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	Grade 8: Module 2B: Unit 1: Lesson 16

Text to Film Comparison:

Bottom’s Transformation



	Grade 8: Module 2B: Unit 1: Lesson 16
Text to Film Comparison: Bottom’s Transformation


	Long-Term Targets Addressed (Based on NYSP12 ELA CCLS)

	I can analyze how differences in points of view between characters and audience create effects in writing. (RL.8.6)

I can analyze the extent to which a filmed or live production follows the text or script of the same literary text. (RL.8.7)

I can evaluate the choices made by the director or actors in presenting an interpretation of a script. (RL.8.7)



	Supporting Learning Targets
	Ongoing Assessment

	· I can analyze how the reader’s perspective is different from Bottom’s in a key scene in A Midsummer Night’s Dream and how this affects the reader.

· I can compare the similarities and differences between a key scene in the play and how that scene is portrayed in the film.

· I can evaluate the choices the director or actors made in the film.
	· Text to Film Comparison note-catcher


	Agenda
	Teaching Notes

	1. Opening

A. Engaging the Reader (5 minutes)

B. Reviewing Learning Targets (1 minute)
2. Work Time

A. Drama Circle: Read 3.1.76–208 (10 minutes)

B. Text to Film Comparison (22 minutes)
3. Closing and Assessment

A. Adding to the Evidence of Control Note-catcher (7 minutes)
4. Homework

A. Reread 3.1.76–208 and complete the structured notes.
	· In this lesson, students read lines 76–208 of Act 3, Scene 1, in which Puck comes upon the tradesmen rehearsing their version of Pyramus and Thisbe in the woods. The scene marks the first time the tradesmen’s world interacts with that of Oberon, Titania, and the forest fairies. The focus of the scene is Bottom’s transformation (Puck turns his head into a donkey’s) and Titania’s sudden love for Bottom the fool when she awakens under the influence of Oberon’s flower. The playful language, particularly Shakespeare’s repetition of the word “ass,” will engage students in the comedy of the scene.

·  In this Drama Circle, students will read the selected lines twice: the first as a pure read-aloud without interruptions, and the second with guided teacher questions.

· In Opening Part A, students are introduced to Shakespeare’s use of multiple meanings. Recording the information on the Shakespeare’s Craft anchor chart will help students remember to look for repetition and double meanings as they continue to read the play. 

· In Work Time B, students view a short segment of the film version of A Midsummer Night’s Dream. Viewing the film clip serves two purposes. First, it helps struggling readers make sense of this complex text. The interplay of reading, rereading, and viewing is an engaging way to present this material. (Note: Do not play the entire film for students. Strategically designed lessons incorporate film at critical junctures in student learning.) For this first purpose, the film is a supplement; working with the text is the goal. The second purpose for using the film clips is to directly address RL.8.7, which requires students to compare at text to its film version. As such, students begin to use the Text to Film Comparison note-catcher. Note that Work Time B includes time to ensure that students understand two phrases that are crucial academic vocabulary related to RL.8.7: “stays faithful to” and “departs from.” Continue to reinforce these phrases across the unit. Note also that RL.8.7 requires students not only to notice similarities and differences, but specifically to evaluate the effectiveness of the changes made by the director and actors.


	Agenda
	Teaching Notes (continued)

	
	· RL.8.7 is a challenging standard. In the case of A Midsummer Night’s Dream, the text is a play, which was intended to be a script for a performance. Students will not notice differences in the lines delivered by each character in the film; direct students’ attention to what is not written. For example, how each actor chose to deliver the lines. What are the gestures, facial expressions, and movement that the actor used to successfully deliver the lines. Similarly, students examine how the director interpreted the script or play, and the decisions that were made about staying faithful to or departing from what was written.

· This lesson marks the last time students will practice filling out the Text to Film Comparison note-catcher, which will appear on the end of unit assessment (in Lesson 18). Consider previewing the film clip in order to better guide students in completing the text to film comparison. Note there are some departures from the play, including the way in which Puck transforms Bottom using a top hat and magic “dust,” tricking him by creating a mirror in which he sees his normal reflection. Departures also include the omission of some of Bottom’s comedic lines when he addresses the fairies at the end of the scene, as well as the addition of some funny donkey sounds interspersed throughout Bottom’s lines.

· In advance: Prepare the double meaning portion of the How to Read Shakespeare anchor chart (write only the definition; save the example for Work Time A, when students will have read the relevant part of the scene.

· Post: Learning targets.


	Lesson Vocabulary
	Materials

	odious (3.1.81), knavery (3.1.114), enamored (3.1.140), attend (3.1.159), lamenting (3.1.207), multiple meanings
	· Shakespeare’s Craft anchor chart

· A Midsummer Night’s Dream (book; one per student)

· Act 3, Scene 1 Teacher’s Guide (for teacher reference)

· Text to Film Comparison note-catcher (one per student)

· Text-to-Film Comparison note-catcher (answers, for teacher reference)

· Film, A Midsummer Night’s Dream (53:10 to 1:00:49)
· A Midsummer Night’s Dream structured notes, 3.1.76–208 (one per student) 

· A Midsummer Night’s Dream supported structured notes, 3.1.76–208 (optional; for students who need additional support) 

· A Midsummer Night’s Dream Structured Notes Teacher’s Guide, 3.1.76–208 (for teacher reference)


	Opening
	Meeting Students’ Needs

	A. Engaging the Reader (5 minutes)

· Direct students’ attention to the term “multiple meanings” on the Shakespeare’s Craft anchor chart. Invite students to read the definitions aloud with you.

· “Multiple meanings—when an author intentionally uses a word or phrase that has more than one meaning.”

· Tells students that Shakespeare’s repetition and multiple meanings in A Midsummer Night’s Dream, and particularly in the scene they will read and view today, add to the comedy of the play. 

· Share with students that a homonym is a word that is spelled the same but has different meanings. For example, the word light could mean that something does not weigh a lot or it could also refer to the brightness or shade of something. If students need other examples, consider the words trip or fair.
· Ask them to look for multiple meanings while reading today, especially in reference to the word “ass,” which will appear multiple times within the scene. Emphasize that there is more than one meaning to the word. 
· Tell students to watch for multiple meanings as they read on. They will share these examples with their discussion partners and the whole class later in the lesson.
	


	Opening (continued)
	Meeting Students’ Needs

	B. Reviewing Learning Targets (1 minute)
· Tell students they will read part of a scene from the play and then compare the scene with the film version Remind students they have done this work before; they will be using the same Text to Film Comparison note-catcher to track their comparison. Tell students their work will help prepare them for the end of unit assessment, in which they will do the same thing without guiding questions from you or the help of a partner. 

· Read the first learning target aloud with students:
· “I can analyze how the reader’s perspective is different from Bottom’s in a key scene in A Midsummer Night’s Dream and how this affects the reader.”

· Tell students they are going to read and view a funny scene where the reader is aware of something that Bottom is not.

· Read the second and third learning targets, which should be familiar to students from Lesson 11 when they viewed another segment of the film. 

· “I can compare the similarities and differences between a key scene in the play and how that scene is portrayed in the film.”

· “I can evaluate the choices the director or actors made in the film.”
· Remind students that just like authors make choices about how they present a story to create mood or tone, develop characters, establish a setting, etc., directors make choices when presenting a story in a film. Ask:

· “What are some choices or interpretations the director made in the last scene we watched in the film?”

· Call on one or two students to share responses. Remind students that the director made choices to stay faithful to or depart from the play. The director also made decisions about how to present the scenes, both auditory and visually. Tell students that today, you will continue to focus on music and sounds, as well as lighting in the film. First, however, they will need to dive into the scene by reading and discussing it.
	


	Work Time
	Meeting Students’ Needs

	A. Drama Circle (10 minutes)

· Invite students to gather in the Drama Circle. Be sure students have their text, A Midsummer Night’s Dream. Ask students to turn to Act 3, Scene 1 of the play (lines 76–208), when the tradesmen are rehearsing in the woods and Robin appears, ready to cause mischief. Remind students that they have already read the beginning of this scene (in class during the previous lesson and again for homework), when the men gather in the woods to rehearse Pyramus and Thisbe.
· Invite students to turn and talk about what they remember about this scene. Listen for students to discuss how in the scene, the tradesmen discuss possible alternatives to the violence in the play, including the roaring lion and the moment when Pyramus kills himself with a sword. They also discuss having a person play a wall, using his hand and fingers to signify a crack through which the characters can speak. Students may also discuss the comedy in the scene, which arises from these ridiculous discussions. Remind students this scene continues to reinforce Shakespeare’s use of the tradesmen to entertain his audience

· Launch the reading by prompting students to predict what will happen in the remaining part of Act 3, Scene 1. Encourage them to think about how Robin might add especially funny elements to the scene. Call on one or two volunteers to share what they discussed with their partners.

· Invite students to volunteer for roles. Choose roles and remind students to read loudly and clearly, with appropriate expression. Begin the read aloud of Act 3, Scene 1, lines 76–208.
· After this first read, have students read the scene again. Consider switching roles for this second read. Explain that you will have them pause to answer questions about what they read. (Refer to the Act 3, Scene 1 Teacher’s Guide for detailed notes on guiding students through this scene. Some of the included questions could be directed to the whole group, while others could be directed to discussion partners and then shared whole group. When discussing Question 3, focus students on the How to Read Shakespeare anchor chart.) 

· Add the example of the word “ass” to the chart (see the sample Shakespeare’s Craft anchor chart entry in supporting materials).
	· This read-aloud builds comprehension of this particular scene. Consider having stronger readers complete the read-aloud while others listen and follow along.


	Work Time (continued)
	Meeting Students’ Needs

	B. Text to Film Comparison (22 minutes)
· Distribute and display the Text to Film Comparison note-catcher. 

· Remind students that the third learning target was about comparing and contrasting the text with the film. Cold call a student to read the question in the second column: 

· “What is the same? How does the film version stay faithful to the play?” 

· Remind students that in Lesson 11, the class defined faithful. It means “to stay the same; to stick to the original.” 

· Cold call a student to read the questions in the third column: 

· “What is different? How does the film version depart from the play?” 

· Remind students that in Lesson 11, the class defined depart. It means “to change or go away from.” 

· Read the question in the last column: 

· “Evaluation: Do the choices of the director or actors effectively convey the central message of the text? Why or why not? Provide evidence from the film to support your answer.” 

· Remind students that when we read, we often get an idea in our minds of what characters look like or how they are supposed to act. We imagine scenes and settings. Directors, actors, and even the screenwriter make decisions about how a novel or even a play with a script will be portrayed on screen, including changing things dramatically on occasion. After identifying what is the same and different, they will evaluate the choices made by the director or actors and the impact those choices have on the viewer or the scene. Remind them that to evaluate means to judge. 

· Invite students to sit with their Syracuse Discussion Appointment partner before viewing the film.

· Show the film, A Midsummer Night’s Dream (from 53:10 to 1:00:49). Tell students you will show the scene from where they read, when Puck enters and begins watching the tradesmen’s play.

· After watching, have students jot down their answers in the first two columns. Invite them to turn and talk with their Discussion Appointment partner as they work. Then cold call students to share details. On the displayed note-catcher, model adding these notes on the “same” column. Details include: characters, almost all lines, and the comedy/characterization of Bottom and the tradesmen as the “fools.”
	· During Work Time B, you may want to pull a small group of students to support in the concepts involved in the graphic organizer.

· Consider showing the clip for a third time to students if they struggle with recording the similarities and differences while watching.

· When reviewing the graphic organizers or recording forms, consider using a document camera to visually display the document for students who struggle with auditory processing.

· Providing models of expected work supports all students, but especially challenged learners.


	Work Time (continued)
	Meeting Students’ Needs

	· Call on students for details to add to the “different” column on the teacher model. Details include: how Bottom continuously forgets the name “Thisbe,” the specific way in which Robin turns Bottom into a donkey (using the cane, the top hat, the magic “dust,” and the mirror in the tree stump), the added donkey sounds Bottom makes while delivering his lines, the use of female instead of male fairies, the elimination of some lines when Bottom is talking to the fairies, Titania’s use of the vines to capture Bottom and keep him, the addition of music to the scene when Bottom sits with Titania, etc.

· Tell students that before they finish the note-catcher, they’ll watch the film clip again, focusing on music and sounds, lighting, and the actors’ choices. Students will evaluate the choices made by the director or actors and the impact those choices have on the viewer or the scene.

· Explain that, in this scene, the director has chosen to play another Italian opera song called “Casta Diva,” which means “Pure Goddess.” The song is an ode to a beautiful and powerful goddess. Ask:

· “Why might a director want to use this type of song for this particular moment in the film?” 
· Cold call students to share their answers. Some possible responses might be: to parallel the beauty of Titania, to provide a contrast, as Titania is actually powerless since she is under a spell, etc.

· Tell students that the music is not the only auditory element of the scene to look out for. Ask students to pay special attention to all sounds during the next viewing. Hint that Bottom’s sounds in particular will be important to listen for.

· Invite students to consider the lighting and shadows of the scene as well, particularly the contrast before and after Titania wakes up. Remind students they can use words like bright, soft, dark, and shadow to describe light in the scene. They can also pay attention to the source of light, or where it is coming from.

· Show the same film clip again. Invite students to respond to the final question on their note-catcher. Then have students share with their partner. 

· Remind students that in the previous film clip they examined the theme of control by looking at those characters who seek the most control and are actually in the least control of the situation.
· Ask:

· “Do the choices the director made effectively convey the central message of the text? Why or why not?”
	


	Work Time (continued)
	Meeting Students’ Needs

	· Circulate around the room and probe with individuals or pairs to be sure they are actually evaluating. Probing questions might include:

· “What do you think about the way Robin transforms Bottom’s head?”

· “How do the sounds Bottom makes further the comedy in the scene?”

· “Does the scene depart so much from the play that it changes the message?”

· “Why do you think the director decided to cut those particular lines?”

· “How does the scene in the film help you better understand the character(s)?”

· “How would you describe the lighting when Titania wakes up compared with the rest of the scene?”
	


	Closing and Assessment
	Meeting Students’ Needs

	A. Adding to the Evidence of Control Note-catcher (7 minutes)
· Refocus students whole group. Tell them you heard some great conversation between Discussion Appointment partners and you would like to give them a chance to record some information on the Evidence of Control note-catchers. Ask students to take out their note-catchers and prepare to discuss how Titania attempts to control another character in this scene.

· Remind students to refer back to the text often as they work.

· Thank students for their astute observations of the film and the text. Remind them that the very same note-catcher they used today will appear on the end of unit assessment, which they will take during the lesson after next.

· Distribute A Midsummer Night’s Dream structured notes, 3.1.76–208 and preview homework as needed.
	· Consider collecting the Text to Film Note-catchers to assess students’ grasp of the concept of how directors can “stay faithful to” and “depart from” a text before the assessment in Lesson 18.


	Homework
	Meeting Students’ Needs

	· Reread 3.1.76–208 and complete the structured notes.
	· Consider providing the supported version of the structured notes to students who need help summarizing Shakespeare’s dense text and defining key vocabulary words.
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Supporting Materials


Shakespeare’s Craft Anchor Chart 
(for Teacher Reference)
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Shakespeare’s Craft
Language

Multiple meanings—when an author intentionally uses a word or phrase that has more than one meaning

Example: “This is to make an ass out of me …” (3.1.121–122)

Ass = donkey

idiot

butt (Bottom!)

Shakespeare uses multiple meanings to:

· Entertain!

· Show layers of meaning or contradiction
Act 3, Scene 1 Teacher’s Guide 
Use this guide during the second reading in the Drama Circle. As students read the scene aloud, pause to ask questions and discuss the scene. Encourage students to support their answers with evidence from the text whenever possible.
	Line(s)
	Quotation
	Notes, questions, and discussion prompts

	3.1.76–79
	“What hempen homespuns have we swagg’ring here …”
	What are Puck’s intentions when he stumbles upon the tradesmen in the woods?

Puck intends to watch the play and “act” in it (cause mischief) if he feels like it.
How does this reflect Puck’s personality?

This shows how Puck loves to cause mischief and play jokes on others.

	3.1.81–82
	“Thisbe, the flowers of odious savors sweet …”
	What is the difference between the words “odious” and “odors”?

“Odious” means a bad smell, while “odors” has a more neutral or positive connotation. 

How does Shakespeare’s word play add to the comedy in this scene?

The word play makes Bottom look ridiculous, adding to the comedy.


	3.1.91–100
	“Most radiant Pyramus” to “your cue is past.”
	What mistakes do the tradesmen make here and what makes them funny?

Flute says, “Ninny’s tomb” instead of “Ninus’ tomb.” Ninny means fool, which is how Shakespeare portrays the tradesmen. Also, Bottom misses his cue, which is funny because he claims to be such a great actor.


Act 3, Scene 1 Teacher’s Guide 
Use this guide during the second reading in the Drama Circle. As students read the scene aloud, pause to ask questions and discuss the scene. Encourage students to support their answers with evidence from the text whenever possible.
	Line(s)
	Quotation
	Notes, questions, and discussion prompts

	3.1.between 103 and 104 (stage direction)
	“Enter Robin, and Bottom as Pyramus with the ass-head”
	What is the significance of Bottom’s head turning into a donkey rather than any other animal?

The donkey, or ass, is a symbol for stupidity. The fact that Bottom turns into a donkey is sure to get laughs from the audience, as the animal has universal meaning.
If creating a film version of this scene, how would you imagine Puck transforming Bottom’s head into that of a donkey?

	3.1.107–114


	“I’ll follow you. I’ll lead you about around.”


	What does this short speech by Puck mean?
 Puck means he will follow Bottom through the forest. He will take many different shapes and will cause “fire” (trouble) at every turn.


Act 3, Scene 1 Teacher’s Guide 
Use this guide during the second reading in the Drama Circle. As students read the scene aloud, pause to ask questions and discuss the scene. Encourage students to support their answers with evidence from the text whenever possible.
	Line(s)
	Quotation
	Notes, questions, and discussion prompts

	3.1.118, 121
	“You see an ass-head of your own, do you …”

“This is to make an ass of me …”
	How does Shakespeare use multiple meanings and repetition to advance the comedy in the scene?
The word “ass” appears multiple times after Bottom’s head is transformed. (Consider rereading Bottom’s lines 118–119 and 121–122 aloud with students to emphasize the repetition and multiple meanings; the phrase “make an ass of me” is both literal and figurative, as Bottom’s head has actually turned into a donkey’s and, he acts like an idiot, or an ass.) He is made to be the fool of the play, and Shakespeare drives the point home in this scene. In addition, a second meaning of the word “ass” is one’s rear end, or one’s bottom (hence the name, Bottom!) The interplay between the word “ass” meaning an idiot, a donkey, or a person’s bottom provides significant comedy in this scene.



Text to Film Comparison Note-catcher
	Name:

	Date:


	Scene 


	What is the same? 

How does the film version stay faithful to the play? 
	What is different? 

How does the film version depart from the play? 
	Evaluation: Do the choices of the director or actor(s) effectively convey the central message of the text? Why or why not? 

	
	
	
	


Text to Film Comparison Note-catcher 
(Answers, for Teacher Reference)

	Scene 


	What is the same? 

How does the film version stay faithful to the play? 
	What is different? 

How does the film version depart from the play? 
	Evaluation: Do the choices of the director or actor(s) effectively convey the central message of the text? Why or why not? 

	Act 3, Scene 1

76–208
	The main characters are the same, and lines largely the same. The director stays faithful to the play in presenting the tradesmen as simple-minded. Their gestures and lines suggest over-performance. Their conversations, as well as their rehearsal, comes off ridiculous, just as it does in the play. Bottom’s transformation provides the climax of the scene. Bottom’s interaction with Titania remains faithful as well. One can easily see that Titania is under a spell since she speaks in a slow and dreamy way
	The magic Puck performs is clearer in the film. He tricks Bottom using a top hat and cane, then transforms him using some kind of magic dust. Bottom sees his reflection magically in a tree stump and, thinking he looks normal, proceeds to deliver his lines.

Bottom plays music for Titania, which seems to make her and the fairies love him even more.

The director interprets Puck’s magic as if he were a magician. He gives Bottom’s head the look of a donkey by adding hair to his face and ears which come through his hat (not an actual donkey’s head).


	The director interpreted Puck’s magic in this scene, but I believe it does not depart from Shakespeare’s central message to do this. Since the message is about comedy and somewhat about control, this interpretation had no effect on it.

The director’s decision to add bright and sparkling lights to the scene when Titania awakens makes the moment seem “magical.” I think this stays within Shakespeare’s message since Titania is under the influence of the powerful flower, and yet she has not idea that she is being controlled by this magic.


Text to Film Comparison Note-catcher 
(Answers, for Teacher Reference)

	Scene 


	What is the same? 

How does the film version stay faithful to the play? 
	What is different? 

How does the film version depart from the play? 
	Evaluation: Do the choices of the director or actor(s) effectively convey the central message of the text? Why or why not? 

	Act 3, Scene 1

76–208
	
	Some lines are omitted toward the end of the scene, when Bottom talks with Mustardseed, the fairy. This is a departure because it reduces the comedy of the scene.


	One departure that strays a bit from Shakespeare’s message is when Bottom places the record on the record player, enchanting Titania and her fairies with the music. This makes Bottom seem more in control than he is in the play. In addition, the director cuts a lot of Bottom’s funny and foolish conversation with the fairies, making him look less ridiculous than he does in the play.

Also, the actor who portrays Bottom made the decision to make donkey sounds while delivering his lines. This choice adds to the central message in that Bottom is not in control of even his own speech, and yet he has no idea of his lack of control.


A Midsummer Night’s Dream Structured Notes, 3.1.76–208

	Name:

	Date:


	What is the gist of 3.1.76–208?



	Focus Question: In what ways does Shakespeare advance the comedy of this scene through his language and the characters’ actions? Be sure to cite the strongest evidence from the text to support your answer.



A Midsummer Night’s Dream Structured Notes, 3.1.76–208

Vocabulary
	Word
	Definition
	Context clues: How did you figure out this word?

	odious (3.1.81)
	
	

	knavery (3.1.114)
	
	

	enamored (3.1.140)
	
	

	attend (3.1.159)
	
	

	lamenting (3.1.207)
	
	


A Midsummer Night’s Dream Supported Structured Notes, 3.1.76–208 

	Name:

	Date:


	Summary

3.1.76–208—The tradesmen are in the middle of their rehearsal when Robin arrives, noticing that the men are very close to where Titania sleeps. He decides to watch their silly play, and intervenes by transforming Bottom’s head into that of a donkey. Afraid, the other men run away, leaving Bottom alone. Titania soon wakes up and sees Bottom and falls in love with him immediately as a result of the flower nectar Robin had placed on her eyes. She calls four fairies, Peaseblossom, Cobweb, Mote, and Mustardseed, to serve Bottom and take care of his every desire.


	Focus Question: In what ways does Shakespeare advance the comedy of this scene through his language and the characters’ actions? Be sure to cite the strongest evidence from the text to support your answer.



A Midsummer Night’s Dream Structured Notes, 3.1.76–208

Vocabulary
	Word
	Definition
	Context clues: How did you figure out this word?

	odious (3.1.81)
	repulsive and horrible
	

	knavery (3.1.114)
	Long and boring
	

	enamored (3.1.140)
	A mean imitation
	

	attend (3.1.159)
	Hatred
	

	lamenting (3.1.207)
	Hateful, scornful
	


A Midsummer Night’s Dream Structured Notes Teacher’s Guide, 3.1.76–208

	Summary

3.1.76–208—The tradesmen are in the middle of their rehearsal when Robin arrives, noticing that the men are very close to where Titania sleeps. He decides to watch their silly play, and intervenes by transforming Bottom’s head into that of a donkey. Afraid, the other men run away, leaving Bottom alone. Titania soon wakes up and sees Bottom and falls in love with him immediately as a result of the flower nectar Robin had placed on her eyes. She calls four fairies, Peaseblossom, Cobweb, Mote, and Mustardseed, to serve Bottom and take care of his every desire.


	Focus Question: In what ways does Shakespeare advance the comedy of this scene through his language and the characters’ actions? Be sure to cite the strongest evidence from the text to support your answer.
Shakespeare advances the comedy of this scene through his repeated use of the word “ass” once Bottom’s head becomes that of an ass. He consistently plays with words throughout the scene. For example, when the other tradesmen run away because Bottom’s transformation, he says, “You see an ass-head of your own, don’t you?” and “this is to make an ass of me” (3.1.118, 121). Bottom’s name also becomes relevant in this scene, since “bottom” is another word for “butt,” which is another word for “ass.”


A Midsummer Night’s Dream Structured Notes Teacher’s Guide, 3.1.76–208

Vocabulary
	Word
	Definition
	Context clues: How did you figure out this word?

	odious (3.1.81)
	repulsive and horrible
	

	knavery (3.1.114)
	Long and boring
	

	enamored (3.1.140)
	A mean imitation
	

	attend (3.1.159)
	Hatred
	

	lamenting (3.1.207)
	Hateful, scornful
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