcher.
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 8
EXPEDITIONARY Mid-Unit 3 Assessment:
LEARNING Analyzing Structure and Theme in Stanza 4 of “If’

C. Mid-Unit Assessment, Part 2: Analyzing Stanza 4 of “If” (19 minutes)
 Invite students to read the questions on the mid-unit assessment sheet with you.

» Focus students’ attention on the Conveying Theme in Bud, Not Buddy charts posted around the room and explain that students
will need to refer to these in Questions 5 and 6.

 Invite students to answer the rest of the questions on the mid-unit assessment sheet. Remind them that as this is an
assessment, they must work independently.

« Circulate to assist students in reading the poem where they need it.
« Collect the mid-unit assessments to assess them against the Grade 6 2-Point Rubric—Short Response.

Closing and Assessment Meeting Students’ Needs

A. Paraphrasing the Fourth Stanza (5 minutes) » Asking students to
« Tell students that now that they have analyzed the words and phrases in the fourth stanza more closely and have a deeper paraphrase the stanza
understanding of it, they are going to paraphrase the stanza. helps you to check their

. . . . understanding.
» Ask students to get into triads to share their paraphrasing.

* Remind them of the Paraphrased column on their Analyzing “If” graphic organizer. Tell them to record their
paraphrasing of the fourth stanza in that last column.

< Use equity sticks to ask students to share their paraphrasing with the whole group.

Note: If you have not already launched independent reading, do so before or during Lesson 10. See Unit 2 Overview for details.
Students will need to be ready to read their independent reading book for homework beginning in Lesson 10.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 8

EXPEDITIONARY Assessment Text:
LEARNING “If” by Rudyard Kipling

If you can keep your head when all about you
Are losing theirs and blaming it on you,
If you can trust yourself when all men doubt you,
But make allowance for their doubting too:
If you can wait and not be tired by waiting,
Or being lied about, don’t deal in lies,
Or being hated, don’t give way to hating,
And yet don’t look too good, nor talk too wise;

If you can dream—and not make dreams your master;
If you can think—and not make thoughts your aim,
If you can meet with Triumph and Disaster
And treat those two impostors just the same:

If you can bear to hear the truth you've spoken
Twisted by knaves to make a trap for fools,

Or watch the things you gave your life to, broken,
And stoop and build ’'em up with worn-out tools;

If you can make one heap of all your winnings
And risk it on one turn of pitch-and-toss,
And lose, and start again at your beginnings
And never breathe a word about your loss:

If you can force your heart and nerve and sinew
To serve your turn long after they are gone,
And so hold on when there is nothing in you
Except the Will which says to them: “Hold on!”

If you can talk with crowds and keep your virtue,
Or walk with Kings—nor lose the common touch,
If neither foes nor loving friends can hurt you,
If all men count with you, but none too much;
If you can fill the unforgiving minute
With sixty seconds’ worth of distance run,
Yours is the Earth and everything that’s in it,
And—which is more—you’ll be a Man, my son!

Rudyard Kipling."If." First published in 1910. Public Domain.
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GRADE 6: MODULE 2A: UNIT 2: LESSON 8

Mid-Unit 2 Assessment: Analyzing Structure and Theme in Stanza 4 of “If”
Part 1: Comparing the Listening and Reading Experience of Stanza 4 of “If”

Name:

Date:

2. How is the experience of listening to Stanza 4 similar to reading Stanza 4? How is it different?

Listening

Reading
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audio version?

GRADE 6: MODULE 2A: UNIT 2: LESSON 8
Mid-Unit 2 Assessment: Analyzing Structure and
Theme in Stanza 4 of “If”

Part 1. Comparing the Listening and

Reading Experience of Stanza 4 of “If”

How is the experience of reading the poem different from the experience of listening to an

. How is it similar?

Questions Answer
If you can talk with crowds and | Circle one:
keep a. To actually walk down the street with some kings.
your virtue, b.  To be friends with people who are successful and have
Or walk with Kings—nor lose everything.
the

To carry a king from a chess set in your pocket.
common touch, y g yourp

d. To be friends with people who think you are a king
1. What do you think it means because they don’t have very much.
to “walk with Kings™?

Yours is the Earth and Circle one:
everything that's in it, a.  You become ruler of the earth and literally own
And---which is more---you’ll be everything in it.

Man, m n! . . .
avian, my so b. You will be a failure on earth and never get anywhere in
2. What does he mean by life.

“Yours is the Earth and C. You will be successful—everything you want you will
everything that’s in it”? have.
d. You might be successful, but you will not get where you

want to be because you don’t have everything you want.
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GRADE 6: MODULE 2A: UNIT 2: LESSON 8

EXPEDITIONARY Mid-Unit 2 Assessment: Analyzing Structure and
LEARNING Theme in Stanza 4 of “If”
Part 1: Comparing the Listening and
Reading Experience of Stanza 4 of “If’

Questions Answer

3. How do those two lines
contribute to the meaning of
the whole poem?
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GRADE 6: MODULE 2A: UNIT 2: LESSON 8

EXPEDITIONARY Mid-Unit 2 Assessment: Analyzing Structure and
LEARNING Theme in Stanza 4 of “If”
Part 2: Comparing the Listening and
Reading Experience of Stanza 4 of “If”

Questions Answer

4. What are some rules to live
by that Rudyard Kipling
gives us in this stanza of the
poem?

5. Look at the Conveying
Theme in Bud, Not Buddy
charts. Which of the rules to
live by in this stanza of “If”
connects with a theme in
Bud, Not Buddy? How does
it connect?
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 8
EXPEDITIONARY Mid-Unit 2 Assessment: Analyzing Structure and
LEARNING Theme in Stanza 4 of “If”

Part 2: Comparing the Listening and
Reading Experience of Stanza 4 of “If”

6. What is similar about the way the authors Christopher Paul Curtis and Rudyard Kipling conveyed a similar theme? What is

different?”

Bud, Not Buddy “I1f”
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EXPEDITIONARY Mid-Unit 2 Assessment: Analyzing Structure and
LEARNING Theme in Stanza 4 of “If”
(Answers for Teacher Reference)

Name:

Date:

1. How is the experience of listening to Stanza 4 similar to reading Stanza 4? How is it different?

Listening Readina
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1- GRADE 6: MODULE 2A: UNIT 2; LESSON 8
EXPEDITIONARY Mid-Unit 2 Assessment: Analyzing Structure and
LEARNING Theme in Stanza 4 of “If”

(Answers for Teacher Reference)

Similarities:
. Same words
o Same overall meaning

Unique to Listening:
. Emphasis on certain words and phrases

o The tone that it is read in generates a certain moodMore dramatic/more interesting to listen
to it than read it

Unique to Reading
o Emphasize different words to listening based on own interpretation

o Read it in a different tone due to a different personal interpretation
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EXPEDITIONARY
LEARNING

audio version?

GRADE 6: MODULE 2A: UNIT 2: LESSON 8
Mid-Unit 2 Assessment: Analyzing Structure and
Theme in Stanza 4 of “If”

(Answers for Teacher Reference)

How is the experience of reading the poem different from the experience of listening to an

o How is it similar?
Questions Answer
If you can talk with crowds and | Circle one:
keep your virtue, a. To actually walk down the street with some kings.
Or walk with Kings—nor lose . .
g b. To be friends with people who are successful

the common touch,

1. What do you think it means
to “walk with Kings™?

and have everything.
To carry a king from a chess set in your pocket.

d. To be friends with people who think you are a king
because they don’t have very much.

Yours is the Earth and
everything that's in it,
And---which is more---you’ll be
a Man, my son!

2. What does he mean by
“Yours is the Earth and
everything that’s in it”?

Circle one:

a. You become ruler of the earth and literally own
everything in it.

b. You will be a failure on earth and never get anywhere in
life.

C. You will be successful—everything you want you
will have.

d. You might be successful, but you will not get where you

want to be because you don’t have everything you want.

3. How do those two lines
contribute to the meaning of
the whole poem?

They summarize the poem and leave us with a final message.
They tell us that if we do everything Rudyard Kipling suggests
we should do in all of the stanzas, we will be successful in life
and will have everything we want.
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1- GRADE 6: MODULE 2A: UNIT 2; LESSON 8
EXPEDITIONARY Mid-Unit 2 Assessment: Analyzing Structure and
LEARNING Theme in Stanza 4 of “If”

(Answers for Teacher Reference)

Questions Answer
4. What are some rules to live Students will have individual interpretations, but suggestions
by that Rudyard Kipling gives may include:
us in this stanza of the poem? . Consider others points of view, but stay true to yourself.
o Be friends with successful people, but not get forget
about those who are less successful.
o Don’t let others dictate your future or your happiness.
o Life is short — fill it with as much as possible.

5. Look at the Conveying Theme | Persevere through challenging times. Rudyard Kipling tell us
in Bud, Not Buddy charts. to fill the unforgiving minute with sixty seconds of distance
Which of the rules to live by in run, which is like saying even though times are challenging —
this stanza of “If” connects with | keep going and make the most of what you do.

a theme in Bud, Not Buddy?
How does it connect?
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1- GRADE 6: MODULE 2A: UNIT 2; LESSON 8
EXPEDITIONARY Mid-Unit 2 Assessment: Analyzing Structure and
LEARNING Theme in Stanza 4 of “If”

(Answers for Teacher Reference)

7. What is similar about the way the authors Christopher Paul Curtis and Rudyard Kipling conveyed a
similar theme? What is different?”

Bud, Not Buddy “pfr
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1- GRADE 6: MODULE 2A: UNIT 2; LESSON 8
EXPEDITIONARY Mid-Unit 2 Assessment: Analyzing Structure and
LEARNING Theme in Stanza 4 of “If”

(Answers for Teacher Reference)

Similarities:
° Similar theme

Unique to Listening:

o Communicates the theme through the plot
o Communicates the theme through character dialogue
o Communicates the theme over a longer piece of text

Unique to Reading

o Communicates the theme through poetic language
. Communicates the theme through a couple of lines.
o Communicate the theme more directly than the novel.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 8

EXPEDITIONARY 2-Point rubric:
LEARNING Writing from Sources/Short Response’

Use the below rubric for determining scores on short answers in this assessment.

2-point The features of a 2-point response are:
Response
. Valid inferences and/or claims from the text where required by the
prompt
. Evidence of analysis of the text where required by the prompt
. Relevant facts, definitions, concrete details, and/or other

information from the text to develop response according to the
requirements of the prompt

) Sufficient number of facts, definitions, concrete details, and/or other
information from the text as required by the prompt

. Complete sentences where errors do not impact readability

1-point The features of a 1-point response are:
Response

o A mostly literal recounting of events or details from the text as
required by the prompt

. Some relevant facts, definitions, concrete details, and/or other
information from the text to develop response according to the
requirements of the prompt

o Incomplete sentences or bullets

O-point The features of a O-point response are:
Response

. A response that does not address any of the requirements of the
prompt or is totally inaccurate

. No response (blank answer)
. A response that is not written in English
. A response that is unintelligible or indecipherable

!From New York State Department of Education, October 6, 2012.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 9

EXPEDITIONARY Qualities of a Strong Literary Argument Essay
LEARNING

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can cite text-based evidence to support an analysis of literary text. (RL.6.1)
| can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.6.4)

With support from peers and adults, | can use a writing process to produce clear and coherent writing. (W.6.5)

Supporting Learning Targets Ongoing Assessment

| can describe the qualities of a literary argument essay about Bud’s Rules. ¢ Qualities of a Strong Literary Argument Essay anchor chart
« | can analyze how evidence from the text supports a claim in the Steve Jobs model e “Steve Jobs’ Rules to Live By” model essay annotations
essay.
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 9

EXPEDITIONARY Qualities of a Strong Literary Argument Essay
LEARNING

1. Opening « This lesson launches the End of Unit 2 Assessment, in which students will write a literary argument
A. Unpacking Learning Targets (5 minutes) essay about Bud, Not Buddy. The task is labeled a literary argument because students argue whether
] Bud uses his rules to survive or thrive, and use evidence from the novel to support their position. The
2. Work Time New York State Grades 6—8 Expository Writing Evaluation Rubric has been adapted to assess the
A. Unpacking the End of Unit 2 Assessment standard about written arguments, Writing 6.1, and has been renamed the Literary Argument Essay
Prompt (10 minutes) Rubric.
B. Reading Like a Writer: Annotating the Model « In this lesson, students closely examine the prompt and a model essay so they have a clear
Essay about Rules in the Steve Jobs Speech (12 understanding and purpose for the work ahead.
minutes) « In Work Time C, the teacher guides the students through an analysis of a model argument essay using
C. Analyzing Evidence-Based Claims: Essay about an Analyzing Evidence-Based Claims graphic organizer. This graphic organizer is designed to help
the Steve Jobs Speech (16 minutes) students ‘reverse engineer’ the model essay, beginning with the claim and looking at how the author
3. Closing and Assessment used evidence to support that claim. For their own essays, students will use the related Forming
. Evidence-Based Claims graphic organizer, which asks them to begin by considering the evidence, then
A. Reflection: Why Do We Analyze Models? (2 . ;
. they make their own claim.
minutes)
e The instruction of language to use on the anchor chart comes directly from the rubric. Students will
4. Homework

Review the novel and the Bud’s Rules graphic
organizer that you completed in Units 1 and 2. In
preparation for Lesson 10, think about what claim
you might make about how Bud used his rules.
Bring both the Bud, Not Buddy novel and your
Bud’s Rules graphic organizer to class for Lesson
10.

use the rubric in Lessons 12—14 to evaluate their writing.
In advance: Review the student model essay.
In Lesson 10, students will need their Bud, Not Buddy novel and their Bud’s Rules graphic organizer.

In Lessons 12—14, students will need their annotated Steve Jobs model essay. Use routines of your
classroom to help students organize and keep these resources.
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EXPEDITIONARY
LEARNING

GRADE 6: MODULE 2A: UNIT 2: LESSON 9
Qualities of a Strong Literary Argument Essay

literary argument, qualities

End of Unit 2 Assessment Prompt: How Does Bud Use His Rules—To Survive or To Thrive? Argument Essay (one per student and
one to display)

Document camera

Qualities of a Strong Literary Argument Essay anchor chart (new; co-created with students during Work Time A; see supporting
materials)

Model literary argument essay: “Steve Jobs’ Rules to Live By” (one per student and one to display)
Jobs Speech: Analyzing Evidence-based Claims graphic organizer (one to display)

Jobs Speech: Analzying Evidence-Based Claims graphic organizer (for Teacher Reference)
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 9
EXPEDITIONARY Qualities of a Strong Literary Argument Essay
LEARNING

A. Unpacking Learning Targets (5 minutes) < Discussing and clarifying the
language of learning targets
helps build academic
vocabulary.

 Invite students to read along with you as you read the learning targets out loud:
*  “] can describe the qualities of a literary argument essay about Bud’s Rules.”
* “] can analyze how evidence from the text supports a claim in the Steve Jobs model essay.”

« Explain that understanding a literary argument is key to their success in the next several lessons. Begin with having them
think about what an argument is.

e Ask students to discuss with an elbow partner:
*  “Think about a time that you were in an argument with someone. What causes an argument?”

e Cold call on a pair to share their thinking. Ideally, students will say, “We disagreed about something,” or “We had different
ideas.”

< Explain that in writing, there is a difference between argument and opinion. In speaking, we often say we had an argument
because we had a difference of opinion; but when we refer to writing, the meaning of the two words is different. Writing an
opinion piece means that it's something a person believes, whether or not the person has evidence to prove it. However, in a
written argument, the author will make a claim, support it with reasons, and prove those reasons with evidence.

e Ask:

*  “If awritten argument is where the author makes a claim, supports it with reasons, and proves those reasons with
evidence, what can you infer is a literary argument?”

» After giving students some think time, ask for a volunteer to share their answer. Listen for students to infer that a literary
argument means the supporting reasons and evidence come from a text, from a piece of literature.

« Write the definition of a literary argument on the board: “A literary argument is a piece of writing that makes a claim about a
literary text and uses details and evidence to support that claim.”

e Tell students that in order for them to get ready to write their own essays, the lesson today will be focused on looking at what
makes a strong literary argument in a model essay.
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EXPEDITIONARY

GRADE 6: MODULE 2A: UNIT 2: LESSON 9

LEARNING

A. Unpacking the End of Unit 2 Assessment Prompt (10 minutes)

Distribute the End of Unit 2 Assessment Prompt: How Does Bud Use His Rules—To Survive or To Thrive?
Argument Essay and display it using a document camera. Invite students to follow along with you as you read the prompt
aloud. Ask students to circle any unfamiliar words. Clarify words as needed.

Invite students to underline words and phrases on the prompt that will help them make a strong literary argument. Look for
students to underline words and phrases such as:

Establish a claim about whether Bud uses his rules to help him survive or thrive.

Write an introduction.

To support your claim, use evidence about how Bud uses three of his rules.

Provide closure to your essay with a conclusion.

Use relevant and specific text evidence, including direct quotations, to support your claim.
Explain how your evidence supports your claim.

Use transitional words and phrases to make your writing cohesive and logical.

Invite students to close their eyes for a moment and envision themselves writing their essay. Ask them to think about what the
essay needs to include and what thinking they need to do in order to write. Now have students open their eyes, get with a
partner, and discuss the three questions displayed on the board.

Display and ask:
*  “What is this prompt asking you to do?”
*  “What will your writing have to include to address the question?”
*  “What thinking will you have to do to complete that writing?”

Refocus students whole group. Begin the Qualities of a Strong Literary Essay anchor chart. Explain to students that they
just discussed the qualities of a strong literary argument essay. Qualities are the parts or the characteristics of something—in
this case, the essay.

Qualities of a Strong Literary Argument Essay

¢ Spending time unpacking writing

prompts gives students a clear
vision of what is expected of
them in the assessment.

Anchor charts provide a visual
cue to students about what to do
when you ask them to work
independently. They also serve
as note-catchers when the class
is co-constructing ideas.

Adding visuals or graphics to
anchor charts can help students
remember or understand key
ideas or directions.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 9

EXPEDITIONARY Qualities of a Strong Literary Argument Essay
LEARNING

« Cold call pairs to share the qualities they discussed that will make this a strong literary argument essay. As students share their
answers, put their answers into language from the rubric. For example, if a student says, “We have to choose a position,” you
might write: “Make a claim = choosing a side.” Be sure the chart includes:

*  Make a claim. (Students may say, “Choose a side.”)
*  Choose text evidence that supports the claim. (Students might say, “Pick rules to help back up your choice.”)

*  Explain how each piece of evidence supports the claim. (Students might say, “Add my own thinking” or “Explain the
evidence.”)

*  Introduce the claim. (Students might say, “Write my claim in the beginning.”)
*  Make it coherent. (Students might say, “Make it stick together; have everything connect.”)
*  Make it logical. (Students might say, “Have it make sense.”)

« For anything students do not identify on their own, add it to the anchor chart and explain why you are adding it.
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EXPEDITIONARY

GRADE 6: MODULE 2A: UNIT 2: LESSON 9

LEARNING

Qualities of a Strong Literary Argument Essay

B. Reading Like a Writer: Annotating the Model Essay about Rules in the Steve Jobs Speech (12 minutes)

Display and distribute the Model literary argument essay: “Steve Jobs’ Rules to Live By”.

Congratulate students on beginning the criteria for a strong literary argument. Tell them they will now begin reading like a
writer, studying a model literary argument essay to see what they will be writing.

Invite students to follow along while you read the Jobs essay out loud.

Ask students to turn to their partner and talk about the gist of the essay. Prompt students with a few questions around the
content of the essay, such as:

“What claim is the author of this essay making?”

“What is the purpose of the body paragraphs?”

Explain that based on the great close reading of the prompt, students already know a strong essay will include a claim, text
evidence, and an explanation of how the evidence supports the claim.

Display a guide to coding the text where all students can see. Direct their attention to the text codes (C, T, E) and ask them to
write the codes on the top of the speech so they remember what they are: C=claim, T=text evidence, E=explanation.

Students should use a “C” to identify a claim. They should use a “T” where they see text evidence. And they should use an “E”
where the author of the essay explains the connection between the evidence and the claim.

Read aloud the first two paragraphs of the text as students read along. Model the process of coding it:

“Now | am going to read the first and second paragraph for you and code the text with our C, T, and/or E. Please follow
along.”

Read: “Life offers many opportunities to make choices. Life can be both easy and hard. When we make choices during the
easy or hard times, we are either surviving or thriving. Steve Jobs used his rules in his life to help him thrive.”

“l see a claim very clearly here, so | am writing a ‘C.” The claim is that Jobs used his rules to thrive.”
Read: “... despite being orphaned, dropping out of college, being fired, and having cancer.”
“This phrase signals a lot of life experiences from the text, but we really want the rule as our text evidence here.”

Read: “In his commencement address to Stanford University in 2005, Jobs shared his three rules to follow in order to thrive
in life.”

< Itis important for students to

process and understand the
“content” of the essay before
they look more closely at the
writer’s craft.

Consider giving select
students pre-annotated or
pre-highlighted texts. This
will allow them to focus on
key sections of the essay.

Coding the text will allow
students to return the model
essay later to help guide them
in their independent writing.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L9 » June 2014 « 7



1- GRADE 6: MODULE 2A: UNIT 2: LESSON 9
EXPEDITIONARY Qualities of a Strong Literary Argument Essay
LEARNING

e “This is the claim again at the end where I’'m writing ‘C.”

1

» Read: “Steve Jobs shared his first rule: ‘You have to trust in something.
* “This is his text evidence here, so I'll write a‘T.”

e Read: “He told the graduates that each choice in our lives is a dot, and we should trust in those choices. He said this was more
important than spending time worrying about how all the dots connect in the future. Jobs followed his rule to trust his gut
and enrolled in a calligraphy college course, and that led to the typefaces and spacing used in computers today. Following the
rule to trust in something helped Jobs thrive in life because he trusted in himself and didn’t spend energy worrying about the
future.”

e “The rest of the paragraph is the writer’s explanation about the rule and how Jobs used the rule to thrive. I'll place an ‘E’ next
the whole section.”

» Check for student understanding by asking students to show a Fist to Five if you understand how | coded our model essay.” Note
any students who have less than a three and circulate to those students first when they work on Paragraph 2.

« Prompt students to read the rest of the paragraphs of the model essay annotating the text with a C, T, and E.

< Circulate and observe student annotations, making note of whether students are able to find the text evidence and the
explanations. Give students a minute to review their annotation. Then have them turn to a partner and discuss their annotations.

* Most likely, you will notice some students struggling to make a decision about whether part of the essay isa T or an E, or
whether they should code T and E for the same part of the essay. Let them know that explaining supporting evidence is the
analysis part of the essay, and that they are on the right track noticing the challenge of it.

C. Analyzing Evidenced-Based Claims: Essay about the Steve Jobs Speech (16 minutes)
« Display the blank Jobs Speech: Analyzing Evidence-Based Claims graphic organizer.

 Invite a volunteer to tell you how she or he coded the third paragraph. For example, a student might tell you to code a “T” on
“Love what you do’ and do what you love,” and both a “T” and an “E” on “Jobs overcame being fired and followed that rule.
He continued doing what he loved, working on computer systems and starting companies such as Pixar. By choosing to do
what he loved, Steve Jobs stayed true to himself and thrived regardless of the tough times.
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12 GRADE 6: MODULE 2A: UNIT 2: LESSON 9

EXPEDITIONARY Qualities of a Strong Literary Argument Essay
LEARNING

< Write the rule in the “text evidence” box of the graphic organizer and the other quote in the “explaining the thinking” box of
the graphic organizer in the middle row. Refer to Jobs Speech: Analyzing Evidence-Based Claim graphic organizer (for
Teacher Reference) for examples.

« Model for students how to think about using text evidence in their explanations. To the student who shared her or his
annotations, you might say: “I can tell you understand that text evidence includes the rule to live by. Good. This is clear text
evidence. | also see you identifying the last line as both text evidence and explaining the support of the claim. A good way to
figure this out is to ask yourself, ‘What is the line mostly doing? Stating text evidence or clarifying the author’s thinking about
how Jobs used the rule?’ In this case, the part you labeled ‘T’ and ‘E’ clearly had some text evidence in it with the author’s own
thinking. But the purpose of the line was to explain how Jobs used the rule to thrive in life—the explanation. So it should be
labeled only with an E.”

» Invite students to Think-Pair-Share:

*  “With your partner, review the fourth paragraph, asking yourselves, ‘What is each section of this paragraph doing?
Supporting the claim with text evidence or explaining how Jobs used his rule?™”

*  “Revise any annotations, based on your discussion.”

< Refocus students whole group. Invite a volunteer to share how she or he coded the paragraph. Listen for an explanation that
the ‘T’ is the rule “to live each day as if it was your last,” and that the ‘E'—the explanation of how Jobs used that rule—was
“Jobs followed his heart and intuition with the calligraphy class. He found courage to get over fears of what others thought
about him after getting fired from Apple. He knew death was a part of life, and remembering this each day helped him ensure
he was doing what he really wanted most days of his life. By living the rule, Jobs thrived.”

* Write student thinking on the graphic organizer. Explain that you are filling in a model of the graphic organizer they will use
in Lesson 10 for their own essay.

* Ask students to give a thumbs-up or thumbs-down if they felt successful separating the text evidence from the explanations.

« Note the students who show a thumbs-down and may need more scaffolding to separate text evidence and explanations in
Lesson 10.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 9

EXPEDITIONARY Qualities of a Strong Literary Argument Essay
LEARNING

Closing and Assessment Meeting Students’ Needs

A. Reflection: Why Do We Analyze Models? (2 minutes) < Developing self-assessment and
« Ask students to talk with a partner. Encourage them to look back at the anchor chart they created and see if they can reflection supports all learners, but
make connections between the work they did in class and the chart. research shows it supports struggling

learners most.
* Ask:

*  “Why are we studying our model essay so closely?”

 Invite volunteers to share their answers. Guide students to understand that they are reading like writers as they study
the model essay in preparation for writing their own essay. Analyzing the text is specifically helping them to identify
the content and evidence they need to include in a strong essay.

A. Review the novel and the Bud’s Rules graphic organizer that you completed in Units 1 and 2. In preparation for
Lesson 10, think about what claim you might make about how Bud used his rules. Bring both the Bud, Not Buddy
novel and your Bud’s Rules graphic organizer to class for Lesson 10.

Note: If you have not already launched independent reading, do so before or during Lesson 10. See Unit 2 Overview
for details. Students will need to be ready to read their independent reading book for homework beginning in Lesson
10.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 9
EXPEDITIONARY End of Unit 2 Assessment Prompt:
LEARNING How Does Bud Use His Rules—

To Survive or To Thrive? Argument Essay

Learning Targets
I can cite text-based evidence to support an analysis of literary text. (RL.6.1)
I can write arguments to support claims with clear reasons and relevant evidence. (W6.1)
I can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.6.4)

Focusing question: How does Bud use his “rules” to help him: to survive or to thrive?

In the novel Bud, Not Buddy, the main character, Bud Caldwell, creates a set of rules to live by that he
calls “Caldwell’s Rules and Things for Making a Funner Life and Making a Better Liar out of Yourself.”
These rules are Bud’s response to his life experiences.

In this assessment, you are asked to write a literary argument essay in which you will establish a claim
about whether Bud uses those “rules to live by” to help him survive or thrive in his life. You will
establish your claim in an introduction. Then to support your claim, you will use evidence about how
Bud uses three of his rules. Finally, you will provide closure to your essay with a conclusion.

In your essay, be sure to:

o Write an introduction that presents your claim.

. Select three of Bud'’s rules to support your claim.

. Use relevant and specific text evidence, including direct quotations, to support your claim.
o Explain how your evidence supports your claim.

. Use transitional words and phrases to make your writing cohesive and logical.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 9

EXPEDITIONARY Quality of a Strong Literary Argument
LEARNING Essay anchor chart
(For Teacher Reference)

. Make a claim, “C.”

. Text evidence that supports the claim, “T.”

J Explain how each piece of evidence supports the claim, “E.”
J Introduce the claim.

. Make it cohesive—sticks together.

o Make it logical—makes sense.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 9

EXPEDITIONARY Model literary argument essay:
LEARNING “Steve Jobs’ Rules to Live By”

Life offers many opportunities to make choices. Life can be both easy and hard. When we make
choices during the easy or hard times, we are either surviving or thriving. Steve Jobs used his rules in
his life to help him thrive. He did this despite being orphaned, dropping out of college, being fired,
and having cancer. In his commencement address to Stanford University in 2005, Jobs shared his
three rules to follow in order to thrive in life.

While remembering his Reed College days, Steve Jobs shared his first rule: “You have to trust in
something.” He told the graduates that each choice in our lives is a dot, and we should trust in those
choices. He said this was more important than spending time worrying about how all the dots connect
in the future. Jobs followed his rule to trust his gut and enrolled in a calligraphy college course, and
that led to the typefaces and spacing used in computers today. Following the rule to trust in
something helped Jobs thrive in life because he trusted in himself and didn’t spend energy worrying
about the future.

Even though Jobs trusted in himself along the way, not everything worked out as he had planned. At
the age of 30 he was fired from Apple, his own company. This led him to discover his second rule:
“Love what you do” and do what you love. Jobs overcame being fired and followed that rule. He
continued doing what he loved, working on computer systems and starting companies such as Pixar.
By choosing to do what he loved, Steve Jobs stayed true to himself and thrived regardless of the tough
times.

During his life, Jobs overcame many hardships, like being fired from Apple and surviving his first
diagnosis of cancer in 2005. Even before he survived his first round of cancer, he lived by his third
rule: “Live each day as if it was your last.” Jobs followed his heart and intuition with the calligraphy
class. He found courage to get over fears of what others thought about him after getting fired from
Apple. He knew death was a part of life, and remembering this each day helped him ensure he was
doing what he really wanted most days of his life. By living the rule, Jobs thrived.

Steve Jobs taught us that thriving is about trusting ourselves while also keeping the perspective that
life is temporary. Despite hardships, Steve Job followed his three rules to live by: trust in something,
do what you love, and let death give you life. Were he alive today, he might even say this: Don’t just
have rules—actually follow them if you want to thrive in life.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 9

EXPEDITIONARY Jobs Speech:
LEARNING Analyzing Evidence-Based Claims

Name:

Date:

Focusing question: How did Steve Jobs use his “rules” to help him survive or thrive?

The claim
Steve Jobs’ rules help him thrive.
Text evidence from speech Text evidence from speech Text evidence from speech
Explaining the thinking Explaining the thinking about Explaining the thinking about
about this rule ... this rule ... this rule ...

What is going on in the
story to help you prove your
claim?
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GRADE 6: MODULE 2A: UNIT 2: LESSON 9
Jobs Speech:
Analyzing Evidence-Based Claims
(for Teacher Reference)

Name:

Date:

Focusing question: How did Steve Jobs use his “rules” to help him survive or thrive?

The claim

Steve Jobs’ rules help him thrive.

Text evidence from speech

Text evidence from speech

Text evidence from speech

You have to trust in
something.

Love what you do and do
what you love.

Live each day as if it was
your last.

Explaining the thinking
about this rule ...

Explaining the thinking about
thisrule ...

Explaining the thinking about
thisrule ...

What is going on in the
story to help you prove your
claim?

Steve Jobs followed his rule
to trust his gut and enrolled
in a calligraphy college
course, which led to the
typefaces and spacing used
in computers today.
Following the rule to trust
helped Jobs thrive in life
because he trusted in himself
and didn’t spend energy
worrying about the future.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 10

EXPEDITIONARY Revisiting Bud’s Rules:
LEARNING Survive or Thrive?

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can cite text-based evidence to support an analysis of literary text. (RL.6.1)
I can write arguments to support claims with clear reasons and relevant evidence. (W.6.1)
I can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.6.4)

With support from peers and adults, | can use a writing process to produce clear and coherent writing. (W.6.5)

Supporting Learning Targets Ongoing Assessment

« | can analyze how Bud used his rules: to survive or to thrive. < How Did Bud Use His Rule? charts

« | can argue a claim using text evidence from the novel. e Bud, Not Buddy: Forming Evidence-Based Claims graphic organizer
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GRADE 6: MODULE 2A: UNIT 2: LESSON 10
Revisiting Bud’s Rules:
Survive or Thrive?

1.

Opening

A. Discussion: Survive or Thrive? (5
minutes)

B. Unpacking Learning Targets (2
minutes)

Work Time

A. Finding Text Evidence: How Did Bud
Use His Rules? (18 minutes)

B. Silent Gallery Walk: Weighing
Evidence: Survive vs. Thrive (15
minutes)

Closing and Assessment

A. Triads: What Do You Think about
Bud’s Rules Now? Thrive or Survive?
(5 minutes)

Homework

A. Continue your independent reading. In
Lesson 11, be prepared to explain what
you think of your book so far.

In this lesson, students are introduced to and discuss the question about which they will be writing their
essay: How does Bud use his rules: to survive or to thrive?

Lessons 10 and 11 launch students into the analysis and evaluation of the text evidence that best supports
their claim. The graphic organizer and rule chart completed in this lesson will also be used in Lesson 11.

Students work with a Forming Evidence-based claims graphic organizer similar to one they used in Module 1.
This graphic organizer is adapted in collaboration with Odell Education based on their Evidence-Based
Claims worksheet (also see stand-alone document on EngageNY.org and odelleducation.com/resources).

Students will engage in group work to review one of Bud’s rules and how he used it. One of the rules will be
used for the class model, so the remaining 10 rules will be reviewed by students. The purpose of the Gallery
Walk is for students to have a chance to review and analyze all the rules and make a claim about them.

The Gallery Walk is silent so students can have a quiet space as they read and think about each rule and
analyze how best to use the text evidence. The Mix and Mingle is used in the middle of the Gallery Walk to
give students time to vocalize their claim.

In advance: Cut Bud’s Rule strips (see supporting materials); have the markers and chart paper ready for 10
groups.

Review Gallery Walk protocol and Mix and Mingle strategy (Appendix)

If you have not already launched independent reading, do so before or during Lesson 10. See Unit 2 Overview
for details.
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GRADE 6: MODULE 2A: UNIT 2: LESSON 10
Revisiting Bud’s Rules:
Survive or Thrive?

argue

Tracking Bud'’s Rules graphic organizer (from Unit 1, Lesson 1)

Document camera

End of Unit 2 Assessment Prompt: How Does Bud Use His Rules—To Survive or To Thrive? Argument Essay (from Lesson 9)
How Did Bud Use His Rule? model chart (for display)

Bud, Not Buddy (book, one per student)

Chart paper (one per triad)

Markers (one per triad)

Task card for How Did Bud Use His Rule? charts (one per triad)

Bud’s Rule strips (one per triad)

Bud, Not Buddy: Forming Evidence-Based Claims graphic organizer (one per student)
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 10

EXPEDITIONARY Revisiting Bud’s Rules:
LEARNING Survive or Thrive?

A. Discussion: Survive or Thrive? (5 minutes) e Providing a focus question offers

Direct students to take out their Tracking Bud’s Rules graphic organizer as a resource for discussion.
Display the End of Unit 2 Assessment Prompt: How Does Bud Use His Rules—To Survive or To
Thrive? Argument Essay using a document camera, and read: “How does Bud use his rules: to survive or
to thrive?” Encourage students to read closely and think about what the question is really asking them to
decide.
Ask them to use their Bud’s Rules graphic organizer as they turn and talk with a partner:

*  “How does Bud use his rules to help him: to survive or to thrive?”
Invite a few students to share their answers. Probe them to include a reason. Listen for students who use a text-
based piece of evidence to support their claim. Hold off on comments at this time. You will use student answers
when you unpack the learning targets and launch the work time. Consider writing students’ thinking on a
document camera as they share.

students a clear vision for their
writing.

B. Unpack Learning Targets (2 minutes) e Consider providing select students
¢ Invite a student to read today’s learning targets: with a partially filled-in graphic

*  “] can analyze how Bud used his rules: to survive or to thrive.” organizer—for example, an

*  “] can argue a claim using text evidence from the novel.” organizer with sentence starters—to
e Ask: help them get started.

*  “What do you have to do to argue, rather than give an opinion? Think back to our learning target
discussion from Lesson 9. Show a thumbs-up when you have an answer in your head.”

Cold call a few students. Listen for them to say that to argue is to tell what you think and use text evidence to
support your thinking.
Refer to the examples students shared in the opening discussion. Explain which example was more of an
argument because of the text evidence the students gave. Explain which one was an opinion and needed text
evidence to support it. Reassure students that they will get to practice this in the lesson today. They will analyze
Bud’s rule to make a well-supported claim.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L10 « June 2014 « 4
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GRADE 6: MODULE 2A: UNIT 2: LESSON 10
Revisiting Bud’s Rules:
Survive or Thrive?

A. Finding Text Evidence: How Did Bud Use His Rules? (18 minutes) e Consider partnering ELL

Using a document camera, display the End of Unit 2 Assessment Prompt: How Does Bud Use His Rules—To Survive or To
Thrive? Argument Essay and point out the focus question: “How does Bud use his rules: to survive or to thrive?”

Invite students to Think-Pair-Share:
*  “How are you going to decide which side to argue?”
*  “What steps do you have to take to answer this question?”

Refocus students whole group. Invite a few volunteers to answer. Listen for students to say they will look over the rules, pick a
side, and find evidence to support it. Clarify two points if needed: First, before students choose a side, they should review their
resources and consider the evidence. Second, if students say they are deciding whether Bud survives or thrives, clarify the
misconception. Let them know they are correct that they have to take a side on survive or thrive. But clarify that they have to
determine how Bud used his rules, and whether this helped him survive or thrive. Clarifying these potential misconceptions
from the beginning will be important to students’ success in answering the focus question.

Display the How Did Bud Use His Rule? model chart. Explain that each triad will get one rule to explain and present on
their chart. The task is to create a chart like the model that provides details they find in the novel on how Bud used that rule.
Explain to only write text evidence from the novel. Just as with the model, they do not include their ideas about how Bud used
the rule. The next part of the lesson is for a silent Gallery Walk where all the students will read across the rules, make their
claim, and begin to select evidence.

Review directions while directing student attention to parts of the model that correspond to each number of the directions.
1. Write your rule, page number, and chapter on one side.

2. Skim the novel before and after the rule.

3. Discuss with your group what you all found from skimming.

4

. Write the text evidence from the novel that will help the class remember exactly how Bud used that rule. NOTE: This is not
where you argue whether it helped him survive or thrive.

o

Consider these questions as you work:
*  Does Bud use the rule immediately?
*  Does he use it later in novel?

*  Does he break his own rule?

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L10 « June 2014 + 5
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discussion of complex
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GRADE 6: MODULE 2A: UNIT 2: LESSON 10

EXPEDITIONARY Revisiting Bud’s Rules:
LEARNING Survive or Thrive?

Work Time (continued) Meeting Students’ Needs

Ask if there are any questions.
Explain that there are 10 rules left to review and chart (one for each rule.)

Direct students to count off 1 to 10, remembering their numbers. Tell all the 1s to get in a group, all the 2s, all the 3s, etc. This
structure provides diversity in student grouping and a chance for students to hear new ideas and thoughts about the novel.
Invite students to bring their Bud, Not Buddy novel and their Bud’s Rules graphic organizer as resources.

Distribute to each group a piece of chart paper, a marker, the task card for How Did Bud Use His Rule? charts, and a rule from
the Bud’s Rule strips.

Circulate and support groups. Provide feedback on the learning target they are working on here: “I can analyze how Bud uses his
rules: to survive or to thrive.” For students who are stuck, prompt them by asking one of the questions in the directions: Does
Bud use the rule immediately? Does he use it later in novel? Does he break his own rule?

Encourage students to write large and neatly, as everyone in the class will read their chart during the Gallery Walk.

Direct groups to locations to hang their charts around the room, making sure there is enough space between each chart for
students to wander for the Gallery Walk.

. Silent Gallery Walk: Weighing Evidence: Survive vs. Thrive (15 minutes) « Mixed-ability grouping

of students for regular
discussion and close
reading exercises will
provide a collaborative
and supportive
structure for reading
complex texts and close
reading of the text.
Determine these
groups ahead of time.

Distribute the Bud, Not Buddy: Forming Evidence-Based Claims graphic organizer to each student.

Review the Gallery Walk protocol. Invite students to imagine being in a museum and walking around to look at each piece of
art hanging on the walls. In this lesson, rather than looking at artwork, they will read text evidence on how Bud used each of
his rules. Explain that students will rotate to each chart hung on the wall. At each chart they should read the text evidence,
thinking and talking about how Bud uses this rule: to survive or to thrive. Was Bud using this rule to actually help him live
through a situation, or was he using it to achieve his goals and have a better life?
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 10

EXPEDITIONARY Revisiting Bud’s Rules:

LEARNING Survive or Thrive?
« Direct students to spread out among all 10 charts to have no more than three or four students at a chart. Remind students » Use of protocols allows
that the Gallery Walk is silent. Tell them they have 7 minutes to rotate through all the charts. for total participation of

- After 7 minutes, or sooner if students are done, pause everyone. Tell students that you will now pose a focus question to students. It encourages

them. Explain that they will think about the focus question independently, then have a Mix and Mingle to share their critical thinking,
thoughts. collaboration, and social

construction of

* Ask the focus question: knowledge. It also helps

*  “How does Bud use his rules: to survive or to thrive?” students to practice their
« Remind students that in a Mix and Mingle, they talk with a variety of people to hear a variety of ideas. They speak with each sp!aaking and listening
person for 30 seconds. Whenever the teacher says, “Go,” they are to find another person to talk with for 30 seconds. skills.

« Explain that with each new partner, students should answer the focus question and explain their thinking. Encourage them
to use text evidence from the charts to support their answer. Invite them to try arguing both sides if they are unclear about
their answer at this time.

e Circulate and listen to students’ conversations. After 30 seconds, say, “Go.” Do this rotation three times, giving students
practice supporting their answer and hearing how other students are thinking about Bud’s rules.

« After they have talked with three partners, pause students. Tell them to consider all that they thought about and heard from
other students. Invite students to write their first-draft claim on their Forming Evidenced-Based Claims graphic organizer.

« Direct students to Round 2 of the silent Gallery Walk. Tell students they should go around to several charts and analyze
whether or not the rule will support their first-draft claim. A good question for students to ask themselves is, “Did the way
Bud used this rule help him survive or thrive?”

 Direct students to select three rules they believe supports their claim. Tell them to write the rule in the text evidence box
when they think the rule is a good support for their claim.

¢ Direct students to sit in their triads when they finish the Gallery Walk.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 10
EXPEDITIONARY Revisiting Bud’s Rules:

LEARNING Survive or Thrive?
Closing and Assessment Meeting Students’ Needs
A. Triads: What Do You Think about Bud’s Rules Now? Thrive or Survive? (5 minutes) e Giving students time to debrief
« Direct students to share with their triad their first-draft claim and their three rules. Tell them to explain why they chose and discuss their ideas allows
these rules to support their claim. them to see how other students

are approaching a task and gain
clarity around possible areas of
confusion.

« Reassure students that their answers may change as their ideas become clearer when they begin writing. That’s why this
is a “first draft.”

e Circulate and listen closely to how students support their answers.

A. Continue your independent reading. In Lesson 11, be prepared to explain what you think of your book so far.
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Bud’s Rule #28
Gone = dead.

Chapter 15,
Nn 17

~

)

GRADE 6: MODULE 2A: UNIT 2: LESSON 10
How Did Bud Use His Rule? Model Chart
(For Teacher Reference)

Bud worries about monsters and a ghost getting him because
the room was a dead person.

. Bud puts the chair and the dresser in front of the doorknob to

the closet.

. Herman Calloway comes in the room, locks the closet doors,

and is mean to Bud, saying he doesn’t trust him.

. Bud wonders how Calloway could be family because he was

mean and didn’t trust him before finding anything out about
him.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 10
EXPEDITIONARY Task Card for How Did Bud Use His Rule? Charts
LEARNING

Directions:

Write your rule, page number, and chapter on one side.
Skim the text of the novel before and after the rule.
Discuss, one at a time, what each member of your group found from skimming.

Wb =

Write the text evidence from the novel that will help the class remember exactly how Bud used
that rule. Write large and clear for everyone to read it during the Gallery Walk. NOTE: This is not
where you argue about whether it helped him survive or thrive.

5. Consider these questions as you work:
* Does Bud use the rule immediately?

*

Does he use it later in novel?
* Does he break his own rule?
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 10

EXPEDITIONARY Bud’s Rule Strips
LEARNING

#3
If you got to tell a lie, make sure it's simple and easy to remember.

#118
You have to give adults something that they think they can use to hurt you by taking it away. That way
they might not take something away that you really do want. Unless they’re crazy or real stupid they
won't take everything because if they did they wouldn’t have anything to hold over your head to hurt
you with later.

#328
When you make up your mind to do something, hurry up and do it, if you wait you might talk yourself
out of what you wanted in the first place.

#83
If a adult tells you not to worry, and you weren’t worried before, you better hurry up and start 'cause
you're already running late.

#16
If a grown-up ever starts a sentence by saying “Haven’t you heard,” get ready, 'cause what'’s about to
come out of their mouth is gonna drop you head first into boiling tragedy.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 10

EXPEDITIONARY Bud’s Rule Strips
LEARNING

#87
When an adult tells you they need your help with a problem get ready to be tricked—most times this
means they just want you to go fetch something for them.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 10

EXPEDITIONARY Bud’s Rule Strips
LEARNING

#29
When you wake up and don’t know for sure where you are at and there’s a bunch of people standing
around you, it’s best to pretend you're still asleep until you can figure out what’s going on and what
you should do.

#8
Whenever an adult tells you to listen carefully and talks to you in a real calm voice do not listen, run
as fast as you can because something terrible is just around the corner. Especially if the cops are
chasing you.

#63
Never, ever say something bad about someone you don’t know—especially when you’re around a
bunch of strangers. You never can tell who might be kin to that person or who might be a lip-flapping,
big-mouth spy.

#39
The older you get, the worse something has to be to make you cry.
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EXPEDITIONARY -

LEARNING OD=LL
=DUCATION

FORMING EVIDENCE-BASED CLAIMS
1 =T 5 1 = [ B F- ) (I
How does Bud use his “rules”; to survive or to thrive?
QUOTE FROM NOVEL QUOTE FROM NOVEL QUOTE FROM NOVEL
MY THINKING ABOUT THIS DETAIL MY THINKING ABOUT THIS DETAIL MY THINKING ABOUT THIS DETAIL

What is going on in the story to help you prove your claim?

REASONS TO

SUPPORT CLAIM:

Adapted from Odell Education’s “Forming EBC Worksheet” and developed in partnership with Expeditionary Learning
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 11

EXPEDITIONARY Pitching Your Claim with Best Evidence
LEARNING

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can cite text-based evidence to support an analysis of literary text. (RL.6.1)

With support from peers and adults, | can use a writing process to produce clear and coherent writing. (W.6.5)

Supporting Learning Targets Ongoing Assessment

« | can argue my claim about Bud’s rules using text evidence from the novel. e Forming Evidence-Based Claims graphic organizer

« | can determine the best evidence to support my claim about Bud. » Exit Ticket: Survive or Thrive?

1. Opening e This lesson builds on the Forming Evidence-Based Claims graphic organizer from Lesson 10. In
A. Independent Reading Review (5 minutes) this lesson, students refine and revise their supporting evidence.
B. Unpacking Learning Targets (3 minutes) « In Work Time Part A, students will make arguments using the Take a Stand protocol. While you

are listening to student arguments, write down a strong argument presented by each side. In Work

Time Part B, display each argument as a model and explain to students what made it a strong
A. Take a Stand: Does Bud Use His Rules to Survive argument.
or Thrive? (20 minutes)

2. Work Time

< Inthe Take a Stand protocol, students have the opportunity for oral practice. When they can

B. Evaluating Evidence: Choosing Best Evidence to explain something coherently, they are much closer to writing that idea down in a coherent way.

Support a Claim (15 minutes) » Use exit tickets to pair students who have similar claims into writing partnerships.

3. Closing and Assessment (2 minutes) « Review: Take a Stand protocol (see supporting materials).

A. Exit Ticket: Survive or Thrive?
4. Homework

A. If needed, finish making revisions to your
Forming Evidence-Based Claims graphic
organizer with your claim, your text evidence, and
your explanation.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 11
EXPEDITIONARY Pitching Your Claim with Best Evidence

LEARNING

pitch (an idea) ¢ Independent Reading Review recording form (one per student)
< Qualities of a Strong Literary Argument Essay anchor chart (from Lesson 9)
e How Did Bud Use His Rule? charts (From Lesson 10)
< Bud, Not Buddy: Forming Evidence-Based Claims graphic organizer (from Lesson 10; extra copies optional)
e Take a Stand Protocol (for Teacher Reference)
» Exit Ticket: “Survive or Thrive?” (one per student)

A. Independent Reading Review (5 minutes) « Students who cannot yet read

e Distribute the Independent Reading Review recording form. Ask students to think about the answer to the independently at any level will benefit
guestions on the sheet: “What do you think of this book so far? How would you rate it on a scale from O (really from hearing books read to them, either
dislike it) to 5 (really enjoying it)? Why?” by a caregiver or through audio

recordings. Hearing books/texts can be

 Invite students to score their opinion of the book so far and to justify why they give it that score on the Independent ) ‘
an ongoing assignment for these

Reading Review recording form.

students.
e Collect the independent reviews. Have a discussion with students who scored their books 0—2 to determine whether
they have given the book a fair chance. If appropriate, allow them to choose a new book and explain that sometimes
books just don’t work for us and we have to move on to different ones.
B. Unpacking Learning Targets (3 minutes) e Careful attention to learning targets
« Invite students to read along with you as you read the learning targets out loud: throughout a lesson engages, supports,
*  “| can argue my claim about Bud’s rules using text evidence from the novel.” and h_OIdS stud_ents acc_o.uhtable fo_r their
*  “] can determine the best evidence to support my claim about Bud.” learning. Consider revisiting learning
. Ask: targets throughout the lesson so that

students can connect their learning with

*  “So now that you have seen the learning targets for this lesson, what do you think you will be doing today? the activity they are working on.

Why?”
« Listen for: “Choosing our evidence to support the ‘survive’ or ‘thrive’ claim and argue our ideas with each other.”
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LEARNING

Pitching Your Claim with Best Evidence

A. Taking a Stand: Does Bud Use His Rules to Survive or Thrive? (20 minutes)

Direct students’ attention to the Qualities of a Strong Literary Argument Essay anchor chart (from Lesson 9).

Remind students that the learning target for today says to argue their claim using text evidence. Explain that they are pitching their
evidence.

Ask:
*  “What does it mean to pitch your evidence, to pitch an idea?”

Listen for: “To pitch means to toss or to throw in baseball. In this case, it means to toss an idea to a person or group and try to
convince them it’s good.”

Invite students to review the Bud, Not Buddy: Forming Evidence-Based Claims graphic organizer they completed in
Lesson 10 during the Gallery Walk.

Using a document camera, display and review the Take a Stand protocol.

Explain where students will go in the classroom if they claim survive and where to go if they claim thrive. Ask if there are any
questions before beginning.

Begin the protocol, starting with Step 2a: Asking the focus question. Continue through each step of the protocol.

Listen for strong arguments made by students during the protocol. Write down a strong example made by both sides to use as a
model later in this lesson.

Consider repeating rounds (Step e from the protocol) three or four times to ensure everyone has a chance for oral practice. You
may allow students to regroup with their own side between each round to refine their explanation (argument). This would be a
good time to provide descriptive feedback to each side such as: “I hear clear statements about one of Bud'’s rules and how he used
the rule. I want you to think again about how text evidence proves Bud survived or thrived.”

Refocus students whole group and have them return to their seats.

e Use of protocols (like Take a

Stand) allows for total
participation of students. It
encourages critical thinking,
collaboration, and social
construction of knowledge. It
also helps students to practice
their speaking and listening
skills.

Consider providing select
students with materials ahead
of time to read and prepare
for this activity.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 11
EXPEDITIONARY Pitching Your Claim with Best Evidence
LEARNING

B. Evaluating Evidence: Choosing Best Evidence to Support a Claim (15 minutes) * Mixed-ability grouping of

Ask for student volunteers to respond to the question:
*  “What did you have to do to present a strong explanation in support of your claim?”
Listen for: “I had to use some of my own thinking and some of the text evidence about how Bud used or did not use his rule.”

Review the second learning target again: “I can determine the best evidence to support my claim about Bud.” Explain that this
half of the lesson will focus on evaluating their evidence and revising their Forming Evidence-Based Claims graphic organizer.

Explain that not all text evidence is equal. Some evidence is stronger than other evidence.

Display the two arguments you wrote down during the Take a Stand protocol. Explain why these arguments were strong. Focus
on these two points:

The way in which Bud used the rule was clearly connected to the claim.
There were detailed explanations as the evidence from the novel was explained in their own words.

Ask students to revisit the three rules and explanations on their Forming Evidence-Based Claims forms. Direct them to work
independently on revising their arguments as needed by asking themselves two questions:

*  “Can | clearly explain the connection between how Bud uses his rule and my claim?”
*  “Can | explain my text evidence in my own words with enough detail to support my claim?”

Offer a new blank Forming Evidence-Based Claims graphic organizer to students who have several revisions to make on their
graphic organizer. Remind students to revisit the How Did Bud Use His Rule? charts on the walls from Lesson 10 as a
resource for revision or choosing new evidence as needed.

Circulate to check for understanding by observing their revisions. Consider circulating to students who did not participate in
the Taking Sides discussion or students who struggled to articulate their arguments.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 11
EXPEDITIONARY Pitching Your Claim with Best Evidence
LEARNING

< Provide feedback to students on determining their best evidence. As needed, ask students the two posted questions as you
confer with them. Also, consider asking: “How did you determine that this was a strong piece of evidence?” Listen for students
to make a clear and detailed explanation that connects how Bud used or did not use the rule and their claim. When students
provide a clear explanation, encourage them to write their thinking in the Explain Your Thinking box on the graphic organizer.
If students are unclear in their answer, suggest they revisit the novel and reread what happened after the rule to better
understand how Bud used the rule. Suggest they consider whether the evidence supports their claim, and, if so, try to explain it
to a friend or write it on the graphic organizer.

< Refocus students whole group. Ask them to turn to their elbow partner and share what they determined were the best rules to
support their claim and why. Explain that all of them will have a turn sharing their own evidence and listening to their partner.
The purpose for this is to have students hear their own explanations for best evidence out loud after working silently; therefore,
it is not a time for peer feedback.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 11

EXPEDITIONARY Pitching Your Claim with Best Evidence
LEARNING

Closing and Assessment Meeting Students’ Needs

A. Exit Ticket: Survive or Thrive? < Using entrance/exit tickets allows you to get a quick
« Distribute the Survive or Thrive? exit ticket. Ask students to complete the exit ?heCk fo_r understand_lng of the Ie_arnlng target so that
ticket. instruction can be adjusted or tailored to students’

o o needs during the lesson or before the next lesson.
« Collect the exit ticket to plan writing partners for Lesson 12.

A. If needed, finish making revisions to your Forming Evidence-Based Claims graphic
organizer with your claim, your text evidence, and your explanation.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 11
EXPEDITIONARY

Take a Stand Protocol
LEARNING (For Teacher Reference)

Name:

Date:

What do you think of your independent reading book so far? How would you rate it on a scale from O
(really disliking it) to 5

(really enjoying it)? (Circle your response.)

Why?
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 11

EXPEDITIONARY Take a Stand Protocol
LEARNING (For Teacher Reference)
Purpose

Students argue their claims with supporting text evidence.

Procedure
Post two signs at either end of an imaginary line that goes across the classroom. At one end of the line,
post “Survive.” At the other end, post “Thrive.”

1. Tell students that today they will be using the Take a Stand protocol, which will allow them to
share and explain text evidence from Bud, Not Buddy that supports their claim. Students will
choose a side of the classroom that they agree with: Bud uses his rules to survive or Bud uses his
rules to thrive.

2. Explain the steps of the protocol:

a. The teacher will ask the focus question: “How does Bud use his rules: to help him survive or to
help him thrive?” Take a stand.

b. After the teacher makes a statement, the students will walk to their side with the Forming
Evidence-Based Claims graphic organizer from Lesson 10 to support their explanations.

C. The teacher will give students 2 minutes to organize their arguments. For example, each side
might determine three to four main arguments to make in support of their claim as well as who
will be the first person to speak for their side.

d. The teacher will then cue students to stand along the imaginary line of their claim, and ask
students to make sure to hear from people on different parts of the line.

e. Each side will have 1 minute to present their supporting evidence and explanations to the other
side uninterrupted. After each side takes a turn, the sides can freely talk back and forth about
their arguments for 1 minute.

f. If a student hears an opinion that changes her or his mind about the group’s claim, she or he
can move quietly to the other side of the room.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 11
EXPEDITIONARY Take a Stand Protocol
LEARNING (For Teacher Reference)

3. Asyou use the protocol:

Remind students of respectful talking expectations.

You can have students stand up or sit down in their places, depending on the needs of your
students.

C. Consider repeating rounds (Step e above) three or four times. You may allow students to
regroup with their own side between each round to refine their explanation (argument).
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 11

EXPEDITIONARY Exit Ticket:
LEARNING Survive or Thrive?

Name:

Date:

1. What is your claim?

2. Briefly explain your reasons why this is your claim, including some text evidence.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 12
EXPEDITIONARY Selecting Evidence to Logically Support Claims
LEARNING

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can cite text-based evidence to support an analysis of literary text. (RL.6.1)

I can determine a theme based on details in a literary text. (RL.6.2)

I can write arguments to support claims with clear reasons and relevant evidence. (W.6.1)

I can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.6.4)

With support from peers and adults, | can use a writing process to produce clear and coherent writing. (W.6.5)

Supporting Learning Targets Ongoing Assessment

e | can explain how my evidence supports my claim in a logical way. ¢ Rule Sandwich Guide: Bud, Not Buddy

« | can skillfully select the best evidence to support my claim about Bud. » Qualities of a Strong Literary Argument Essay anchor chart
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EXPEDITIONARY
LEARNING

GRADE 6: MODULE 2A: UNIT 2: LESSON 12
Selecting Evidence to Logically Support Claims

1. Opening

A. Discussing the Rubric (8 minutes)

B. Unpacking Learning Targets (2 minutes)
2. Work Time

A. Studying the Model Essay: Backward Planning a Body
Paragraph (12 minutes)

B. Writing: Making a “Rule Sandwich” for Bud, Not Buddy
Literary Argument Essay (20 minutes)

3. Closing and Assessment

A. Debrief: How Have You Skillfully Chosen the Rules That
Support Your Claim? (3 minutes)

4, Homework

A. Complete your Rule Sandwich Guide for Bud, Not Buddy if
you did not complete it in class. Continue reading in your
independent reading book at home.

In Lessons 12—14, students draft their essays. Each lesson will have a similar structure of
direct instruction with the Steve Jobs model essay followed by students’ work on their own
essays.

To get a clear vision of success, students evaluate the model essay against the Literary
Argument Essay Rubric to scaffold their writing.

Part of the Literary Argument Essay Rubric asks students to “skillfully and logically explain
how evidence supports ideas.” In this lesson, the focus is on skillful evidence selection, while
in Lesson 13 students will focus on skillful explanations through concise and clear language.

The rule sandwich organizer helps students logically explain their evidence.

It also scaffolds the writing of the three body paragraphs that students will write in Lesson
13.

In this lesson, students will use several resources from previous lessons and from Unit 1 as
needed.

In advance: Sort students into writing partners. Place students with those who are working with
a similar claim.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 12

EXPEDITIONARY Selecting Evidence to Logically Support Claims
LEARNING

logically, skillfully e Literary Argument Essay Rubric (one per student)
* Document camera
e Word-catcher (from Unit 1, Lesson 1)
* Rule Sandwich Guide: Jobs Speech (one per student)
* Model literary argument essay: “Steve Jobs’ Rules to Live By” (from Lesson 9)
» Qualities of a Strong Literary Argument Essay anchor chart (from Lesson 9)
¢ Rule Sandwich Guide: Bud, Not Buddy (three per student)
< Bud, Not Buddy (book; one per student)
e Tracking Bud'’s Rules graphic organizer (from Unit 1, Lesson 1)

e Bud, Not Buddy: Forming Evidence-Based Claims graphic organizer (from Lesson 11)
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EXPEDITIONARY

GRADE 6: MODULE 2A: UNIT 2: LESSON 12
Selecting Evidence to Logically Support Claims

LEARNING

Opening

A. Discussing the Rubric (8 minutes)

Distribute the Literary Argument Essay Rubric and display it using a document camera. Explain that this is
almost exactly the same rubric from Module 1, with one addition. Direct students’ attention to the rubric displayed.

Circle or highlight on the displayed rubric in the Command of Evidence section, “skillfully and logically explain how
evidence supports ideas” in Level 4 and “logically explain how evidence supports ideas” in Level 3.

Turn and talk:
*  “Discuss with your elbow partner: What does it mean to ‘logically explain’ your evidence?

Refocus students whole class. Cold call a student to share his/her discussion. Listen for students to say the explanations
have to be clear and easy to follow when you read. If students need support with their explanation of logical, ask them to
call on another pair of students. If students still need support defining logical after they have called on each other a few
rounds, give them the explanation and have them write logical in their word-catcher.

Turn and talk again:
*  “Discuss with your elbow partner, what does it mean to ‘skillfully explain’ your evidence?”

Refocus students whole class. Ask for volunteers to share their answers. Consider that skillful might be harder to explain.
Listen for students to say that skillful is about selecting the best and most appropriate evidence to support your claim.
Again, provide this definition to students if they do not have the answer on their own and tell them to add skillful to their
word-catcher.

Explain that they have already worked on skillfully selecting their evidence by revising their graphic organizer in Lesson
11. They will continue this work today while also working on logically explaining their evidence. Direct students to store
their Literary Argument Essay Rubric in accordance with your classroom systems for keeping papers.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 12
EXPEDITIONARY Selecting Evidence to Logically Support Claims
LEARNING

B. Unpacking Learning Targets (3 minutes) » Posting learning targets for students allows
them to reference them throughout the lesson

) ) o ) to check their understanding. The targets also
* I can explain how my evidence supports my claim in a logical way.” provide a reminder to students and teachers
*  “] can skillfully select the best evidence to support my claim about Bud.” about the intended learning behind a given
lesson or activity.

 Invite a student to read the learning targets aloud while other students follow along:

« Explain that the first target is about making logical claims. The second target is about skillfully supporting
claims. Tell students they will study the Steve Jobs model first and then begin working on their own essay
with a writing graphic organizer.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L12 « June 2014 « 5



|

~

-

]

EXPEDITIONARY

GRADE 6: MODULE 2A: UNIT 2: LESSON 12

LEARNING

Selecting Evidence to Logically Support Claims

A. Studying the Model Essay: Backward Planning a Body Paragraph (12 minutes) e Anchor charts provide a

Direct students to retrieve the Model literary argument essay: “Steve Jobs’ Rules to Live By” they annotated in Lesson 9.
Explain that the three paragraphs in the middle are the body paragraphs. Invite them to skim the second paragraph of the essay to
identify if and where the author logically explained the evidence in support of the claim.

Ask:

what to do when you ask

They also serve as note-

catchers when the class is

*  “Isthis paragraph logical? Please explain your thinking with examples from the paragraph.” If necessary, remind students co-constructing ideas.
that logical means “well reasoned” or “making sense.”

Listen for students to explain that is it logical because the author tells you the rule as well as how Jobs used the rule in his life to
thrive.

Explain that you want to show them how the paragraph might look in a graphic organizer that they will use to write their own
essays.

Display and distribute the Rule Sandwich Guide: Jobs Speech. Read the paragraph at the top aloud. Explain that this is the
structure that students will use to explain rules in their essays. It is also a very important part of supporting their argument.

Point out the three parts of the rule sandwich and the example from the model essay. Also, emphasize that there are sentence stems
to help them introduce and explain their rules. Explain to students that they will use the quote sandwich to argue how Bud used his
rules to survive or thrive.

Read the example in each part of the sandwich that comes from the second paragraph in the Jobs essay. Make connections to what
students shared about the second paragraph. Fill in the graphic organizer using the information from the second paragraph,
modeling how this paragraph would have looked in its planning stages.

Ask half the class to read the third paragraph and the other half of the class to read the fourth. Direct them to think about which
parts of their paragraph would fit into the sandwich.

Refocus the class whole group. Ask a volunteer who read the third paragraph to describe how that paragraph fits into the rule
sandwich. Listen for: “The top of the sandwich is the introduction to the rule, ‘At the age of 30 he was fired from Apple, his own
company. This led him to discover his second rule.” The middle of the sandwich is the rule, ‘Love what you do and do what you love.’
And the bottom of the sandwich is the explanation, ‘Jobs overcame being fired and followed that rule. He continued doing what he
loved, working on computer systems and starting companies such as Pixar. By choosing to do what he loved, Steve Jobs stayed true
to himself and thrived regardless of the tough times.””
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 12
EXPEDITIONARY Selecting Evidence to Logically Support Claims
LEARNING

Work Time (continued) Meeting Students’ Needs

« Emphasize that the explanation is where the author shifts gears from the rule to the author’s own thoughts about how Jobs used the
rule.

« Ask for a volunteer who read the fourth paragraph to share. Listen for: “The top of the sandwich is the introduction to the rule, ‘Even
before he survived his first round of cancer, he lived by his third rule.” The middle of the sandwich is the rule, ‘Live each day as if it
was your last.” And the bottom of the sandwich is the explanation, ‘Jobs followed his heart and intuition with the calligraphy class. He
found courage to get over fears of what others thought about him after getting fired from Apple. He knew death was a part of life, and
remembering this each day helped him ensure he was doing what he really wanted most days of his life. By living the rule, Jobs
thrived.”

« Ask students to turn and talk with each other:
- * “What is included in each body paragraph in this model?”

« After they have had a chance to discuss, refocus students whole group. Cold call a pair and listen for: “Each body paragraph
introduces the rule, says the rule, and explains how Jobs used the rule to thrive.”

« Write a generalized paraphrase of that on the Qualities of a Strong Literary Argument Essay anchor chart:

* “Each body paragraph introduces the rule, says the rule, and explains how Bud uses the rule in support of the claim.”
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 12
EXPEDITIONARY Selecting Evidence to Logically Support Claims
LEARNING

Work Time (continued) Meeting Students’ Needs

B. Writing: Making a “Rule Sandwich” for Bud, Not Buddy Literary Argument Essay (20 minutes) < For students who

Display and distribute Rule Sandwich Guide: Bud, Not Buddy, three to each student to work on three sandwiches, as
scaffolding for three body paragraphs.

Congratulate students on all the thinking they have done about Bud and how he has used his rule in the past several lessons. Invite
them to complete three Rule Sandwich Guides for Bud, Not Buddy, one for each rule they have selected. Invite students to use all
their resources, such as such as their copies of Bud, Not Buddy, the Bud’s Rules graphic organizer and the Bud, Not
Buddy: Forming Evidence-Based Claims graphic organizer.

Ask students to focus on the learning targets as they write:

* ] can explain how my evidence supports my claim in a logical way.” Our study of the model and the rule sandwich will help
you meet this target today.”

* ] can skillfully select the best evidence to support my claim about Bud.” This is similar to the target in Lesson 11, except
today you want to make your final selection of evidence to use for your essay.”

Remind students they need to have three rules to support their claim. If it is hard to make the connection between the rule and the
claim, then it might not be good text evidence to use.

In this claim, students should use the sandwich as a guide to make sure they are logically supporting their claim just like the Jobs
model. Point out that the sandwich provides sentence starters for each section. These sentence starters are there to support
students, but it is optional to use them.

Place students in partnerships based on the assessment you completed after Lesson 11. Invite them to support each other in
selecting the best evidence and putting it in the sandwich. Tell them that each student is responsible for completing his or her own
sandwich.

Circulate and support students as they work. Explicitly praise students as they select an appropriate rule and then develop an
introduction to the rule, an explanation for the rule, and the claim. As needed, support students by asking specific questions like:

*  “Does Bud’s use of this rule help him survive or thrive? How do you know? Explain your claim.”
*  “Are there more details you can add from the text and your own thinking to explain your claim?”
*  “When you look back over your resources, is there a better rule to help you support your claim?”

Refocus students to whole group. Praise them for their focused work. Explain that tomorrow they will use the sandwiches to write
their body paragraphs, and ask students to complete their sandwiches for homework if they did not finish them in class.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 12

EXPEDITIONARY Selecting Evidence to Logically Support Claims
LEARNING

Closing and Assessment Meeting Students’ Needs

A. Debrief: How Have You Skillfully Chosen the Rules That Support Your Claim? (3 minutes)
e On the board, write the question:

*  “How have you skillfully chosen the rules that support your claim?”
e Ask students to discuss in pairs their answers.

« Cold call on three to five students to share how to skillfully select a rule. Listen for students to say they needed to explain
how Bud used his rule, and that if the explanation didn’t make sense they had to either change the rule or change their
claim.

A. Complete your Rule Sandwich Guide for Bud, Not Buddy if you did not complete it in class. Continue reading in your
independent reading book at home.
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GRADE 6: MODULE 2A: UNIT 2: LESSON 12

EXPEDITIONARY Literary Argument Essay Rubric
LEARNING
Name:
Date:
Criteria CCLS | 4 3 2 1 0
CLAIM AND W.2 —clearly introduces | — clearly introduces | — introduces the — introduces the — claim and
REASONS: R.1-9 | the text and the the text and the text and the claim in | text and the claim in | reasons

The extent to
which the essay
conveys complex
ideas and
information
clearly and
accurately in
order to logically
support the
author’s
argument

claim in a manner
that is compelling
and follows logically
from the task and
purpose

—claim and reasons
demonstrate
insightful analysis of
the text(s)

claim in a manner
that follows from
the task and
purpose

— claim and reasons
demonstrate grade-
appropriate analysis
of the text(s)

a manner that
follows generally
from the task and
purpose

— claim and reasons
demonstrate a literal
comprehension of
the text(s)

a manner that does
not logically follow
from the task and
purpose

— claim and reasons
demonstrate little
understanding of the
text(s)

demonstrate a
lack of
comprehension
of the text(s) or
task
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GRADE 6: MODULE 2A: UNIT 2: LESSON 12

EXPEDITIONARY Literary Argument Essay Rubric
LEARNING
Criteria CCLS | 4 3 2 1 0
COMMAND OF | W.9 —develops the claim | —develops the claim | —partially develops | —demonstrates an —provides no
EVIDENCE: R.1-9 | with relevant, well- with relevant facts, | the claim of the attempt to use evidence or
The extent to chosen facts, definitions, details, | essay with the use of | evidence, but provides
which the essay definitions, concrete | quotations, or other | some textual develops ideas with | evidence that is
presents details, quotations, information and evidence, some of only minimal, completely
evidence from or other information | examples from the | which may be occasional evidence | irrelevant
the provided and examples from text(s) irrelevant that is generally —does not
texts to support the text(s) —sustains the use of | —uses relevant invalid or irrelevant | explain how
argument —sustains the use of | relevant evidence, evidence —attempts to evidence
varied, relevant with some lack of inconsistently explain how supports ideas
evidence variety —sometimes evidence supports
—skillfully and —Ilogically explains | logically explains ideas

logically explains
how evidence
supports ideas

how evidence
supports ideas

how evidence
supports ideas
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GRADE 6: MODULE 2A: UNIT 2: LESSON 12

EXPEDITIONARY Literary Argument Essay Rubric
LEARNING
Criteria CCLS | 4 3 2 1 0
COHERENCE, W.2 —exhibits clear —exhibits clear —exhibits some —exhibits little —exhibits no
ORGANIZATION, | R.1-9 | organization, with the | organization, with | attempt at attempt at evidence of
AND STYLE: skillful use of the use of organization, with organization, or organization
The extent to appropriate and appropriate inconsistent use of | attempts to organize | —uses language
which varied transitions to transitions to transitions are irrelevant to the | thatis
the essay logically create a unified whole | create a unified —establishes but task predominantly
organizes and enhance meaning | whole fails to maintain a —lacks a formal incoherent or

complex ideas,
concepts, and
information using
formal style and
precise language

—establishes and
maintains a formal
style, using grade-
appropriate,
stylistically
sophisticated
language and domain-
specific vocabulary
with a notable sense
of voice

—provides a
concluding statement
or section that is
compelling and
follows clearly from
the claim and reasons
presented

—establishes and

maintains a formal
style using precise

language and
domain-specific
vocabulary
—provides a
concluding
statement or
section that
follows from the
claim and reasons
presented

formal style, with

inconsistent use of

language and
domain-specific
vocabulary
—provides a
concluding

statement or section

that generally
follows the claim
and reasons
presented

style, using language
that is imprecise or

inappropriate for

the text(s) and task

—provides a
concluding

statement or section

that is illogical or
unrelated to the
claim and reasons
presented

copied directly
from the text(s)
—does not
provide a
concluding
statement or
section
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GRADE 6: MODULE 2A: UNIT 2: LESSON 12

EXPEDITIONARY Literary Argument Essay Rubric
LEARNING
Criteria CCLS 4 3 2 1 0
CONTROL OF W.2 —demonstrates —demonstrates —demonstrates —demonstrates a —demonstrates
CONVENTIONS: | L.1 grade-appropriate grade-appropriate emerging command | lack of command of | minimal
The extent to L.2 command of command of of conventions, with | conventions, with command of
which the essay conventions, with conventions, with some errors that frequent errors that | conventions,
demonstrates few errors occasional errors may hinder hinder making

command of the
conventions of
standard English
grammar, usage,
capitalization,
punctuation, and
spelling

that do not hinder
comprehension

comprehension

comprehension

assessment of
conventions
unreliable
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1 GRADE 6: MODULE 2A: UNIT 2: LESSON 12
EXPEDITIONARY Rule Sandwich Guide:
LEARNING Jobs Speech

A sandwich is made up of three parts—the bread on top, the filling in the middle, and the bread on the
bottom. A “guote sandwich” is similar; it is how you use evidence in an argument essay. First, you
introduce a quote by telling your reader where it came from. Then, you include the quote. Lastly, you
explain how the quote supports your idea. Read this example of using a quote from the student model
essay, “Steve Jobs’ Rules to Live By,” then take a look at the graphic:

“While remembering his Reed College days, Steve Jobs shared his first rule: “You have to trust in
something.” ... Jobs followed his rule to trust his gut and enrolled in a calligraphy college course,
and that led to the typefaces and spacing used in computers today. Following the rule to trust in
something helped Jobs thrive in life because he trusted in himself and didn’'t spend energy worrying
about the future.”
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GRADE 6: MODULE 2A: UNIT 2: LESSON 12
Rule Sandwich Guide:
Jobs Speech

,

\

Introduce the quote.

This includes the “when” of the rule.
Example: “While remembering his Reed College
days,

Steve Jobs shared his first rule that,”

Include the rule.
Make sure to write the number of the rule and punctuate
correctly,
especially when using quotation marks.
Example: “You have to trust in something.”

Analyze the rule.

This is where you explain how the quote supports your claim.
Example: Jobs followed his rule to trust his gut; he dropped
out of college and enrolled in a calligraphy college course,
that led to the typefaces and spacing in computers today.
Following the rule to trust helped Steve Jobs thrive in life
because he trusted in himself and didn’t spend energy
worrying about the future.

J
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1 GRADE 6: MODULE 2A: UNIT 2: LESSON 12
EXPEDITIONARY Rule Sandwich Guide:
LEARNING Bud, Not Buddy

A sandwich is made up of three parts—the bread on top, the filling in the middle, and the bread on the
bottom. A “guote sandwich” is similar; it is how you use evidence in an argument essay. First, you
introduce a quote by telling your reader where it came from. Then, you include the quote. Lastly, you
explain how the quote supports your idea. This is where you add your own thoughts to the claim and
the text evidence.

4 A

Introduce the quote.
This includes the “when” of the rule.
Sample sentence starters for introducing a rule:

In Chapter ___ of the novel,
We are introduced to Rule __ as Bud
Bud recalls rule number that

Include the rule.
Make sure to write the number of the rule and punctuate correctly,
especially when using quotation marks.

Bud'’s rule number ,

Analyze the rule.
This is where you explain how the quote supports your claim.
Sample sentence starters for quote analysis:
Using rule number __ helps Bud

By not following rule __ Bud
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1 GRADE 6: MODULE 2A: UNIT 2: LESSON 12
EXPEDITIONARY Rule Sandwich Guide:
LEARNING Bud, Not Buddy

A sandwich is made up of three parts—the bread on top, the filling in the middle, and the bread on the
bottom. A “guote sandwich” is similar; it is how you use evidence in an argument essay. First, you
introduce a quote by telling your reader where it came from. Then, you include the quote. Lastly, you
explain how the quote supports your idea. This is where you add your own thoughts to the claim and
the text evidence.

4 A

Introduce the quote.
This includes the “when” of the rule.
Sample sentence starters for introducing a rule:

In Chapter ___ of the novel,
We are introduced to Rule ___ as Bud
Bud recalls rule number that

Include the rule.
Make sure to write the number of the rule and punctuate correctly,
especially when using quotation marks.

Bud'’s rule number ,

Analyze the rule.
This is where you explain how the quote supports your claim.
Sample sentence starters for quote analysis:
Using rule number __ helps Bud

By not following rule __ Bud
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1 GRADE 6: MODULE 2A: UNIT 2: LESSON 12
EXPEDITIONARY Rule Sandwich Guide:
LEARNING Bud, Not Buddy

A sandwich is made up of three parts—the bread on top, the filling in the middle, and the bread on the
bottom. A “quote sandwich” is similar; it is how you use evidence in an argument essay. First, you
introduce a quote by telling your reader where it came from. Then, you include the quote. Lastly, you
explain how the quote supports your idea. This is where you add your own thoughts to the claim and
the text evidence.

4 A

Introduce the quote.
This includes the “when” of the rule.
Sample sentence starters for introducing a rule:

In Chapter ___ of the novel,

We are introduced to Rule __ as Bud

Include the rule.
Make sure to write the number of the rule and punctuate correctly,
especially when using quotation marks.

Bud'’s rule number ,

Analyze the rule.
This is where you explain how the quote supports your claim.
Sample sentence starters for quote analysis:
Using rule number __ helps Bud

By not following rule __ Bud
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 13

EXPEDITIONARY Writing:
LEARNING Drafting Body Paragraphs and Revising for Language

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can cite text-based evidence to support an analysis of literary text. (RL.6.1)

I can determine a theme based on details in a literary text. (RL.6.2)

I can write arguments to support claims with clear reasons and relevant evidence. (W.6.1)

I can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.6.4)

With support from peers and adults, | can use a writing process to produce clear and coherent writing. (W.6.5)

I can accurately use sixth-grade academic vocabulary to express my ideas. (L.6.6)

Supporting Learning Targets Ongoing Assessment

e | can draft the body paragraphs of my literary argument essay. » Draft of body paragraphs
« | can use precise and domain-specific language to formally argue my claim about how Bud uses his e Writing with a Formal Style recording form
rules.
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EXPEDITIONARY
LEARNING

GRADE 6: MODULE 2A: UNIT 2: LESSON 13
Writing:
Drafting Body Paragraphs and Revising for Language

1. Opening

A. Unpacking Learning Targets (3 minutes)

2. Work Time

A. Independent Writing: Drafting Body Paragraphs of
the Literary Argument Essay (20 minutes)

< This lesson asks students to draft their three body paragraphs based on the model essay, their
planning documents, and the instruction provided in Lessons 11 and 12.

e InWork Time Part B, the Guided Mini Lesson on Formal Style (see supporting materials) is a
script of the think-aloud about how to revise for word choice. The excerpts from the Steve Jobs
model essay are from an earlier draft of the model essay given to students in Lesson 9. The script
highlights which revisions were made, as a model for revising word choice in an essay. The purpose

B. Revising Word Choice: Maintaining a Formal Style of the mini lesson is to focus students on how to create a formal style in their writing by selecting

(16 minutes)

3. Closing and Assessment

precise and domain-specific vocabulary, which is also part of the Literary Argument Essay Rubric.

« In the closing, students will not have time to provide feedback to each other. The purpose is to have

A. Partner Writing: Reading Aloud a Revised students hear their own writing read aloud, which supports their revision process.

Paragraph (6 minutes)

4. Homework

« Asaroutine, when students are assigned independent reading for homework, the next lesson will
open with time for students to review their independent reading.

A. Complete the word choice revisions to your body
paragraphs if you did not finish them in class.

precise, domain-specific; synonym

Word-catcher (from Unit 1, Lesson 1)

Rule Sandwich Guide: Bud, Not Buddy (from Lesson 12)
Writing with a Formal Style recording form (one per student)
Thesauruses (available for student use as needed)

Guided Mini Lesson on Formal Style (for Teacher Reference)
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 13

EXPEDITIONARY Writing:
LEARNING Drafting Body Paragraphs and Revising for Language

A. Unpacking Learning Targets (3 minutes) e Consider circling important words in
the learning targets. Then annotate
these words with their meaning to

» Read aloud the learning targets for today:

*  “] can draft the body paragraphs of my literary argument essay.” assist students’ comprehension of the
*  “] can use precise and domain-specific language to formally argue my claim about how Bud uses his rules.” target.
* Ask:

*  “What does precise mean?”
« Listen for: “Precise means to be exact and accurate.”
» Share an example with students and say:

*  “For example, the precise word for how I feel is ‘furious,’ not just mad. ‘Furious’ shows the precise degree to
which | feel mad.”

e Ask:

*  “What might domain-specific language mean? Let me give you an example in context. To work as a biologist,
you have to learn a lot of domain-specific words about biology. So, what do you think domain-specific
language means?”

< Listen for: “It means words used for a specific study or work.”

< Explain that in this essay, the domain-specific language is from the novel and writing techniques. For example,
remind students that in Unit 1 they focused on the similes and metaphors used by the author to express his ideas.
“Simile” is a domain-specific word that would fit in their essay. And while reading, they learned a lot about being
orphaned during the Depression. Words such as “orphaned” and “Depression” are domain-specific to the novel.

< Encourage students to refer to their word-catcher to help them use all their “impressive” vocabulary they have been
learning along the way.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 13
EXPEDITIONARY Writing:
LEARNING Drafting Body Paragraphs and Revising for Language

A. Independent Writing: Drafting Body Paragraphs of the Literary Argument Essay (20 minutes) ¢ The use of domain-specific
« Direct students to retrieve their rule sandwiches from Lesson 12, as they will use these as well as the model essay to guide their vocabulary may be
paragraph writing. challenging for ELLs.

Consider pairing these
students with students for
whom English is their first

language to support them
< Explain that students will write the introduction and conclusion in Lesson 14. Their goal today is to write the three body paragraphs in the revision process.
in a logical way, as reviewed in Lesson 12.

* Ask:

< Remind students that there are expectations for quiet writing time. Explain that talking is a great way to learn and share ideas;
however, quiet, focused writing is also a great way to learn. They have had several lessons to talk about Bud’s use of his rules, and
today the focus is on working independently to draft a quality literary argument essay.

*  “How are you feeling, fist to five, about your readiness to start writing on your own today? A five means you are ready and
eager, a three means you might need help getting started, and a one means please confer with me first.”

< Make a note of students who have a one, two, or three. Circulate to those students first. Then continue conferring with students
during this work time. Focus on how students are meeting the learning target “I can draft the body paragraphs of my literary
argument essay” and how students are using the organizational structure of the rule sandwich to support their writing. Consider
postponing feedback related to conventions and grammar. These writing skills will be instructed when students revise their early
draft for a final draft in later lessons.
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GRADE 6: MODULE 2A: UNIT 2: LESSON 13

EXPEDITIONARY Writing:
LEARNING Drafting Body Paragraphs and Revising for Language

B. Revising Word Choice: Maintaining a Formal Style (16 minutes) e The use of domain-specific

vocabulary may be
challenging for ELLs.
Consider pairing these
students with students for

Review the second learning target: “I can use precise and domain-specific language to formally argue my claim about how Bud uses
his rules.” Explain that this learning target is based on a section in the rubric that asks students to “establish and maintain a formal
style using precise language and domain-specific vocabulary.”

Ask: whom English is their first
“What does precise language mean again?” language to support them
“What does domain-specific language mean?” in the revision process.

Invite volunteers to answer each question. Listen for them to say that precise to be exact and accurate. Domain-specific language
means language used for a specific study or work, like the novel and writing techniques. Remind students that using these words will
help them create a formal style in their essay. Invite them to use words from their word-catcher.

Distribute Writing with a Formal Style recoding form. Students work through this handout in concert with the Guided Mini
Lesson on Formal Style (for Teacher Reference).

After delivering this mini lesson, direct students to begin independently revising their writing, reading one sentence at a time and
circling any words that could be revised for more formal or domain-specific word choice. Direct them to follow the steps they
recorded during the mini lesson.

Encourage students to use a thesaurus, their word-catcher, and their writing partner as resources to identify synonyms as needed.

Explain that students do not need every word to be formal, but they want enough words across a paragraph to maintain a formal and
sophisticated style.

Explain that unfinished revisions can be completed for homework.

Circulate and observe student revisions. Support students by providing feedback in accordance with the steps generated in the mini
lesson.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L13 « June 2014 + 5



1- GRADE 6: MODULE 2A: UNIT 2: LESSON 13
EXPEDITIONARY Writing:
LEARNING Drafting Body Paragraphs and Revising for Language

Closing and Assessment Meeting Students’ Needs

A. Partner Writing: Reading Aloud a Revised Paragraph (6 minutes) e Consider having select students hear their
« Direct students to work with their writing partner from Lesson 12. Ask them to take turns reading their body essay read aloud, as hearing their own o
paragraphs out loud to each other. Have students decide who will be writer 1 and writer 2. writing may help them notice opportunities

. . o . . . . . for revision of word choice or syntax.
< Invite writer 1 to begin first, reading one of their revised body paragraphs out loud to their partner. The writer is

listening for logical order and formal style. Tell them to mark their own paragraph as they read aloud when the
language and explanations are not clear or formal. This will help them know where to revise as a next step.

e Have students continue alternating reading their body paragraphs to each other as time allows.

A. Complete the word choice revisions to your body paragraphs if you did not finish them in class.

Note: Invite students to read their paragraphs out loud at home so they can hear whether the language and
explanations sound clear and formal.
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EXPEDITIONARY
LEARNING

GRADE 6: MODULE 2A: UNIT 2: LESSON 13
Writing with a Formal Style Recording Form

Name:

Date:

Learning Target: | can use precise and domain-specific language to formally
argue my claim about how Bud uses his rules.

Excerpts from DRAFT of
Student Model Essay

Steps to Revise for a
Formal Style

Life gives many chances to make
choices. Life can be both easy and
hard. When we make choices during
the easy or hard times, we are either
surviving or thriving.

Steve Jobs used his rules in his life
to help him thrive. He did this
despite being orphaned, dropping
out of college, being fired, and
having cancer. In his speech in
2005, Jobs shared his three rules to
follow in order to thrive in life.

While remembering his Reed
College days, Steve Jobs shared his
first rule: “You have to trust in
something.” ... Jobs followed his
rule to trust his gut and enrolled in
a calligraphy college course, and
that led to the typefaces and spacing
used in computers today. Following
the rule to trust helped Jobs thrive
in life because he trusted in himself
and didn’t spend energy worrying
about the future.
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EXPEDITIONARY
LEARNING

GRADE 6: MODULE 2A: UNIT 2: LESSON 13
Guided Mini Lesson on Formal Style
(For Teacher Reference)

Excerpts from DRAFT
of Student Model Essay

Steps to Revise for a
Formal Style

Life gives many chances to
make choices. Life can be
both easy and hard. When
we make choices during the
easy or hard times, we are
either surviving or thriving.

(10 minutes)

e Say to students: “Read in your heads while I read and think aloud
about the precise and formal language used in our model essay.
Underline the highlighted words and phrases as you read. These
are words for which you will model how to revise word choice in

the essay.”

« After reading the whole excerpt, say:

“'Gives’ and ‘chances’ are general language and more
informal in style. Let’s replace them with words that are
more precise and formal. We need to look at synonyms.
Remember, a synonym is a word or phrase that means
almost exactly the same thing as another word or phrase. So
synonyms for ‘gives’ are ‘offer,” ‘supply,’ ‘contribute,” and
‘provide.’ Let’s reread the phrase with these synonyms: Life
offers many chances ... Life contributes many chances ... Life
supplies many chances. | like the precise meaning of ‘offer’
because this word is closest to giving something freely and
having a choice. It is more precise in its meaning and simply
sounds more formal than ‘gives.’ ‘Supply’ and ‘contributes’
are also formal, but they seem like more forced giving,
which isn’t the precise meaning | want to convey. Let’s
replace ‘gives’ with ‘offer.””

e Cross out “gives” and write “offers” above it.

* Say:

“Let’s repeat the same process with ‘chances.” What are
synonyms for chances? ‘Long shots,’ ‘occasions,’
‘opportunities,” and ‘likelihood’ are all synonyms. What
words will make my essay more precise? ‘Long shots’ and
‘likelihood’ are not the precise meaning I want. | won't use
those. Let’s replace ‘chances’ with the other words: Life
offers many occasions to make choices ... Life offers many
opportunities to make choices. Both are good words, but |
think an opportunity is more precise to my meaning. Jobs
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 13
EXPEDITIONARY Guided Mini Lesson on Formal Style
LEARNING (For Teacher Reference)

thrived because he made life’s events into opportunities to
make change. Let’s replace ‘chances’ with ‘opportunities.”

Cross out ‘chances’ and write ‘opportunities’ above it.

Reread the new sentence: “Life offers many opportunities to
make choices.”

Ask students to turn and talk to their elbow partner:

* “What were my steps to revise my word choice for more
precise and formal language?”

Listen for and guide students to include these key steps:
e Select a few synonyms.

e Determine which synonyms have the precise meaning you
want in the sentence.

* Reread potential new words in the sentence, double-
checking the precise meaning and formal style.

e Cross out the word and write the new one above it.

« Direct students to write the steps you modeled in the right-hand
column of the Writing with a Formal Style recording form.
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EXPEDITIONARY
LEARNING

GRADE 6: MODULE 2A: UNIT 2: LESSON 13
Guided Mini Lesson on Formal Style
(For Teacher Reference)

Excerpts from DRAFT
of Student Model Essay

Steps to Revise for a
Formal Style

Steve Jobs used his rules in
his life to help him thrive.
He did this despite being
orphaned, dropping out of
college, being fired, and
having cancer. In his
speech in 2005, Jobs
shared his three rules to
follow in order to thrive in
life.

Read the second excerpt. Invite students to read along, again
paying attention to your steps to revise word choice. If students
feel confident in this process, consider allowing them to make the
word choices that will make this excerpt more formal. If students
are struggling, then model with this excerpt.

Underline the word “speech” as you read.
After reading the excerpt, say:

e “‘Speech’ seems too general here. | am introducing the
essay, and this is the first time | am bringing up the speech.”

Ask:

e “Instead of ‘speech,” what is a more formal way in which I
could refer to it?”

Invite students to talk briefly with a partner about ideas and then
share whole class.

Say: “I heard many of you say I should call it by something more
specific, perhaps its official title. I am going to replace ‘speech’
with ‘commencement address to Stanford University.”

Cross out “speech” and write “commencement address to
Stanford University” above it.

Reread the sentence for students to hear how the new words flow.
Ask students to turn and talk to their elbow partner:

e “How did changing my word choice here give my writing a
more formal style?”

Listen for and guide students to include these key steps in
addition to what they have already:

« Notice a general word that could have a formal style.

* Replace the words with something more formal and specific.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 13
EXPEDITIONARY Guided Mini Lesson on Formal Style
LEARNING (For Teacher Reference)

+ Reread the sentence to make sure it flows well.

» Direct students to write the steps you modeled in the right-hand
column of the Writing with a Formal Style recording form.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 13

EXPEDITIONARY Guided Mini Lesson on Formal Style

LEARNING (For Teacher Reference)
Excerpts from DRAFT Steps to Revise for a

of Student Model Essay Formal Style

While remembering his « Read the third excerpt. Circle the highlighted words as you read.

Reed College days, Steve . Say:

Jobs shared his first rule: '

“You have to trust in » “These are words that are specific from the speech given by

something.” ... Jobs Steve Jobs. They show domain-specific language used with

followed his rule to trust computers. We don’t need to revise them; just notice a good

his gut and enrolled in a use of formal language already in this draft.”

calligraphy college course, e Ask:

and that led to the
typefaces and spacing used

in computers today.
Following the rule to trust e Listen for and guide students to include these key steps:

in something helped Jobs « Use domain-specific language.
thrive in life because he
trusted in himself and
didn’t spend energy « Direct students to write the steps you modeled in the right-hand
worrying about the future. column of the Writing with a Formal Style recording form.

e “What can we add to our steps about this model for using
domain-specific language?”

e Use language directly from your text/novel.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 14
EXPEDITIONARY Planning for Writing:

LEARNING Introduction and Conclusion of a Literary Argument Essay

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can write arguments to support claims with clear reasons and relevant evidence. (W.6.1)
| can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.6.4)

I can use evidence from a variety of grade-appropriate texts to support analysis, reflection, and research. (W.6.9)

Supporting Learning Targets Ongoing Assessment

« | can draft the introduction and conclusion of my literary argument essay. » First draft of argument essay.

¢ Self-assessment against Rows 1 and 3 of Literary Argument Essay Rubric

Opening « In this lesson, students draft the introductory and concluding paragraphs of their End of Unit 2
Assessment: How Does Bud Use His Rules—to Survive or to Thrive?” literary argument essay. They

A. Unpack Learning Target (5 minutes) A . Rt i . : .
revisit the model to get a firm grounding in what their introduction and conclusion should look like.

2. Work Time

A. Studying the Model and Drafting an
Introductory Paragraph (17 minutes)

« By the end of this lesson, students should have finished their draft argument essay for their end of unit
assessment. Those students who have not finished their draft by the end of this lesson will benefit from
taking it home to finish it for homework.

B. Studying the Model and Drafting a

) . » Be prepared to provide student feedback in Lesson 17 using Rows 1 and 3 of the Literary Argument
Concluding Paragraph (18 minutes)

Essay Rubric, shown to students in Lesson 12. Provide specific positive feedback for at least one thing
3. Closing and Assessment each student did well (star) and at least one specific area of focus for revision (step).

A. Self-Assessment against the Literary
Argument Essay Rubric (5 minutes)
4. Homework

A. Continue independent reading. Select five
words that grabbed your attention and
describe what it is about those words that
caught your eye.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 14
EXPEDITIONARY Planning for Writing:

LEARNING Introduction and Conclusion of a Literary Argument Essay
introduction, conclusion » Document camera

e Model literary argument essay: “Steve Jobs’ Rules to Live By” (from Lesson 9; one to display)
» Qualities of a Strong Literary Argument Essay anchor chart (from Lesson 9)

e Equity sticks

e Chart paper

« Rows 1 and 3 of Literary Argument Essay Rubric (one per student)

» Self Assessment: Rows 1 and 3 of Literary Argument Essay Rubric (one per student)

A. Unpack Learning Target (5 minutes) » Posting learning targets for students
allows them to reference them throughout
the lesson to check their understanding.
The learning targets also provide a
 Invite students to Think-Pair-Share: reminder to students and teachers about
the intended learning behind a given
lesson or activity.

« Invite students to read the learning target with you:

*  “] can draft the introduction and conclusion of my literary argument essay.”

*  “How are introductions and conclusions similar types of writing?”

< Listen for responses, or guide students toward responses, such as: “They are both writing about the whole

essay in some way,” or “They are both ‘big idea’ writing, not about details.” « Discussing and clarifying the language of

learning targets helps build academic

« Again invite students to Think-Pair-Share:
vocabulary.

*  “How are introductions and conclusions different?”

« Listen for responses such as: “The introduction should get the reader interested in the topic, while the
conclusion should wrap up the essay in some way.”
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GRADE 6: MODULE 2A: UNIT 2: LESSON 14

EXPEDITIONARY

LEARNING

Planning for Writing:

Introduction and Conclusion of a Literary Argument Essay

A. Independent Writing: Drafting Body Paragraphs of the Literary Argument Essay (17 minutes)

Using a document camera, display the “Steve Jobs’ Rules to Live By” model literary argument essay. Tell students that
now that they have written a first draft of the body paragraphs of their argument essay, they are going to finish by drafting
introductory and concluding paragraphs.

Invite students to read along silently as you read the introduction of the model essay.
Ask students to Think-Pair-Share:
*  “What does the author tell us in the introductory paragraph?”

Use equity sticks to select students to share their responses. Record responses on chart paper for students to refer to throughout
the lesson. Ensure the following are included:

*  Anintroductory paragraph:
- Introduces the idea of surviving and thriving
- Presents aclaim
- Explains where the evidence came from

Invite students to pair up with another student to verbally rehearse their introductory paragraph. Remind students to refer to the
notes on the chart paper.

Circulate to assist students in verbally rehearsing their introductory paragraphs. Ask:

*  “How can you begin the paragraph?”

*  “How did the author begin the model argument essay?”

*  “What is it important for the reader to know right at the beginning? Why?”

*  “What is your claim—does Bud use his rules to survive or to thrive?”
Invite students to draft their introductory paragraph using their verbal rehearsal and the notes on the chart paper.
Again circulate to assist students in drafting their introductory paragraphs. Ask:

*  “How can you begin the paragraph?”

*  “How did the author begin the model argument essay?” * “What is it important for the reader to know right at the beginning?
Why?”

*  “What is your claim—does Bud use his rules to survive or to thrive?”

¢ The use of domain-specific

vocabulary may be
challenging for ELLs.
Consider pairing these
students with students for
whom English is their first
language to support them in
the revision process.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 14
EXPEDITIONARY Planning for Writing:

LEARNING Introduction and Conclusion of a Literary Argument Essay
Work Time (continued) Meeting Students’ Needs
B. Studying the Model and Drafting a Concluding Paragraph (18 minutes) e The use of domain-

specific vocabulary may
be challenging for
ELLs. Consider pairing
these students with

« Tell students that they are also going to take time today to draft their conclusion for the essay. Invite them to Think-Pair-Share
the question from earlier in the lesson:

*  “In this type of an essay, how are introductions and conclusions similar?”

« Listen for responses, or guide students toward responses, such as: “They are both writing about the whole essay in some way,” or students for whom
“They are both ‘big idea’ writing, not about details.” English is their first
« Again invite students to Think-Pair-Share: language to support
them in the revision

*  “How are introductions and conclusions different?” process

« Listen for responses such as: “The introduction should get the reader interested in the topic, while the conclusion should wrap up
the essay in some way.”

 Invite students to read along silently as you read the concluding paragraph of the model essay.
e Ask students to Think-Pair-Share:
*  “What does the author tell us in the concluding paragraph?”

» Use equity sticks to select students to share their responses. Record responses on the same piece of chart paper under the notes
about the introductory paragraph for students to refer to throughout the lesson. Ensure the following are included:

* A concluding paragraph:
- Summarizes the argument
- Closes the paragraph by giving us something to think about at the very end

« Invite students to pair up with another student to verbally rehearse their concluding paragraph. Remind students to refer to the
notes on the chart paper.

« Invite students to draft their concluding paragraph using their verbal rehearsal and the Qualities of a Strong Literary
Argument Essay anchor chart.

« Circulate to assist students in rehearsing their introductory paragraphs. Ask:
*  “How can you summarize the argument?”
*  “How did the author conclude the model argument essay?”

*  “What are you going to give the reader to think about at the end?”
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 14
EXPEDITIONARY Planning for Writing:
LEARNING Introduction and Conclusion of a Literary Argument Essay

A. Self-Assessment against the Literary Argument Essay Rubric (5 minutes) ¢ Developing self-assessment

and reflection supports all
learners, but research shows
it supports struggling learners
most.

e Distribute Rows 1 and 3 of Literary Argument Essay Rubric and Self Assessment: Rows 1 and 3 of
Literary Argument Essay Rubric. Tell students that they have already seen the whole argument essay rubric and
these are the two rows that apply to the introductory and concluding paragraphs.

 Invite students to read the Criteria column and Level 3 with you.

« Tell students they are going to score the introductory and concluding paragraphs of the draft essay against the rubric—
Row 1 of the rubric is about the introductory paragraph and Row 3 is about the concluding paragraph. Tell students to
underline on the rubric where their essay fits best. They are then to justify how they have scored themselves using
evidence from their essay on the lines underneath.

* Remind students to be honest when self-assessing because identifying where there are problems with their work will
help them to improve their work.

« Circulate to ask questions to encourage students to think carefully about their scoring choices:
*  “You have underlined this part of your rubric. Why? Where is the evidence in your essay to support this?”
« Students who finish quickly can begin to revise their draft essays based on their scoring against the rubric.

« Tell students that now that they have finished the introductory and concluding paragraphs of their essays, they have
completed the first draft. Collect the first drafts and the self-assessments.

« Students who have not finished will benefit from being able to take their essay home to finish the first draft.

e Collect students’ Self Assessment: Rows 1 and 3 of Literary Argument Essay Rubric in order to give feedback.

A. Continue independent reading. Select five words that grabbed your attention and describe what it is about each of those
words that caught your eye.

Note: By Lesson 17, take time to prepare feedback for students based on Rows 1 and 3 of the rubric. Provide specific
positive feedback for at least one thing each student did well and at least one specific area of focus for revision. Lessons
15 and 16 of this unit are actually the launch for Unit 3 (Essay to Inform: “My Rule to Live By”). This is done to give you
time to assess students’ literary argument essay drafts and provide descriptive feedback.
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GRADE 6: MODULE 2A: UNIT 2: LESSON 14

EXPEDITIONARY Rows 1 and 3 of Literary Argument Essay Rubric
LEARNING
Name: Date:
Criteria
CLAIM AND REASONS: COHERENCE, ORGANIZATION, AND STYLE:
The extent to which the essay conveys complex The extent to which the essay logically organizes
ideas and information clearly and accurately in complex ideas, concepts, and information using
order to logically support the author’s argument formal style and precise language
CCLS W.2 W.2
R.1-9 R.1-9
4 » clearly introduces the text and the claim in a » exhibits clear organization, with the skillful use of

manner that is compelling and follows logically
from the task and purpose

» claim and reasons demonstrate insightful
analysis of the text(s)

appropriate and varied transitions to create a unified whole
and enhance meaning

« establishes and maintains a formal style, using grade-
appropriate, stylistically sophisticated language and
domain-specific vocabulary with a notable sense of voice

e provides a concluding statement or section that is
compelling and follows clearly from the claim and reasons
presented
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GRADE 6: MODULE 2A: UNIT 2: LESSON 14

EXPEDITIONARY Rows 1 and 3 of Literary Argument Essay Rubric
LEARNING
3 clearly introduces the text and the claim in a exhibits clear organization, with the use of appropriate
manner that follows from the task and purpose transitions to create a unified whole
claim and reasons demonstrate grade- establishes and maintains a formal style using precise
appropriate analysis of the text(s) language and domain-specific vocabulary
provides a concluding statement or section that follows
from the claim and reasons presented
2 introduces the text and the claim in a manner exhibits some attempt at organization, with inconsistent
that follows generally from the task and purpose use of transitions
claim and reasons demonstrate a literal establishes but fails to maintain a formal style, with
comprehension of the text(s) inconsistent use of language and domain-specific
vocabulary
provides a concluding statement or section that generally
follows the claim and reasons presented
1 introduces the text and the claim in a manner exhibits little attempt at organization, or attempts to

that does not logically follow from the task and
purpose

claim and reasons demonstrate little
understanding of the text(s)

organize are irrelevant to the task

lacks a formal style, using language that is imprecise or
inappropriate for the text(s) and task

provides a concluding statement or section that follows
from the claim and reasons presented

statement or section that is illogical or unrelated to the
claim and reasons presented
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 14

EXPEDITIONARY Rows 1 and 3 of Literary Argument Essay Rubric
LEARNING
0] « claim and reasons demonstrate a lack of « exhibits no evidence of organization

comprehension of the text(s) or task e uses language that is predominantly incoherent or copied

directly from the text(s)

e does not provide a concluding statement or section
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GRADE 6: MODULE 2A: UNIT 2: LESSON 14

EXPEDITIONARY Self Assessment:
LEARNING Rows 1 and 3 of Literary Argument Essay Rubric
Row 1.
Row 3.
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LEARNING
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Asking Probing Questions and Choosing a
Research Topic
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 15
EXPEDITIONARY Asking Probing Questions and Choosing a Research Topic
LEARNING

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can conduct short research projects to answer a question. (W.6.7)

I can pose questions that help me clarify what is being discussed. (SL.6.1c)

I can pose questions that elaborate on the topic being discussed. (SL.6.1c)

I can respond to questions with elaboration and detail that connect with the topic being discussed. (SL.6.1c)

After a discussion, | can paraphrase what | understand about the topic being discussed. (SL.6.1d)

Supporting Learning Targets Ongoing Assessment

e | can ask speakers questions to encourage them to clarify their ideas and elaborate on what they are » Exit ticket: Topic Choice
saying.

< | can paraphrase what a speaker says to check my understanding.
< | can respond to questions by clarifying the point I am trying to make and by elaborating on my ideas.

e | can identify a topic | am particularly interested in researching.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 15

EXPEDITIONARY Asking Probing Questions and Choosing a Research Topic
LEARNING

1. Opening « Although this lesson is in Unit 2, it is actually the kickoff for Unit 3. This is to give you time to look over

A. Independent Reading: Five Vocabulary the draft end of unit assessments before handing them back to students with feedback in Lesson 17.

Words (5 minutes) » When studying the prompt it is important students understand why they are being asked to provide
evidence to support their rule to live by—evidence adds weight to their thoughts and opinions. Without
researched evidence to support it, people have little reason to trust or listen to their rule.

B. Unpacking Learning Targets (3 minutes)
2. Work Time
e Itisalso important that students understand that the reason they research before determining their final

A.  Studying the Performance Task Prompt (7 rule is because they need to make sure that their rule has research evidence to support it.

minutes)
» As the speaking and listening standard SL.6.1 is assessed in Unit 3, students practice the skills outlined in

that standard. In some of the lessons in Unit 3, students follow a similar plan—first they listen to a
scripted model discussion; then they identify how the discussion was effective; and finally, they practice

B. Focused Discussion: Asking Questions and
Paraphrasing (18 minutes)

C. Introducing the Discussion Tracker (7 the skills they have learned through the model in a group discussion with a focus question. In this lesson,
minutes) the focus is on questions to encourage the speaker to clarify and elaborate his/her ideas, and also on
3. Closing and Assessment paraphrasing back to check for understanding.
A. Exit Ticket: Topic Choice (5 minutes) < Students are introduced to the research topics in this lesson, and at the end of the lesson they choose a

topic to focus their research on. Collect the exit tickets at the end of the lesson and use student choices to

4. Homework . . .
put them into research teams in preparation for the next lesson.

A. Continue independent reading. Answer this
guestion: “Who is the intended audience of
your book? Why do you think that?”

< Inadvance: Select four students to be in the middle of the fishbowl. Give them a role (Student 1, 2, 3, or
4) and a copy of the script in advance; ask them to read through the script to become familiar with their

part.
B. Familiarize yourself with the researcher’s

» Post: Learning targets.
notebook to get ready for the next lesson. gtarg
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 15

EXPEDITIONARY Asking Probing Questions and Choosing a Research Topic
LEARNING
clarify, elaborate e Performance Task Prompt (one per student and one to display)

* Document camera

» Fishbowl Script 1 (one per student)

» Effective Discussion Criteria anchor chart (new; co-created with students in Work Time B)
« Discussion Tracker (one for display)

« Exit ticket: Topic Choice (one per student)

» Researcher’s Notebook (one per student)
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 15

EXPEDITIONARY Asking Probing Questions and Choosing a Research Topic
LEARNING

A. Independent Reading: Five Vocabulary Words (5 minutes) e Opening with activities linked to
independent reading homework
holds students accountable for
independent reading.

« Invite students to pair up to share the five words that grabbed their attention in their independent reading and to
explain why those words grabbed their attention.

e Circulate and listen to get an idea of the degree or depth to which students have been reading their independent
reading homework.

 Invite students to choose the word that grabbed their attention the most from the five their partner listed.

 Invite students to pair up with someone else to share the one word they selected from their previous partner’s list.

B. Unpacking Learning Targets (3 minutes) » Discussing and clarifying the
language of learning targets helps
build academic vocabulary.

 Invite students to read the learning targets with you:

*  “] can ask speakers questions to encourage them to clarify their ideas and elaborate on what they are
saying.”

*  “] can paraphrase what a speaker says to check my understanding.”

*  “] can respond to questions by clarifying the point | am trying to make and by elaborating on my ideas.”

*  “] can identify a topic | am particularly interested researching.”

* Invite students to Think-Pair-Share:

*  “What does clarify mean? When you ask questions to encourage a speaker to clarify their ideas, what are
you asking them to do?”

 Listen for students to explain that clarify means to make it clearer, and that when asking someone to clarify their
ideas, you are asking questions to help him or her explain those ideas more clearly.

*  “What does elaborate mean?”

« Listen for students to explain that elaborate means to explain in more detail.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 15
EXPEDITIONARY Asking Probing Questions and Choosing a Research Topic
LEARNING

A. Studying the Performance Task Prompt (7 minutes) e Consider providing
select students with a

. . . . . . . prehighlighted version
 Invite students to read along silently in their heads as you read it aloud. Ask students to Think-Pair-Share: of the Performance

< Distribute the Performance Task prompt and display it using a document camera.

*  “So what are you going to be doing for your performance task?” Task Prompt that
highlights the explicit
. ] actions students will
» Ask students to Think-Pair-Share: need to take to

*  “What is an evidence-based essay?” complete the task (e.g.,
“choose a topic,”
“research the facts,”
“write an essay”).

« Listen for students to explain that they are going to write an evidence-based essay informing people of a rule to live by.

« Listen for students to explain that an evidence-based essay is an essay in which they provide evidence to support their rule
to live by.

*  “Why was it enough for Steve Jobs and President Obama to base their rules to live by on their previous experiences?
Why didn’t they have to provide evidence or research for people to trust them?”

« Listen for students to explain that both Steve Jobs and President Barack Obama have been very successful and had many
previous significant experiences in life enough to support their rules.

*  “Why didn’t Bud have to provide researched evidence to support his rules to live by?”

 Listen for students to explain that Bud’s rules were only for him to follow—he wasn’t recommending them for anyone else
to follow, so he didn’t need to provide researched evidence; however, had he wanted others to follow his rules, they would
have wanted more evidence to prove that his rules were worthy of following.

*  “So why do you think YOU need to provide evidence from research to support your rule to live by?”

« Listen for students to explain that it is important to provide evidence from research to support their rule in order to more
fully explain their rule and show people that their rule is a good rule to live by.

« Focus students on the word topic and tell them that although they may already have some ideas for rules to live by, they
are actually going to begin by researching in a topic area that is of particular interest to them and to other students their
age before they choose the final rule to live by that they will put forward in their essay. This way, they will make sure their
rule is based on evidence from research, so that the reader can see and understand why it is a good rule to live by.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 15

EXPEDITIONARY Asking Probing Questions and Choosing a Research Topic
LEARNING

« Write topics on the board. Tell students that they will be choosing one of these topics to research to make a rule to live by:
1. Healthy habits
2. Reduce, reuse, recycle
3. Bullying

 Clarify that “Healthy habits” is about eating healthy foods and exercising. “Reduce, reuse, recycle” is about reducing how much
you use, and reusing and recycling things. Students should already be familiar with the term “Bullying.”
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 15

EXPEDITIONARY Asking Probing Questions and Choosing a Research Topic
LEARNING

B. Focused Discussion: Asking Questions and Paraphrasing (18 minutes) e Consider providing select
students (especially those with
difficulty in auditory process)
who are observing the fishbowl
with copies of the script ahead
of time so they can follow

« Invite the four students who have prepared for this discussion to sit in the fishbowl and all of the other students to sit around
them. Ensure they have their copies of the script.

< Tell the students on the outside to focus on the questions that are asked in the fishbowl. Ask students in the Fishbowl to follow the
Fishbowl Script 1 to have a discussion.

» At the end of the fishbowl, ask students on both the inside and the outside to Think-Pair-Share with an elbow partner: along with the text as they
*  “What did you notice about this discussion?” listen.
 Select students to share what they noticed with the class. « Anchor charts provide a visual

cue to students about what to

« Display and distribute the Fishbow! Script 1. Invite students to spend a couple of minutes reading it. Ask them to Think-Pair- do when you ask them to work

hare: .

Share independently. They also serve
*  “What do the questions do in the discussion?” as note-catchers when the
*  “How do the questions improve the listeners’ understanding of the speakers’ ideas?” class is co-constructing ideas.

*  “How do the questions improve the speakers’ understanding of their own ideas?”

« Listen for students to explain that the questions probed the students to clarify their thinking on their rules and give more details.
They gave the students the opportunity to explain the reasoning behind their ideas. Also, listen for students to explain that the
rule was paraphrased back to make sure it had been understood correctly.

« Record student ideas on the new Effective Discussion Criteria anchor chart. Ensure the following are included:
« Ask questions to encourage the speakers to elaborate to help me better understand their ideas.

« Ask questions to probe the speakers to encourage them to think more deeply about the claim.

e Say:

*  “Speaker 1 says, ‘I hear you saying that you think we should drink water every single day to keep us hydrated because being
hydrated keeps us alert and healthy. Is that right?” Why does the listener paraphrase what the speaker says?”

 Listen for students to say that the listener paraphrases to check that he or she understands what the speaker is saying.
« Record student ideas on the Effective Discussion Criteria anchor chart. Ensure the following is included:

« Paraphrase what the speaker has said to check my understanding and to give the speaker the chance to correct me if |
misunderstand.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 15
EXPEDITIONARY Asking Probing Questions and Choosing a Research Topic
LEARNING

Work Time (continued) Meeting Students’ Needs

« Tell students that now they are going to apply what they learned from the fishbowl to have their own discussion based on a
focus question you are going to give them. Remind them that to have an effective discussion, they should focus on the criteria
they have recorded on the Effective Discussion Criteria anchor chart.

< Remind students of the topics they are going to research. Give them the focus question:
*  “Which of the topics is of particular interest to you? Why?”

« Give an example: Say you are particularly interested in healthy habits because as a teacher you want students to be successful
and happy at school, so rules to live by that help students achieve this are of particular interest to you.

« Give students a couple of minutes to think about which of those topics is of particular interest to them and why.

« Put students into groups of four to have a discussion about that question, focusing on the anchor chart to help them ask
questions of each other to probe and to encourage them to elaborate, and to encourage them to paraphrase and check for
understanding.

 Circulate to listen and to encourage students to ask each other questions and paraphrase to check for understanding.

C. Introducing the Discussion Tracker (7 minutes) < Use of criteria, such as the
Discussion Tracker, gives
students a clear vision of what
they need to be able to do to be
*  “Why is this skill important? How will it make you a better speaker and a better listener in discussions?” successful with learning targets.

* Ask students to Think-Pair-Share:

« Display the Discussion Tracker and tell students that you will be using this to assess their speaking and listening skills.

« Take one skill on the Discussion Tracker and invite students to read it with you. Ask:

*  “Which of these skills would you mark off from the conversation you just heard?”

« Listen for students to say they could mark off the first five on the list.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 15

EXPEDITIONARY Asking Probing Questions and Choosing a Research Topic
LEARNING

Closing and Assessment Meeting Students’ Needs

A. Exit Ticket: Topic Choice (5 minutes)

« Tell students that now that they have had a chance to discuss the topic that is of particular interest to them and have been
pushed in their thinking with questions from other students, they are now going to choose a topic to focus their research
on to ultimately write a rule to live by for their performance task.

« Distribute the Exit Ticket: Topic Choice. Tell students to check the box of the topic they would like to focus on and to
justify why on the lines underneath.

« Collect the exit tickets; as you will use these to put students into research teams before the next lesson.

» Distribute the Researcher’s Notebooks.

A. Continue independent reading. Answer this question:
* “Who is the intended audience of your book? Why do you think that?”

B. Familiarize yourself with the researcher’s notebook to get ready for the next lesson.

Note: Using the exit tickets, divide students into groups of three or four according to the topic they chose to focus on
(“healthy habits,” “reduce, reuse, recycle,” or “bullying”). Mixed-ability grouping of students will provide a collaborative
and supportive structure for reading complex texts.

Before Lesson 16, prepare folders for each research team with all texts plus a glossary for each team member. The list of
research texts and glossaries for each text can be found at the end of Lesson 16.

Remember, by Lesson 17, take time to prepare feedback for students on their argument essays, based on Rows 1 and 3 of
the rubric.
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 15
EXPEDITIONARY Performance Task Prompt
LEARNING

You have read several texts of different types to discover the “rules to live by” of other characters and
real people: Bud from Bud, Not Buddy, Steve Jobs, President Barack Obama, and poet Rudyard
Kipling. Each of these people decided on his “rules to live by” based on his own life experiences.

Now you have a chance to share some of the important lessons, or “rules to live by,” that you have
learned from experiences in your own life. We trust the rules suggested by Steve Jobs and President
Barack Obama because they have both been very successful in their lives; however, for people to trust
your rules to live by, you need to be able to support your rule with evidence from research.

You will begin by choosing a topic important to you and people in your age group. With a small
“expert group,” you will research the facts of this topic and collect evidence: facts, definitions, and
quotes in order to determine a rule to live by. Finally, you will individually write an evidence-based
essay to inform readers of one “rule to live by” that can be shared with others who can learn from your
experiences and research.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 15

EXPEDITIONARY Fishbow! Script 1
LEARNING

I can pose questions that help me clarify what is being discussed. (SL.6.1c)

I can pose questions that elaborate on the topic being discussed. (SL.6.1c)

I can respond to questions with elaboration and detail that connect with the topic being discussed.
(SL.6.1c)

After a discussion, | can paraphrase what | understand about the topic being discussed. (SL.6.1d)

Student 1: My rule to live by is to drink plenty of water every single day.

Student 2: Why do you think that is a good rule to live by?

Student 1: Because drinking water keeps you hydrated.

Student 3: So why do we need to stay hydrated? Why is that so important?

Student 1: We need to stay hydrated because if we are dehydrated, we will be tired and

our bodies won't function as well as they should. We will feel unwell and we
won’t be able to work hard at school.

Student 4: So I hear you saying that you think we should drink water every single day to
keep us hydrated because being hydrated keeps us alert and healthy. Is that
right?

Student 1: Yes!

Student 1 So what is your rule to live by?

[to Student 2]:

Student 2: To read every single day.

Student 4: Why do you think that is a good rule to live by?

Student 2: Because reading every day makes you a better reader.

Student 3: But how does reading every day make you a better reader?

Student 2: It builds your vocabulary.

Student 1: So | hear you saying that we need to read every single day to build our

vocabulary. Is that right?
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 15

EXPEDITIONARY Fishbowl! Script 1
LEARNING
Student 2: Yes, and building our vocabulary will make us better readers!
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 15

EXPEDITIONARY Discussion Tracker
LEARNING

Student Name: Date:

Criteria

Paraphrases ideas and questions

Asks clarifying questions

Asks probing questions

Clearly explains own ideas

Responds to questions with details

Seeks out different peer perspectives and backgrounds

Acknowledges different peer perspectives and
backgrounds

Respectfully compares own perspective with someone
else’s.

Notes/Comments:
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 15

EXPEDITIONARY Exit Ticket:
LEARNING Topic Choice
Name: Date:

Which topic is of particular interest to you for research?

1. Healthy habits

2. Reduce, reuse, recycle

3. Bullying

Why?
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EXPEDITIONARY
LEARNING

Topic of Research:

GRADE 6;: MODULE 2A: UNIT 2: LESSON 15
Researcher’s Notebook

Name:

Date:

Directions:
This is your place to gather information and summarize your findings as you complete the research project.
This will serve as a portion of your mid-unit assessment and demonstrate your progress toward R1.6.1 (citing text evidence),
R1.6.2 (summarizing), and W.7 (conducting and research project).

This side will provide specific directions as well as a place to
collect your source information.

This side is where you will gather relevant information and
summarize your texts.

I. Research Question
Consider these two questions as you write your question:
What is important about this topic?

How does it contribute to improving the lives of your peers?

My research question:
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GRADE 6: MODULE 2A: UNIT 2: LESSON 15
Researcher’s Notebook

This side will provide specific directions as well as a place to
collect your source information.

Text 1
Direction for this text:

I1. RESEARCH NOTES

Text Title:

Author:

Source:

This side is where you will gather relevant information and
summarize your texts.

Relevant information from this text (bullet points):

Did reading this text make you want to revise or refine your
research question?

Yes No

If yes, how?

Summary of the text:
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GRADE 6: MODULE 2A: UNIT 2: LESSON 15
Researcher’s Notebook

This side will provide specific directions as well as a place to
collect your source information.

Text 2
Direction for this text:

I1. RESEARCH NOTES

Text Title:

Author:

Source:

This side is where you will gather relevant information and
summarize your texts.

Relevant information from this text (bullet points):

Did reading this text make you want to revise or refine your
research question?

Yes No

If yes, how?

Summary of the text:
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GRADE 6: MODULE 2A: UNIT 2: LESSON 15
Researcher’s Notebook

This side will provide specific directions as well as a place to
collect your source information.

Text 3
Direction for this text:

I1. RESEARCH NOTES

Text Title:

Author:

Source:

This side is where you will gather relevant information and
summarize your texts.

Relevant information from this text (bullet points):

Did reading this text make you want to revise or refine your
research question?

Yes No

If yes, how?

Summary of the text:
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GRADE 6: MODULE 2A: UNIT 2: LESSON 15
Researcher’s Notebook

This side will provide specific directions as well as a place to
collect your source information.

Text 4
Direction for this text:

I1. RESEARCH NOTES

Text Title:

Author:

Source:

This side is where you will gather relevant information and
summarize your texts.

Relevant information from this text (bullet points):

Did reading this text make you want to revise or refine your
research question?

Yes No

If yes, how?

Summary of the text:
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I11. SYNTHESIZE YOUR FINDINGS

Summarize your findings about your research topic. Remember to use complete sentences and to acknowledge your sources.
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IV. SUGGESTIONS FOR FURTHER STUDY

After conducting this research, what are you wondering? What suggestions do you have for further study?
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 16

EXPEDITIONARY Introducing Research Folders and Generating a Research Question
LEARNING

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

| can cite text-based evidence to support an analysis of an informational text. (R1.6.1)
I can summarize an informational text using only information from the text. (R1.6.2)
I can use several sources in my research. (W.6.7)

I can conduct short research projects to answer a question. (W.6.7)

Supporting Learning Targets Ongoing Assessment

| can identify norms to make group discussion more successful. » Research question on researcher’s notebook
« | can determine the difference between a relevant and an irrelevant research question.

« | can write a research question for my topic.

1. Opening « Although this lesson is in Unit 2, like Lesson 15 it is actually part of Unit 3. This is to give you time to
A. Unpacking Learning Targets (2 minutes) look over the draft end of unit assessments before handing them back to the students with feedback in
Lesson 17.

2. Work Time . . . . . )
« Students begin their research with their teams using Research Folders that contain a small number of

previously selected research materials for each of the countries identified (see supporting materials
for the list of texts).

A. Introducing Research Teams and Creating Group
Norms (8 minutes)

B. Topic Chalk Talk: Rules to Live By (8 minutes) » Have these folders ready in advance. See the “Articles for Research Folders” list in the supporting

C. Evaluating Research Materials and Generating a materials of this lesson. Each team needs a Research Folder containing the materials relevant to the
Research Question (22 minutes) topic they have chosen to research, including a glossary of words they may not be familiar with. Have
3. Closing and Assessment enough of each text for every student in the group, so students can self-select texts.
A. Recording Research Question (5 minutes) < Inadvance: Using the exit tickets from Lesson 15, divide students into groups of three or four

according to the topic they chose to focus on (either ‘Healthy habits,’ ‘Reduce, reuse recycle,’ or

‘Bullying’). Mixed-ability grouping of students will provide a collaborative and supportive structure
A. Continue independent reading. Answer this question: for reading complex texts.

“Who is the intended audience of your book? Why do
you think that?”

4., Homework

< Review Chalk Talk protocol (Appendix 1)
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Introducing Research Folders and Generating a Research Question

norms, irrelevant « Articles for Research Folders (for Teacher Reference; see Teaching Notes above)

Lined paper (three pieces per student)

Chart paper (one per team)

Markers (one per student)

Research Folders (one per team according to the topic the team has chosen—see supporting materials)
Discussion Tracker (from Lesson 15; one for display)

Criteria for Research Questions anchor chart (new; co-created with students during Work Time C)

Researcher’s Notebook (from Lesson 15)

A. Unpacking Learning Target (2 minutes) e Posting learning targets for
 Invite students to read the learning targets with you: students allows them to reference
* “| can identify norms to make group discussion more successful.” them throughout the lesson to

* | can determine the difference between a relevant and an irrelevant research question.”

check their understanding. The
learning targets also provide a

* “] can write a research question for my topic.” reminder to students and teachers

* Ask:

* “What are norms? Why are they important?”

about the intended learning
behind a given lesson or activity.

 Listen for students to explain that norms are positive behaviors that we would like to follow and practice to make sure group
work and discussion is productive and enjoyable.

* “How does adding the prefix ‘ir-’ to ‘relevant’ change the meaning?”

 Listen for students to explain that the prefix “ir-” means not, so irrelevant means not relevant.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L16 * June 2014 « 2



1- GRADE 6: MODULE 2A: UNIT 2: LESSON 16

EXPEDITIONARY Introducing Research Folders and Generating a Research Question
LEARNING

A. Introducing Research Teams and Creating Group Norms (8 minutes) » Creating norms for conversation

» Post the research team assignments in a place where all students can read them. Ask students to get into their teams. helps to establish a positive group

» Remind students that when they start working in a new group, it is a good idea to create some group norms to make sure dynamic and make clear the
group discussion is productive and enjoyable for everyone. expectations for collaboration.

« Distribute lined paper.
« Display the Discussion Tracker from Lesson 15. Ask students to discuss in their research teams:

* “Looking at the Discussion Tracker and the skills you need to be working toward, what might some good norms be to make
sure that you successfully practice all of those skills in your discussions?”

* “What other norms might it be useful to have that aren’t part of the Discussion Tracker?”
» Tell teams to record their ideas for norms on their lined paper to refer to in later lessons.
« Circulate to assist teams that are struggling. Based on the Discussion Tracker, suggestions could include:
« Listen carefully when someone is speaking.

« Ask questions when you aren’t sure, to get more information or to encourage the speaker to think more deeply about their
ideas.

« Be respectful when asking questions and when comparing someone else’s ideas with your own.

« Acknowledge other people’s ideas and perspectives.

B. Topic Chalk Talk: Rules to Live By (8 minutes)
Post the question:

* “What rules to live by do you already have for the topic you have chosen?”

« Tell students that now they are in research teams they are going to have a Chalk Talk to brainstorm some rules to live by that
they already have for the topic they have chosen.

* Remind students that this technique only works if everyone is writing and responding. Make it clear that everyone is
responsible for writing, reading other people’s comments, and responding; there should be no talking; and no one should sit
down until the time period is over. Opinions must be freely expressed and honored, and no personal attacks are allowed.

< Distribute chart paper and markers and invite students to begin their chalk talk.
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EXPEDITIONARY Introducing Research Folders and Generating a Research Question

LEARNING

Work Time (continued) Meeting Students’ Needs

C. Evaluating Research Materials and Generating a Research Question (22 minutes) « Generating a research question is
« Distribute research folders to each team. Explain that students are going to spend some time familiarizing themselves with not a sixth-grade standard;
the informational texts in their folder before they actually dig into researching in the next lesson. however, this process is a good
» Model the process of sifting through the research materials in one of the folders to evaluate the resources and get to know the scaffold toward later grades.
texts they will be reading. Take a healthy habits research folder and flip through the pages. Consider providing select

students with pre-generated
guestions to evaluate their
potential as research questions.
Other students may benefit from

< Pick out the glossary and model looking over that, discussing the organization. For example: “So, | can see that there is a
glossary for each of the informational texts in the research folder, so if | am stuck on what a word means, I can use this to help
me figure it out and move on with my research.”

« Pick out an informational text and skim the title. Then point out any tables, charts, or graphics that you can see and explain being provided the final research
what they tell you at a glance about the content of the informational text. question they will work with
 Invite students to pair up in their research teams to familiarize themselves with their research folders. Circulate and support throughout this process.

students in their initial review of their material. Ask questions such as:
* “What do you think this text is going to be about?”
* “How might this specific material help you in your research?”

« Refocus students. Tell them that now they have chosen their research topic, generated some possible rules to live by and have
an idea of the resources in their research folders, they need a question to guide their research so that they can narrow their
focus on the research materials and choose the ones to read that are most relevant to their research question.

< Model generating questions about a topic that could be researched with student assistance. Do a think-aloud and record the
questions you generate on the board: “So which of the healthy habits rules you have brainstormed seem like they might have
supporting evidence in the research folder? What is important about my topic? How does my topic contribute to improving the
lives of my peers? My topic is healthy habits, and it is important because it is about helping my peers to stay healthy. It looks
like the rules about healthy eating and exercise might have supporting evidence in the research folder. | am particularly
interested in exercise, so now that | have had a quick look through the informational texts in my research folder, some of the
questions that come to mind as | think about exercise are:

* How often do I need to exercise to stay healthy? Why?
*Is running better than gymnastics?

* Why is exercising every day good for you?”
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LEARNING

Work Time (continued) Meeting Students’ Needs

Invite students to look at the questions you have recorded on the board. Ask them to refer to their norms and discuss in
research teams:

* “Which of these questions do you think will be the most effective to research to write an evidence-based essay about a rule to
live by? Why?”

Select volunteers to share their suggestions with the whole group.

Guide students to recognize that “Is running better than gymnastics?” is not a good research question because it is a very
narrow question, which means it will be of interest only to people who like running and gymnastics. It will also require very
specific resources to research.

Record criteria on a new anchor chart: Criteria for Research Questions:
— Broad question, the answer of which is of interest to many people.

Guide students to recognize that “Why is exercising every day good for you?” already assumes that exercising every day is good
for you, whereas research questions should not make assumptions—the research should help us make claims, not the other
way around.

Record criteria on a new Criteria for Research Questions anchor chart:
— Questions to help us make claims rather than make assumptions.

Guide students to recognize that the most effective research question in this list is “How often do | need to exercise to stay
healthy? Why?” because the “why?” part of the question will lead us to find evidence to help us justify the rule.

Record criteria on the anchor chart:

— Leads us to find evidence to justify claims using words like “Why?”
Ask students to discuss in their teams:

* “What is important about your topic?”

* “How does it contribute to improving the lives of your peers?”

Distribute lined paper. Tell students to work in their research teams to generate questions for research about their topic.
Give teams 5 minutes to record all of the questions that come to mind. Discourage them from evaluating the questions at this
stage.
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EXPEDITIONARY Introducing Research Folders and Generating a Research Question
LEARNING

Work Time (continued) Meeting Students’ Needs

« After 5 minutes, stop the group and encourage teams to spend time evaluating the questions using the criteria on the anchor
chart to determine which of the questions would be the most effective for research. Emphasize at this stage they don’t have to
evaluate the list down to one question—they just need to eliminate those questions that aren’t going to be as effective for
research.

e Circulate to support students by asking:
* “Would the answer to this question be of interest to many different people?”
* “Do the questions make any assumptions?”

* “Will the question lead you to find evidence to support a rule to live by?”

Closing and Assessment Meeting Students’ Needs

A. Recording Research Question (5 minutes) « Developing self-assessment and

« Tell students that now that they have evaluated their original questions, and eliminated questions that aren’t going to be as reflection supports all learners,

. . . . . but research shows it supports
s;]JCf:essfuI fo; researching to write an evidence-based essay about a rule to live by, they need to choose one question to focus struggling learners most.
their research.

 Invite students to write their question on Part | of their Researcher’s Notebook.

e Continue independent reading. Answer this question: “Who is the intended audience of your book? Why do you think that?”

Note: Consider explaining what you mean by “intended audience.” Say something like: “Who do you think this book was
written for? What kind of person do you think the author had in mind?”
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Articles for Research Folders
(For Teacher Reference)

Directions: Before Lesson 16, prepare folders for each research team with all texts plus a glossary for
each team member. As described in the Teaching Notes for Lesson 16, students begin their research
with their teams using Research Folders that contain a small number of previously selected research
materials for each of the countries identified.

Reduce, Reuse, Recycle Research Folder
« Rainsford, Blair, “A Skateboarder Goes Green,” www.scholastic.comactionmag. April 16, 2012.

» “Live by Design, Not Default,” Skipping Stones, Sept.—Oct. 2009. Print.

e “Earth Day, Your Way: Celebrate Earth Day, April 22,” Current Health 1, The Weekly Reader
Corporation, Apr.—May 2006. Print.

e “The Life of a Cell Phone,” United States Environmental Protection Agency.

Glossary for Healthy Habits Research Folder

Article: “A Skateboarder Goes Green”
activist person who works to support a cause
asthma an illness that makes breathing difficult
bird sanctuary a place where birds are protected
Spew gush
slew a large number of something
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Articles for Research Folders
(For Teacher Reference)
Commentary: “Live by Design, Not Default”
advocate a person who supports or promotes the interest

of others

compassionate

sympathetic

controversial

relating to a topic that sparks opposing
viewpoints

sustainable

a practice of using a resource that prevents the
resource from being depleted or damaged

Article: “Earth Day, Your Way:

Celebrate Earth Day, April 22”

conservation

planned management of a natural resource to
prevent exploitation, destruction, or neglect

nutrient a substance that provides nourishment

profit again

renewable capable of being replaced
Informational Poster: “The Life of a Cell Phone”

consume to use goods

dematerialization

to use less stuff

resources

a source of supply

toxicity

containing poisonous material
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A Skateboarder Goes Green

vhﬂﬂhl.llﬂrj‘ the @fwiFonment

slew: a large number of something

asthma: on illness thot mokes breathing difficult
spew: to send out in o gush

bird sanctuary: o ploce where birds are protected
activists: people who work to support o cause
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A Skateboarder Goes Green

A Skateboarder
Goes Green

Victor aims to change the world, one skateboarder at a time.

e —_— —— _
Victor Davila, 18, hops the kids get to keep the affects the community.
on his skateboard and rolls skateboards. But they have Hunts Point has one of
down a cracked sidewalk. to earn them. the highest asthma rates
The air is filled with exhaust “To receive those In the country. “That's
| from cars and trucks. That's  skateboards, they have largely due to the trucks,"
because giant highways to go through all of our says Victor. “We have about
crisscross the neighborhood.  environmental workshops,” 15,000 trucks driving in
There are also huge garbage  Victor explains. and out of the area every
dumps. Plus, factories often In the workshops, kids day.” Those trucks spew
leave a stinky smell in the learn about the local fumes into the air,
air. Welcome to Hunts Point,  environment. For example,
a poor community in the “we talk about different Bock to Nature
Bronx in Mew York City. animals that live in the Kids who live in Hunts
“In Hunts Point, we have  Bronx River,” says Victor. He  Point spend most of
a slew of environmental also explains how pollution  their time surrounded by
problems,” says Victor. He : E R ettty :
wanis to fix those problems, T SURAEE L« © w8 L
because he loves his L L. helps Victor, .H.

neighborhood. To get other . teach
teens involved, Victor is t :

giving away something else
he loves: skateboards.

Eco Ryders
Last year, Victor started
a group called Eco Ryders.
The group meéets during
the summer at The Point, a
community center. There,
Victor and two of his friends
! teach kids how to design
5 and build skateboards,
? When they are done,

wwrw.itholostlc.com/octhanmeyg | A2l 16, 2012 13
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A Skateboarder Goes Green

concrete. They may not
often think about animals
and plants.

“A big thing we teach
about in Eco Ryders is the
connection to nature,”
says Victor. “Just because
you live in a city doesn't
mean you can't have that
connection. There is nature
all around!”

Wictor takes his students
to a park that borders

tha Brama,

the Bronx River. There,
just offshore, they can see Learning to Care environment, when he was
an island that is a bird Victor hopes that kids 13. So far, five Eco Ryders
sanctuary. Many types of who go through the Eco have joined that activist
birds nest there. Ryders program will group too.

The Eco Ryders also go to  start to care about the
a community garden. They  environment. He hopes Future Ryders
dig, plant, and trim plants that once that happens, What's next for Victor?
to keep them healthy. they will go on to become He'd like to create New York

“When we're gardening, environmental activists. City's first environmentally
there are so many trees At The Point, there is friendly skate park. It
that you can't really see the  another group for teens would have ramps made of
buildings,” says Victor. “The  who work to make changes  recycled wood.
kids can just get lost in the in the community. That's His biggest dream is to set
work with nature that they where Victor started up more Eco Ryder groups
have to do." learning about the across the country, He

—_ Ty wants kids to get involved
i g P in their communities, no
paint thelr own == matter where they live,
shoteboards, ' i 2 Victor knows that when
' | gl an area has problems, some
people want to leave. But
he would rather work on
fixing the problems, even
when it's hard.
I don't have to move out
of my neighborhood to live
in a better neighborhood.”
says Victor. “I can make my
neighborhood better.” -
—Blair Rainsford 3

14 Scholasths Actlon | Al 16, 1002
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READING-COMPREHENSIOMN TEST PREP

Show What You Know

Answer these questions about “A Skateboarder Goes Green.”
Fill in the bubble next to the best answer to each question.

GRADE 6: MODULE 2A: UNIT 2: LESSON 16

A Skateboarder Goes Green

This story is mainly about

@& a teen who lost his skateboard

B o teen who teaches others about
the environment

& asthma

& trucks and highways

This story takes place in
& Mew Hompshire & Mew Mexico
B Mew Jlersey & Mow York

The Eco Ryders

& learn about animals

& garden

& design and build skateboards
@ all of the above

Which is the best summary of the

section “Back to Nature”?

@ Victor moved into a tent.

& The Eco Ryders learn about plants
and animals in the city.

& The Eco Ryders bought a farm.

@ Victor wants to destroy buildings
and highways.

The Eco Ryders meet :
@ in the summer & in secret
B at midnight B at Victor's home

Why doesn't Victor just move to a
cleaner place?

@& He loves his neighborhood.

B He's lozy.

& There is no cleoner ploce.

& He's afraid of trucks.

Answers are in the Teaching Guide.

7.

10.

Which statement is an opinion?
@ Victor started the Eco Ryders.

® Skateboarding is reclly hard.

&) Victor is 18.

® Hunts Point has garboge dumps.

Victor wants ;

@& to create o new skate park

® to set up more Eco Ryders groups
© both A and B

& neither A nor B

In Victor's quote “| can make my
neighborhood better,” the word
better is:
& a noun
@ a verb

& an adjective
@ on adverb

The author's purpose for writing

this story was probably to .

@ inform readers about a teen
environmentalist

@ instruct readers on how to skateboard

& entertain readers with a fable

@ persuode readers to move out of
their neighborhoods

His ship salled
post oreas that
penguin pasp,
“It remindad me
of tha srmell in
Hunts Paint,™
says the teen.

wiww Lo obn e, Cam ) setieamag

[

From Scholastic Action, April 16, 2012. Copyright © 2012 by Scholastic Inc. Reprinted by permission of Scholastic Inc.
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Live by Design, Not Default

Live by Design, Not by Defavlt * * Guest Editorial * *

Durmg the 20 years that | have been a high
school science reacher, 1 have warched envi
ronmental degradation and global inequities become
mare severe, The planet is at risk because of our actions.
You didn’t cause climate change, species extunctions
and other global problems, vou are inheriting them
from my generation and those before me, but you sl
must share in the responsibility of solving them. You
are flexible thinkers, vou are smart and creative, you are
passionate and have a lot of energy—mwe nead what yvou
have to offer in order to fix the mess our planet is in.
To be an effective advocare
for sustainability, | believe there
are three guiding practices that
should be followed: compassionare
communication, hope, and action.
These three practces are contrary
to the more common practices of
violent communication, despair,
and apathy. I challenge you today
o live your life in a humane and
ecologically friendly manner,
which will sometimes mean acting in ways radically
different from those of your peers. These practices are

nat always easy, but they are worth the effort,

The first guiding practice is compassionale com=
munication. In any conversation about enwirommental
or social justice issues, there are wsually controversial
topics that come up. These topics are often emotional,
and if there are disagreements, the conversation can
easily become a shouting match. It is imporunt o
always have compassion for the person with whom you
are speaking, no matter how much yvou might disagree,
and 1o practice positive communication strategics for
sharing difficult informaton. Unfortunately, vou rarely
observe people in disagreement use conversation that
leads to real understanding and growth, You mostly see
what is often called “violent communication,” where
the purpose is not learning, bur rather being “right” -
or at least being the loudest and hopefully having the
last word. Avoid this approach. You want people to hear
what you have 1o say, and vou need o hear and under-
stand their perspective as well. [t the way you com-
municate prevenis people from hearing your message,
re-evaluage your :1¢'|i'.':‘r§.' xt'g.'lr. In other words, don't let
how you deliver vour message get in the way of what
vour message is about.

Also, remember that not all communicanon s ver-
bal. Don't underestimate the importnce of modeling
compassion and sustiinable practices in your everyday
life, It is eritical o “walk the wlk.” I'm sure all of you
can think of someone who speaks abour an issue in ane
way, but then acts in a way completely opposite. Don't
be that person! To paraphrase the timeless words of
Mahatma Gandhi, “Let yowr life be yonr message,™ 1f vou
truly revere and respect the Earth and all her inhabir-
ants, and if YO want others o do the same, have com-
passion even for those with whiom yvou disagree, and
ler vour words and actions be
COnsistent.

I'he second guiding practice
is hope. With all the bad news
about the environment, it s
far too easy o fall into despair.
Do any of you ever feel despair
when thinking abour the state of
our world? | certainly do, and 1

have o stay vigilant to avoid i,

The Cycle q,|" Despair goes

something like this.

1. You find out about a problem, and you want to
do something to help.

2. You don't see how vou can help so you don't do
anything abour ir.

3, You feel sad, powerless, and angry. You decide
nothing can be done, 5o you want (o know less and less
about problems.

These steps take no effore, which is why so many
people end up in this cycle. However, the cycle of
despair just leads to indifference and inaction, with no
chance for the postive change we need. In the wonds

of Horace Mann, “A different wordd cannod be bucle by
indifferent people.” We need a different world, so prac-
tice the cycle of hope. | have to warn you that hope
isn't always easy. Hope takes work, and it takes effort!

Bur hope is worth ir.

Here is the Cyele of Hope.

Step 1. You rtake personal responsibility for vour
choices. This means you pay attention to the choices

vou make—even the small ones—and acknowledge
they are vour choices and no one else’s.

Srep 2. You seek 1.|l.|.||il'!.' information about the

Sept. = Ogr, 2009
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worlds problems, you think critically 1o distinguish
berween accurate and inaccurate information, and you
analyze sources for validity, There s a lor of false infor-
nution out there; you nust determinge what i fact and
what is not. Being a critical thinker is not just impor-
tant at school, it's absolutely necessary in the real world,
Don't be fooled by pseudoscience or the media that
claiim to have the truth without the data to back it up.

Step £, You create a vision of a berter world based
on accurate information, your values, and your sense of
responsabality; vou discover practical options for action;
}'{:u act i.rl I.H:(" “'jth ':|UI.II \'.Ilu{'h.; i“:d '!{'(J‘ll ul]d{'mil“d
the impact your actions have on the planet.

As you can see, if you practice hepe, you matu-
rally reach the third practice, of taking action. [ applaud
those of you who choose to make a difference by your
efforts, bur 1 must tell you that the planet needs more
from you—it needs more from all of us. 1 heard a cou-
ple of scientists on the radio recently, and one of them
said, “The environment is not a luxury item.” Well,
duh! But we all know people who trear the environ-
ment exactly that way, We in this country are especially
hard on the earth. If everyone lived like we do here in
the United States, we would need four more plinets
o support them. We dont have four more planers! We
need 1o change our perception of the environment
from something we can change when it B convenient
for us, to an Bsue we st At on now.

A lot of people think the only worthwhile actions
involve spending a lot of money o buy solar pan-
ebs or a hybrid car. As it urns out, you can have
a very positive impact on the planet by buy-
ing less stuff. Remember the phrase “reduce,
reuse, recyele™ begins with reduce. Buying
less stuff is a really earth-friendly thing o
do. And if you do buy something, you can
still make a positive difference by choos-
ing carefully. Every time you buy something,
whether you realize it or not, you are voting.
Spending money on an item is the same as vou-
ing in support of all the practices that went into pro-
ducing it.You are supporting the way the workers were
wreated, the way the environment was treated, and the
way animals and other species were treated. As a young
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consumer, you have a lot of voting power; in 2004
alone, reens (aged 12-17) spent more than §124 billion.
which is close o what adults between the ages of 40
and 58 spent. Thar is a lot of spending and a lot of vot-
ing.You need to know whar you are voring for, Money
can be an effective tool o facilitate change, and com-
I.'hllli{'& lll.:l Py attention (o consuner l'}il.'"i'{"'.i[iﬂ"l'l'\ .IIII.!
will change their practices. Here's just one example,

I'm1 sure mose of yvou like jee eream and are funiliar
with Tillunook ice cream. A few years ago, Tillamook
Farms fed their cows bovine growth hormone (BGH)
that made the cows produce more milk, which
increased Tillamooks profits. And more milk means
more ice cream. Yum! Well, as it turms out, not 50 yum,
because BGH was bad for cows’ health and potentially
bad for human health as well, Understandably, consum-
ers wanted ice cream that didn't hure cows or people,
so they stopped buying Tillamook ice cream. Wha
do you think happened? Tillimook stopped feeding
their cows BGH and consumers began buying their
e Cren again. That is the power of the consumer
vote. So, pesearch where the stuff you buy comes from
and how it was made, everything from the food you
eat to the clothes vou wear. Become an informed con-
sumer and only purchase items made in an ecologically
I"ri-c'|1cl|1l.' way—that is, in a way that = ﬁ'icntﬂ}' to the
workers, to the local }'Iupu[:tliull and to the envimn-
meent. Other actions are up to you!

I'd like to share three quotes | reflect on every day
before 1 teach. They inspire me and give me hope even
when I feel like things will never get better.

The first quote might be amiliar to most, if not, all
of vou, a clissic from Gandhi: “Be the change you want
to see in the world. ™

The second quote 15 more obscure, but
its my favorite. It is from Richard Bach,
who 5 best known for his book, Jonathan
Livingston Seagull: “Argue for yoar liniira-

tions, and sure enough, theyre yours. "

Lastly, one from Margaret Mead:

“Never doubt that a small group of thowught-
Jul, committed citizens can change the world.
Indeed, it iz the only thing that ever has."

I challenge you today to be the change you

hope o see, to argue not for your limititons, but for
your possibilities, and to consider vourselves 1o be the
sall group that can change the world.

—Pep Comeell teaches science ai a igh sohool i Oregons,

Page 4

By Peg Cornell, from Skipping Stones, Sept. - Oct. 2009. Used by permission.

Skipping Stones

Sept.— Oct. 2009
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Earth Day, Your Way

¥OUR WORLD

Earth Day Your Way

Celebrate Earth Day April 22.

arth Day brings world focus on

the ettort o <lean up and care

for the planet. Young people
give hfe to the Tarch Day movement.

Lindsey Williams, 18, is rhe founder of
Cardening for Families, This Missouri
organication offers local produce 1o fond
panrries and tamilies in need. Lindsey
funds her project through danations from
weed and fertilizer companies and profits
from her drveway vegetable stand. “Tve
reahzed thar [ can make a difference in pen
ple’s lives,” she savs, She’s even invented a sys-
terrs that sends nutrients t plant roors and cuts
water needs by half.

Shannon Babhb, 17, 1= from Utah. [nthe desere near
her home, native planes thar feed and sheloer
wildlife died. Invasive species spread in their place.
With a granr from rthe Wildlite Conservarion
Saciery, Shannon and her 4-H feends pulled oot
the invaders and collected seeds from native planrs.
They grew native plants in a greenhouse and wrans-
planted them into s meadow. Shannon protects
local water poo. “In efghth prade, 1 began monitor
ng water qualicy in local waterways,”™ she tells
CHI. “1 started teaching others how they can pro-
tect and comserve this precisus resource. | especially
like reaching children inoschool classes, 4-H clabs,
and Scout graups because they are so willing o
lizten and change how they do things,™

Beth Rickard, 18, crearsd the Arcara High School
Conservation and Renewable Energy Project
(CARE) The group received prants o install
salar panels at cheir Calitornia school, CARE.
also insealled and tested a solar water heater at the

schol,
The students
replaced lighe fixtures

with enerpy-saving models, Now C A R.E,
reaches oor o other schools that wish e copy
their plan. “I'm always thinking of ways to live a
more environmentally  friendly  lifestvle”  savs
Beth. “If vou find a cause yoo cruly care abou,

Pl | By H g

pour vour hearr into r, and don't let anvhaody
drag vour spirit down.”

P TRRT Ty

You can join Lindsey, Shannon, and Beth as
they ciean up and care for the Earth, Whar can

D

you do, right where vou are, right now?

Curvanl Health 1 o000y s 25

From CURRENT HEALTH, April - May 2007, Copyright © 2007 by The Weekly Reader Corporation. Reprinted by permission of Scholastic Inc.
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The Life of a Cell Phone

You have one, your parents have one, your friends each have one—owning a cell phone has
become as common as having a traditional land-line in your home. More than 156 million
Americans now use cell phones—including about 20 percent of American teens! In a way, cell
phones have become a necessity of everyday life—we use them to call home when we’re late,
make plans with friends, or get directions when we’re lost. But have you ever thought about
how cell phones are made and what happens to them when you don’t need them anymore?

Like any product, making a cell phone and its parts uses natural resources and energy,
which can potentially impact the air, land, and water. Understanding the life cycle of a product
can help you make environmental choices about the products you use, and how you dispose of
them. You can help minimize your environmental impact of using a cell phone by:

Choose your cell phone service provider carefully. Pick a phone
with features you need and a style you like so you will keep it longer.

Increase the life span of your phone and battery by
following the manufacturer’s directions for charging the battery.

Find ways to reuse or recycle your phone and accessories
when you’re finished with them. Many companies recycle or reuse cell phones—visit the
“Resources” section of this poster for a list of suggestions.

Follow the life-cycle diagram to learn more about cell phones, their parts, and their
potential impact on the environment...
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The Life of a Cell Phone

The Lifeyclelofia (el Phowe
BV
preseting

Recycling

Hauuf_aring

Transp ﬁagﬂtﬂn 4

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L16 « June 2014 « 18



1- GRADE 6: MODULE 2A: UNIT 2: LESSON 16

EXPEDITIONARY
LEARNING

The Life of a Cell Phone

The Nine Lives of a Cell Phone

Cell phones consist of nine basic parts, each of which has its own life cycle:

Circuit board/printed wiring board

Liquid crystal display (LCD)

Battery

Antenna

Keypad

Microphone

Speaker

Plastic casing

Accessories (such as adapters, headsets, carrying cases, and decorative face plates

YVVVVYVYYVYVYVYYYVY

Between 1999 and 2003,
2.5 million phoweS were
collected to be recycled or
reuSed, accounting for |e§ tham
1 percent of the millionS of
phoneS retired or difcarded
edach year.
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1) Material Extraction

A cell phone is made up of many materials. In general, the handset consists of 40 percent metals, 40
percent plastics and, and 20 percent ceramics and trace materials.

The circuit board (also called a printed wiring board) located in the handset, is the ‘brain’ of the cell
phone because it controls all of its functions.

» Circuit boards are made from mined, raw materials including copper, gold, lead, nickel, zinc,
beryllium, tantalum, coltan, and other metals. The manufacturing of these boards requires
crude oil for plastic, and sand and limestone for fiberglass. Many of these materials are known
as “persistent toxins” and can stay in the environment for long periods of time, even after
disposal.

The liquid crystal display (LCD) is a low-power flat panel display on the front of your phone that
shows information and images. It becomes opaque (hard to see through) when electric current passes
through it. The contrast between the opaque and transparent (see-through) areas forms visible
characters.

» Various liquid crystalline substances, either naturally occurring (such as mercury, a potentially
dangerous substance) or human-made, are used to make LCDs. LCDs also require the use of
glass or plastic.

The rechargeable battery is used to power the phone.
> Cell phones can use several types of batteries: nickel-metal hydride (Ni-MH), lithium-ion (Li-
lon), nickel-cadmium (Ni-Cd), or lead acid. Ni-MH and Ni-Cd batteries contain nickel, cobalt,

zinc, cadmium, and copper. Li-lon batteries use lithium metallic oxide and carbon-based
materials, all mined from the earth.
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Approximately 20 percent
of American teen{ (more
girlS thaw boy$) own a ce||
phone. By the end of 2005,
wearly two-thirdS of al| v.S.
teenS will be wirejess!

2) Materials Processing

Most raw materials must be processed before manufacturers can use them to make products. For
example, in cell phones:

» Crude oil is combined with natural gas and chemicals in a processing plant to make plastic.

» Copper is mined, ground, heated, and treated with chemicals and electricity to isolate the pure
metal used to make circuit boards and batteries. The resulting copper pieces are shipped to a
manufacturer where they are formed into wires and sheets.

3) Manufacturing

Plastics and fiberglass are used to make the basic shape of the circuit board, which is then coated
with gold plating. The board is also composed of several electronic components, connected with
circuits and wires (primarily made of copper) that are soldered to the board and secured with
protective glues and coatings.

LCDs are manufactured by sandwiching piqued crystal between layers of glass or plastic.
Batteries consist of two separate parts, called electronics, made from two different metals. A liquid
substance, called electrolytes, touches each electrode. When an outside source of electricity such as an

outlet is applied, chemical reactions between the electrodes and the electrolytes cause an electric
current to flow, giving batteries their “juice” or power.
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Using Less Stuff

Cell phone companies have made great strides in “dematerialization” (using less materials) as shown
by the decreasing size of today’s cell phones. Years ago, the technology needed for a cell phone would
have filled the entire floor of an office building; now everything needed for a cell phone weighs only
7.7 ounces!

4) Packaging and Transportation

Cell phone parts and the finished products need packaging and transportation to get from longer need
or want them extends their useful one place to another. Transportation by plane, truck, or rail all
require the use of fossil fuels for energy, which can contribute to global climate change.

While packaging protects products from damage, identifies contents, and provides information,
excessive or decorative packaging can be wasteful. Packaging consumes valuable natural resources,
such as paper (from trees), plastic (from crude oil in the earth), aluminum (from ore), or other
materials, all of which use energy to produce and can result in waste. Some packaging, however can be
made from recycled materials.
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IN 1985, about 340,000
people ufed cel| phowes
in the wijted Stateg; in
2003, more than 140
million people ufed
ce|| phowes.

5) Useful Life

Unlike other countries, cell phone companies in the United States sell their own phones, which are
usually not interchangeable from company to company. Even though regulations now allow
consumers to transfer their phone number to a new phone company, most companies have unique
technologies in their phones that only work in their own networks.

This means that switching cell phone companies can mean having to purchase a new phone. One way
to extend the useful life of your phone and prevent waste, is to use the same company for continuing
phone service. Always comparison-shop to be sure you get the service and phone that’s right for you.

You can also extend the life of your phone by taking care of it—protecting it from damage by storing it
in a case, avoiding dropping it, and keeping it out of extreme heat and cold and away from water and
other liquids.

The use of rechargeable batteries in cell phones reduces the amount of waste and toxicity that

disposable batteries create. Be sure to follow the manufacturer’s instructions for charging your
batteries so you can extend their lives as long as possible.
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Ce|l phowes are only
ufed for an average of
18 monthS before bejng
replaced—even though

6) End-Of-Life

Donating or recycling cell phones when you no longer need or want them extends their useful lives,
and prevents them from ending up in the trash where they can potentially cause environmental
problems.

Reuse

Many organizations—including recyclers, charities, and electronics manufacturers—accept working
cell phones and offer them to schools, community organizations, and individuals in need. Reuse gives
people, who could not otherwise afford them, free or reduced cost access to new phones and their
accessories. Plus, it extends the useful lifetime of a phone.

Take-Back Programs
Many cell phone manufacturers and service providers offer a “take-back” program. Under this system,
manufacturers accept used cell phones and accessories and either recycle, re-manufacture, or dispose

of them using systems designed to handle the specific types of waste cell phones produce. Contact
your manufacturer by using the information that came with your phone or via the Internet.
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Recycle

Electronics recyclers are springing up everywhere! Today, many stores, manufacturers, and recycling
centers accept cell phones for recycling. While some electronics recyclers only accept large shipments,
communities, schools, or groups can work together to collect used cell phones for shipment to
electronics recyclers.

Some rechargeable batteries can also be recycled, as several retail stores and some communities have
started collecting them. When rechargeable batteries are recycled, the recovered materials can be
used to make new batteries and stainless steel products.

Check the “Resources” section of this poster for a list of organizations that will accept your phone and
accessories for reuse or recycling. You can also use the Internet or phone book to search for local
contacts that recycle and refurbish cell phones.

Disposal

By 2005, the rate at which cell phones are discarded is predicted to exceed 125 million phones each
year, resulting in more than 65,000 tons of waste! Cell phones that are thrown in the trash end up in
landfills (buried in the ground) or incinerators (burned). Because cell phones contain metals, plastics,
chemicals, and other potentially hazardous substances, you should always recycle, donate, or trade in
your old cell phone. It’s free and easy. Don’t throw it away! Phones that are thrown away waste energy
and result in the loss of valuable resources.

Crank Up The Volume

A major cell phone manufacturer recently developed a way to recharge cell phone batteries using
“muscle power.” This hand-powered device provides 20 minutes of talk time after just three minutes
of squeezing a hand-held generator! Other new technologies, such as hydrogen fuel cells and zinc-air
and solar-powered batteries, are under development and might ultimately replace current battery
technology.

These new alternatives will conserve natural resources and reduce waste.
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The Life of a Cell Phone

" what 16 a Life (ycle? |

ave you ever considered where the products

vou use every day come frem, or what

rappens to them whan you finish using them?
Do vou knion hiow each of the products you use
imipacts the ermdronmment?

Just as living things ara barm, get alder, and die,
products aleo complate a life cycle. Each stage of a
product’s life cycle can affect the environment in
differant ways. Some products, such as call
pvones, have many different components, each of
which has itz own life oycla in addition to the life
cycla of the composite produst. The stages of a
product’s ife cyche usually nclude:

*Dasign. A product's dezign can influence each

stage of its life cycle and in wm the environmeant.

Dezign affects which materals will ba uzed to
manufacture a procuct. For example, cheapar
materials are often less durable, which means
the praduct will have a shor uzeful be. Product
dazign can alzo prevent waste in many ways.
Products can be designed with modular conpo-
nents that can be easily raplaced so that the
antire product does not hava to be thrown
awiany If only one piece breaks. [tems
migant to last a long time can
avoid trandy designs 2o
they ara not
thrcnam aviay

' when they go

w out of shie.

«Materials Extraction. All products are made
frarm matenals found in or on the earth. *Virgin"
ar “raw” materials, such as frees or ore, are
directly minad ar harvested from the earth, a
process that can create pollution, uze large
armounts of energy, and deplete limited natural
resaurces. Making new progucts from materials
that have already been used [recycled matarals)
can reduce the amount of raw matenals we
need to take fram the earth.

*Matarials Processing. Once matarals are
extractad, they must be converted into a form
that can ba used to make products. For exam-
pla, paper 1z made from frees, but the wood has
1o undargo several diffarent proceszes befare
Wi Can use il

*Manufacturing. Products are mada in facto-
ries and reguire a great deal of energy 1o croata.
The manufacturing process can also praduce
pallution. Many products raguire the use of
packaging as well, to prevent spoilage, damage,
contamination, and tampering.

*Packaging & Transportation. Tha use of
packaging can protect products fram damage
and provide product information. However, pack-
aging conzumes valuable natural resources and
when used axcessively can be wazteful. Some
packaging can be made from
recycled materals.

Finizhed products are
fransported in rocks,
planes, and traing to differant
lecations whare they are sold. All of thasa
ferms of trangportation burn foszil fuels, which
can contribute to global climate change.

#lise. The way products are used can impact the
emdronment. For example, products that am
only wsed ance create more waste than prod-
wets that are used again and again,

*HReusa/Recycling/Disposal. Uzing a product
over and over again prevents the need to create
the product fram scratch, which saves
resources and energy while also praventing pol-
lution. Recycling or re-manufactuning produwsts
alzo recuces the amount of new materials that
have to be extractad fram the earth. Throwing a
praduct away means that it will end ug in a land-
fill o incinerator and wall mat ba wsetul again,

4
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Head{et: @

Belt clip:

Face plate: %

Portable fawme(
and (D playert:

Per{onal Digital AfSiitant
(PDA):

Hand-Held Hunt

nether a1 schoal, home, o cut runmang
wgrrands. peopla usa hand-hald elactronic

devices avarywhare they go. Taka an infor-
mal survey 10 find out who uses the fallowing
itarms in the varous lecations you visit during a
gingla day. This activity will illestrate haw many
pacple awn and use cell phones and their acces-
zonias. You may discover infaresting trands in who
i& buying and using cell phonas and thair acces-
SAMAS in your community!

GRADE 6: MODULE 2A: UNIT 2: LESSON 16

The Life of a Cell Phone

Consider whethar the people
are kids, teanagers, or adults
and whather they are male
or farmale. For exarmple,
gpend a hatfhaur at the mall and
idantify haw many peapla in each categary ane
uzing the items listed below. Perhaps adult men
uze belt clips more than youngar wormean. 13 that
trua? Find answers to these guestions, ang turm
vour results inte a graph or chart.

Many people use a cell phone headsat wiile they are driing or walking
arcund 1o keep ther hands frea. Most models of headsets can be reused
wihen you buy a new phone.

Some paople buy belt clipz 1o carry cell phones whide not in uze. Reusing

or danating your belt chp when yvou ane finished ugsing it prevents waste.

Decoratva face plates can be trandy and fun, but you don't need tham to
uze & call phone. The bast way to prevant waste i 1o simphy not buy prods
uets you don't need. |f you do buy face plates, donate unwanted ones 1o a
charity or swap them with your friends instead of throwing therm away.

Call phones have a lot of the same parts as hand-held video game
consales and portable CD plavers, including speakars, crouit boards, and

LCDx=. Jid or broken conzoles and plavars can also ba rauzed or racyched
when no longer wantad.

Advances in call phone technolagy have given phones nany uses,

zuch as storing phona numbears and searching the Intemet. An emerging
trend is to croate one device with many uses, such as a PDA that also
functions as a cell phone. This consolidation reduces waste by reducing
the number of incividual itams a person has 1o buy.

d
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(omponent( (rof{word

UM tha fallowing clues about the differant parts of a cell phone to fill in the crossword.

The battary, the LCD, and the
board creata 98 percant of a cell
ohane's emdronmental impacts.

Cell phones that are thrown away .
wasts anargy and rasult in the loss

B
of valuable -
IIIIIIEI

Each part of a cell phona must ba
and transported, which

requines energy and often creates I . .
wasta. .

N B aNEEEEEN

e facilities will recycle
tattanas whan they can no longer . .
be reusad.

Cell phones are aciually not phones
a1 all but zoghisticated two-way

LCD= ara a low-power, flat panal
desplay made by sandwiching hguid
__ bebtwean layers of glass

ar plastic,

Circuits and wires an a circuit board are primarily made from .

Ni-MH and Mi-Cd batteries contan nicke!, cobalt, cadmiurm, and copper, retals that mesd
ta be mined and procassad, which creates pollution and waste,

Marry call phone parts can be removed frem the phone and or recyched,
Batterias consist of two separate parts, called
Flastics and are wsad to make the bazxe shape of a circuit board.

Crude all iz combinad with natural gas and chamicals 1o make .

Environmental Protection Agency."The Life of a Cell Phone".

http://www.epa.gov/osw/education/pdfs/life-cell.pdf. NYS Common Core ELA Curriculum « G6:M2A:U2:L16 « June 2014 - 28
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V

ReSour )
Optiow{ for Reufe § Recyc|ig souces 1‘

#Collactive Good
www.collectivagood.com
Callective Good rafuwhishes donated call phonas and
usas tham io provida affordabls wireless service
throughout the Caribibean and Latin America.

#Callular Telecommunications & Intarnet
Association [CTIA]
wiww.ctia.org
CTIA is an intarnational association for the wiraless
telacommunications industry.

*Charitable Recycling
www.charitablerecycling.com
Chantabla Recycling Program encourages the dona-
tion of used cell phonas.

#Plug-in to eCycling Program
www.plugintoecycling.org
EPA, in partnarship with severgl companies and
organizations, is helping consumars of electronic
products tap into a natwark of racycling opporiuni-
tias nafiorwids.

#RaCallular, Inc.
www.recallular.com or
www.wirelezsrecycling.com
ReCellular, Inc. i a racycler and reseller of usad
wirglass phones and accessaries.

#Rachargeable Battery Recycling
Corporation (RBRC)
www.rbre.org
ABRC is & nonprofit, public servica omganization that
racycles rechargaable batteries.

#The Wireless Foundation
www.wirelessfoundation.org
Establishad by CTIA, this foundation is imahwad with
several programs that use wireless communications
e maka communites safer, families more sacun,
and teachars mara effactive.

Environmental Protection Agency."The Life of a Cell Phone"

http://www.epa.gov/osw/education/pdfs/life-cell.pdf.

#National Recycling Coalition’s (NRC's]
Electronic Recycling Initiative
www.nre-recycle.orgiresources/
electronicsfindex.hitm
MAC's Elacironics Recycling Initetive promotes the
recovery, reuss, and racycing of obsolete alectranic
agquipmeant.

Life (ycle web Sitef

#*11.5. Environmental Protection Agency,
Product Stewardship Program
WWW.Bpa. goviapr
This program providas information on ke cycle
amaronmental mpacts of products.

#11.5. Environmental Protection Agency,
Grean Enginsering Program
www.epa.goviopptintrigreenenginearing
This program adwocates designing praducts with ther
antira ife cycle in mind.

#nited Nations Environment Programma,
Life Cycle Initiative
www.unapie.orgipc/sustain/lcaflca.itm
This wahb site providas information elbout products
end senvicas over thair entira fe oycle.

Other Iiformation

#HowStuffWorks.com, Inc.
www.howstuffworks.comfcell-phone.htm
This wab site prowides & straightforward and aasy-
fo-read discussion of the techmcal componenis of a
cell phone end the tachnology that makes it work.

#Elactronic Industries Allience [E1A]
WWw.aia.org
& trade essociation for the electronics industry,
ElA maintzing information on how memibsr compa-
nies ana incorporeting environmantal ettrioutes into
glectronic producis.

 EESEEESSS—_— — — ————————.|
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The Life of a Cell Phone
F—
The 8ig Debate:
M@; IIEcycle, or BKPOSE?

all phones are complicated prodwcts, which the and of their useful kfe. It can ba a research

makes racycling of disposing of them just ag  project for individuals or assigned 1o teams for
complicated. This acthity ecarminas options for  discusson.

rausing, recycling, or disposing of cell phones at

1. What are some of the end-ofdife options for cell phones? List the options and discuss
the pres and cong of each.

Prof (o

1. Find out what cell phone manufacturers, recyders, and local autharties hava to say about and-of-ife
ootians for call phonas.

* Conduct Internet research or call a comgany that praduces call phones. Find out what it considers
to ba the useful e of a call phane. Ask what tha policy is for accepting s cell phonas back for
recycling or remanufacturing.

* Find out what your teachers do with their cell phones at the end of their usaful life.
* Contact a local recycling center and ask it if accepts old cell phones.

* Contact a cell phone recycler to leam about its recycling practices and what products are made
fram recycled cell phomas.

#  Contact your [ocal waste managemant agency and ask what its pabey is regarding discardsd
cell phonas.

5. After conducting this research, write a summary of your findings, including who you contactad, the
cata, and what nformation you cbtained. Or, prezent the results to your dassmates and discuss what
you view 1o be a good end-of-ife choice for cell phonas.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L16 « June 2014 « 30



]1
-
'

GRADE 6: MODULE 2A: UNIT 2: LESSON 16

EXPEDITIONARY

LEARNING

The Life of a Cell Phone

-/

Math Activity 1: (]| Phone uSer(

1. Call phone users in the United States increazed from 340,000 peaple n 1585 10 aporoxirmately
140 million people in 2003

A.  This means that on average, how many NEW cell phone users are there per year?
B.  In 2003 there ware roughly __ times more Amarican call phone users than in 1985

L Approdmately 20 percent of teenagers in the United States own a maobile phone.
A, If 200 teenagers go to your school, about how mary of them own a cell phone?
B. What f 1,500 teenagers go 1o your school? Than about how many own a cel phone?

Math Activity 2: On-liold

1 Did you know that, on average, call phones are used for onby 18 months before being replaced?
Most unused phones are stored in drawers o closats before eventualy being throwm away. [n fact,
riore than 30 milion mobile phones are hing unesad in American hames and businassas.

A.  Ifaperson buys a new call phone every 18 months, how many phones will they buy
in & years?

1. Starting in 2006, it & predicted that more than 125 milbon call phones—E&5,000 tons of waste—wil
ba discarded annually. Thie potentially sercus emdronmental problem can easily be aveidad by
understanding how 10 reuse and recycle phones, prolonging their useful life.

M. Suppese that 300 million cell phones have already been discarded by the end of 2004. Using

the cell phane discard rate above, how many TOTAL call phones will be discarded by the end
by 20057

B. At the pradicted 2005 rate of discarding cell phones, haw many years will it take to discard
750 milion phones?

(. 750 milion discarded call phones is equal to __ tons of waste?

D.  Canvyounama three altemativas to throwing out your cell phana?

—
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word( from the wi(e

Some of the things that are part of your everyday life didn’t exist when your grandparents were your
age. While we might think we need these things, many people hot along fine without them in the
times past.

First, write down your views on whether the following items are necessary or optional, and why. Then
interview an older relative or friend (more than 50 years old) to ask what they think about the same
things. Compare and discuss your answers. How different or similar are they? Why? Discuss how new
products reduce waste, and how new products increase waste.

Compare your thoughts on the following items with those of someone older than you.
Here’s how:

Ite Your Thoughts Older Generation
Thoughts

Microwave Oven

Cell Phone

Pager

Camera

Compact Disc

Video Game

Radio

Sport Utility Vehicle

Computer

VCR

Answering Machine
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Environmental Protection Agency."The Life of a Cell Phone". http://www.epa.gov/osw/education/pdfs/life-cell.pdf.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L16 « June 2014 « 33



]‘
-
'

EXPEDITIONARY
LEARNING

Healthy Habits Research Folder

GRADE 6: MODULE 2A: UNIT 2: LESSON 16

Articles for Research Folders
(For Teacher Reference)

“Health Rocks,” Skipping Stones, Jan./Feb. 2013. 23: Print.

Jennifer Marino-Walters, “Make Your Move,” Scholastic News Edition 4, May 10, 2010. Print.

Emily Sohn, “Recipe for Health,” Science News for Kids, April 2, 2008.

Susan Heavey, “Adults cut back fast food, but U.S. kids still eat too much fat: CDC,” Washington Post,

February 21, 2013. Print.

Glossary for Healthy Habits Research Folder

Article: “Health Rocks”
affluent having a generous supply of material possessions
immunity being able to resist disease
obesity excessive fat in the body
regulations arule or order issued by an authority
Article: “Make Your Move”
alliance a relationship that benefits both parties
luxury something that you don’t really need, but that is
enjoyable to have
Article: “Recipe for Health”
health the condition of being sound in mind, body, and
spirit
nutrition the act of taking in and using food substances
obese having excessive body fat
pediatric nutritionist a professional who helps children eat healthfully
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(For Teacher Reference)

Article: “Adults cut back fast food, but U.S. kids still eat too much fat: CDC”
caloric intake the number of calories a person eats
consume to eat or drink, especially in a large quantity
obese excess fat in the body
sedentary not physically active
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Limagine visiting your fanuly doctor for isues such

as asthma, attention-deficie disorder, vicamuin I3 defi-
ciency of welght ssues. Your doctor tells vou o spend
more ame outdoors. 5/he tells you o go for an hour
walk in the woods, cty park or forese. Chronic condi-
nons asoclated with a sedentary lifestyle and phyvsical
mactvity have greatly contnbuted to the numerous
health problems children face today. There 15 a con-
nection between the two, and doctors know that these
health condinons can lead to pulmonary, cardiovascular
and mental health problems i adulthood. The LA
Forest Service has begun a public service announce-

ment campagn to “unplug,” or to motrvate faombes
and their children to disconnect from their electron-
s and reconnect with nature. Viewers are directed to
[nscovertheForest.arg, where they can search for areas

o explore and 1deas on what to do outdoors.

Dvid you know that drinking tap water is better for
our environment and almost a thousand omes cheaper?
A bottde of water costs more than 1,000 gallons of ap
water. And, with tap water, there s less pollution from
plastc bottles. There are many casy wavs o purify wap
water, ranging from fileers thar artach o the faucet o
spectal pitchers that vou can keep i the fridge.

Emotional Health: 1%ere Are You A¢?

Fill in es, Mo or At Tumes a5 asvers to these questians

L 1 hike to argue with nov fanuly and friends.

(&

I am abways angry with my siblings/parents.

e

I argue because it allows me to express my dis-
pleasure aboue how things are going m hife.
4. I go for long walks i nature when [ feel down.

3. Ieend to do more acovines alone or with my
friends but not with ney parents.

6. Somenmes, | just want o be alone for long times
i my roont. | don't bke secialzng with friends,
7. 1 often feel amsaows or worned about things.

5. 1 often feel overwhelmed or stressed out.

9. 1 get emotional when things go wrong, but [ feel
betrer when | talk to someone 1 hke.

10, I listen to quiet, classical music when [ am sad.

Health Rocks

Pelng, ]]u&ltﬁ!} EVery Day!

ChooseMyPlate.gov

A A

The U. 5 Department of Health and Human
Services (HHS) has launched a nattonwide Tobacco

Education Campaign, “Tips From A Former Smoker”
on the health risks of smoking. Tobacco use causes
nearly 173 of all cancer deaths, or about 170,000 peo-
ple every year. However, cancer 15 only one of the
many wavs that tobacco kills people, according to the
AACK Task Force on Tobacco and Cancer. With all the
prevention efforts, one in five Americans sull continue
to smoke! Tobacco 15 the single largest cause of prevent-
able deaths i the country and causes no fewer than
15 different types of cancer. Yet every dav nearly 4,000
young people try their first cigarette, and abour 1,000
become addiceed o the mcotine i these products.

The HH5 campaign hopes to increase public
awareness about the health risks of smoking and sec-
ondhand smoke exposure, to motivate smokers
quit, to encourage smokers who need help to call
I-BO0-QUITHMOW and to encourage parents to
actvely protect their children from exposure to second-
fand smoke. A new report from the Surgeon General,
“Preventing Tobacco Use Among Youth and Young
Adules,” detals the scope, health consequences and
influences that lead to youth tobacco wse and speaifies
proven strategies to help prevent tobacco use. It also
provides further scientfic evidence on the addicove
nature of micotne The best way to prevent peaple from
dying from cancer 15 simply to prevent them from get-
g hooked on tobacco. Let’s end tobacco wse now!

My - August 2012

Compiled by the editors of Skipping Stones, Reprinted from Skipping Stones,
Jan. - Feb. 2013. Used by permission.
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Make Your Move!

Practice isn’t just for homework.
It can also help you get healthy.

I t's a new school year. You probably have new * Add up your daily physical activity. If you

teachers, new classes, and maybe you're even aren't getting at least 60 minutes of fast-
at a new school. You will be learning a lot of maoving exercise every day, you aren’t getting
new stuff and developing new skills. One of enough for good health. We're here to help!
those skills should be making healthy exercise Download our exercise log, and fill it in when-

ever you get some exercise. (Find it online at
www.weeklyreader.com/getupandgo.) Every
little bit counts—so even if you walk the dog
for just 15 minutes in the morning and 15 min-
utes at night, you'll have a half hour right there.

* Test your abilities. Total fitness includes a
strong heart and lungs, strong muscles, and
good balance. Maybe you are better in some
areas than others: You may run fast and be able
to lift heavy things, but you can't stay on the bal-
ance beam in PE class for more than a few
seconds, for example. Make it a goal to get
better in all three areas of fitness.

habits a part of your life. Just like learning to
play the trumpert or dribble a basketball, healthy
habits take practice.

Ready to get started? Check out these tips
and ideas from David Missimer, a personal
trainer in Wayne, Pa. You can make this school
year your healthiest yet!

BOREDOM BUSTER!
Sydney K., :

* Set reasonable goals. Do you want to run
longer or faster? Do you wish you could hit a
home run? Figure out what you want to do
better, and then set small goals to meet along
the way. For example, if you want to run longer,
add a minute to each daily run until you have

ALESTRATIONS BT (1. .

20 sEPTEMBER2011  Current Health Kids
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Make Your Move

By Betsy Dru Tecco

reached your main goal. (Filling out an exercise
log daily can help you track your progress.)

» Choose the right activities. Do you like to
compete on a team? Or would you rather just
have fun when you exercise? Ask yourself:
What do | enjoy most? What skill do | most
want to improve? Find activities that match
your goals and interests. Not sure what you
might like? Take our “What's Your Exercise
Personality?” quiz online to find out.

* Know what is available to you. Ask your par-
ents or teachers for exercise ideas. Let them
know what types of activities you would like to
do. They may help you find a team to join or a
class you can take. There may also be a recrea-
tion center or club in your neighberhood, such
as a YMCA or YWCA, a branch of the Boys &
Girls Club, a gym, or a city park that offers fun
ways to master new moves.

+ Don't forget to reward yourself. Celebrate
when you reach your goals! Both the big ones,
such as running a mile faster than you ever
have, and smaller ones, such as taking a walk
every day for a week. “When you work towards
a goal and finally reach that goal, you learn a
valuable lesson,” says Missimer. “It gives you a
feeling of accomplishment that makes you feel
better about yourself.”

THINK ABOUT IT

You don't need to circuit train to figure out

what kinds of exercises you might like. Think
about all the ways you have gotten exercise

in the past year. What were your favorite
activities? Make a list of your top five.

‘-/i For more ways to Get Up and Go, visit us online at www.weeklyreader.com/getupandgo.

Try This Yourself:

From Scholastic News, May 10, 2010. Copyright © 2010 by Scholastic Inc. Reprinted by permission of Scholastic Inc.
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Recipe for Health

Everybody wants to be healthy, but today's world is full of roadblocks. You know you should eat
broccoli, for example, but it's a lot easier to buy French fries (and they taste better). You know you
should exercise, but your friends are playing video games.

For many people, the temptation to indulge is irresistible. But all of that indulging is catching up with
us.

In the United States, two out of three adults now weigh more than they should, according to the
Centers for Disease Control and Prevention (CDC). More than 30 percent of Americans over 20 have
so much body fat that they're considered obese. Only half as many adults were obese in the 1980s.

Young people are also getting way too heavy. The proportion of overweight kids between the ages of 6
and 11 more than doubled in the past 2 decades, according to CDC data, from 7 percent to nearly 19
percent. Over the same period, the proportion of overweight teens more than tripled, from 5 percent
to 17 percent. Healthy body weight is evaluated in terms of a number known as your body mass index,
or BMI. You can check out whether you or a family member is overweight by plugging some numbers
into a calculator at an online site (see sidebar: "Understanding Body Mass Index").

These statistics are alarming because weighing too much increases the risk for heart disease, diabetes,
cancer, sleeping troubles, and other health problems (see "Packing Fat™). People form lifelong eating
habits when they're still kids. And studies show that overweight children tend to become overweight
adults. Indeed, some kids are already developing weight-related diseases such as type 2 diabetes,
which used to show up only in adults.

"Children are primed to learn about eating,” says Susan Johnson, a pediatric nutritionist at the
University of Colorado-Denver School of Medicine. "We need to start young with healthy habits."

And it's not as hard as you may think. Research shows there are plenty of simple things you can do to
eat better, control your weight, and improve your health, even while you're still a kid.

How do you start? Focus on three things: when, what, and how much.
The 'when'

There's no single explanation for why kids' waistlines have been expanding, according to experts. The
problem is more complicated than that.
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For one thing, food is everywhere, almost all the time: from candy in school vending machines to
popcorn at the movies. Fast-food restaurants are convenient and cheap. All too often, one meal runs
into the next.

"It is practically impossible to avoid opportunities to eat,” Johnson says. "I'm only 49, but when | was
a child, people did not eat all day long."

Johnson, who studies eating behaviors, recommends eating three solid meals every day, and adding
no more than two or three snacks to that total. Keep in mind, she says, that snacks include not only
solid foods but also beverages such as juice and soft drinks.

Eating should be part of your daily routine, she says, just like brushing your teeth, practicing an
instrument, or doing homework. For eating, just as for each of these other activities, there should be a
definite time to begin and end.

That routine should start with breakfast, suggests a recent study by researchers from the University of
Minnesota School of Public Health. For a large number of kids, it doesn't. Between one in four and
one in eight children and teenagers regularly skip the first meal of the day, these researchers estimate.
Previous studies have linked skipping breakfast to poorer grades--possibly, in part, because it's hard
to think well when you're low on energy.

To investigate the effects of breakfast on weight, the Minnesota researchers followed 2,200
adolescents for 5 years. At the end of their study, they found that kids who ate breakfast tended to
gain the least weight. Breakfast diners also tended to eat healthier foods and to exercise more than
kids who skipped breakfast.

Scientists haven't proved that eating breakfast causes people to stay slimmer. But starting the day
with a bowl of cereal or eggs and toast is clearly linked to better health.

Studies suggest that if you skip breakfast, Johnson says, "you more than make up for it in the later
part of the day."

The 'what'

What you eat matters as much as when you eat. You probably know that an apple is more nutritious
than a cookie. But supposedly healthy foods, such as granola bars and yogurt, can also lead to weight
gain if you don't pay attention to how much sugar they contain.
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Sugar is full of calories. We need the energy those calories provide to fuel our activities and the bodily
processes that keep us healthy. But our bodies turn excess calories into body fat.

Reading nutrition labels can help you find the right balance. Try not to eat too many foods that list
sugar or corn syrup (a sweetener) as one of the first ingredients. And watch out for high carbohydrate
counts (see sidebar: "Understanding Major Nutrients").

You might also want to cut down on potato chips and other salty snacks. In 1997, researchers
recorded everything 2,000 kids ate and drank for a solid week. All the participants were between 4
and 18 years old at the time of the study. Recently, scientists from St. George's University in London
analyzed records from that study.

The researchers found that kids who ate more salt also drank more soft drinks, which are full of sugar
but empty of nutrition. One behavior doesn't necessarily cause the other. But by eating fewer salty
foods, the researchers concluded, kids might be able to cut out lots of unnecessary--and potentially
fattening--calories.

Thinking too much about ice cream, onion rings, and all the other things you shouldn't eat is a sure
way to fuel cravings for those foods, according to researcher Brian Wansink, who is executive director
of the U.S. Department of Agriculture's Center for Nutrition Policy and Promotion.

Focusing instead on what you can have is a better strategy, he says in his book Mindless Eating: Why
We Eat More than We Think. Wansink encourages kids to have one fruit and one vegetable with every
meal.

You can fit in only so much food at one sitting, he says. Adding healthy foods to your plate can keep
you from filling up on the unhealthy stuff.

One of the best ways to avoid eating junk food, Wansink adds, is to stop keeping it in your house.
That's something you might want to tell the adults you live with: Studies show that the person who
buys and prepares food for a household controls 73 percent of what the family eats.

The 'how much'

Determining how much you need is the final piece of the eating-well puzzle. This is often easier said
than done.
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In a study published this year, Wansink and his colleagues asked more than 250 people how they
decided when to stop eating at mealtime. Thinner people tended to stop when they were full. Heavier
ones, however, said they generally stopped when they'd eaten everything on their plates.

That can be a big problem, Wansink notes, because we're often served far more food than we need--at
home and in restaurants. And overeating can start early. In one study, 5-year olds ate 26 percent more
food when they were given bigger servings.

Wansink has turned up similar results with grown-ups. He took a group of adults who had just
finished a meal and offered to let them watch a movie. Popcorn was offered to everyone during the
movie. It wasn't good popcorn--in fact, it was stale. Nevertheless, people ate 53 percent more popcorn
when given a large bucket instead of a medium-size one. In other studies, he found that people served
themselves more food and went on to eat more food when they were given larger plates or bowls.

Using smaller dishes is an easy way to prevent mindless overeating. So is turning off the television.
Not only does watching TV automatically make many people want to start chowing down, Wansink
says, but it also distracts them from paying attention to how much they've eaten.

The average person makes more than 200 decisions about food every day, according to Wansink's
research. With a little thought and planning, you can make those decisions smart ones.

Junk food, like chips, candy, and cookies, are easy to snack on--and often yummy. But they can pile
on the calories and lead kids to become overweight. iStockphoto

Choosing when to eat should become a routine, like brushing your teeth. Even a burger between
meals can be bad for the waistline. And a burger alone--even at meal time--does not offer the proper
balance of nutrients you need. iStockphoto

Food is everywhere, but the smart thing to do is snack on items that offer vitamins and fiber--like this
apple--not just sugar, like cupcakes, or salty and fatty foods, like French fries. iStockphoto

Eating well means stopping when you're no longer hungry, and including a fruit and vegetable with
every meal--even when you're out picnicking. iStockphoto

~———— ———— ——~

By Emily Sohn

Reprinted with Permission of Science News for Kids
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Adults cut back fast food, but U.S. kids still eat too much fat: CDC

Thu, Feb 21 2013
By Susan Heavey

WASHINGTON (Reuters) - American adults have made a little progress in recent years in cutting
back on calories from fast food, but children are still consuming too much fat, U.S. health researchers
say.

French fries, pizza and similar items accounted for about 11 percent of U.S. adults' caloric intake from
2007 to 2010, on average, down from about 13 percent between 2003 and 2006, the Centers for
Disease Control and Prevention said in one of two reports released on Thursday.

Younger adults, black Americans and those who are already obese consumed the highest amounts of
such food, which is often high in fat, salt and calories that can doom waistlines.

The CDC found in a separate report that while American children, on average, are consuming fewer
calories overall than they used to, the percentage of their calories from artery-clogging saturated fat
was still above optimal levels.

Recommended U.S. guidelines suggest that no more than 10 percent of one's daily calories should
come from such fat, but American youth took in between 11 percent and 12 percent from 2009 to 2010,
data from the CDC's National Center for Health Statistics showed.

Americans' diets and weight is a source of constant scrutiny and research in a country where two-
thirds of the population is considered overweight or obese. According to the CDC, 36 percent of U.S.
adults, or 78 million, and 17 percent of youth, or 12.5 million, are obese. Another third are overweight.

The slight decline in fast food consumption among adults reflects a growing trend toward healthier
options. Many food and beverage companies have revamped their products or created new, healthier
options to account for the shift in consumer tastes.

Still, Americans lead the world in calorie consumption. Portion sizes also have increased over the
years, coupled with an increasingly sedentary lifestyle, have added up to extra pounds. Complications

from obesity include diabetes, heart disease, arthritis and some cancers.

"Previous studies have reported that more frequent fast-food consumption is associated with higher
energy and fat intake and lower intake of healthful nutrients,” CDC wrote.
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Young black adults are especially a concern. Those aged 20 to 39 get more than one-fifth, or 21
percent, of their calories from fast food versus whites and Hispanics in the same age group who get
about 15 percent from such foods, CDC found.

Obese and overweight adults also ate more fast food, it added.

Healthy weight is calculated by measuring body mass index, or BMI, using height and weight. For
example, a 5-foot, 6-inch (1.7 meter) woman weighing 186 pounds (84 kilograms) would be
considered obese as would a 6-foot (1.8 meter) man weighing 221 pounds (100 kilograms).

The CDC also said that American boys aged 2 to 19 took in about 2,100 calories daily during 2009 and
2010, a drop from 2,258 calories in 1999-2000. Girls saw their daily caloric intake fall to 1,755 from
1,831 during the same timeframe.

It is not yet clear how the recent change has affected childhood obesity rates, the agency added.
Among the other findings:

e The consumption of calories from fast food "significantly decreased" with age;
e Fast food consumption was about the same for low-income and higher-income adults;
e More children are eating more protein, except for black girls;

e Carbohydrate consumption is lower among white boys and girls as well as black boys.

(Editing by Doina Chiacu)

From reuters.com, February 21, 2013 © 2013 reuters.com. All rights reserved. Used by permission and protected by the Copyright Laws of the United States. The
printing, copying, redistribution, or retransmission of this Content without express written permission is prohibited.
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Articles for Research Folders
(For Teacher Reference)

Bullying Research Folder
 Carmen Morais, “Bullies Behind Bars,” Scholastic News Choices, October 2012. Print.

e “Cyberbullying Statistics,” www.bullyingstatistics.org.

e Elizabeth Larson and Justin O’Neill, “Is the Cafeteria Ruining Your Life?” Scholastic Scope,
November 18, 2012. Print.

Glossary for Bullying Research Folder

Article: “Bullies Behind Bars”

cyberbullying the electronic posting of mean-spirited messages
criminalize to make illegal

empathetic showing understanding

grappling struggling through

torment inflicting pain

Article: “Cyberbullying Statistics”

camaraderie a spirit of friendly companionship
petition a formal written request
tolerant showing the capacity to endure pain or hardship
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Bullies Behind Bars

Your Community

By Carmen Morais

Laws making bullying a
crime are becoming the
go-to solution. Instead

of detention, kids could

land in jail. Will harsh &
punishments stop the b

T
ky : . Waltch ¥
bullying epidemic? ';

Flnd-—h
related
achvilies
online

12 CHOICES

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L16 « June 2014 « 46




~

1- GRADE 6: MODULE 2A: UNIT 2: LESSON 16

EXPEDITIONARY
LEARNING

Bullies Behind Bars

49 states
have passed
laws against

bullying.

WWW.SCHOLASTIC.COM/CHOICES cotoesr 2012 13
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_quickened her step,

On a cold January day in 2010,
15-vear-old P%e Prince was
walking home ﬂm her high

school in Sullh.rﬂadlcy. a small
town in Massachusetts. Suddenly
a car pulled Wﬂsidc her. It
was filled with Kids from her
schoul—the ; people on earth
Phoebe 1o see. As Phoebe

one of the girls threw a
soda can at her, shouted
an obscene insult, and
laughed as the car
screcched away.

For more than three
months, this girl and
her friends had been
tormenting Phoebe, a
recent immigrant from
Ireland. They stalked
her through the school
hallways, called her
names, encouraged
other kids to exclude
and harass her, and
threatened to beat her
up. The abuse contimued
on Phoebe's Facebook
wall, where the girls
posted cruel messages
and humiliating rumors. Phoebe
had twld her mother about the
harassment, and her mother had
complained to the school, But the
torment weni on. That afternoon,
after Phoche got home, she texted
her friend:

“I can’t do it anymore.™

Later thar night, Phoebe killed
herself.

Phoebe's suicide devastated
her farmly and shocked her small
town. But it was what happenad
next that made headlines around
the country. Within weeks, the

GRADE 6: MODULE 2A: UNIT 2: LESSON 16

i kids who had bullied Phoebe

four girls and one boy—were

i amrested. They were charged with

! crimes that included stalking and

| harassment, If found guilty, the
students faced as many as 10 years
| in jail.

Their arrests sparked a heated

¢ national debate.

Yes, what happened to Phoebe

| was a tragedy, and her tormentors
| should be punished. But did they
deserve to go to jail? Would a law
. have stopped them?

Today, nearly three vears later,

| the controversy rages on,
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i A Staggering Problem

Bullving has always been a

. fact of life in American schools.
For generations, people accepted
that bullying was simply a part
of growing up. Some kids were

| going to be bullied—those who

¢ were different, brainy, awkward,
i eccentric—and this was just an

| unavoidable part of childhood,

| like falling off a bicycle.

But in recent vears, attitudes

have changed. Study after study

i has shown how deeply damaging
i bullying can be. And many

| believe that the problem has
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become more widespread. Today,
nearly 30 percent of all teens
report that they have been bullied,
For gay teens, the scope of the

problem is truly staggering—9 out

of 10 gay teens say they have been
bullied in school, often violently
amdl relentlessly.

Many states and schools
have been struggling to address
the problem, mainly through
education programs. But Phoebe’s

case triggered a national outcry for :

SIONEEr ACHon.
Within months of Phoche’s
death, Massachusetts passed

- Phoebe’s suicide

 devastated her

- family and

- shocked her small

- town. But it was

- what happened
next that made

- headlines around

GRADE 6: MODULE 2A: UNIT 2: LESSON 16

the country.

laws that make bullying a crime:
punishable by jail time. Since

i then, 49 out of 50 states have

passed antibullying laws. Many
of the laws require school districts

¢ to provide antibullying education

and to enforce strict punishments
for bullying. But seven states go
much further by eriminalizing
bullying. In North Carolina, for
instance, a teen who creates a fake
online profile and then uses it o

Bullies Behind Bars

1. South Hadley
High School, where
Phoabae Prince and
har tormentors wens
classmates

2. Phosbe, age 15

3. A candlelight
memarial ceremony
to honor Phoebe
aftar her tragic
suicide

bully someone can be amested.

In Massachusens, continually

harassing someone—as Phoebe’s
i tormenters did to her—is now
{ officially a crime that could lead to

a jail sentence. In states with these

i laws, kids found guilty of bullving
i crimes could end up with criminal
records, which they would be

| required to reveal on college and

i job applications.

| Failure to Protect

Many of the people supporting

these tough state laws are parents

of victims and the teen victims

i themselves, like | 5-vear-old

i Chelsea Little and her mother,
i Angela Stagge. Chelsea had

i been bullied since middle

school—harassed in school and

i on Facebook. Yet her mother’s
i repeated complaints to the school

did no good. The abuse continued,

¢ uniil Chelsea finally left school
i and completed ninth grade online,

This summer, the Stagge family

WWW.SCHOLASTIC.COM/CHOICES
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These are the teens, pictured in court, after they were arrested for what pro:
sunrelenting” bullying of Phoebe Prince. From left to right: Ashley Longe, Sean M

GRADE 6: MODULE 2A: UNIT 2: LESSON 16

Sharan Chanon Velazguez and Flannery Mullins

moved 1o a neighboring town 5o
Chelsea could go to a new school.

Chelsea’s expenience led
her mother o believe that
many schools aren’t adequately
equipped to protect victims of
bullying. “Ii’s oo big a problem
for the schools 1o handle,” Stagge
says. The organization she
founded, Bullying for a Change,
15 devoted to pressing for tougher
state laws, which Stagge believes
will protect other kids from the
suffering Chelsea and others have
had to endure.

But many experts don't
believe that tougher state laws
are the solution. Many studies
have shown that effective
bullving programs focus not on
punishment, but on changing the
social climate of the school. These
programs are designed to make
kids more empathetic, more
accepting of differences, and more
likely to stand up if they see a
friend being picked on.

The best programs are often
led by students, like one in Canal

16 CHOICES

Justice system can backfire, says

Winchester Middle School in
Ohio., There, it's the teens who
speak up at assemblies about
bullying and are recognized when
they act as peacemakers. There's
even a “wall of courage,” whene
everyone 15 asked o share his

or her thoughts about life and
friendship. It is prominently
located m the school’s main
hallway,

In the truly effective programs,
bullies are punished, but in ways
that have an immediate impact on
their lives in and out of school.
Students who harass other kids
are yanked from activities, fired
firom school plays, banned from
dances, and kicked off sporis
teams. Justice i1s swift. The

| message is clear to everybody:
! Being mean is not tolerated. Such

punishments, say experts, ane far
more likely to “cure™ a bully or
discourage the behavior in the
first place than are being ammested
of sefit to jail. In fact, amesting
kids and putting them into the
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cutors called the

These five young
people have paid
a high price for
what they did to
Phoebe. The

' publicity made it

impossible for
them to remain
in school.

Sameer Hinduja, co-director

| of the Cyberbullying Research

Center. “Research shows that
kids who are labeled as criminals
often start to believe that they are

| criminals,” he says. “Instead of

changing for the better, they often
COMMIL MOFe Crimes.”

Getting Justice
But what about extreme cases?
Laws already exist to ensure that
violent crimes are not tolerated.
MNadin Khoury of Upper Dartry,

ulveyhill, Kayla Narey,
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Pennsylvania, was often picked

on because of his small size, In
January 2011, the 13-year-old

was mmbushed. Six classmates
ook tums kicking, beating, and
dragging Nadin through the snow,
while a seventh kid videotaped

the 30-minute attack. The vicious
ordeal ended only when a woman
drove by and chased the gang sway.

The next day, the police armested
Madin's attackers, hauling them
out of school in handeuffz. They
were charged with kidnapping and
assault. Two went o jail; the others
received probation. All now have
cniminal records,

As for Phocebe®s tormentors, the
serious charges against them were
eventually dropped, though all
received probation for their crimes.
Mewspaper articles revealed that
Phoebe had been grappling with
emotional problems even before
the bullying began. Though nobody
questioned that the bullying caused
Phoebe temible distress, there
wasn't enough evidence to
directly connect the bullying to
Phoebe's death.

But these five voung people
have paid a high price fior what they
did to Phoebe. The publicity made
it impossible for them to remain in
school, Their friends wmed away
from them. They received death
threats from strangers around the
country. Reporters camped outside
their homes. When any of them
appeared in public, crowds hurled
inmsults at them.

Thev became national oulcasts,
bullied by the world just as they
had bullied Phoebe.

Some might say this was
punishment enough.

From Scholastic Choices, October © 2012. Copyright 2012 by Scholastic Inc. Reprinted by permission of Scholastic Inc.
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Bullies Behind Bars

Expert Talk

How

be a bully

You can destroy

someone’s life by

being mean—as well as L

your own. Follow these

simple steps to stay on the kind side.

DON'T send or forward mean text messages or spread
ven if you're just fooling around.
DO  speak up if your friends are doing it. It's not
encugh to ignor g or cruelty.

DON'T post or lorwi
to try to hurt or ups
could be illegal.

s or videos
mean, but it

DD  delete any embarrassing or negative '
nt your way —even if you don't kniow the

Person,

Do : check. i something may have

gone too | g%, Err on the side of caulion.

DON'T make fun of someone B

omebody else's

= -~ N

leg out of ] EEEU ¥iulilale
you wall y ar. [a]s]o]' =

And never, & ¥ Eﬂ r
=F = Y

ok Or i 3
ing hurtful or t
commeants berk

Y

WWW.SCHOLASTIC.COM/CHOICES
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Debate

Is the Cafeteria

GRADE 6: MODULE 2A: UNIT 2: LESSON 16

Is the Cafeteria Ruining Your Life?

e o o
Ruining Your Life?
Students say the cafeteria is the top spot for fighting,

bullying, and drama. Is assigned seating the answer?
By Justin 0°'Neill and Elizabeth Larsen

ate Allen will
never forget the
day in seventh
grade when
“the list” went up. She
stepped into the cafeteria
for lunch—her favorite
part of the day—at Black
River Falls Middle School in
Wisconsin. And that's when
she saw ir,

“Assigned seating?” she
croaked, staring at a paper
taped to the wall. She
scanned the room for her
assigned table, desperately
hoping to see ar least one
friend there. But no, it was a group
of strangers,

{ts not fair’ she thoughi.

The Hunger Games Arena
Fair or not, Principal David Roou
thought assigned seating was worth
a try. The cafeteria had become
ground zero for gossip, bullying,
and fighting. Kids routinely
wandered the room looking for a
seat, choking back vears when no
one would let them join a table.
For most kids, lunch is a time
to catch up with [riends, relax, and

trade Twinkies for chips. But for
others, it is a time of acute anxiety,
when simply finding a seat is a daily
humiliation. For these kids, the
lunchroom can feel more like the
Hunger Games arena than what it
should be—a much needed break
from school-day stress.

Why is the cafeteria so crazy?
First, there are the cliques: Band
kids eat with band kids, soccer
players with soccer players, and so
on. If you're not in a group, it can
be hard to feel welcome. Then there
is the rock-concert-level noise and

rowdiness (flying french fries, milk
squirting out noses, etc.). Without
close adult supervision, chaos
erupts—and cafeterias can murn

into bullying hotspots.

Sense of Camaraderie

At Elack River Falls, a computer
program randomly assigns students
to tables, guaranteeing everybody a
seat. (Assignments are rotated every
few weeks ) This way, studenis must
imteract with kids they wouldn’
normally hang out with. Roou says
the system has built a school-wide

BLUSTELTION BY B WA TL0N

20 SCHOLASTIC SCOPE - MOVEMBER 12, 2012
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sense of camaraderie.

Smdents didnt see the
henefits—at least not at first.
They eireulated a petition to end
asslgned seating. Parents called to
complain. As for Katef She scarfed
down her food so she could get out
of there as fast as possible.

Other Options
Assigned scating does have its
drawbacks. Lunch is one of the few
chances students have to socialize.

Is it so unreasonable for kids to
want to spend it with their friends?
Besides, there are other solutions
to cafeteria drama. At South View
Middle School in Minnesota, for
example, students sit at round
tables rather than rectangular ones.
That way, everyone can see and
hear each other, and fewer kids feel
left out of conversations.
Anaother option s “Mix It Up
at Lunch Day.” Once a year, every
student must sit with someone new
at lunch. The idea is that interacting
with kids from another social group
will make you mare tolerant of
differences, and reduce bullying
and prejudice. Thousands of
schools participate in this program.
Iv's suecessful, but it's just one small
step in changing cafeteria culture,
Assigned seating goes a lot
further than that. Just look at Black
River Falls. Today, the cafeteria is
much calmer and nearly bullying-
free. Even Kate, now an adult, has
changed her tune, 1 gained a new
perspective,” she says. “1 met kids
1 had never had the chance to talk
with. | made new bonds.” @
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Is the Cafeteria Ruining Your Life?

BULLYING IS OFF THE MENU FREEDOM TO CHOOSE!

GETTHIS  TAKE THIS ACTIVITY FURTHER! WRITE AN

ACTIVITY  ESSAY USING OUR SCOPE TEMPLATE.

From Scholastic News, November 12, 2012. Copyright © 2012 by Scholastic Inc. Reprinted by permission of Scholastic Inc.

Copyright © 2012 Scholastic News. Used by permission and not subject to

Creative Commons license
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Grade 6: Module 2A: Unit 2: Lesson 17
End of Unit 2 Assessment: Final Draft of Literary
Argument Essay
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1= GRADE 6: MODULE 2A: UNIT 2: LESSON 17
EXPEDITIONARY End of Unit 2 Assessment:
LEARNING Final Draft of Literary Argument Essay

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

I can use correct grammar and usage when writing or speaking. (L.6.1)
I can use correct capitalization, punctuation, and spelling to send a clear message to my reader. (L.6.2)

With support from peers and adults, | can use the writing process to ensure that purpose and audience have been addressed. (W.6.5)

Supporting Learning Targets Ongoing Assessment

< | can use the Literary Argument Essay Rubric to provide kind, specific, and helpful feedback to my e End of Unit 2 Assessment: Final Draft of Literary
peers. Argument Essay

« | can use teacher feedback to revise my argument essay to further meet the expectations of the
Literary Argument Essay Rubric.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L17 « June 2014 « 1
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EXPEDITIONARY End of Unit 2 Assessment:
LEARNING Final Draft of Literary Argument Essay

1. Opening e This lesson is an opportunity for students to review and revise their essays to meet the
A. Engaging the Reader: Independent Reading (5 expectations of the Literary Argument Essay Rubric.
minutes) ¢ Inadvance, be sure to have reviewed students’ first drafts (from Lesson 14) against Rows 1
B. Unpacking Learning Targets (2 minutes) and 3 of tr_le rubric. Give specifif: positive feedback for at least one thing _each student did
. well. Provide at least one specific area of focus for each student for revision.
2. Work Time ) ) ) ) ) ) o
o . Add ] e This lesson includes 5 minutes to address common mistakes you noticed while reviewing
A. M!n' Lesson: Addressing Common Errors (10 student essays. A sample structure is provided here. Focus the lesson on one specific
minutes) common convention error you noticed as you assessed students’ drafts.
B. Peer Critique: Draft Literary Arguments (10 minutes) » Some students may need more help with revising than others. There is space for this during
C. Essay Revision (16 minutes) the revision time.
3. Closing and Assessment » If students used computers in Lessons 13 and 14 to write their first draft, allow them to use
A. Collecting End of Unit Assessments (2 minutes) computers to revise.
4. Homework » Some students may not finish their final draft during this lesson. Consider whether to allow

A. If you haven’'t done so already, finish the final draft of
your essay to turn in tomorrow, along with the first
draft, rubric, and planners.

B. Continue reading your independent reading book for
this unit at home.

them to finish their essays at home and hand them in at the beginning of the next lesson.
Post: Learning targets and Peer Critique guidelines (see supporting materials)

Review: Concentric Circles and Peer Critique protocols (Appendix)

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L17 « June 2014 « 2
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EXPEDITIONARY End of Unit 2 Assessment:
LEARNING Final Draft of Literary Argument Essay

peer critique < Bud, Not Buddy (book; one per student)

e End of Unit 2 Assessment Prompt: How Does Bud Use His Rules—To Survive or To Thrive? Argument Essay (from Lesson 9;
included again in this lesson for Teacher Reference; one per student and one to display)

« Literary Argument Essay Rubric (from Lesson 12)

» Peer Critique Guidelines (one to display)

« Stars and Steps recording form (one per student)

« Students’ draft argument essays (collected in Lesson 14; with teacher feedback and a specific leading question/suggestion)

e Rows 1 and 3 of Literary Argument Essay Rubric (collected in Lesson 14; students’ self-assessments reviewed by the teacher)

< Materials for student writing (computers or lined paper)

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L17 « June 2014 « 3
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End of Unit 2 Assessment:
Final Draft of Literary Argument Essay

A. Engaging the Reader: Independent Reading (5 minutes)
« Concentric Circles:

1. Remind students of the focus question for their independent reading: “Who is the intended audience of your
book? Why do you think that?”

2. Split the group in half. Have half the group make a circle facing out.
3. Have the other half make a circle around them facing in.

4. Invite students on the inside circle to share the audience of their book and why they think that with the
person opposite them on the outside circle.

5. Invite students on the outside circle to do the same.
6. Invite students on the inside circle to move two people to the right to do the same thing again.

7. Repeat until students have spoken to three people.

B. Unpacking Learning Targets (2 minutes)

e Be sure students have their novels Bud, Not Buddy. Display the End of Unit 2 Assessment Prompt: How Does Bud

Use His Rules—To Survive or To Thrive? Argument Essay (originally distributed in Lesson 9).
« Invite the class to read the learning targets with you:

*  “] can use the Literary Argument Essay Rubric to provide kind, specific, and helpful feedback to my peers.

*  “] can use teacher feedback to revise my argument essay to further meet the expectations of the Literary
Argument Essay Rubric.”

e Ask students to Think-Pair-Share:

*  “Given what you have been learning from looking at the model essay and the rubric, and from planning
your own essay, what do you want to focus on as you revise?”

« Emphasize that writing well is hard, and revision is important to make one’s message as clear as possible for one’s
readers. Encourage students and thank them in advance for showing persistence and stamina. Revising is difficult,
but it is one of the things that can help make a good essay great.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L17 « June 2014 « 4

< The review of the learning targets is yet

another identifier of what is expected on
the student essays.

Learning targets are a research-based
strategy that helps all students, especially
challenged learners.

Posting learning targets allows students
to reference them throughout the lesson
to check their understanding. The
learning targets also provide a reminder
to students and teachers about the
intended learning behind a given lesson
or activity.
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EXPEDITIONARY End of Unit 2 Assessment:
LEARNING Final Draft of Literary Argument Essay

A. Mini Lesson: Addressing Common Errors (10 minutes)

« Tell students that you noticed a common error in their essays (for instance, comma splices or inconsistent capitalization).
« Display an example of the error. Explain why it is incorrect.

* Model how to revise and correct the error.

e Check for understanding. Ask students to give you a thumbs-up if they understand the error and how to fix it when revising,
or a thumbs-down if they don’t understand fully.

e If many students give a thumbs-down, show another example of the error. Ask students to think about how to fix it.

e Cold call a student to suggest how to correct it. If the answer is incorrect, clarify. Again ask students to give you a thumbs-up
or thumbs-down. If some students are still struggling, consider checking in with them individually.

« Tell students that they will be getting their essays back now with specific feedback. Ask them to look over the comments and
make sure they understand them. Invite students to raise their hands to ask questions if they have them. Alternatively, create
a “Help List” on the board and invite students to add their names to it if they need questions answered.

e Return students’ draft essays with your feedback and their self-assessments from Lesson 14.

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L17 « June 2014 + 5
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EXPEDITIONARY End of Unit 2 Assessment:
LEARNING Final Draft of Literary Argument Essay

B. Peer Critique: Draft Literary Arguments (10 minutes) e The use of leading

Remind students that a peer critique is when we look over someone else’s work and provide them with feedback. Explain that
peer critiquing must be done very carefully because we want to be helpful to our peers so they can use our suggestions to
improve their work. We don’t want to make them feel bad. Post the Peer Critique guidelines:

1. Be kind: Always treat others with dignity and respect. This means we never use words that are hurtful, including
sarcasm.

2. Be specific: Focus on particular strengths and weaknesses, rather than making general comments like “It's good” or “I
like it.” Provide insight into why it is good or what, specifically, you like about it.

3. Be helpful: The goal is to positively contribute to the individual or the group, not to simply be heard. Echoing the
thoughts of others or cleverly pointing out details that are irrelevant wastes time.

4. Participate: Peer critique is a process to support each other, and your feedback is valued!
Display the Literary Argument Essay Rubric and ask students to refer to their own copies.

Focus students on the second row, Command of Evidence. In Column 3, highlight/underline this section: “Develops the claim
with relevant facts, definitions, details, quotations, or other information and examples from the text(s).”

Invite students to read each part of this section of the rubric aloud with you. Tell them that during the peer critique time they
will be focusing on this specific element of someone else’s argument essay.

Emphasize that their job is to make sure that their peers’ use of evidence and organization is strong. Distinguish peer critique
from proofreading. It is fine if they catch errors in each other’s work. But the goal is to make the thinking in the writing as
strong as possible.

Tell students that they will present feedback in the form of stars and steps. Remind them that they have done this in the first
module. Today they will give one “star” and one “step” based on Row 3 of the rubric.

Briefly model how to give “kind, specific, helpful” stars. Be sure to connect your comments directly to each row of the rubric.
For example: “You have used three details from the novel to support your claims.”

Repeat, briefly modeling how to give “kind, specific, helpful” steps. For example: “Can you find a detail from the novel to
support that claim?”

NYS Common Core ELA Curriculum ¢ G6:M2A:U2:L17 « June 2014 « 6

questions on student essays
helps struggling students
understand what areas they
should improve on before
submitting their essay
again.

Set up peer critiquing very
carefully to ensure students
feel safe giving and
receiving feedback.
Students must be given a
set of clear guidelines for
behavior, and they need to
see the teacher model how
to do it successfully. Asking
students to provide
feedback to their peers
based on explicit criteria
benefits both students in
clarifying what a strong
piece of writing should look
like. Students can learn
from both the strengths and
weaknesses that they notice
in the work of peers.
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EXPEDITIONARY End of Unit 2 Assessment:
LEARNING Final Draft of Literary Argument Essay

Emphasize that it is especially important to be kind when giving steps. Asking a question of the writer is often a good way to do
this. “I wonder if ...?” “Have you thought about ...?”

Distribute the Stars and Steps recording form. Explain that today, students will record the star and step for their partner
on this sheet so that their partner can remember the feedback he or she receives. They are to write the name of their partner at
the top of their paper.

Pair up students. Invite pairs to swap essays and to spend 3 minutes reading them in silence.

Ask students to record a star and step for their partner on the recording form. This form is designed to help them remember
the feedback they want to give to their partner from the peer critique. Circulate to assist students who may struggle with
recording their feedback.

Ask students to return the essay and Stars and Steps recording form to their partner and to explain the star and step they
recorded for their partner. Invite students to question their partner where they don’t understand the star and step they have
been given.
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= GRADE 6: MODULE 2A: UNIT 2: LESSON 17
EXPEDITIONARY End of Unit 2 Assessment:
LEARNING Final Draft of Literary Argument Essay

C. Essay Revision (16 minutes)

« Invite students to apply their self-assessment at the end of Lesson 14, the mini lesson, the stars and steps from the peer
critique, and the feedback given on their draft to revise their essay.

« If using computers to word process, students can review and revise. If handwriting, students will need lined paper to write
a best copy of their essay, incorporating the feedback and learning from the mini lesson.

e Circulate around the room, addressing questions. Consider checking in first with students who need extra support to make
sure they can use their time well.

< When a few minutes are left, if students are working on computers, ask them to save their work.

Closing and Assessment Meeting Students’ Needs

A. Collecting End of Unit Assessments (2 minutes)

« Give students specific positive praise for perseverance you observed. Collect the final drafts from those students who feel
that they have finished (plus all of their organizers and planners).

« Based on whether you want this to be a timed assessment, consider giving students who still want more time the option of
finishing their essay for homework.

A. If you haven’t done so already, finish the final draft of your essay to turn in tomorrow, along with the first draft, rubric, and
planners.
B. Continue reading your independent reading book for this unit at home.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 17
EXPEDITIONARY End of Unit 2 Assessment Prompt:
LEARNING How Does Bud Use His Rules—

To Survive or To Thrive? Argument Essay

Learning Targets
I can cite text-based evidence to support an analysis of literary text. (RL.6.1)
I can write arguments to support claims with clear reasons and relevant evidence. (W6.1)
I can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.6.4)

Focusing question: How does Bud use his “rules” to help him: to survive or to thrive?

In the novel Bud, Not Buddy, the main character, Bud Caldwell, creates a set of rules to live by that he
calls “Caldwell’s Rules and Things for Making a Funner Life and Making a Better Liar out of Yourself.”
These rules are Bud’s response to his life experiences.

In this assessment, you are asked to write a literary argument essay in which you will establish a claim
about whether Bud uses those “rules to live by” to help him survive or thrive in his life. You will
establish your claim in an introduction. Then to support your claim, you will use evidence about how
Bud uses three of his rules. Finally, you will provide closure to your essay with a conclusion.

In your essay, be sure to:

e Write an introduction that presents your claim.

e Select three of Bud’s rules to support your claim.

» Use relevant and specific text evidence, including direct quotations, to support your claim.
e Explain how your evidence supports your claim.

e Use transitional words and phrases to make your writing cohesive and logical.
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 17

EXPEDITIONARY Peer Critique Guidelines
LEARNING

1. Be kind: Always treat others with dignity and respect. This means we never use words that are
hurtful, including sarcasm.

2. Be specific: Focus on particular strengths and weaknesses, rather than making general
comments like “It’s good” or “I like it.” Provide insight into why it is good or what, specifically, you
like about it.

3. Be helpful: The goal is to positively contribute to the individual or the group, not to simply be
heard. Echoing the thoughts of others or cleverly pointing out details that are irrelevant wastes
time.

4. Participate: Peer critique is a process to support each other, and your feedback is valued!
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1- GRADE 6: MODULE 2A: UNIT 2: LESSON 17

EXPEDITIONARY Stars and Steps
LEARNING

Name:

Date:

“Develops the claim with relevant facts, definitions, details, quotations, or other information and
examples from the text(s).”

Star:

Step:
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