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	Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

	I can explain what a text says using specific details from the text. (RI.4.1)

I can determine the main idea using specific details from the text. (RI.4.2)

I can effectively participate in a conversation with my peers and adults. (SL.4.1)

I can write an informative/explanatory text. (W.4.2)

I can use the writing process to produce clear and coherent writing (with support). (W.4.5)

	Supporting Learning Targets
	Ongoing Assessment

	· I can identify ways to improve my explanatory paragraph.

· I can use correct writing conventions in my explanatory paragraph.
· I can discuss answers to questions with my group and provide evidence to explain my ideas. 
	· Four-Square graphic organizers 


	Agenda
	Teaching Notes

	1. Opening
A. Engaging the Writer (5 minutes)
2. Work Time

B. Critique: Praise-Question-Suggest Protocol (25 minutes)
C. Editing/Revising Explanatory Paragraphs (20 minutes)
3. Closing and Assessment

D. Debrief (5 minutes)

E. Exit Ticket (5 minutes)
4. Homework


	· Organize students in pairs to critique each other’s writing.

· Ask a student if s/he would be willing to share his or her writing to help model the Praise-Question-Suggest protocol. 

· Review the Praise-Question-Suggest protocol (Appendix 1). Students may have used this protocol before in a previous grade, but will need support today focusing specifically on the Question step in the process. 




	Lesson Vocabulary
	Materials

	critique, praise, revise, edit
	· Index cards

· Explanatory Paragraph Criteria for Success (one per student)

· Critique Protocol anchor chart (in supplementary materials)
· Questions for Critique anchor chart (new; teacher-created)

· Sticky notes


	Opening
	Meeting Students’ Needs

	A. Engaging the Writer (5 minutes)
· Begin by asking students: “How can you improve your own writing for an audience to read?” Allow students to think and then share comments with the whole group. Say: “Today you will be using my feedback and the Praise-Question-Suggest protocol to critique and help improve your explanatory paragraphs.”

· Ask students to review the feedback you provided on their draft paragraphs.
	· For ELLs, consider providing extra time for tasks and answering questions in class discussions. ELLs often need more time to process and translate information. ELLs receive extended time as an accommodation on NY State assessments. 

· ELLs may be unfamiliar with Tier 2 vocabulary words (e.g., participate, notes, margin, fair, common, record). Clarify vocabulary with students as needed.


	Work Time
	Meeting Students’ Needs

	A. Review Teacher Feedback on Graphic Organizers (5 minutes)
· Review the procedures for this protocol with the students. All students will need the Explanatory Paragraph Criteria for Success as well as their drafts.

· Tell students that they will be using the Praise-Question-Suggest protocol, which they should be familiar with. 

· Before the critique begins, review the main components of a successful critique on the Critique Protocol anchor chart. Remind the students that the following four points are crucial for success: 

· Be Kind: Always treat others with dignity and respect. This means we never use words that are hurtful, including sarcasm.

· Be Specific: Focus on particular strengths and weaknesses, rather than making general comments like “It’s good” or “I like it.” Provide insight into why it is good or what, specifically, you like about it.

· Be Helpful: The goal is to positively contribute to the individual or the group, not to simply be heard. Echoing the thoughts of others or cleverly pointing out irrelevant details wastes time.

· Participate: Peer critique is a process to support each other, and your feedback is valued!

· Briefly review the steps of that protocol.

· Pair students. Tell them they are going to listen to their partners read their draft paragraph. Tell them to give feedback that is specific and kind. 

· Remind students that they can be giving feedback about the actual information their partner included, or about how the draft paragraph sounds. 

· Point out two conversation stems on the Critique protocol anchor chart: “I like how you ____,” and “Would you consider ________?” 

· The author reads the paragraph. The listener gives one positive comment based on the requested area using the language: “I like how you …” The listener gives feedback based on the requested area: “Would you consider … ?” The author responds: “Thank you for … My next step will be …” Students then switch roles. Students should make corrections based on the feedback. If time allows, students should continue working or begin to revise their paragraphs.

· Tell students that today, they are going to focus mostly on the Question step in the protocol. As a whole group, create a list of revision questions based on the criteria for the explanatory paragraph.
	· For students needing additional support producing language, consider offering a sentence frame, a sentence starter, or a cloze sentence to assist with language production and provide the required structure. 

· Consider writing and displaying steps for multistep directions. ELLs can return to steps to make sure they are on track.

· Consider allowing students to draw their observations, ideas, or notes when appropriate. This allows ELLs to participate in a meaningful way.

· Vary the methods for response for students who struggle with writing tasks.

· Optimize access to tools and assistive technologies such as iPads, AP systems, etc.


	Work Time (continued)
	Meeting Students’ Needs

	· Model by sharing a revision question yourself, such as: “Are there enough details to support this topic?” or “This sentence is confusing because _____. Can you explain it differently?” and add it to the Questions for Critique anchor chart. Then invite students to share more questions they might ask. 

· As a whole group, model the protocol process with a sample paragraph. (Use a student’s actual draft writing if possible. If not, model using a paragraph of your own.) 

· Ask the student volunteer to read his or her writing aloud, slowly, to the class. Ask the students to think about, but not say out loud, questions they might have. 

· Direct students’ attention to the list of questions (Questions for Critique anchor chart) they generated. Ask the volunteer to read the paragraph out loud a second time. 

· Invite students to ask the volunteer questions from the list. Then the volunteer writer responds or makes revisions while the class watches. Continue this question-and-answer process several times, until all students are clear on the process. 

· Tell students that they will now do the same process in pairs. List the following instructions:

· Listen to your partner read his or her draft paragraph. Give feedback that is specific and kind. (For example, “I like how you ____” and “Would you consider ________?”)

· The author responds: “Thank you for … My next step will be …”

· Students then switch roles. 

· Students should make corrections based on the feedback. 

· If time allows, students should continue working or begin to revise their paragraphs.

· Students will then break into pairs. Students take turns. The first student reads her or his paragraph draft, possibly asking the partner to focus on a particular revision question or two they are struggling with. The listening student will document feedback on sticky notes and give to the presenter. Praise needs to be specific.

· Next, ask questions and offer helpful suggestions. Feedback should relate to the revision questions created by the whole class.

· Small groups continue this process until both students have shared her or his reports and received feedback/suggestions. Each student thanks the other.
Note: Monitor during this time; only confer with pairs as necessary.
	


	Work Time (continued)
	Meeting Students’ Needs

	B. Editing/Revising Explanatory Paragraphs (20 minutes)
· Review the procedures for this work period. Students will be making revisions to their explanatory paragraphs. Students may refer to the sticky notes handed to them during the Praise-Questions-Suggest protocol.
	


	Closing and Assessment
	Meeting Students’ Needs

	A. Debrief (5 minutes)
· Bring the whole group together to discuss the revisions that were made today and how the critique was helpful to the editing and revising process.
	

	B. Exit Ticket (5 minutes)
· Hand each of the students a sticky note. Ask students to put their names on them. Tell the students to record their response to the following questions on the card: “Have you made all your revisions today? If yes, explain what you did well. If no, can you tell a next step or ask for help?”

· Provide the students with time to jot down their responses, and then collect them. 

· Glance over students’ responses for a quick assessment. If many students are struggling with the revision process, consider adding a lesson in which you model revising your own paragraph. If there are only a few students struggling with this process, plan on conferring with them in a small group for support.
	· For ELLs, consider providing extra time for tasks and answering questions in class discussions. 

· For students needing additional support, offer a sentence frame or a sentence starter.


	Homework
	Meeting Students’ Needs

	· Finish your explanatory paragraph in which you explain lacrosse and why it is important to the Iroquois. (This will be collected at the start of the next lesson.)
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Critique Protocol Anchor Chart

 (Teacher directions: Copy the following text onto a large piece of chart paper for all students to see.)

Critique Protocol Norms: 


· Be Kind: Treat others with dignity and respect. 

· Be Specific: Focus on why something is good or what, particularly, needs improvement.

· Be Helpful: The goal is to help everyone improve their work.

· Participate: Support each other. Your feedback is valued!

Directions:

1. Author and Listener: Review area of critique focus from rubric

2. Author: Reads his or her piece

3. Listener: Gives feedback based on rubric criteria: “I like how you ____________. You might consider _______________.” 

4. Author: Records feedback

5. Author: Says: “Thank you for _______________. My next step will be ____________.”

6. Switch roles and repeat.

Explanatory Paragraphs: Criteria for Success 

(For teacher reference: students could generate a similar list with teacher support)
	Criteria
	Not Yet
	Approaches Expectations
	Meets Expectations
	Exceeds Expectations

	
	1
	2
	3
	4

	Controlling Idea: Maintains a clear purpose throughout the paragraph
	
	
	
	

	Development:

Presents details to support the focus
	
	
	
	

	Organization:

Maintains an organized structure
	
	
	
	

	Conventions: Includes language appropriate to the audience with few conventional errors
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