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Introduction
In this lesson, students read and analyze pages 320–325 of Song of Solomon (from “Perhaps it was because the sun had hit” to “There’s absolutely nothing in the world going on here. Not a thing”), in which Milkman returns to Susan Byrd’s house to find answers to his questions regarding the Sugarman song and his own family. Students analyze the relationship between Milkman’s newfound knowledge and the epigraph of the novel. Student learning is assessed via a Quick Write at the end of the lesson: How does this excerpt relate to the epigraph, “The fathers may soar / And the children may know their names”? 
For homework, students read pages 326–337 of Song of Solomon and annotate for the development of central ideas. Also, students develop 2–3 discussion questions focused on how central ideas develop, interact, or build on one another in the text and prepare possible answers to their questions for discussion. In addition, students continue to record any new questions that emerge during their reading and write answers to any earlier questions that they have resolved. 
Standards 
	Assessed Standard(s)

	RL.11-12.2
	Determine two or more themes or central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to produce a complex account; provide an objective summary of the text.

	RL.11-12.5
	Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall structure and meaning as well as its aesthetic impact.

	Addressed Standard(s)

	W.11-12.9.a
	Draw evidence from literary or informational texts to support analysis, reflection, and research.
Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century foundational works of American literature, including how two or more texts from the same period treat similar themes or topics”).

	L.11-12.4.a
	Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 11–12 reading and content, choosing flexibly from a range of strategies.
1. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word's position or function in a sentence) as a clue to the meaning of a word or phrase.


Assessment
	Assessment(s)

	Student learning is assessed via a Quick Write at the end of the lesson. Students respond to the following prompt, citing textual evidence to support analysis and inferences drawn from the text.
How does this excerpt relate to the epigraph, “The fathers may soar / And the children may know their names”?

	High Performance Response(s)

	A High Performance Response should:
Analyze how this excerpt relates to the epigraph (e.g., This excerpt relates to the epigraph by illustrating the close relationship between names and identity. The story Susan tells suggests that the epigraph refers to Solomon, “a flying African” (p. 322), and his descendants, the children who “know their names” (p. ix). In this excerpt, Milkman learns that Solomon “flew off” leaving “everybody. Wife, everybody, including some twenty-one children” (p. 322). Susan explains that the families of the children Solomon abandoned are eager to “claim[] kin to him” (p. 322), however, and establish their identities as his descendants by “calling themselves Solomon something or other” (p. 322). Susan’s story suggests that the descendants of Solomon are proud to “know their names,” their connection to Solomon, and to know that their name links them to a man who was able to “soar” as he escaped an intolerable situation and gained freedom.). 


Vocabulary
	Vocabulary to provide directly (will not include extended instruction)

	slew (n.) – large number or quantity
tallow (n.) – the harder fat of sheep, cattle, etc., separated by melting from the fibrous and membranous matter naturally mixed with it, and used to make candles, soap, etc.

	Vocabulary to teach (may include direct word work and/or questions)

	seedy (adj.) – poorly kept; run-down; shabby

	Additional vocabulary to support English Language Learners directly

	frayed (v.) – worn down at the end or edge
speculations (n.) – ideas or guesses about something that is not known


Lesson Agenda/Overview
	Student-Facing Agenda
	% of Lesson

	Standards & Text:
Standards: RL.11-12.2, RL.11-12.5, W.11-12.9.a, L.11-12.4.a
Text: Song of Solomon by Toni Morrison, pages 320–325
	


	Learning Sequence:
Introduction of Lesson Agenda
Homework Accountability 
Reading and Discussion
Quick Write
Closing
	
1. 5%
15%
60%
15%
5%


Materials
Student copies of the Central Ideas and Motifs Tracking Tool (refer to 12 LC Lesson 3) (optional) —students may need additional blank copies
Student copies of the Short Response Rubric and Checklist (refer to 12 LC Lesson 1) (optional)
Learning Sequence
	How to Use the Learning Sequence

	Symbol
	Type of Text & Interpretation of the Symbol

	10%
	Percentage indicates the percentage of lesson time each activity should take.

	no symbol
	Plain text indicates teacher action.

	
	Bold text indicates questions for the teacher to ask students.

	
	Italicized text indicates a vocabulary word.

	
	Indicates student action(s).

	
	Indicates possible student response(s) to teacher questions.

	
	Indicates instructional notes for the teacher.


Activity 1: Introduction of Lesson Agenda	5%
Begin by reviewing the agenda and the assessed standards for this lesson: RL.11-12.2 and RL.11-12.5. In this lesson, students read pages 320–325 of Song of Solomon and participate in small-group discussions to analyze the relationship between the excerpt and the meaning of the novel’s epigraph. 
Students look at the agenda.
Activity 2: Homework Accountability	15%
Instruct students to take out their responses to the previous lesson’s homework assignment. (Read pages 320–325 of Song of Solomon and annotate for the development of central ideas. Develop 2–3 discussion questions focused on how central ideas develop, interact, or build on one another in the text and prepare possible answers to your questions for discussion.) 
Instruct students to form pairs and talk about the discussion questions they developed for homework, specifically focusing on how central ideas develop, interact, or build on one another in the text (RL.11-12.2).
Student questions may include:
How does this excerpt develop the central idea of identity?
Student responses may include:
The excerpt develops the idea of identity by demonstrating Susan’s desire to hide her family history from Grace in order to preserve her identity as a woman with no relations “as black as Jake” (p. 324). Grace’s desire to deny her “black” relatives suggests that she feels shame rather than pride in her African-American identity.  
The excerpt develops the idea of identity by continuing Milkman’s journey in discovering his family heritage. Milkman discovers the names of his grandfather’s parents, Solomon and Ryna, and takes new interest in his identity as the great-grandson of a “flying African” (p. 322).
How do two central ideas interact and build on one another in this excerpt?
The central ideas of love and freedom interact in this excerpt because the story of Solomon suggests that he could only achieve freedom by abandoning Ryna, the woman who loved him and “lost her mind completely” when he left (p. 323). Similarly, Milkman experiences new freedoms as he travels through the South, but before he began his journey he abandoned Hagar, whose “graveyard love[]” (p. 128) destroys her, leaving her with “no self ... no fears, no wants, no intelligence that was her own” (p. 137).
Lead a brief whole-class discussion of student responses.
If student discussion is rich, text-dependent, and building toward the assessment prompt, consider extending the discussions beyond the allotted time. Then lead a brief whole-class discussion using any additional Reading and Discussion questions necessary to ensure students are prepared for the assessment. (Key questions in the Reading and Discussion activity are marked with an asterisk*.)
Activity 3: Reading and Discussion	60%
Instruct students to form small groups. Post or project the questions below for students to discuss. Instruct students to continue to annotate the text as they discuss (W.11-12.9.a).
Differentiation Consideration: Students may use their Central Ideas and Motifs Tracking Tools to record the development of central ideas and motifs that they identify and discuss.
Differentiation Consideration: Consider posting or projecting the following guiding question to support students throughout this lesson:
How does this excerpt help explain the epigraph, “The fathers may soar and the children may know their names”?
Instruct students to refer to pages 320–325 of Song of Solomon (from “Perhaps it was because the sun had hit” to “There’s absolutely nothing in the world going on here. Not a thing”) for evidence to support their responses as they discuss the following questions in groups before sharing out with the class. 
Provide students with the definitions of slew and tallow.  
· Students may be familiar with some of these words. Consider asking students to volunteer definitions before providing them to the group.
· Students write the definitions of slew and tallow on their copies of the text or in a vocabulary journal.
· Differentiation Consideration: Consider providing students with the definitions of frayed and speculations.
· Students write the definitions of enfolded and dazzle on their copies of the text or in a vocabulary journal. 
What does Milkman’s impression of Susan Byrd’s house on his return visit suggest about his understanding of Susan?
Milkman realizes that the house that first impressed him as well kept and attractive is actually “seedy” (p. 320), suggesting that Susan, like her home, might not be what she initially appears to be. Milkman realizes that “Susan Byrd … would have to know more than she had told him” (p. 304), thus suggesting that Milkman sees Susan and her house in a different light.
Differentiation Consideration: If students struggle, consider posing the following scaffolding questions:
How does the description of Susan Byrd’s house on page 320 help clarify the meaning of the word seedy? (L.11-12.4.a)
Milkman notices that the rope on the swing is “frayed,” the paint on the fence is “peeling,” and the steps are “faded.” This description suggests that Susan Byrd’s house is not well maintained, so the word seedy must mean “poorly kept; run-down; shabby.”
How does Milkman’s perception of Susan’s house on his second visit (p. 320) differ from his first impressions of her house (p. 287)?
When Milkman first visits Susan Byrd, he notices the “white picket fence” that separates the “neat lawn” from the field grass on either side of the property (p. 287). He also notices the “child’s swing” that “dangled from a cedar tree” and the “four little steps painted blue” leading up to the porch (p. 287). These details create an impression of a well-kept, tidy house. On Milkman’s return to Susan’s house, however, he notices that the ropes holding the swing are “frayed” and that “the picket fence that had looked so bright and perky before was really flaked, peeling, even leaning to the left” (p. 320). In addition, the “blue steps … were faded into a watery gray” (p. 320), demonstrating that on his second visit, Milkman sees Susan’s house as less well kept. 
How do Susan’s reasons for not telling Milkman the truth during his first visit develop the central idea of identity?
Student responses may include:
Susan’s explains that she said Sing “went to a private school in Boston” because Grace was present and that Grace “[c]arries tales all over the county,” suggesting that Susan has established her identity as someone with no connection to Jake, who was “[b]lack as coal” (p. 321). She is ashamed of her identity as someone related to relatives with African heritage. 
Susan insists that Sing could not be Milkman’s grandmother because of the differences in their skin color (p. 290). During Milkman’s second visit, Susan expresses embarrassment that Sing rode “off with a wagonload of slaves” (p. 321), again suggesting the shame she associates with African heritage because of its connection to slavery. 
How does Susan’s history of the names in her family further develop the central idea of identity?
Student responses may include:
Susan’s history of the names in her family develops the central idea of identity by demonstrating how names can contribute to identity. When Milkman asks for Jake’s last name, Susan says, “I don’t think he had one” (p. 321). She says her own father and his sister, Sing, also did not know “their own father” (p.322), explaining that Heddy “never said. I don’t know to this day if he was white, red, or—well—what” (p. 322), demonstrating that names are connected to one’s family heritage and identity. 
Susan’s explanation of how both Singing Bird and Crow Bird changed their names emphasizes the close relationship between names and identity. Susan explains that Heddy was “an Indian woman” (p. 321) who named her children “Crow” and “Singing Bird” (p. 322), names that suggest their Native American heritage. Susan says when her father changed his name to “Crowell Byrd … he took off his buckskin” (p. 322), suggesting that when he changed his name he also changed his identity, leaving behind his Native American heritage.
*How does Susan’s story about Solomon relate to the first line of the novel’s epigraph, “The fathers may soar” (p. ix)?
Susan says Solomon was a “flying African” (p. 321) who “flew off” (p. 322). She reports, “He flew … You know, like a bird … Went right on back to wherever it was he came from” (p. 323). Susan’s account of Solomon associates him with the “fathers” who “soar” in the novel’s epigraph and emphasizes the importance of freedom. Freedom was so important to the enslaved Solomon that he abandoned his family in order to be free.
Consider reminding students of their work with motifs in 12 LC Lesson 7 by discussing how Susan’s telling of Solomon’s story is an additional example of the motifs of storytelling and flight. 
Inform students that an epigraph is a short quotation at the beginning of a book or chapter, intended to suggest the work’s themes or central ideas.
*How does Susan’s story about Solomon relate to the second line of the novel’s epigraph, “And the children may know their names”?
[bookmark: _GoBack]According to Susan, when Solomon flew off, he left his wife and his “original twenty-one” children (p. 322). Susan says many of the people in the area are Solomon’s descendants, as she explains, there “[m]ust be over forty families spread in these hills calling themselves Solomon something or other” (p. 322). Each of the families knows their name connects them to Solomon, the “flying African” (p. 322).
How do Solomon and Milkman compare to each other?
Student responses may include:
Solomon and Milkman are similar because both “flew off” to escape their unhappiness. Solomon “flew back to Africa” (p. 322) to escape slavery while Milkman “flew off” in an airplane to escape his family, to find gold, and eventually to discover the “whole truth” (p. 70) of his family history. Each man also leaves behind a woman who “lost her mind completely” because she “couldn’t live without a particular man” (p. 323), suggesting that Solomon and Milkman are both more concerned with achieving their goals than they are with the pain they might cause others. 
Solomon and Milkman are different because Solomon left behind “some twenty-one children” (p. 322) and never returned, but Milkman, who has no children, is reconsidering his feelings toward his own family. He feels “homesick” (p. 300) for Pilate and more sympathetic toward his parents and Hagar than before he left home, suggesting that he may seek to mend his relationships with his family. 
Lead a brief whole-class discussion of student responses.
Activity 4: Quick Write 	15%
Instruct students to respond briefly in writing to the following prompt:
How does this excerpt relate to the epigraph, “The fathers may soar / And the children may know their names”?
Instruct students to look at their annotations to find evidence. Ask students to use this lesson’s vocabulary wherever possible in their written responses.
Students listen and read the Quick Write prompt.
Display the prompt for students to see, or provide the prompt in hard copy.
Transition to the independent Quick Write. 
Students independently answer the prompt using evidence from the text. 
See the High Performance Response at the beginning of this lesson.
Consider using the Short Response Rubric to assess students’ writing. Students may use the Short Response Rubric and Checklist to guide their written responses.
Activity 5: Closing	5%
Display and distribute the homework assignment. For homework, instruct students to read pages 326–337 of Song of Solomon (from “The fan belt didn’t last long enough” to “If you surrendered to the air, you could ride it”) and annotate for the development of central ideas (W.11-12.9.a). Also, instruct students to develop 2–3 discussion questions focused on how central ideas develop, interact, or build on one another in the text (RL.11-12.2) and prepare possible answers to their questions for discussion. 
In addition, instruct students to continue to record any new questions that emerge during their reading and write answers to any earlier questions that they have resolved.  
Students follow along.
Homework
Read pages 326–337 of Song of Solomon (from “The fan belt didn’t last long enough” to “If you surrendered to the air, you could ride it”) and annotate for the development of central ideas. Develop 2–3 discussion questions focused on how central ideas develop, interact, or build on one another in the text and prepare possible answers to your questions for discussion. 
In addition, continue to record any new questions that emerge during your reading and write answers to any earlier questions that you have resolved. 
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