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Introduction
In this lesson, students analyze pages 286–304 of Song of Solomon (from “At four o’clock he knocked on the door” to “happy as he had ever been in his life”), in which Milkman visits Susan Byrd and continues to build a connection to his family’s history. Students participate in an evidence-based discussion of two sections of this excerpt analyzing Milkman’s character development and central ideas. Student learning is assessed via a Quick Write at the end of the lesson: Analyze how Milkman’s character development in this excerpt relates to a central idea.
For homework, students read pages 305–319 of Song of Solomon and annotate for figurative language. Also, students reread pages 126–130, 136–138, and 152–153, and develop 2–3 questions related to the development of central ideas in these excerpts and prepare possible answers to their questions for discussion. 
Standards 
	Assessed Standard(s)

	RL.11-12.2
	Determine two or more themes or central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to produce a complex account; provide an objective summary of the text.

	RL.11-12.3
	Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced and developed).

	Addressed Standard(s)

	W.11-12.9.a
	Draw evidence from literary or informational texts to support analysis, reflection, and research.
Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century foundational works of American literature, including how two or more texts from the same period treat similar themes or topics”).

	L.11-12.4.a
	Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 11–12 reading and content, choosing flexibly from a range of strategies.
1. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.


Assessment
	Assessment(s)

	Student learning is assessed via a Quick Write at the end of the lesson. Students respond to the following prompt, citing textual evidence to support analysis and inferences drawn from the text.
Analyze how Milkman’s character development in this excerpt relates to a central idea.

	High Performance Response(s)

	A High Performance Response should:
Analyze how Milkman’s character development relates to a central idea in the excerpt (e.g., In this excerpt, Milkman demonstrates that he has learned to understand and accept others, which relates to the central idea of love through empathy. Earlier in the text, Milkman judged his mother’s questionable behavior, like nursing too long and “visits to a graveyard” to mourn her father, that were the result of her “sexual deprivation” (p. 300). Now, Milkman empathizes with his mother, asking himself, “how would he feel? What would he do?” (p. 300) if his wife did not love him? These questions show that Milkman understands that his mother’s strange behaviors are the result of being deprived of love. Milkman also demonstrates an understanding that his father’s love of “good solid property, the bountifulness of life” came from loving “his [own] father to excess” (p. 300). Milkman understands that the behavior his father demonstrated, the way he “distorted life, bent it, for the sake of gain, was a measure of his loss at his father’s death” (p. 300). Milkman’s understanding and acceptance of his family members demonstrates that empathy is an aspect of the central idea of love.). 


Vocabulary
	Vocabulary to provide directly (will not include extended instruction)

	celibate (adj.) – used to describe a person who abstains from sexual relations
consummation (n.) – the act of completing the union of marriage by the first marital intercourse
homage (n.) – respect or reverence paid or rendered
caul (n.) – a part of fetal membrane sometimes covering the head of a child at birth
skulking (adj.) – moving or hiding in a secret way especially because you are planning to do something bad

	Vocabulary to teach (may include direct word work and/or questions)

	imminent (adj.) – likely to occur at any moment; impending

	Additional vocabulary to support English Language Learners (to provide directly)

	hell-bent (adj.) – very determined to do something especially when there results might be bad
deprivation (n.) – the state of not having something that people need; the state of being deprived of something
ultimatum (n.) – a final threat; a promise that force or punishment will be used if someone does not do what is wanted


Lesson Agenda/Overview
	Student-Facing Agenda
	% of Lesson

	Standards & Text: 
Standards: RL.11-12.2, RL.11-12.3, W.11-12.9.a, L.11-12.4.a 
Text: Song of Solomon by Toni Morrison, pages 286–304
	


	Learning Sequence:
Introduction of Lesson Agenda
Homework Accountability
Reading and Discussion
Quick Write
Closing
	
1. 5%
1. 15%
1. 60%
1. 15%
1. 5%


Materials
Student copies of the Central Ideas and Motifs Tracking Tool (refer to 12 LC Lesson 3) (optional) —students may need additional blank copies
Student copies of the Short Response Rubric and Checklist (refer to 12 LC Lesson 1) (optional)
Learning Sequence
	How to Use the Learning Sequence

	Symbol
	Type of Text & Interpretation of the Symbol

	10%
	Percentage indicates the percentage of lesson time each activity should take.

	no symbol
	Plain text indicates teacher action.

	
	Bold text indicates questions for the teacher to ask students.

	
	Italicized text indicates a vocabulary word.

	
	Indicates student action(s).

	
	Indicates possible student response(s) to teacher questions.

	
	Indicates instructional notes for the teacher.


Activity 1: Introduction of Lesson Agenda	5%
Begin by reviewing the agenda and the assessed standards for this lesson: RL.11-12.2 and RL.11-12.3. In this lesson, students focus on pages 286–304, engaging in a discussion about how Milkman’s character development relates to central ideas in this excerpt. 
Students look at the agenda. 
Activity 2: Homework Accountability	15%
Instruct students to take out their responses to the previous lesson’s homework assignment. (Read and annotate pages 286–304 of Song of Solomon. Also, develop 2–3 questions focused on Milkman’s interaction with Susan Byrd, Guitar, or the children singing, and prepare possible answers to your questions for discussion.)
Instruct students to form pairs and talk about the questions they developed for homework, specifically focusing on Milkman’s interaction with Susan Byrd, Guitar, or the children singing (RL.11-12.3).
Student questions may include:
What does the conversation between Milkman and Guitar on pages 295–298 suggest about each man’s character development?
Student responses may include: 
Throughout the conversation, Guitar refers to himself and the Seven Days as “us,” saying, “you ripped us off” and “[c]ut us out” (p. 297), demonstrating that Guitar fully identifies with the Seven Days. Also, Guitar promises that Milkman “won’t be able to pick” up the gold (p. 298), which suggests that Guitar has not changed his goals. He still wants the gold and still plans to kill Milkman for it. 
Milkman’s character, however, has changed as evidenced by his “help[ing] an old white man lift a huge, heavy crate,” something Milkman acknowledges sounds like “a weak lie” because “in all his life” he had never given “anybody a hand” (p. 296). Not only does Milkman help a stranger, but he acknowledges his former “selfishness and indifference” (p. 296). 
 Why does watching the children make Milkman feel “uncomfortable” (p. 300)?
The happy children make Milkman feel “uncomfortable” because they remind him how silly his hatred was of “his parents, his sisters” (p. 300) and how horrible his treatment of Pilate and Hagar has been. He wonders “how could he have broken in [Pilate’s] house,” the place where he had found “peace … energy, singing” (pp. 300–301). He feels “shame” (p. 300) for how he “treated” Hagar, “used her—her love, her craziness” to make himself “a star, a celebrity” in town (p. 301). Milkman recalls each of his family members with understanding, tenderness, and shame for how he has treated them.
Lead a brief whole-class discussion of student responses. 
If student discussion is rich, text-dependent, and building toward the assessment prompt, consider extending the discussions beyond the allotted time. Then lead a brief, whole-class discussion using any additional Reading and Discussion questions necessary to ensure students are prepared for the assessment. (Key questions in the Reading and Discussion activity are marked with an asterisk*.)
Activity 3: Reading and Discussion	60%
Instruct students to form small groups. Post or project each set of questions below for students to discuss. Instruct students to continue to annotate the text as they discuss (W.11-12.9.a).
Differentiation Consideration: Consider posting or projecting the following guiding question to support students throughout this lesson:
How does Milkman’s character development show a central idea?
Instruct students to read pages 292–293 (from “He was curious about these people. He didn’t feel close to them” to “Macon didn’t ever try to get to Virginia. Pilate headed straight for it”) for evidence to support their responses as they discuss the following questions in groups before sharing out with the class.
Differentiation Consideration: Students may use their Central Ideas and Motifs Tracking Tools to record the development of central ideas and motifs that they identify and discuss.
Differentiation Consideration: Consider providing students with the definitions of cord, pulse, and vaguely.
Students write the definitions of cord, pulse, and vaguely on their copies of the text or in a vocabulary journal. 
Why does Milkman feel “very curious about these people” in Shalimar (p. 292)?
Milkman feels “very curious about these people” in Shalimar because he has changed. He admits that before he always felt like an “outsider in his family” and that “there was no one whose opinion of himself he cared about” (p. 293). In Shalimar, Milkman is a different person; he cares about his connections to others. He does not fully understand his connection to the community in Shalimar, but he admits he feels “some cord or pulse or information they share[]” (p. 293). 
*How do Milkman’s experiences in Shalimar refine central ideas of the text?
Student responses may include:
Milkman’s experiences refine the central idea of community because in Shalimar he feels something “that reminded him of how he used to feel in Pilate’s house” (p. 293). His interactions with Susan Byrd, Sweet, and “those men at Vernell’s table” make him feel like he is a part of “something” (p. 293). He feels he does not have to “get over, to turn on, or up, or even out” like he did in Michigan, where he “had never felt … as though he belonged to anyplace or anybody” (p. 293). Milkman has a growing sense of connection to the community in Shalimar.
Milkman’s experiences refine the central idea of identity because Milkman’s “interest in his own people … had been growing” (p. 293). Milkman is curious about his family history, and he knows now “[i]t wasn’t true what he’d said to Susan Byrd: that it wasn’t important to find his people” (p. 293). Milkman started his journey trying to find gold, and now he is focused on finding answers to questions he has about “his own people,” like “Who were they, and what were they like?” (p. 293). Milkman’s curiosity about the identity of his ancestors suggests that their identities relate to his own sense of self.
Lead a brief whole-class discussion of student responses. 

Instruct students to read pages 300–301 (from “Milkman smiled remembering Pilate. Hundreds of miles away” to “O Solomon don’t leave me here”) for evidence to support their responses as they discuss the following questions in groups before sharing out with the class.
Provide students with the definitions of celibate, consummation, homage, caul, and skulking.  
Students may be familiar with some of these words. Consider asking students to volunteer definitions before providing them to the group.
· Students write the definitions of celibate, consummation, homage, caul, and skulking on their copies of the text or in a vocabulary journal.
Differentiation Consideration: Consider providing students with the definitions of hell-bent, deprivation, and ultimatum.
Students write the definitions of hell-bent, deprivation, and ultimatum on their copies of the text or in a vocabulary journal. 
*How do Milkman’s reflections on his family on pages 300–301 further develop his character?
Student responses may include:
Milkman’s reflections demonstrate that he has become compassionate and empathetic towards his family. Milkman had previously been content to think that his mother demonstrated questionable behavior. Now he understands how his mother’s “deprivation” led to her “nursing … her son” too long and making “some occasional visits to a graveyard” (p. 300). He understands, too, his father’s need to have material possessions, because “lov[ing] … things to excess” was a way for him to “love[] his father to excess” (p. 300). 
Milkman’s reflections also demonstrate that he knows he must take responsibility for his actions. He feels shame for robbing Pilate, as her house was “the only one he knew that achieved comfort without one article of comfort in it” (p. 301). He also takes responsibility for how he treated Hagar, using “her imminent arrival and feeble murder attempt as an exercise of his will against hers” (p. 301). 
Differentiation Consideration: If students struggle, consider posing the following scaffolding questions:
How does Hagar’s history of trying to murder Milkman, along with Milkman’s acknowledgement that he “used [Hagar]” (p. 301), help clarify the meaning of the word imminent? (L.11-12.4.a)
Milkman describes using Hagar and her “arrival and feeble attempt at murder” (p. 301). Milkman was able to “use” Hagar’s murder attempt because he knew that it was coming, based on her prior attempts. The word imminent, then, must mean “likely to occur at any moment.”
How does Milkman’s journey to Virginia influence his understanding of his mother?
Student responses may include:
As Milkman uncovers more details about his past, he feels closer to his family back home and reevaluates details about his mother. Milkman feels compassion towards his mother as he pieces together her “hopeless helplessness” and “the best years of her life … celibate” 
(p. 300). He understands for the first time why she might be driven to nurse too long or have “occasional visits to a graveyard” (p. 300), which he had always interpreted as questionable behavior.
Milkman’s question “What might she have been like had her husband loved her?” (p. 300) indicates that he is aware of how much his mother’s life has been shaped by his father. Milkman also places himself in his mother’s situation and asks, “What would he do? Would he continue as he was?” if he had been deprived of love for so much of his life (p. 300). These questions demonstrate that Milkman empathizes with and has compassion for his mother. 
How does Milkman’s journey to Virginia influence his understanding of his father?
Milkman believes that his father “acquired things and used people to acquire more things” (p. 300), but this observation is not filled with the same judgment Milkman has shown towards his father in the past (p. 300). Instead, Milkman demonstrates an understanding of how his father’s character is shaped by “his loss at his [own] father’s death” (p. 300). Milkman understands that his father wants to pay “homage to his own father’s life and death by loving what that father had loved” (p. 300), namely property. Milkman understands his father’s love for property as a tribute to his own father. 
What do Milkman’s reflections about his treatment of Pilate and Hagar suggest about his character development? 
Milkman’s reflections demonstrate an awareness of how poorly he treated his family back in Michigan. He robbed from Pilate’s house, the one house in which he felt “peace,” and he treated Hagar “like a puppet strung up by a puppet master” (p. 301). Milkman wonders why “he never [sat] her down [to] talk to her” (p. 301), demonstrating that he is aware of how his actions have negatively affected other people.  
*How does Milkman’s journey to Virginia contribute to his understanding of his family community?
Student responses may include:
Milkman finally recognizes that “hating his parents, his sisters, seemed silly now” (p. 300). Instead of hating his family, Milkman understands and accepts them, demonstrating his empathy for his family.
Milkman remembers the “peace … energy, singing” at Pilate’s house, even though she had no “article[s] of comfort” (p. 301). Milkman understands what Pilate has demonstrated her whole life: people are more important than objects; people bring “peace” and joy.
*How do Milkman’s reflections about his mother and father relate to his treatment of Hagar?
Student responses may include:
Milkman’s treatment of Hagar parallels his father’s treatment of his mother. Milkman controlled Hagar with his “magnificent joint” like “a puppet master” (p. 301). He “had used [Hagar’s] skulking, bitter vengeance” to become “a star” with a reputation that he could “destroy” women (p. 301). Similarly, Milkman’s father has driven his mother into “hopeless helplessness” through “sexual deprivation” (p. 300). Macon’s refusal to love Ruth “affect[s] her, hurt[s] her” (p. 300). Both men have used sexual intimidation to control their partners. 
How does the Solomon song develop Milkman’s identity?
Once Milkman decodes the song of Solomon and realizes that “[t]hese children were singing a story about his own people,” he is “as eager and happy as he had ever been in his life” (p. 304). Milkman feels joy at discovering more about his ancestors because their identity is a “gift for him,” a part of his own identity (p. 304).
Lead a brief whole-class discussion of student responses. 
Activity 4: Quick Write 	15%
Instruct students to respond briefly in writing to the following prompt:
Analyze how Milkman’s character development in this excerpt relates to a central idea.
Instruct students to look at their annotations to find evidence. Ask students to use this lesson’s vocabulary wherever possible in their written responses.
· Students listen and read the Quick Write prompt.
Display the prompt for students to see, or provide the prompt in hard copy.
Transition to the independent Quick Write. 
· Students independently answer the prompt, using evidence from the text. 
See the High Performance Response at the beginning of this lesson.
Consider using the Short Response Rubric to assess students’ writing. Students may use the Short Response Rubric and Checklist to guide their written responses.
Activity 5: Closing	5%
Display and distribute the homework assignment. For homework, instruct students to read pages 305–319 of Song of Solomon (from “It was a long time after he left, that warm September morning” to “spurting emerald glass and jungle-red wine everywhere”) and annotate for figurative language (W.11-12.9.a). Also, instruct students to reread pages 126–130, 136–138, and 152–153, and develop 2–3 questions related to the development of the central ideas in these excerpts (RL.11-12.2) and prepare possible answers to their questions for discussion. 
· Students follow along.
Homework
Read pages 305–319 of Song of Solomon (from “It was a long time after he left, that warm September morning” to “spurting emerald glass and jungle-red wine everywhere”) and annotate for figurative language. Also, reread pages 126–130, 136–138, and 152–153, and develop 2–3 questions related to the development of central ideas in these excerpts and prepare possible answers to your questions for discussion. 
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