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	11.1
	Performance Assessment


Introduction
In this Performance Assessment, students revisit their notes, annotations, and tools from throughout the module to develop an evidence-based claim across three module texts, “My Last Duchess,” Hamlet, and A Room of One’s Own. Students demonstrate skills and habits they have practiced throughout the module, including identifying and citing relevant evidence to support analysis, participating in structured, evidence-based discussion, and engaging in the writing process. During the writing process, students plan, edit, and revise a response that explains their claim and demonstrates connections in the textual evidence that supports their claim. 
Detailed instructions for this three-lesson assessment follow the prompt. Each lesson is likely to last one class period. However, timing may vary depending on individual class schedules and student scaffolding needs.
This Performance Assessment is evaluated using the Text Analysis Rubric. 
Standards 
	Assessed Standard(s)

	CCRA.R.9
	Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.

	RL.11-12.2
	Determine two or more themes or central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to produce a complex account; provide an objective summary of the text.

	RI.11-12.2
	Determine two or more central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to provide a complex analysis; provide an objective summary of the text.

	W.11-12.2.a-f
	Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content. 
a. Introduce a topic; organize complex ideas, concepts, and information to make important connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension. 
b. Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
c. Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.
d. Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the complexity of the topic.
e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.
f. Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).

	L.11-12.1
	Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

	L.11-12.2
	Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

	Addressed Standard(s)

	SL.11-12.1.a-f
	Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
a. Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.
b. Work with peers to promote civil, democratic discussions and decision-making, set clear goals and deadlines, and establish individual roles as needed.
c. Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and creative perspectives.
d. Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of an issue; resolve contradictions when possible; and determine what additional information or research is required to deepen the investigation or complete the task.
e. Seek to understand other perspectives and cultures and communicate effectively with audiences or individuals from varied backgrounds.
f. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

	W.11-12.9.a, b
	Draw evidence from literary or informational texts to support analysis, reflection, and research.
a. Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century foundational works of American literature, including how two or more texts from the same period treat similar themes or topics”).
b. Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court Case majority opinions and dissents] and the premises, purposes, and arguments in works of public advocacy [e.g., The Federalist, presidential addresses]”).



	Prompt

	Over the course of this module, you have read Robert Browning’s poem “My Last Duchess,” excerpts from William Shakespeare’s play Hamlet, and an excerpt from Virginia Woolf’s essay A Room of One’s Own. 
Select a central idea common to all three texts. How do the authors develop this idea over the course of each text? How do the texts work together to build your understanding of this central idea?
To answer the prompt, review your notes and annotations about the texts in this module, including claims you have made about central idea. In your review, identify patterns or connections and discuss these with a small group of classmates. Next, gather relevant textual evidence to support a claim about how each author develops a central idea. After drafting a multi-paragraph response to the prompt, engage in the revision process to edit and revise your response.
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	High Performance Response(s)

	A High Performance Response should:
· Identify a central idea common to all three texts.
· Explain how the central idea develops over the course of each text.
· Introduce a claim about how the three texts work together to build new understanding(s) about the central idea. 
· Support the claim with multiple textual examples from each text.
· Demonstrate how the evidence from all three texts builds upon each other to build new understanding(s) about the central idea.
· Conclude with either a fresh insight or a concise synthesis of the ideas presented in the response.
For examples of central ideas, claims, and evidence, see the tool at the end of this document.



	Standard-Specific Demands of the Performance Assessment

	This Module Performance Assessment requires students to meet numerous demands required by the ELA/Literacy Standards for grades 11–12. 
Students’ deep engagement with these texts and practice with identifying textual evidence in support of inferences and claims provide a solid foundation for the demands of this assessment. Students also have edited, revised, and refined their writing during the module, a process in which they will re-engage during this Performance Assessment. 
This Performance Assessment requires that students have read and comprehended literature and literary nonfiction in the grades 11–12 text complexity band (RL.11-12.10, RI.11-12.10). The Performance Assessment demands that students determine the central ideas in texts and analyze in detail their development over the course of the texts, including how they are shaped and refined by specific details (RL.11-12.2, RI.11-12.2). It also requires them to analyze how these texts address similar central ideas (CCRA.R.9).
The assessment further requires students to write informative texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content (W.11-12.2). To satisfy this demand, students must introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that which precedes it; develop the topic thoroughly by selecting the most significant and relevant evidence; and use precise language and domain-specific vocabulary to manage the complexity of the topic about which they write (W.11-12.2.a-f).
As part of the drafting process in Lesson 3, students must develop and strengthen their writing by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for the purpose and audience (W.11-12.5). The writing, revising, and editing of the response also requires that students demonstrate command of the conventions of standard English grammar, capitalization, punctuation, spelling, and usage (L.11-12.1, L.11-12.2).

	Process

	The Module Performance Assessment requires students to review the various claims about central idea they have made in relation to each text in this module in order to identify patterns or connections; discuss these connections in small groups and engage in an evidence-based group discussion; identify relevant textual evidence to support a claim about how each author develops central ideas; and draft a multi-paragraph response to the prompt. 



	Lesson 1

	Post and explain the prompt for the Performance Assessment for student reference. Working in small groups, students review their annotations and previous work regarding central ideas in the module texts. Groups synthesize connections across the central ideas in the module. At the end of this first evidence-based discussion, each student selects a focal central idea for the essay.
Then, students participate in small group discussions with other students who selected the same central idea. Students gather relevant evidence to be used in their writing. Students may use the Evidence Collection and Claim Tool to record their thoughts and evidence. (If the caliber of discussion is high enough by the Unit 3 End-of-Unit Assessment, consider removing the Evidence Collection and Claim Tool and challenging students to make connections and analyze the texts through discussion and self-structured notes alone.) 
At the end of Lesson 1 or for homework, students draft a claim about how each author develops the central idea they identified at the beginning of Lesson 1. Students also begin to organize the relevant textual evidence to support their claim. They will organize and use this evidence to further develop and refine their claims and prepare to respond to the prompt. 

	Lesson 2

	Students independently write a first draft of their response using the analysis from the previous lesson.

	Lesson 3

	Students engage in the self-review process using the Text Analysis Rubric to strengthen and refine the response they drafted in Lesson 2. Students edit, revise, and rewrite as necessary, ensuring their claims are clearly articulated and supported by strong textual evidence. 
When possible, consider using technology tools such as cloud-based collaboration (e.g., Google Drive) or Microsoft Word’s Track Changes feature for the self-review process (W.9-10.6).






11.1 Module Performance Assessment

Text-Based Response

Your Task: Based on your close reading of “My Last Duchess,” Hamlet, and A Room of One’s Own, write a well-developed, multi-paragraph response to the following prompt:

Select a central idea common to all three texts. How do the authors develop this idea over the course of each text? How do the texts work together to build your understanding of this central idea?
Your response will be assessed using the Text Analysis Rubric.
Guidelines
Be sure to:
· Closely read the prompt
· Organize your ideas and evidence
· Develop a claim that responds directly to all parts of the prompt
· Cite strong and thorough textual evidence to support your analysis
· Follow the conventions of standard written English

	CCSS: CCRA.R.9, RL.11-12.2, RI.11-12.2, W.11-12.2.a-f, L.11-12.1, L.11-12.2
Commentary on the Task:
This task measures CCRA.R.9 because it demands that students: 
· Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.
This task measures RL.11-12.2 because it demands that students:
· Determine two or more themes or central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to produce a complex account.
This task measures RI.11-12.2 because it demands that students: 
· Determine two or more central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to provide a complex analysis. 
This task measures W.11-12.2.a-f because it demands that students:
· Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.
a. Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that which precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.
b. Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
c. Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.
d. Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the complexity of the topic. 
e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.
f. Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).
This task measures L.11-12.1 and L.11-12.2 because it demands that students:
· Demonstrate command of the conventions of standard English grammar when writing.
· Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.


	NYS Common Core ELA & Literacy Curriculum
	D R A F T
	Grade 11• Module 1 • Performance Assessment





	File: 11.1 Performance Assessment Date: 2/7/14
Classroom Use: Starting 2/2014
© 2014 Public Consulting Group. This work is licensed under a 
Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License
http://creativecommons.org/licenses/by-nc-sa/3.0/
	1
	[image: PCG-CC-NY.png]



11.1 Performance Assessment Evidence Collection Tool
	Name:
	
	Class:
	
	Date:
	


Select a central idea common to all three texts. How do the authors develop this idea over the course of each text? How do the texts work together to build your understanding of this central idea?
	Central Ideas and Evidence from “My Last Duchess”
	Central Ideas and Evidence from Hamlet
	Central Ideas and Evidence from A Room of One’s Own
	How do the texts work together to build your understanding of this central idea?
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Model 11.1 Performance Assessment Evidence Collection Tool
	Name:
	
	Class:
	
	Date:
	


Select a central idea common to all three texts. How do the authors develop this idea over the course of each text? How do the texts work together to build your understanding of this central idea?
	Central Ideas and Evidence from “My Last Duchess”
	Central Ideas and Evidence from Hamlet
	Central Ideas and Evidence from A Room of One’s Own
	How do the texts work together to build your understanding of this central idea?

	Expectations for men and women / gender roles / voice
Women are objects: “That’s my last Duchess painted on the wall” (line 1).
Men as powerful and controlling of women / women silenced: “I gave commands; / Then all smiles stopped together” (lines 45–46).
	Expectations for men and women / gender roles / voice
Women are weak: “frailty thy name is woman!” (Act 1.2 line 150).
Women should be chaste: Do not “your chaste treasure open” (Act 1.3 line 35) and “be thou as chaste as ice” (Act 3.1 line 147).
Men should be strong, violent, in control of and quiet about their emotions: “’Tis unmanly grief.” (Act 1.2 line 98) and “I should have fatted all the region kites with this slave’s offal.” (Act 2.2 lines 606–607) and “Must (like a whore) unpack my heart with words and fall a-cursing like a very drab” (Act 2.2 lines 614–615) “My thoughts be bloody, or be nothing worth!” (Act 4.4 line 69).
	Expectations for men and women / gender roles / voice
Women are to stay at home and be chaste: “she was not sent to school…she was to be betrothed to the son of a neighboring wool-stapler.” (p. 49) and “Chastity had then, it has even now, a religious importance in a woman’s life” (p. 51).
Men are to be free to pursue their dreams: “Shakespeare went, very probably…to the grammar school… He was it is well known, a wild boy who poached rabbits…sent him to seek his fortune in London…even getting access to the palace of the queen” (p. 48).
Men have control over women: “She cried out that marriage was hateful to her, and for that she was severely beaten by her father” (p. 49).
	In all three texts, women are supposed to be well behaved and controlled by the men in their lives. In all three texts, men have the power and freedom to control women and act freely for themselves.

	Madness 
The Duke was obsessively jealous of the Duchess’s seemingly polite actions: “her looks went everywhere…Sir, ‘twas all one! My favour at her breast, / The dropping of daylight in the West, / The bough of cherries some officious fool / Broke in the orchard for her” (lines 24–28).
His obsession is revealed as madness when he admits to having killed his wife to get her to stop smiling: “I gave commands; / Then all smiles stopped together” and to have no qualms about sharing this information with his next wife’s employee (lines 45–46).
	Madness
Hamlet is either truly mad or feigning madness throughout the play. Like the Duke, Hamlet’s madness shows most in his interactions with women: “To a nunnery, go, and / quickly too. Farewell.” “Heavenly powers, restore him!” (Act 3.1 lines 151–153).
“This bodiless creation ecstasy / Is very cunning in.” “It is not madness / That I have uttered…Lay not that flattering unction to your soul / That not your trespass but my madness speaks.” (Act 3.4 lines 158–159 and 162–163 and 166–167)
Ophelia goes mad because Hamlet has left her and her father has died (she sings of death and love and hands out flowers that symbolize remembrance and love). Unlike Laertes who can avenge his father’s death, Ophelia has only madness and suicide as options.
	Madness
Woolf argues that gifted women would be driven mad because they weren’t allowed to express their gifts: “who shall measure the heat and violence of the poet’s heart …who dashed her brains out on the moor or…the torture that her gift had put her to” (p. 50).
	In all three texts, madness is connected to gender roles. The men who are mad express their madness in their interactions with women, particularly concerning their faithfulness/chastity. In Woolf’s text as in Shakespeare’s the women go mad because they have no other options.

	Claim

	In all three texts, madness is connected to gender roles. The men who are mad express their madness in their interactions with women, particularly concerning their faithfulness/chastity. In Woolf’s text as in Shakespeare’s the women go mad because they have no other options. 
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