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Introduction
In this lesson, students read and analyze pages 48–71 of The Namesake (from “The Gangulis have moved to a university town outside Boston” to “ignored but protected, gathering dust for years to come”), in which the Gangulis move to the suburbs and Gogol’s pet name becomes official when he attends elementary school. Students analyze how two or more elements of the story contribute to the development of a central idea. Students discuss their observations and analysis in small groups after independently completing a 12.4.2 Lesson 8 Evidence Collection Tool. Student learning is assessed via a Quick Write at the end of the lesson: How do the interactions between two or more story elements further develop a central idea in this excerpt?
For homework, students review pages 48–71 of The Namesake and respond briefly in writing to the following prompt: How does Gogol’s relationship with his pet name change over the course of pages 48–71? Also for homework, students read pages 72–88 of The Namesake and annotate for character development.
Standards
	Assessed Standard(s)

	RL.11-12.2
	Determine two or more themes or central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to produce a complex account; provide an objective summary of the text.

	RL.11-12.3
	Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced and developed).

	Addressed Standard(s)

	W.11-12.9.a
	Draw evidence from literary or informational texts to support analysis, reflection, and research.
1. Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century foundational works of American literature, including how two or more texts from the same period treat similar themes or topics”).

	SL.11-12.1.a, c 
	Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
1. Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.
1. Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and creative perspectives.


Assessment
	Assessment(s)

	Student learning is assessed via a Quick Write at the end of the lesson. Students respond to the following prompt, citing textual evidence to support analysis and inferences drawn from the text. 
· How do the interactions between two or more story elements further develop a central idea in this excerpt?

	High Performance Response(s)

	A High Performance Response should:
Identify a central idea (e.g., identity; nostalgia; home).
Determine two or more story elements that contribute to the development of the central idea (e.g., plot; setting; character development).
Analyze how these story elements contribute to the development of the central idea (e.g., Plot and setting combine to develop the central idea of identity when Gogol attends an American elementary school and his parents decide to send him to Saturday Bengali classes as well. The setting of the elementary school, which is “nothing like the schooling Gogol’s parents have known” (p. 60) highlights Ashima and Ashoke’s decision to allow Gogol to receive his formal education as an American, rather than as a Bengali. At the same time, however, Ashima and Ashoke send Gogol to additional Bengali classes where he “is taught to read and write his ancestral alphabet” (p. 65). In contrast to the American setting of the elementary school, Gogol’s Bengali classes take place “in the home of one of [his parents’] friends” (p. 65), a setting that represents Ashima and Ashoke’s place in the Bengali community. By setting the plot of Gogol’s early education in the contrasting surroundings of the elementary school and a Bengali home, Lahiri develops the central idea of identity, highlighting Gogol’s early experiences as both an American child and the son of Bengali parents.). 


Vocabulary
	Vocabulary to provide directly (will not include extended instruction)

	elicits (v.) – draws out; brings forth 
forays (n.) – short journeys 
pensive (adj.) – dreamily thoughtful 
compliant (adj.) – obeying; obliging 
fanfare (n.) – showy outward display 
albeit (conj.) – although; even if 
desecration (n.) – act of damaging or treating with disrespect 
ghat (n.) – a broad flight of steps that is situated on an Indian riverbank and that provides access to the water 

	Vocabulary to teach (may include direct word work and/or questions)

	None.

	Additional vocabulary to support English Language Learners (to provide directly)

	concedes (v.) – admits (something), usually in an unwilling way 
primer (n.) – a small book that teaches children how to read 
obsolete (adj.) – no longer used; replaced by something newer 


Lesson Agenda/Overview
	Student-Facing Agenda
	% of Lesson

	Standards & Text:
Standards: RL.11-12.2, RL.11-12.3, W.11-12.9.a, SL.11-12.1.a, c
Text: The Namesake by Jhumpa Lahiri, pages 48–71
	


	Learning Sequence:
Introduction of Lesson Agenda
Homework Accountability
Independent Text Analysis 
Small Group Discussion
Quick Write
Closing
	
1. 5%
10%
30%
40%
10%
5%


Materials
Copies of the 12.4.2 Lesson 8 Evidence Collection Tool for each student
Student copies of the 12.4 Speaking and Listening Rubric and Checklist (refer to 12.4.1 Lesson 3) 
Student copies of the Short Response Rubric and Checklist (refer to 12.4.1 Lesson 1) (optional)
Learning Sequence
	How to Use the Learning Sequence

	Symbol
	Type of Text & Interpretation of the Symbol

	10%
	Percentage indicates the percentage of lesson time each activity should take.

	no symbol
	Plain text indicates teacher action.

	
	Bold text indicates questions for the teacher to ask students.

	
	Italicized text indicates a vocabulary word.

	
	Indicates student action(s).

	
	Indicates possible student response(s) to teacher questions.

	
	Indicates instructional notes for the teacher.


Activity 1: Introduction of Lesson Agenda	5%
Begin by reviewing the agenda and the assessed standards for this lesson: RL.11-12.2 and RL.11-12.3. In this lesson, students analyze pages 48–71 of The Namesake, focusing on how two or more story elements interact to develop a central idea. Students work independently to analyze the text using the 12.4.2 Lesson 8 Evidence Collection Tool, and then use the tool to engage in a small group discussion.
Students look at the agenda.
Activity 2: Homework Accountability	10%
Instruct students to take out their responses to the previous lesson’s homework assignment. (Read pages 48–71 of The Namesake and annotate for the development of central ideas.) Instruct students to form pairs and share their annotations.
Student annotations may include: 
“For being a foreigner, Ashima is beginning to realize, is a sort of lifelong pregnancy—a perpetual wait, a constant burden, a continuous feeling out of sorts” (p. 49) – This evidence develops the central ideas of identity and home as Ashima struggles with her identity as a “foreigner” (p. 49) in America because she feels out of place; she longs for the sense of belonging that she had at home in India.
“[Gogol’s elementary school] is nothing like the schooling Gogol’s parents have known, fountain pens and polished black shoes and notebooks and good names and sir or madam at a tender age” (p. 60) – The contrast between the education that Gogol receives and that of his parents highlights the difference between the Bengali heritage with which he has been brought up and the American identity he is beginning to acquire by going to an American elementary school. The contrast between Gogol’s experiences and those of his parents develops the central idea of identity by showing that the circumstances that form Gogol’s identity are very different from those that his parents knew growing up. 
“For reasons [Gogol] cannot explain or necessarily understand, these ancient Puritan spirits, these very first immigrants to America, these bearers of unthinkable, obsolete names, have spoken to him” (p. 71) – Gogol’s rubbings of gravestones represent the central idea of identity as he identifies with the Puritan immigrants with unusual names that now sound foreign.
“[Gogol] himself will be burned, not buried … no stone in this country will bear his name beyond life”(p. 69) – In the cemetery, Gogol feels a sense of homelessness as he realizes that his body will have no home, no resting place, in America or elsewhere, developing the central idea of home.
“In some senses Ashoke and Ashima live the lives of the extremely aged, those for whom everyone they once knew and loved is lost, those who survive and are consoled by memory alone” (p. 63) – Ashoke and Ashima look back longingly to their life and families in India, as they lose relatives at home, but life continues in New England, developing the central idea of nostalgia. 
Lead a brief whole-class discussion of student responses.
Activity 3: Independent Text Analysis	30%
Provide students with the definitions of elicits, forays, pensive, compliant, fanfare, albeit, desecration and ghat.
Students may be familiar with some of these words. Consider asking students to volunteer the definitions before providing them to the group.
Students write the definitions of elicits, forays, pensive, compliant, fanfare, albeit, desecration and ghat on their copies of the text or in a vocabulary journal. 
Differentiation Consideration: Consider providing students with the definitions of concedes, primer, and obsolete.
Students write the definitions of concedes on their copies of the text or in a vocabulary journal.
Distribute the 12.4.2 Lesson 8 Evidence Collection Tool. Instruct students to review the tool.
Students review the 12.4.2 Lesson 8 Evidence Collection Tool. 
Instruct students to independently review pages 48–71 of The Namesake (from “The Gangulis have moved from a university town outside Boston” to “ignored but protected, gathering dust for years to come”) and record evidence and analysis on the Evidence Collection Tool in response to the following prompt:
How do the interactions between two or more story elements further develop a central idea in this excerpt?
Display the prompt for students to see, or provide the prompt in hard copy.
Differentiation Consideration: Consider explaining to students that the assessment for this lesson focuses on RL.11-12.3, which pertains to an author’s choices about the elements of a story and the impact of these choices. Remind students that the elements of a story include plot, character, structure, conflict, setting, and point of view.
Students independently analyze the text and complete the 12.4.2 Lesson 8 Evidence Collection Tool.
See the Model 12.4.2 Lesson 8 Evidence Collection Tool at the end of this lesson for possible student responses.
Differentiation Consideration: For additional support, consider providing the following guiding questions for students to consider as they complete their 12.4.2 Lesson 8 Evidence Collection Tools:
Compare the different responses of Ashoke and Ashima to moving to the suburbs on pages 49–50. 
What do the interactions between Mrs. Lapidus and Gogol’s parents suggest about the differences between American and Indian culture?
How does Sonia’s birth advance the plot? 
How do the settings of the elementary school and the cemetery contribute to the development of Gogol’s character as a child?
This activity differs from previous lessons’ reading and discussion activities by allowing students more independence in analyzing the text. 
Differentiation Consideration: Consider modeling a few examples from the Model 12.4.2 Lesson 8 Evidence Collection Tool to support student understanding during this activity.
Activity 4: Small Group Discussion	40%
Instruct students to form small groups. Instruct student groups to discuss the following question:
How do the interactions between two or more story elements further develop a central idea in this excerpt?
Display the prompt for students to see, or provide the prompt in hard copy.
Instruct students to use their completed tools from the previous activity to inform the discussion. Encourage students to consider points of agreement or disagreement with other students and how the evidence and reasoning presented by other students can help qualify or justify the observations they generated independently. Remind students to refer to the relevant portions of the 12.4 Speaking and Listening Rubric and Checklist and the 12.4.2 Lesson 8 Evidence Collection Tool to guide their discussion.
Students form small groups and discuss their responses to the prompt, using the 12.4.2 Lesson 8 Evidence Collection Tool for guidance.
See the Model 12.4.2 Lesson 8 Evidence Collection Tool at the end of this lesson for possible student responses.
Consider reminding students of their previous work with SL.11-12.1.a, as this discussion requires that students come to class having read the material and asks them to explicitly draw on evidence from the text to support their discussion.
Consider reminding students of their previous work with SL.11-12.1.c, as this discussion requires that students pose and respond to questions, and qualify or justify their own points of agreement and disagreement with other students.
Activity 5: Quick Write	10%
Instruct students to respond briefly in writing to the following prompt:
How do the interactions between two or more story elements further develop a central idea in this excerpt?
Instruct students to look at their annotations to find evidence. Ask students to use this lesson’s vocabulary wherever possible in their written responses.
Students listen and read the Quick Write prompt.
Display the prompt for students to see, or provide the prompt in hard copy.
Transition to the independent Quick Write.
Students independently answer the prompt, using evidence from the text. 
See the High Performance Response at the beginning of this lesson.
Consider using the Short Response Rubric to assess students’ writing. Students may use the Short Response Rubric and Checklist to guide their written responses.
Activity 6: Closing	5%
Display and distribute the homework assignment. For homework, instruct students to review pages 48–71 of The Namesake (from “The Gangulis have moved to a university town outside Boston” to “ignored but protected, gathering dust for years to come”) and respond briefly in writing to the following question:
How does Gogol’s relationship with his pet name develop over the course of pages 48–71?
Also for homework, instruct students to read pages 72–88 of The Namesake (from “Gogol’s fourteenth birthday. Like most events in his life” to “suddenly cumbersome, irrelevant to their lives”) and annotate for character development (W.11-12.9.a).
Students follow along.
Homework
Review pages 48–71 of The Namesake (from “The Gangulis have moved to a university town outside Boston” to “ignored but protected, gathering dust for years to come”) and respond briefly in writing to the following question:
How does Gogol’s relationship with his pet name develop over the course of pages 48–71?
Also for homework, read pages 72–88 of The Namesake (from “Gogol’s fourteenth birthday. Like most events in his life” to “suddenly cumbersome, irrelevant to their lives”) and annotate for character development.

12.4.2 Lesson 8 Evidence Collection Tool
	Name:
	
	Class:
	
	Date:
	



	Directions: Read pages 48–71 of The Namesake and analyze how two or more story elements contribute to the development of a central idea. Use this tool to collect evidence in preparation for the small group discussion and Quick Write.



	Story Element
	Development of a Central Idea

	
	





	
	





	
	





	
	








Model 12.4.2 Lesson 8 Evidence Collection Tool
	Name:
	
	Class:
	
	Date:
	



	Directions: Read pages 48–71 of The Namesake and analyze how two or more story elements contribute to the development of a central idea. Use this tool to collect evidence in preparation for the small group discussion and Quick Write.



	Story Element
	Development of a Central Idea

	Setting
	The change in setting from the city of Cambridge to the suburbs develops the central idea of identity. In their new town, the Gangulis “appear no different from their neighbors,” but they are set apart by “the name on their mailbox … the issues of India Abroad and Sangbad Bichitra that are delivered there” (p. 64), highlighting the complexity of their identities as both American and Indian. 
The setting of the elementary school develops the central idea of identity because Gogol’s parents have experienced an education that involves “fountain pens and polished black shoes and notebooks and good names and sir or madam at a tender age” (p. 60). In contrast, at Gogol’s elementary school, students “sit at a communal round table, drinking punch and eating cookies” (p. 60). The American school setting reflects the contrast between Gogol’s parents’ heritage and American culture.
The setting of Gogol’s Bengali class, “held in the home of one of [Ashima and Ashoke’s] friends” (p. 65), develops the central idea of identity. This setting reflects the fact that Ashima and Ashoke are part of a Bengali-American community, and that they would like their son to identify as part of the Bengali community in order to develop his Indian heritage.  
The cemetery setting develops the central idea of identity because it highlights the differences between American and Indian approaches to death. Gogol himself understands this contrast, as he knows that he will not find a stone with his family name on it. Instead, he is aware that because of his Bengali culture, “that no stone in this country will bear his name beyond life” (p. 69).
The cemetery develops the central idea of identity because Gogol feels a connection with the names in the graveyard, whose “oddness” and “flamboyance” (p. 70) remind him of the “peculiarity” (p. 68) of his own name. Gogol feels that “these ancient Puritan spirits, these very first immigrants to America … have spoken to him” (p. 71), suggesting the cemetery is a setting in which Gogol seeks a connection that will help him define his own identity as both an American and the son of immigrants.
The setting of the cemetery develops the central idea of home because Gogol’s visit to the graveyard makes him aware that his Bengali culture means that “He himself will be burned not buried … that no stone in this country will bear his name beyond life” (p. 69). Gogol’s understanding that he will have no resting place in America or anywhere else develops his sense that he has no home to call his own. 

	 Plot
	Gogol’s experience in elementary school develops the central idea of identity. Gogol’s days at elementary school revolve around writing his name over and over again, as he “leaves his legacy” in textbooks, and “leaves his signature in fat brush strokes below paintings” (p. 60). These activities represent Gogol’s first steps in establishing his own identity separate from his parents and their roots. 
Gogol’s entry into elementary school develops the central idea of identity because it represents a transition from the Bengali family world into an American education, which is “nothing like” (p. 60) the education that Gogol’s parents received.
The conflict that arises over Gogol’s name at school represents a clash between Bengali and American culture, developing the central idea of identity. Mrs. Lapidus does not “understand” Gogol’s parents’ desire for him to have a traditional “good name” (p. 58), and so overrides their wishes. The confusion over Gogol’s name suggests that by going to school, Gogol enters into a very different society from the one in which his parents were raised, and that the identity that he acquires there will not always be the same as his family identity. 
The birth of Gogol’s sister Sonali, or Sonia as she becomes known, develops the central idea of identity, because, while Gogol is a “compliant” child, Sonia, at seven months old “refuses” Bengali food, causing a guest to refer to her as a “‘true American’” (p. 63). In this way, Sonia’s birth suggests the differences that are already arising between the Bengali parents and the American children.  

	Character development
	The contrasting responses of Ashoke and Ashima in moving to the suburbs develop the central idea of identity by highlighting their different relationships with American society. For Ashoke, moving to the suburbs and obtaining a job at a university is the fulfillment of a dream, giving him “a sense of accomplishment” (p. 49) and an identity in America. For Ashima, the change is “more drastic, more distressing than the move from Calcutta to Cambridge had been” (p. 49). Ashima remains uncomfortable as a “foreigner” in America, a state that the narrator compares to “a sort of lifelong pregnancy” (p. 49). 
The comparison of Ashima’s identity as a foreigner to “a sort of lifelong pregnancy—a perpetual wait, a constant burden, a continuous feeling out of sorts” (p. 49) develops the central idea of home. Ashima feels continually out of place in America, aware that she is constantly longing for the sense of belonging that she feels at home in India.  
Gogol’s character development over the course of the excerpt develops the central idea of identity as he begins to negotiate between his identity as an American child and as the son of Bengali parents. Gogol attends an American school and prefers American food and holidays, feeling that Bengali festivals “can’t compare to Christmas” (p. 64). However, his parents ensure that he learns about his Bengali heritage, making him attend Bengali class where he “is taught to read and write his ancestral alphabet” (p. 65), an activity he “hates” (p. 66) because it prevents him from attending the art class that he prefers.
The decisions that Ashima and Ashoke make as parents develop the central idea of identity as they seek to maintain a connection to their culture while adapting to American society. Ashima and Ashoke celebrate American holidays: at Thanksgiving, they “learn to roast turkeys, albeit rubbed with garlic and cumin and cayenne” and “they celebrate, with progressively increasing fanfare, the birth of Christ” (p. 64). However, at the same time, Ashima and Ashoke seek to educate Gogol and Sonia about Bengali culture, sending Gogol to Bengali lessons because “it never fails to unsettle them, that their children sound just like Americans” (p. 65).
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