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1= GRADE 3: MODULE 2A: OVERVIEW
EXPEDITIONARY Researching to Build Knowledge and Teach Others:
LEARNING Adaptations and the Wide World of Frogs

In this module, students will use literacy skills to become experts—people who survive in extreme environments throughout the world. Students will build their

use reading, writing, listening, and speaking to build and share deep knowledge reading, research, writing, and collaborative discussion skills through studying
about a topic. (This focus on research intentionally builds on Module 1, in which their expert frog. Throughout the module, students will consistently reflect on the
students explored the superpowers of reading.) The module will begin with a class role of literacy in building and sharing expertise. Students will demonstrate their
study of the bullfrog, an example of a “true frog,” that exhibits quintessentially expertise through a “freaky frog trading card”—a research-based narrative that
froggy characteristics. In Unit 2, students will form research groups to become highlights their research and educates others about the amazing diversity of frogs,
experts on various “freaky” frogs—frogs that push the boundaries of “frogginess” with a focus on how their freaky frog survives. This task will center on NYSP12 ELA
with unusual adaptations that help them to Standards W.3.2, W.3.3, W.3.4, W.3.5, and L.3.3.

Guiding Questions And Big Ideas

« What do experts do?

e How do | become an expert?

« How do frogs survive?

« Experts use reading, viewing, and listening to gather and organize info from a variety of sources.
e Experts share information through writing and speaking.

e Content: Animals have unique adaptations that help them to survive in various environments.

Performance Task

Research-Based Narrative Writing: Freaky Frog Trading Card

In this module, each student will create a freaky frog trading card to demonstrate their expertise as readers and writers. The students will amaze their readers about the
unique, sometimes freaky, adaptations of frogs. The front side of the card will include a detailed scientific illustration or digital picture of their freaky frog as well as basic
facts about the frog that they collected through their research. The other side of the card will compare and contrast one category of their freaky frog (e.g., habitat, life
cycle, etc.) to the bullfrog, responding to the prompt: “Imagine that you are your freaky frog. After researching informational texts on your freaky frog, write a descriptive
paragraph that describes how you survive. Choose one category from your freaky frog research matrix to focus on. Use specific details from the texts you used to gather
your information about your freaky frog. Be sure to include lots of the specific vocabulary and vivid words and phrases you have been gathering.” This assessment centers
on NYSP12 ELA CCLS W.3.2, W.3.3, W.3.4, W.3.5, and L.3.3.
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1- GRADE 3: MODULE 2A: OVERVIEW
EXPEDITIONARY Researching to Build Knowledge and Teach Others:
LEARNING Adaptations and the Wide World of Frogs

Content Connections

« This module is designed to address English Language Arts standards and to be taught during the literacy block of the school day. Nevertheless, the module
intentionally incorporates Science content that may align to additional teaching during other parts of the day. These intentional connections are described below.

Science

e 3.1c.: “In order to survive in their environment, plants and animals must be adapted to that environment.”

Key Idea 1: Living things are both similar to and different from each other and from nonliving things.

« Performance Indicator 1.1: Describe the characteristics of and variations between living and nonliving things.

« Key Idea 2: Organisms inherit genetic information in a variety of ways that result in continuity of structure and function between parents and offspring.
» Performance Indicator 2.1: Recognize that traits of living things are both inherited and acquired or learned.

« Key ldea 3: Individual organisms and species change over time.

* Performance Indicator 3.1: Describe how the structures of plants and animals complement the environment of the plant or animal.

« Performance Indicator 3.2: Observe that differences within a species may give individuals an advantage in surviving and reproducing.
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1- GRADE 3: MODULE 2A: OVERVIEW
EXPEDITIONARY English Language Arts Outcomes
LEARNING

CCS Standards: Reading—Literature Long-Term Learning Targets

* RL.3.4. Determine the meaning of words and phrases as they are used in a e | can determine the meaning of words using clues from the story.
text, distinguishing literal from nonliteral language. < | can identify literal and nonliteral language in a story.

CCS Standards: Reading - Informational Text Long-Term Learning Targets

* RI.3.1. Ask and answer questions to demonstrate understanding of a text, | can ask questions to deepen my understanding of informational text.
referring explicitly to the text as the basis for the answers. « 1 can answer questions using specific details from informational text.

R1.3.2. Determine the main idea of a text; recount the key details and
explain how they support the main idea.

R1.3.3. Describe the relationship between a series of historical events,
scientific ideas or concepts, or steps in technical procedures in a text,
using language that pertains to time, sequence, and cause/effect.

R1.3.4. Determine the meaning of general academic and domain-specific
words and phrases in a text relevant to a grade 3 topic or subject area.

R1.3.5. Use text features and search tools (e.g., key words, sidebars,
hyperlinks) to locate information relevant to a given topic efficiently.

R1.3.7. Use information gained from illustrations (e.g., maps, photographs)
and the words in a text to demonstrate understanding of the text (e.g.,
where, when, why, and how key events occur).

R1.3.9. Compare and contrast the most important points and key details
presented in two texts on the same topic.

| can determine the main idea of an informational text.
I can retell key ideas from an informational text.

I can describe how events, ideas, or concepts in an informational text
are related.

I can describe steps in a procedure, in the order they should happen.

I can determine the meaning of unknown words in informational text.

I can use text features to locate information efficiently.

I can use information from illustrations (maps, photographs) to understand
informational texts.

I can use information from the words to understand informational texts.

I can compare and contrast the main ideas and key details in two texts on
the same topic.
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GRADE 3: MODULE 2A: OVERVIEW
English Language Arts Outcomes

CCS Standards: Reading-Foundational Skills Long-Term Learning Targets

e RF.3.4. Read with sufficient accuracy and fluency to support

| can read third-grade-level texts accurately and fluently to make meaning.
comprehension.

I can read third-grade-level texts with purpose.
a. Read grade-level text with purpose and understanding.

b. 1 can read third-grade-level texts with fluency.
b. Read grade-level prose and poetry orally with accuracy, appropriate rate,

. c. | can use clues in the text to check my accuracy.
and expression.
. .. . c. Ican reread to make sure that what I'm reading makes sense.
c. Use context to confirm or self-correct word recognition and understanding,
rereading as necessary.

CCS Standards: Writing Long-Term Learning Targets

« W.3.2. Write informative/explanatory texts to examine a topic and convey | can write informative/explanatory texts that convey ideas and information
ideas and information clearly. clearly.
a. Introduce a topic and group related information together; include a.

I can write an informative/explanatory text that has a clear topic.
illustrations when useful to aiding comprehension.

a. | can group supporting facts together about a topic in an
informative/explanatory text using both text and illustrations.

¢. Use linking words and phrases (e.g., also, another, and, more, but) to b. I can develop the topic with facts, definitions, and details.
connect ideas within categories of information.

b. Develop the topic with facts, definitions, and details.

c. | can use linking words and phrases to connect ideas within categories of

d. Provide a concluding statement or section. information. (e.g., also, another, and, more, but)

d. I can construct a closure on the topic of an informative/explanatory text.
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1= GRADE 3: MODULE 2A: OVERVIEW

EXPEDITIONARY English Language Arts Outcomes
LEARNING

CCS Standards: Writing Long-Term Learning Targets

* W.3.3. Write narratives to develop real or imagined experiences or events « | can craft narrative texts about real or imagined experiences or events.

ing effective techni riptive details, and clear event nces. . . .
using effective technique, descriptive details, and clear event sequences | can establish a situation.

a. Establish a situation and introduce a narrator and/or characters; organize

I can introduce the narrator and/or characters of my narrative.
an event sequence that unfolds naturally.

. - . . | can organize events in an order that makes sense in my narrative.
b. Use dialogue and descriptions of actions, thoughts, and feelings to develop g y

experiences and events or show the response of characters to situations.

» o 2

I can use dialogue to show the actions, thoughts, and feelings of my

. characters.
¢. Use temporal words and phrases to signal event order.

b. I can use descriptive words to show the actions, thoughts, and feelings of my

d. Provide a sense of closure.
characters.

b. I can use transitional words and expressions to show passage of time in a
narrative text.

c. | can write a conclusion to my narrative.

e W.3.4. With guidance and support from adults, produce writing in which the With support from adults, | can produce writing that is appropriate to
development and organization are appropriate to task and purpose. (Grade- task and purpose.
specific expectations for writing types are defined in Standards 1—3 above.)

« W.3.5. With guidance and support from peers and adults, develop and With support from peers and adults, | can use the writing process to
strengthen writing as needed by planning, revising, and editing. plan, revise, and edit my writing.

e W.3.7. Conduct short research projects that build knowledge about a
topic.

I can conduct a research project to become knowledgeable about a topic.

« W.3.8. Recall information from experiences or gather information from
print and digital sources; take brief notes on sources and sort evidence into
provided categories.

I can recall information from experiences.

I can document what | learn about a topic by taking notes.

I can sort evidence into provided categories.

« W.3.10. Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames (a single sitting or a day or
two) for a range of discipline-specific tasks, purposes, and audiences.

I can write for a variety of reasons.
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1- GRADE 3: MODULE 2A: OVERVIEW
EXPEDITIONARY English Language Arts Outcomes
LEARNING

CCS Standards: Speaking & Listening Long-Term Learning Targets

« SL.3.1. Engage effectively in a range of collaborative discussions (one-on- | can effectively engage in discussions with diverse partners about third
one, in groups, and teacher-led) with diverse partners on grade 3 topics and grade topics and texts.

texts, building on others’ ideas and expressing their own clearly. a. 1 can prepare myself to participate in discussions

a. Come to discussions prepared, having read or studied required material;

.. . . . a. | candraw on information to explore the ideas in a discussion.
explicitly draw on that preparation and other information known about the

topic to explore ideas under discussion. b. I can follow our class norms when | participate in a conversation.
b. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful c. lcanask questions so I'm clear about what is being discussed.
ways, listening to others with care, speaking one at a time about the topics c. | can ask questions that are on the topic being discussed.

and texts under discussion). I can connect my questions to what others say.

c. Ask questions to check understanding of information presented, stay on d

) ] . . I can explain what | understand about the topic being discussed.
topic, and link their comments to the remarks of others.

d. Explain their own ideas and understanding in light of the discussion.

« SL.3.2. Determine the main ideas and supporting details of a text read aloud « | can determine the main idea and supporting details in text that is read
or information presented in diverse media and formats, including visually, aloud to me.
quantitatively, and orally. « | can determine the main idea and supporting details of information that

is presented in pictures and/or numbers.

e SL.3.6. Speak in complete sentences when appropriate to task and situation « | can speak in complete sentences with appropriate detail.
in order to provide requested detail or clarification.
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1- GRADE 3: MODULE 2A: OVERVIEW
EXPEDITIONARY English Language Arts Outcomes
LEARNING

CCS Standards: Language Long-Term Learning Targets

e L.3.1. Demonstrate command of the conventions of standard English grammar < | can use grammar conventions to send a clear message to a reader or listener.

and usage when writing or speaking. a. | can explain the functions of nouns, pronouns, verbs, adjectives, and

a. Explain the function of nouns, pronouns, verbs, adjectives, and adverbs in adverbs.
general and their functions in particular sentences.

b. I can use regular and irregular plural nouns.

b. Form and use regular and irregular plural nouns. .

g g P ¢. | can use abstract nouns. (e.g., childhood)

¢. Use abstract nouns (e.g., childhood). .
d. I can use regular and irregular verbs.

d. Form and use regular and irregular verbs. . .

9 9 e. | canuse simple verb tenses (e.g., | walked; I walk; I will walk).

e. Form and use the simple (e.g., | walked; I walk; I will walk) verb tenses. . . .
f. 1 can make subjects and verbs agree in my writing.

f. Ensure subject-verb and pronoun-antecedent agreement. . .
f. 1 can make pronouns and antecedents agree in my writing.

g. Form and use comparative and superlative adjectives and adverbs, and — .

. . . g. | can use adjectives to describe nouns.
choose between them depending on what is to be modified.
N L . . g. | can use adverbs to describe actions.

h. Use coordinating and subordinating conjunctions.

. . h. 1 can use coordinating and subordinating conjunctions.

i. Produce simple, compound, and complex sentences.
i. | can write simple, complex and compound sentences.

e L.3.2. Demonstrate command of the conventions of standard English < | can use conventions to send a clear message to my reader.

capitalization, punctuation, and spelling when writing. o . N
a. | can capitalize appropriate words in titles.

a. Capitalize appropriate words in titles. .

P Pprop b. 1 can use commas in addresses.

b. Use commas in addresses. . -
c. | can use commas and quotation marks in dialogue.

¢. Use commas and quotation marks in dialogue. L .
d. | can use possessives in my writing.

d. Form and use possessives. .

P e. | can spell words that have suffixes added to base words correctly.

e. Use conventional spelling for high-frequency and other studied words and

. . . . . . f. 1 can use spelling patterns to spell words correctly.
for adding suffixes to base words (e.qg., sitting, smiled, cries, happiness). P ap P y

. . . . .l can use resources to check and correct my spelling.
f. Use spelling patterns and generalizations (e.g., word families, position-based d ysp g

spellings, syllable patterns, ending rules, meaningful word parts) in writing
words.

g. Consult reference materials, including beginning dictionaries, as needed to
check and correct spellings.
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CCS Standards: Language Long-Term Learning Targets

» L.3.3. Use knowledge of language and its conventions when writing, speaking, « | can express ideas using carefully chosen words.
reading, or listening. « | can compare how people use language when they write versus when they talk.

GRADE 3: MODULE 2A: OVERVIEW
English Language Arts Outcomes

a. Choose words and phrases for effect.

b. Recognize and observe differences between the conventions of spoken and
written standard English.

e L.3.4. Determine or clarify the meaning of unknown and multiple-meaning word =« | can use a variety of strategies to determine the meaning of words and phrases.

and phrases based on grade 3 reading and content, choosing flexibly from a

range of strategies. a. | can use what the sentence says to help me to determine what a

) word or phrase means.
a. Use sentence-level context as a clue to the meaning of a word or phrase. ) )
b. I can use common prefixes to help me determine what a word means. (e.g.,

b. Determine the meaning of the new word formed when a known affix is agreeable/disagreeable, comfortable/uncomfortable, care/careless,

added to a known word (e.g., agreeable/disagreeable,
comfortable/uncomfortable, care/careless, heat/preheat).

Use a known root word as a clue to the meaning of an unknown word with

heat/preheat)

I can use the meaning of root words to help me determine the meaning of
new words with the same root (e.g., company, companion).

the same root (e.g., company, companion). ) ) o )
d. I can use resource materials (glossaries and dictionaries) to help me

d. Use glossaries or beginning dictionaries, both print and digital, to determine determine the meaning of key words and phrases.

or clarify the precise meaning of key words and phrases.

» L.3.6. Acquire and use accurately grade-appropriate conversational, general « | can accurately use third-grade academic vocabulary to express my ideas.

academic, and domain-specific words and phrases, including those that signal
spatial and temporal relationships (e.g., After dinner that night we went
looking for them).
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1- GRADE 3: MODULE 2A: OVERVIEW
EXPEDITIONARY English Language Arts Outcomes
LEARNING

Central Texts

1. Deborah Dennard, Bullfrog at Magnolia Circle, illustrated by Kristin Kest (Trudy Corporation and the Smithsonian Institute, 2012) ISBN: 978-1-6072-7069-0.
2. Carmen Bredeson, Poison Dart Frogs Up Close (Enslow Publishers, Inc., 2009) ISBN-10: 0-7660-3077-6; ISBN-13: 978-0-7660-3077-0.

3. Everything You Need to Know about Frogs and Other Slippery Creatures, (DK Publishing, Dorling Kindersley Limited, 2011) ISBN: 978-0-7566-8232-3.

4. Lincoln James, Deadly Poison Dart Frogs (Gareth Stevens Publishing, 2012) ISBN: 978-1-4339-5744-4.

5. Valerie Worth, All the Small Poems and Fourteen More, illustrated by Natalie Babbitt (New York: Farrar, Straus and Giroux, 1996) ISBN: 978-0-3744-0345-4.

Just one poem

6. Douglas Florian, Lizards, Frogs, and Polliwogs (New York: Houghton Mifflin Harcourt, 2005),ISBN: 978-0-15-205248-5.

Just three poems
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GRADE 3: MODULE 2A: OVERVIEW

Week at a Glance

Unit 1: Building Background Knowledge: Learning to Become an Expert (about Frogs)

Weeks 1-2 *

Building background knowledge on
bullfrogs

Close reading of informational text
Bullfrog at Magnolia Circle

Asking and answering questions using
complex text

Close Reading: Building expertise about
bullfrogs

Using text features to locate
information

Comparing texts on the same topic

I can answer questions using specific details from
the text. (R1.3.1)

I can determine the main idea of an informational
text. (R1.3.2)

| can retell key ideas from an informational text.
(R1.3.2)

I can describe how events, ideas, or concepts in an
informational text are related. (R1.3.3)

I can use information from illustrations (maps,
photographs) to understand informational texts.
(R1.3.7)

| can use information from the words to
understand informational texts. (R1.3.7)

I can document what I learn about a topic by taking
notes. (W.3.8)

I can use what the sentence says to help me
determine what a word or phrase means. (L.3.4)

I can write an informative/explanatory text that has
a clear topic. (W.3.2)

I can develop the topic with facts, definitions, and
details. (W.3.2)

I can construct a closure on the topic of an
informative/explanatory text. (W.3.2)

I can express ideas using carefully chosen words.
(L.3.39)

I can accurately use third-grade-level academic
vocabulary to express my ideas. (L.3.6)

e Mid-Unit 1 Assessment: Close
Reading of Bullfrog at Magnolia
Circle (R1.3.1, R1.3.2, R1.3.3, R1.3.7,
W.3.8,and L.3.4)

e End of Unit 1 Assessment:
Informational Paragraph about How
a Bullfrog Survives (W.3.2, W.3.4,
L.3.3a,and L.3.6)
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GRADE 3: MODULE 2A: OVERVIEW
Week at a Glance

Unit 2: Case Study:

Weeks 3-5

Researching Freaky Frogs

Research on specific freaky frog

Select specific frog to research in small
groups

Set up research group systems and
structures

Use a variety of resource materials

Close reading of freaky frog anchor text in
small groups

Synthesizing research

Continued research

Discussions comparing and contrasting
unusual frogs with bullfrogs

| can answer questions using specific details
from the text. (R1.3.1)

| can determine the main idea of an
informational text. (R1.3.2)

| can retell key ideas from an informational
text. (R1.3.2)

I can use information from illustrations
(maps, photographs) to understand
informational texts. (R1.3.7)

I can use information from the words to
understand informational texts. (R1.3.7)

| can determine the meaning of unknown
words in informational text. (L.3.4)

I can write an informative/explanatory text
that has a clear topic. (W.3.2)

| can develop the topic with facts,
definitions, and details. (W.3.2)

| can construct a closure on the topic of an
informative/explanatory text. (W.3.2)
With support from adults, | can produce
writing that is appropriate to task and
purpose. (W.3.4)

| can express ideas using carefully chosen
words. (L.3.3)

| can accurately use third-grade academic
vocabulary to express my ideas. (L.3.6)

e Mid-Unit 2 Assessment: Close Reading of an
Excerpt about a New Freaky Frog (the
Spadefoot Toad) (RI1.3.1, R1.3.2, R1.3.7, and
L.3.4)

e End of Unit 2 Assessment: Informational
Paragraph about the Poison Dart Frog
(W.3.2,W.3.4,L.3.33, and L.3.6)
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Week at a Glance

Unit 3: Culminating Project: Freaky Frog Trading Cards

Weeks 6-8

Preparing to create the freaky frog trading
card

Capturing key ideas from research for
informational side of freaky frog trading
card

Writing and talking about freaky frogs

Creating the freaky frog trading card

Using the writing process to write a
research-based narrative text

Revising for carefully chosen words
Editing for conventions

| can write an informative/explanatory
text. (W.3.2)

| can craft narrative texts about real or
imagined experiences or events. (W.3.3)

I can use the writing process to plan,

revise, and edit my writing (with support).

(W.3.5)

I can express ideas using carefully chosen
words. (L.3.3)

I can write an informative text. (W.3.2)

| can craft narrative texts about real or
imagined experiences or events. (W.3.3)

| can express ideas using carefully chosen
words. (L.3.3)

¢ Mid-Unit 3 Assessment: Writing a First-
Draft Freaky Frog Trading Card Narrative
Paragraph (W 3.2, W.3.3, W.3.5, and
L.3.3)

* End of Unit 3 Assessment: Research-Based
Narrative Paragraph about Your Freaky
Frog (a second category from the recording
form) (W.3.2, W.3.3, and L.3.3)

¢ Final Performance Task: Freaky Frog
Trading Card (W.3.2, W.3.3, W.3.4, W.3.5,
and L.3.3)
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