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Introduction
In this lesson, students analyze pages 90–112 of Song of Solomon (from “Once again he did his Christmas shopping” to “He flashed his gold merrily and was gone”), in which Milkman ends his relationship with Hagar and Pilate defends Reba from a violent lover. Additionally, the men of Southside discuss a recent murder in the area, Milkman shares a strange vision with Guitar, and Freddie explains the circumstances of his birth. Students pay particular attention to how Milkman’s and Freddie’s stories contribute to the overall meaning of the novel and consider the aesthetic impact of these stories. Student learning is assessed via a Quick Write at the end of the lesson: How do the passages on pages 104–105 and 110 contribute to the meaning or aesthetic impact of the novel?
For homework, students read pages 113–134 of Song of Solomon and annotate for the development of central ideas and use of figurative language. Also, students develop 2–3 discussion questions focused on how central ideas develop, interact, or build on one another in the text, as well as the use of figurative language, and prepare possible answers to their questions for discussion.
Standards
	Assessed Standard(s)

	RL.11-12.5
	Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall structure and meaning as well as its aesthetic impact.

	Addressed Standard(s)

	RL.11-12.3
	Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced and developed).

	W.11-12.9.a
	Draw evidence from literary or informational texts to support analysis, reflection, and research.
Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century foundational works of American literature, including how two or more texts from the same period treat similar themes or topics”).

	L.11-12.4.a
	Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 11–12 reading and content, choosing flexibly from a range of strategies.
1. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word's position or function in a sentence) as a clue to the meaning of a word or phrase.


Assessment
	Assessment(s)

	Student learning is assessed via a Quick Write at the end of the lesson. Students respond to the following prompt, citing textual evidence to support analysis and inferences drawn from the text.
How do the passages on pages 104–105 and 110 contribute to the meaning or aesthetic impact of the novel?

	High Performance Response(s)

	A High Performance Response should:
Analyze both the selected passages (e.g., Milkman’s dream about his mother on pages 104–105 and Freddie’s account of his birth on page 110).
Analyze either the meaning or the aesthetic impact of both passages (e.g., The supernatural motif in both passages contributes to the aesthetic impact of the text by creating a world in which the fantastic and the ordinary coexist. Although Milkman uses vivid language to describe his vision while Freddie uses much simpler language, both men accept the extraordinary events they describe as part of their ordinary world. Milkman uses beautiful language to describe the deadly tulips in his vision, noting their “bloody red heads” and the “soft jagged lips” that smother his mother. He recalls that finally he could only see “a mound of tangled tulips bent low over her body, which was kicking to the last” (p. 105). Despite the fantastic elements of Milkman’s vision, he is convinced that “it had really happened, that he had really seen it” (p. 104). Similarly, Freddie is convinced that his mother really “fell down on the ground in labor pain right then and there” (p. 110) when she saw a ghost woman turn into a white bull. By including these supernatural stories in the novel, Morrison draws attention to the possibility that events that might at first seem strange or fantastic can be as powerful and dangerous as what is typically considered “real” (p. 104).).


Vocabulary
	Vocabulary to provide directly (will not include extended instruction)

	dragnet (n.) – system or network for finding or catching someone, as a criminal wanted by the police
impugning (v.) – casting doubt upon
virility (n.) – masculinity

	Vocabulary to teach (may include direct word work and/or questions)

	flailing (v.) – moving one’s arms or legs in a wild and uncontrolled way

	Additional vocabulary to support English Language Learners directly

	asylum (n.) – a hospital where people who are mentally ill are cared for especially for long periods of time


Lesson Agenda/Overview
	Student-Facing Agenda
	% of Lesson

	Standards & Text:
Standards: RL.11-12.5, RL.11-12.3, W.11-12.9.a, L.11-12.4.a
Text: Song of Solomon by Toni Morrison, pages 90–112
	


	Learning Sequence:
Introduction of Lesson Agenda
Homework Accountability 
Reading and Discussion
Quick Write
Closing
	
1. 5%
15%
60%
15%
5%


Materials
Student copies of the Central Ideas and Motifs Tracking Tool (refer to 12 LC Lesson 3) (optional)—students may need additional blank copies
Student copies of the Short Response Rubric and Checklist (refer to 12 LC Lesson 1) (optional)


Learning Sequence
	How to Use the Learning Sequence

	Symbol
	Type of Text & Interpretation of the Symbol

	10%
	Percentage indicates the percentage of lesson time each activity should take.

	no symbol
	Plain text indicates teacher action.

	
	Bold text indicates questions for the teacher to ask students.

	
	Italicized text indicates a vocabulary word.

	
	Indicates student action(s).

	
	Indicates possible student response(s) to teacher questions.

	
	Indicates instructional notes for the teacher.


Activity 1: Introduction of Lesson Agenda	5%
Begin by reviewing the agenda and the assessed standard for this lesson: RL.11-12.5. In this lesson, students analyze pages 90–112 of Song of Solomon, paying particular attention to the meaning and aesthetic impact of Milkman’s dream, described on pages 104–105, and Freddie’s account of his birth on page 110.
Students look at the agenda.
Activity 2: Homework Accountability	15%
Instruct students to take out their responses to the first part of the previous lesson’s homework assignment. (Read and annotate pages 90–112 of Song of Solomon. Also, develop 2–3 questions focused on character development in this excerpt and prepare possible answers to your questions for discussion.)
Instruct students to form pairs and discuss the questions they developed for homework, specifically analyzing character development.
Student questions may include:
How do Milkman’s thoughts about ending his relationship with Hagar further develop his character?
Milkman’s thoughts about ending his relationship with Hagar demonstrate Milkman’s selfishness. Because he no longer has to “hustle for it, work for it, do something difficult for it” (p. 91), Milkman no longer views the relationship as valuable. Instead, he compares Hagar to “the third beer,” the one “you drink because it’s there … and because what difference does it make?” (p. 91), demonstrating that Hagar is no more important to him than any other casual indulgence.
How does Hagar’s three-year relationship with Milkman impact her character?
Student responses may include:
Milkman’s relationship with Hagar causes her to change from a seemingly strong and independent woman to a fragile person. Early in their relationship when Milkman asks Hagar if she has any weaknesses, she answers, “I haven’t found any” (p. 96). Years later, however, as Milkman becomes more involved with “the other part of his social life,” Hagar grows jealous and begins to “pout, sulk, and accuse him of not loving her” (p. 98). Thus, Milkman becomes her one weakness.
When Milkman finally ends the relationship, Hagar’s response to his rejection demonstrates her fragility. His “coldness” sends “Hagar spinning into a bright blue place where people spoke in whispers or did not make sounds at all, and where everything was frozen except for an occasional burst of fire inside her chest that crackled away” (p. 99), highlighting Hagar’s lack of strength when Milkman rejects her.
What does Pilate’s defense of Reba suggest about Pilate’s character?
Student responses should include:
Pilate’s defense of Reba suggests that Pilate can be dangerous and may have special “power[s]” (p. 94). The neighbors know “not to fool with anything that belong[s] to Pilate” (p. 94). They also believe she has “the power to step out of her skin, set a bush afire from fifty yards, and turn a man into a ripe rutabaga” (p. 94), suggesting Pilate’s ability to fight Reba’s attacker.
Pilate’s defense of Reba suggests that she is devoted to her daughter. Pilate tells the man, ”You see, darlin, that there is the only child I got … Mamas get hurt and nervous when somebody don’t like they children.” (p. 94), illustrating her devotion to Reba.
Lead a brief whole-class discussion of student responses.
If student discussion is rich, text-dependent, and building toward the assessment prompt, consider extending the discussions beyond the allotted time. Then lead a brief whole-class discussion using any additional Reading and Discussion questions necessary to ensure students are prepared for the assessment. (Key questions in the Reading and Discussion activity are marked with an asterisk*.)

Instruct students to take out their responses to the second part of the previous lesson’s homework assignment. (Record any new questions that emerge during your reading and write answers to any earlier questions that you have resolved.)
Instruct students to talk in pairs about any additional questions that have emerged while reading.
Students discuss questions that have emerged while reading Song of Solomon and possible answers to those questions.
Lead a brief whole-class discussion of student responses.
Activity 3: Reading and Discussion	60%
Instruct students to form small groups. Post or project each set of questions below for students to discuss. Instruct students to continue to annotate the text as they discuss (W.11-12.9.a).
Differentiation Consideration: Consider posting or projecting the following guiding question to support students throughout this lesson:
Why are the stories Milkman and Freddie tell important?
Instruct students to refer to pages 99–104 (from “Long after he’d folded the money and the letter” to “If things ever got tough, you’d melt. You’re not a serious person, Milkman”) for evidence to support their responses as they discuss the following questions in groups before sharing out with the class.
Provide students with the definitions of dragnet, impugning, and virility.
Students may be familiar with some of these words. Consider asking students to volunteer definitions before providing them to the group.
Students write the definitions of dragnet, impugning, and virility on their copies of the text or in a vocabulary journal.
Differentiation Consideration: Consider providing students with the definition of asylum.
Students write the definition of asylum on their copies of the text or in a vocabulary journal.
What do the discussions about Winnie Ruth’s crimes suggest about the attitudes of the Southside community toward violence?
Student responses should include:
The Southside people blame Winnie Ruth for “what they believed was white madness—crimes planned and executed in a truly lunatic manner against total strangers” (p. 100). This explanation for otherwise inexplicable or strange crimes suggests that the people of Southside recognize violence against strangers as senseless and believe that only white people would carry out this type of crime.
The Southside people use Winnie Ruth’s crimes to distinguish between “[b]izarre killings” and those committed “for good reasons,” such as “verbal insults impugning their virility, honesty, humanity, and mental health” (p. 100). The community views the latter crimes as “legitimate” because they are “committed in the heat of passion: anger, jealousy, loss of face, and so on” (p. 100), suggesting that they would not condone murders committed for unusual reasons.
How does the conversation between Milkman and Guitar on pages 102–104 develop a central idea?
Student responses may include:
The conversation develops the central idea of identity as Guitar points out that he and Milkman are two distinct people, even though they are good friends. He continues, “Look, Milk, we’ve been tight a long time, right? But that don’t mean we’re not different people” (p. 102). Guitar goes on to highlight how they think differently about important issues, concluding, “I’m trying to say that we don’t have to agree on everything; that you and me are different … I mean there are things that interest me that don’t interest you” (p. 103). Guitar’s statements emphasize the idea that the two men, though close, have separate identities.
The conversation develops the central of idea of community as Milkman and Guitar argue about whether their differences are based on the fact that they belong to different communities. Guitar tells Milkman, “You got your high-tone friends and your picnics on Honoré Island” (p. 103). Guitar points out that despite Milkman’s busy social life, he has no real community. He concludes, “You don’t live nowhere. Not Not Doctor Street or Southside” (p. 103), suggesting that Milkman has no real place in either community.
Lead a brief whole-class discussion of student responses.

Instruct students to refer to pages 104–110 (from “Serious is just another word for miserable” to “‘Strange stuff goin on right in this here town’”) for evidence to support their responses as they discuss the following questions in groups before sharing out with the class.
*How do specific word choices and phrases contribute to the meaning and tone of Milkman’s vision on pages 104–105?
Student responses should include:
Milkman’s word choices contribute to the meaning of his story by establishing that the events he recounts to Guitar are real, not imagined. Milkman describes his vision as a “dream” to Guitar “because he didn’t want to tell him it had really happened, that he had really seen it” (p. 104). In this passage, Milkman is aware that what he saw is unusual in the ordinary world, but he accepts it as real.
Milkman’s word choices contribute to the tone of his story by creating a vision that is threatening and violent. According to Milkman, the strange tulips “sprout … bloody red heads” (p. 105) and his mother’s arms were “flailing arms high above those bobbing, snapping heads” (p. 105). The sense of danger increases as the tulips “smother[] her, taking away her breath with their soft jagged lips” until finally Milkman senses that the flowers will “soon suck up all the air around her and leave her limp on the ground” (p. 105). Milkman’s vivid language throughout the story creates a tone of eerie danger.
Differentiation Consideration: If students struggle, consider posing the following scaffolding question:
How does the description of Milkman’s mother fighting off the tulips “as though they were harmless butterflies” clarify the meaning of the word flailing (p. 105)? (L.11-12.4.a)
The image of Milkman’s mother fighting off butterflies suggests that she is waving her arms around, so the word flailing might mean “moving one’s arms or legs in a wild and uncontrolled way.”
*What is the aesthetic impact of Milkman’s vision?
Milkman’s vision contributes to the aesthetic impact of the excerpt by treating fantastic, supernatural events as beautiful yet dangerous elements of the real world. Milkman recognizes that Guitar might not be able to accept his vision as real, so he describes it as a dream, but he is certain “that he had really seen it” (p. 104). In the novel, the supernatural and the natural are both “real” worlds.
How does Milkman’s vision further develop his character?
Student responses may include:
Milkman’s vision demonstrates that Milkman’s reality is sometimes different from the reality of other people. Milkman calls his vision “a dream because he didn’t want to tell [Guitar] that it had really happened, that he had really seen it” (p. 104). Milkman’s decision to describe his vision as a dream demonstrates that while he recognizes the events as real, he knows the vision is not typical and he is concerned about how Guitar will react if he presents the events as “real” rather than as a dream.
Milkman’s vision illustrates Milkman’s tendency to avoid taking action. In the vision, even when his mother is being smothered, Milkman refuses to help, saying, “But she liked it. She was having fun” (p. 105), ignoring the danger he saw. Wrapped up in his own concerns, Milkman is unable to consider his mother’s situation and its seriousness. Milkman’s lack of action in the vision suggests that he has difficulty understanding when and how to act effectively.
How does Milkman’s vision develop Guitar’s role as a foil for Milkman?
Milkman’s vision develops Guitar’s role as a foil for Milkman by emphasizing that although the two friends are very close, they have different ideas about the value of being “serious” (p. 104). Although Milkman shares his vision in as “light-hearted” a way as possible to emphasize “the dangers of seriousness” (p. 105), Guitar immediately focuses on the serious danger confronting Ruth and wonders why Milkman did not help his mother. Milkman objects, “You’re making the whole thing into something superserious [sic] … The least little thing is a matter of life and death to you” (p. 106).
Consider reminding students of their work with the term foil in Module 12 LC Lesson 5.
*How does Freddie’s story about his birth contribute to the aesthetic impact of the novel?
Student responses may include:
Freddie’s story, like Milkman’s vision, contributes to the aesthetic impact of the novel by depicting a world in which supernatural and natural elements coexist. Freddie’s account of his mother, who “fell down on the ground in labor pain right there and then” when she saw the ghost woman “turn[] into a white bull,” mixes the ordinary aspects of childbirth with the fantastic elements of a ghost story and emphasizes the dangers of both.
With the structural choice of presenting Freddie’s strange story so soon after Milkman’s beautiful, deadly vision, Morrison draws attention to the fantastic aspects of her novel and suggests that these elements are both real in the world of her novel. When Milkman seems to doubt Freddie’s story, “Freddie look[s] more surprised than hurt” (p. 110), suggesting that he accepts the supernatural as part of his world and assumes Milkman will do the same.
What does Milkman’s response to Freddie’s story suggest about Milkman’s character?
Milkman’s laughter suggests that Milkman is skeptical and causes Freddie to ask, “You don’t believe me, do you?” (p. 110). Milkman’s reluctance to acknowledge Freddie’s story as fact, despite his own recent vision, suggests that Milkman is uncertain about his beliefs.
Consider reminding students of their work with motifs in Lesson 7, and that the stories Milkman and Freddie tell in this passage are additional examples of the motifs of storytelling and the supernatural.
Differentiation Consideration: Students may use their Central Ideas and Motifs Tracking Tools to record the development of central ideas and motifs.
Lead a brief whole-class discussion of student responses.
Activity 4: Quick Write	15%
Instruct students to respond briefly in writing to the following prompt:
How do the passages on pages 104–105 and 110 contribute to the meaning or aesthetic impact of the novel?
Instruct students to look at their annotations to find evidence. Ask students to use this lesson’s vocabulary wherever possible in their written responses. 
Students listen and read the Quick Write prompt.
Display the prompt for students to see, or provide the prompt in hard copy.
Transition to the independent Quick Write.
Students independently answer the prompt, using evidence from the text. 
See the High Performance Response at the beginning of this lesson.
Consider using the Short Response Rubric to assess students’ writing. Students may use the Short Response Rubric and Checklist to guide their written responses.
Activity 6: Closing	5%
Display and distribute the homework assignment. For homework, instruct students to read pages 113–134 of Song of Solomon (from “Nothing happened to the fear. He lay in Guitar’s bed” to “Lena had no idea she could move that fast”) and annotate for the development of central ideas and use of figurative language (W.11-12.9.a). Also, instruct students to develop 2–3 discussion questions focused on how central ideas develop, interact, or build on one another in the text, as well as the use of figurative language (RL.11- 12.2 and RL.11-12.4), and prepare possible answers to their questions for discussion.
Students follow along.
Homework
Read pages 113–134 of Song of Solomon (from “Nothing happened to the fear. He lay in Guitar’s bed” to “Lena had no idea she could move that fast”) and annotate for the development of central ideas and use of figurative language. Also, develop 2–3 discussion questions focused on how central ideas develop, interact, or build on one another in the text, as well as the use of figurative language, and prepare possible answers to your questions for discussion. 
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